
      
  

 
  
 

TEACH Tech Charter High School 

Charter Renewal Petition for a Five-Year Term 

(July 1, 2019-June 30, 2024)  

 

Submitted August 29, 2018 to:  

 

Los Angeles Unified School District Board of Education 

333 South Beaudry Avenue, 20th Floor 
Los Angeles, CA 90017 

213-241-0399  

 

 

 

 

 

 

 
 

TEACH  TECH CHARTER  HIGH  SCHOOL 

LAUSD BOARD  
APPROVED 

 
10/23/18  

 (BR 131-18/19) 
TERM: 2019-2024  

 
 



Table of Contents 
ASSURANCES, AFFIRMATIONS, AND DECLARATIONS .................................................................................. i 
ELEMENT 1 ς THE EDUCATIONAL PROGRAM .............................................................................................. 3 
ELEMENT 2 ς MEASURABLE PUPIL OUTCOMES AND .............................................................................. 100 
ELEMENT 3 ς METHOD BY WHICH PUPIL PROGRESS TOWARD OUTCOMES WILL BE MEASURED........ 100 
ELEMENT 4 ς GOVERNANCE ..................................................................................................................... 105 
ELEMENT 5 ς EMPLOYEE QUALIFICATIONS ............................................................................................. 114 
ELEMENT 6 ς HEALTH AND SAFETY PROCEDURES .................................................................................. 125 
ELEMENT 7 ς MEANS TO ACHIEVE RACIAL AND ETHNIC BALANCE ........................................................ 128 
ELEMENT 8 ς ADMISSION REQUIREMENTS ............................................................................................. 131 
ELEMENT 9 ς ANNUAL FINANCIAL AUDITS .............................................................................................. 134 
ELEMENT 10 ς SUSPENSION AND EXPULSION PROCEDURES ................................................................. 136 
ELEMENT 11 ς EMPLOYEE RETIREMENT SYSTEMS .................................................................................. 151 
ELEMENT 12 ς PUBLIC SCHOOL ATTENDANCE ALTERNATIVES ............................................................... 152 
ELEMENT 13 ς RIGHTS OF DISTRICT EMPLOYEES .................................................................................... 153 
ELEMENT 14 ς MANDATORY DISPUTE RESOLUTION .............................................................................. 154 
ELEMENT 15 ς CHARTER SCHOOL CLOSURE PROCEDURES ..................................................................... 158 
ADDITIONAL PROVISIONS ȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣȣ......165 
ADDENDUM..............................................................................................................................................180 
 

 
  
            



  

TEACH TECH CHARTER HIGH SCHOOL RENEWAL PETITION
 

i 

 ASSURANCES, AFFIRMATIONS, AND DECLARATIONS   
 

¢9!/I ¢ŜŎƘ /ƘŀǊǘŜǊ IƛƎƘ {ŎƘƻƻƭ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά¢9!/I I{έ ŀƴŘ ά/ƘŀǊǘŜǊ {ŎƘƻƻƭέύ ǎƘŀƭƭΥ  
 

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other operations. 
ό/ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ όƘŜǊŜƛƴŀŦǘŜǊ ά9ŘΦ /ƻŘŜέύ Ϡ 47605(d)(1).) 

 

¶ Not charge tuition. (Ed. Code § 47605(d)(1).) 
 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender expression, 
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained 
in the definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed. Code § 47605(d)(1); 
Ed. Code § 220.) 

 

¶ Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not be 
determined according to the place of residence of the pupil, or of his or her parent or legal guardian, 
within this state, except that an existing public school converting partially or entirely to a charter school 
under this part shall adopt and maintain a policy giving admission preference to pupils who reside 
within the former attendance area of that school. (Ed. Code § 47605(d)(1).) 

 

¶ Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).) 
 

¶ Except for existing pupils of Charter School, determine attendance by a public random drawing if the 
ƴǳƳōŜǊ ƻŦ ǇǳǇƛƭǎ ǿƘƻ ǿƛǎƘ ǘƻ ŀǘǘŜƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŜȄŎŜŜŘǎ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎŀǇŀŎƛǘȅΦ tǊŜŦŜǊŜƴŎŜ 
shall be extended to pupils currently attending Charter School and pupils who reside in the Los Angeles 
¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά[!¦{5έ ŀƴŘ ά5ƛǎǘǊƛŎǘέύΦ ό9ŘΦ /ƻŘŜ Ϡ птслрόŘύόнύό.ύΦύ 

 

¶ If a pupil is expelled or leaves Charter School without graduating or completing the school year for any 
reason, Charter School shall notify tƘŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻŦ ǘƘŜ ǇǳǇƛƭΩǎ ƭŀǎǘ ƪƴƻǿƴ 
address within 30 days, and shall, upon request, provide that school district with a copy of the 
cumulative record of the pupil, including a transcript of grades or report card, and health information. 
(Ed. Code § 47605(d)(3).) 

 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code 
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 
assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).) 

 

¶ /ƻƴǎǳƭǘΣ ƻƴ ŀ ǊŜƎǳƭŀǊ ōŀǎƛǎΣ ǿƛǘƘ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇŀǊŜƴǘǎΣ ƭŜƎŀƭ ƎǳŀǊŘƛŀƴǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ 
ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳǎΦ ό9ŘΦ /ƻŘŜ Ϡ птслрόŎύόнύΦύ   

 
Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 
ŎƻǊǇƻǊŀǘƛƻƴΣ ƛǎ ŀƴŘ ǎƘŀƭƭ ōŜ ǘƘŜ ŜȄŎƭǳǎƛǾŜ ǇǳōƭƛŎ ǎŎƘƻƻƭ ŜƳǇƭƻȅŜǊ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŜƳǇƭƻȅŜŜǎ ŦƻǊ ǘƘŜ 
purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section 
3540) of Division 4 of Title I of the Government Code. Charter School shall comply with all provisions of the 
EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with the 
EERA, employees may join and be represented by an organization of their choice for collective bargaining 
purposes. 



 
bh¢9Υ ¢Ƙƛǎ /ƘŀǊǘŜǊ Ŏƻƴǘŀƛƴǎ ǎǇŜŎƛŦƛŎ ά5ƛǎǘǊƛŎǘ wŜǉǳƛǊŜŘ [ŀƴƎǳŀƎŜέ ό5w[ύΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ Assurances, 
Affirmations, and Declarations section above. The DRL should be highlighted in gray within each Charter 
element or section. The final section of the Charter provides a consolidated addendum of the DRL. This 
intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL 
for any given section of the Charter. To the extent that any inconsistency may exist between any provision 
contained within the body of the Charter and the DRL contained in the addendum, the provisions of the 
DRL addendum shall control.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   
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ELEMENT 1 ɀ THE EDUCATIONAL PROGRAM  
  
ά¢ƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ŘŜǎƛƎƴŜŘΣ ŀƳƻƴƎ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘƻǎŜ ǿƘƻƳ ǘƘŜ 
ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ƛǎ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ŜŘǳŎŀǘŜΣ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀƴ άŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴέ ƛƴ ǘƘŜ нмǎǘ ŎŜƴǘǳǊȅΣ ŀƴŘ Ƙƻǿ 
learning best occurs. The goals identified in that program shall include the objective of enabling pupils to 
become self-ƳƻǘƛǾŀǘŜŘΣ ŎƻƳǇŜǘŜƴǘΣ ŀƴŘ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴŜǊǎΦέ (Ed. Code § 47605(b)(5)(A)(i).) 
 
ά¢ƘŜ ŀƴƴǳŀƭ Ǝƻŀƭǎ ŦƻǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ŦƻǊ ŀƭƭ ǇǳǇƛƭǎ ŀƴŘ ŦƻǊ ŜŀŎƘ ǎǳōƎǊƻǳǇ ƻŦ ǇǳǇƛƭǎ ƛŘŜƴǘƛŦƛed pursuant to 
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply 
for the grade levels served, or the nature of the program operated, by the charter school, and specific annual 
actions to achieve those goals. A charter petition may identify additional school priorities, the goals for the 
ǎŎƘƻƻƭ ǇǊƛƻǊƛǘƛŜǎΣ ŀƴŘ ǘƘŜ ǎǇŜŎƛŦƛŎ ŀƴƴǳŀƭ ŀŎǘƛƻƴǎ ǘƻ ŀŎƘƛŜǾŜ ǘƘƻǎŜ ƎƻŀƭǎΦέ (Ed. Code § 47605(b)(5)(A)(ii).) 
 
άLŦ ǘƘŜ ǇǊƻǇƻǎŜŘ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ǿƛƭƭ ǎŜǊǾŜ ƘƛƎƘ ǎŎƘƻƻƭ ǇǳǇƛƭǎΣ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ƳŀƴƴŜǊ ƛƴ ǿƘƛŎƘ ǘƘŜ ŎƘŀǊǘŜǊ 
school will inform parents about the transferability of courses to other public high schools and the eligibility of 
courses to meet college entrance requirements. Courses offered by the charter school that are accredited by the 
Western Association of Schools and Colleges may be considered transferable and courses approved by the 
University of California or the California State University as creditŀōƭŜ ǳƴŘŜǊ ǘƘŜ ά!έ ǘƻ άDέ ŀŘƳƛǎǎƛƻƴǎ ŎǊƛǘŜǊƛŀ 
Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƳŜŜǘ ŎƻƭƭŜƎŜ ŜƴǘǊŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦέ (Ed. Code § 47605(b)(5)(A)(iii).) 

 
LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP) 
 
Charter School acknowledges and agrees that it must comply with all applicable laws and regulations 
related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, 
which include the requirement that Charter School shall annually submit a Local Control and 
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the 
Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33 
and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals 
identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control 
and Accountability Plan template adopted by the State Board of Education, as it may be changed from 
time to time. Charter School shall comply with all requirements of Education Code section 47606.5, 
ƛƴŎƭǳŘƛƴƎ ōǳǘ ƴƻǘ ƭƛƳƛǘŜŘ ǘƻ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘ ǘƘŀǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ άǎƘŀƭƭ Ŏƻƴǎǳƭǘ ǿƛǘƘ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ 
administrators, other school personnel, parents, and pupils in developing the local control and 
ŀŎŎƻǳƴǘŀōƛƭƛǘȅ Ǉƭŀƴ ŀƴŘ ŀƴƴǳŀƭ ǳǇŘŀǘŜ ǘƻ ǘƘŜ ƭƻŎŀƭ ŎƻƴǘǊƻƭ ŀƴŘ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǇƭŀƴΦέ ό9ŘΦ /ƻŘŜ Ϡ 
47606.5(e).) 
 
 
ACADEMIC CALENDAR AND SCHEDULES 
 
Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education 
Code section 47612.5, and the number of school days required by California Code of Regulations, title 5, 
section 11960.   
 
MATHEMATICS PLACEMENT 
 
Charter School shall comply with all applicable requirements of the California Mathematics Placement 
Act of 2015. 
 
TRANSITIONAL KINDERGARTEN 
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Charter School shall comply with all applicable requirements regarding transitional kindergarten. For 
purposes of admission to Charter School, transitional kindergarten shall be considered a part of 
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be 
ŎƻƴǎƛŘŜǊŜŘ ŜȄƛǎǘƛƴƎ ǎǘǳŘŜƴǘǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŀŘƳƛǎǎƛƻƴǎΣ ŜƴǊƻƭƭƳŜƴǘΣ 
and lottery.   
 
HIGH SCHOOL EXIT EXAMINATION  
 
Charter School shall comply with all applicable requirements of Education Code sections 60850 ς 60859, 
including but not limited to the requirements of sections 60851.6 and 60852.3. 
 
WASC ACCREDITATION 
 
If Charter School serves students in grades 9-12, before Charter School graduates its first class of 
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and 
Colleges (WASC) accreditation. 
 
ENGLISH LEARNERS 
 
Charter School shall identify potential English Learners in a timely manner in accordance with all 
applicable legal requirements. Charter School must provide all English Learners with an effective English 
ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ ǇǊƻƎǊŀƳ ǘƘŀǘ ŀƭǎƻ ŀŦŦƻǊŘǎ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ŜǉǳƛǘŀōƭŜ ŀŎŎŜǎǎ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎƻǊŜ 
academic curriculum. Instructional plans for English Learners must be (1) based on sound educational 
theory; (2) adequately supported with trained teachers and appropriate materials and resources; and (3) 
periodically evaluated to make sure the program is successful and modified when the program is not 
successful.   
 
On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter 
Schools Division (CSD) that certifies that Charter School has adopted and is implementing either the 
LAUSD English Learner Master Plan or /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǿƴ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ ό9[ύ aŀǎǘŜǊ tƭŀƴΦ LŦ /ƘŀǊǘŜǊ 
School chooses to implement its own EL Master Plan, the plan shall provide a detailed description of 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ ǇǊƻƎǊŀƳΣ ŀƴŘ ǎƘŀƭƭ ŀŘŘǊŜǎǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎΥ  
 

¶ Iƻǿ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ Master Plan provides all of its English Learners, including but not 
limited to Long Term English Learners (LTELs) with an effective English language acquisition 
ǇǊƻƎǊŀƳ ŀǎ ǿŜƭƭ ŀǎ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ŜǉǳƛǘŀōƭŜ ŀŎŎŜǎǎ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎƻǊŜ ŀŎŀŘŜƳƛŎ 
curriculum 

¶ Iƻǿ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΩ ǎǇŜŎƛŦƛŎ ƴŜŜŘǎ ǿƛƭƭ ōŜ ƛŘŜƴǘƛŦƛŜŘ 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How Charter School will evaluate its EL program each year, and how the results of this 
evaluation will be used to improve the program, including the provision of EL services 
 

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness 
of its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the 
CSD. 
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Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 
requirements.  
 
Charter School shall reclassify English Learners in accordance with federal and state requirements. 
 
Charter School shall provide parent outreach services and meaningfully inform parents with limited 
English proficiency of important information regarding Charter School matters to the same extent as 
other parents. 
 
STUDENTS WITH DISABILITIES 
 
Federal Law Compliance 
Charter School shall adhere to all provisions of federal law related to students with disabilities including, 
but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities 
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004. 
 
Special Education Program 
Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied, 
ŘƛǊŜŎǘƭȅ ƻǊ ƛƴŘƛǊŜŎǘƭȅΣ ŀŘƳƛǎǎƛƻƴ ŘǳŜ ǘƻ ŀ Řƛǎŀōƛƭƛǘȅ ƻǊ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƛnability to provide necessary 
services. Charter School acknowledges that policies and procedures are in place to ensure the 
recruitment, enrollment, service, and retention of students with disabilities at LAUSD-authorized charter 
schools, including Charter School.  
 
Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter 
{ŎƘƻƻƭ ƛƴǘŜƴŘǎ ǘƻ ƻǇŜǊŀǘŜ ŀǎ ŀ άǎŎƘƻƻƭ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘέ ŦƻǊ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ ǎŜǊǾƛŎŜǎΣ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǎƘŀƭƭ 
execute a Memorandum of UnderstandiƴƎ όάah¦έύ ōȅ ŀƴŘ ōŜǘǿŜŜƴ [!¦{5 ŀƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ 
regarding the provision and funding of special education services consistent with applicable state law 
ŀƴŘ ǘƘŜ [!¦{5 {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ [ƻŎŀƭ tƭŀƴ !ǊŜŀ όά{9[t!έύ [ƻŎŀƭ tƭŀƴ ŦƻǊ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ  and shall be 
ŎƻƴǎƛŘŜǊŜŘ ŀ άǇǳōƭƛŎ ǎŎƘƻƻƭ ƻŦ ǘƘŜ 5ƛǎǘǊƛŎǘέ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ ǇǳǊǎǳŀƴǘ ǘƻ 9ŘǳŎŀǘƛƻƴ 
Code Section 47641(b).  However, Charter School reserves the right to make written verifiable 
assurances that it may become an independent local educational agency (LEA) and join a SELPA 
pursuant to Education Code Section 47641 (a) either on its own or with a grouping of charter school 
LEAs as a consortium following the requirements of Education Code section 56195.3(b).  
 
SELPA Reorganization  
The Los Angeles Unified School District is approved to operate as a single-District SELPA under the 
provisions of Education Code section 56195.1(a). As a  single-District SELPA, the District has created two 
charter school sections (District-operated Programs and Charter-operated Programs) under the 
administration of one single Administrative Unit pursuant to a reorganization plan approved by the 
Board of Education on January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD 
SELPA commenced in the 2013-2014 school year requiring all District-authorized charter schools to elect 
one of the three options available under the LAUSD SELPA. Prior to an option election, all District-
authorized charter schools were required to participate as a school of the District under the District-
Operated Programs Unit. Prior to the beginning of the 2013-2014 school year, all District-authorized 
charter schools, other than those that had previously executed an Option 3 Memorandum of 
¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύΣ ǿŜǊŜ ǊŜǉǳired to execute a new MOU setting forth the LAUSD SELPA option 
election for the remainder of the charter petition term. The Charter-operated Program schools do not 
have LEA status for the purposes of special education but will function in a similar role in that each 
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charter school will be responsible for all special education requirements, including but not limited to 
services, placement, due process, related services, special education classes, and special education 
supports. Charter schools that have elected to participate in a District-operated programs option may 
apply for membership in the Charter-operated Program section of the SELPA. Charter schools accepted 
for participation in the Charter-operated Programs section receive support from a Special Education 
Director for the Charter-operated Programs.  
 
Modified Consent Decree Requirements 
All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the 
terms, conditions and requirements of the Chanda Smith Modified Consenǘ 5ŜŎǊŜŜ όάa/5έύ ŀƴŘ ƻǘƘŜǊ 
court orders imposed upon the District pertaining to special education. The MCD is a consent decree 
entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in 
LAUSD. It is an agreement of the parties approved by the federal court and monitored by a court-
appointed independent monitor. The MCD includes nineteen statistically measureable outcomes and 
facilities obligations that the District has to achieve to disengage from the MCD and federal court 
ƻǾŜǊǎƛƎƘǘΦ !ƭƭ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ǳǎŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ tƻƭƛŎƛŜǎ ŀƴŘ tǊƻŎŜŘǳǊŜǎ 
Manual and Welligent, the District-wide web-based software system used for online Individualized 
9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳǎ όάL9tǎέύ ŀƴŘ ǘǊŀcking of related services provided to students during the course of 
their education. 
 
!ǎ ǇŀǊǘ ƻŦ ŦǳƭŦƛƭƭƛƴƎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƻōƭƛƎŀǘƛƻƴǎ ǳƴŘŜǊ ǘƘŜ a/5Σ ǎǘǳŘŜƴǘ ƭŜǾŜƭ Řŀǘŀ ǊŜǉǳŜǎǘǎ ŦǊƻƳ 5ƛǎǘǊƛŎǘ-
operated and Charter-operated charter schools are made on a regular basis. The requested data must 
ōŜ ǎǳōƳƛǘǘŜŘ ƛƴ ǘƘŜ hŦŦƛŎŜ ƻŦ ǘƘŜ LƴŘŜǇŜƴŘŜƴǘ aƻƴƛǘƻǊΩǎ όάhLaέύ ǊŜǉǳƛǊŜŘ ŦƻǊƳŀǘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ 
ǘƘŜ hLaΩǎ ǊŜǉǳƛǊŜŘ ǘƛƳŜƭƛƴŜǎ ŀƴŘ ŀǎ ŦƻƭƭƻǿǎΥ 
 

  End of Year Suspension 
 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension, 
number of days suspended, and reason for suspension.  
 

 Statewide Assessment Data   
 

The standard file including District ID.  
 

 Norm day 
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school 
name and local district for all students enrolled on norm day.  
 

  CBEDS  
 

 All Students enrolled as of December 1 of each school year  
 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school 
name and local district for all students enrolled on norm day.  
 
  Dropout 

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school 
name and local district  
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 Monthly SESAC and Suspension data  

 
 Graduation roster from all charter schools with 12th grade students with disabilities  

 
¢ƘŜ a/5 ǊŜǉǳƛǊŜǎ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ǘƻ ƛƳǇƭŜƳŜƴǘ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƛƴǘŜƎǊŀǘŜŘ ǎǘǳŘŜƴǘ ƛƴŦormation system, 
which is currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite of 
applications which is designed to capture all District student data. All charter schools are required to 
utilize MiSiS directly or interface with MiSiS via a web based Application Programming Interface (API) in 
compliance with the requirements of the MCD and applicable timelines. Upon charter school full 
utilization of MiSiS either directly or via a web based API, the list of required data above will 
automatically be captured within MiSiS. 
 

GENERAL INFORMATION  
  

1. GENERAL INFORMATION TABLE  

  

GENERAL INFORMATION    

¶ The contact person for Charter School is: Dr. Raul Carranza,  
Superintendent,  
TEACH Public Schools 

¶ The contact address for Charter School is: 10616 S. Western   
Los Angeles, CA 90047 
 

¶ The contact phone number for Charter School is: 
 

(323) 872-0707 

¶ The proposed address or ZIP Code of the target community to be 
served by Charter School is: 

10616 S Western Ave, Los 
Angeles, CA 90044 

¶ This location is in LAUSD Board District: 1  

¶ This location is in LAUSD Local District: West  

¶ The grade configuration of Charter School is: 9-12 

¶ The number of students in the first year will be: 440 

¶ The grade level(s) of the students in the first year will be: 9-12  

¶ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǎŎƘŜŘǳƭŜŘ ŦƛǊǎǘ Řŀȅ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ нлмф-2020 is: August 13, 2019 

¶ The enrollment capacity is: 

¶ (Enrollment capacity is defined as the total number of students 
who may be enrolled in Charter School regardless of student 
residency.) 

440 

¶ The type of instructional calendar (e.g., traditional/year-round, 
single track/multi-track, extended day/year) will be: 

Traditional  
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¶ The bell schedule for Charter School will be: 8:00AM-3:30PM M, T, Th, Fr 
and 8:00AM-1:00PM on 
Weds.  

¶ The term of this Charter shall be from: July 1, 2019 to June 30, 2024  

  
  

COMMUNITY NEED FOR CHARTER SCHOOL  
 

TEACH Tech Charter High School (TEACH HS) is a small, innovative high school that opened in 2014 in 

the Westmont/Gramercy Park community of central Los Angeles.  TEACH HS currently serves 

approximately 282 students in grades 9-12; 61% Hispanic/Latino, 36% African American; 94% 
Free/Reduced Price Lunch (FRPL), 18% English Learner (EL), 11% Special Education (SpEd) and 3% 
foster/homeless youth.  TEACH HS was the second school founded by longtime Los Angeles educators 

Mildred Cunningham and Edith Morris, joining TEACH Academy of Technologies (TEACH MS; grades 5-8, 
opened in 2010).  The Los Angeles Unified School District (LAUSD) has authorized a third charter school 

operated by TEACH Public Schools, Inc. to open fall 2018, TEACH Preparatory Mildred S. Cunningham & 

Edith H. Morris Elementary School (TEACH ES).  All three schools serve the Westmont/Gramercy Park 
community.   

  
¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎΩ Ƴƛǎǎƛƻƴ ƛǎ ǘƻ ŎǊŜŀǘŜ ŀ ƘƛƎƘ ǉǳŀƭƛǘȅΣ ƛƴƴƻǾŀǘƛǾŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ 
that focuses on literacy, integrating state-of-the-art technologies across the core curriculum to achieve 

academic proficiency for all students.  Our vision is to reach students of all backgrounds by teaching the 
entire child, which includes the social, physical, emotional, and intellectual needs of the student.  Upon 
graduation, the knowledge and the experiences acquired at our schools is effectively applied to 

ǎǘǳŘŜƴǘǎΩ Řŀƛƭȅ ƭƛǾŜǎΦ  ¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎ ŀǊŜ ƛƴƴƻǾŀǘƛǾŜΣ ŘȅƴŀƳƛŎΣ ŎǊŜŀǘƛǾŜΣ ŀƴŘ ŜŘǳŎŀǘƛƻƴŀƭƭȅ 

enriching institutions of positive-driven learning. We believe that all children can learn when taught well 
ŀƴŘ ƎƛǾŜƴ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǘƘǊƛǾŜΦ  ²Ŝ ŀŘƘŜǊŜ ǘƻ ǘƘŜ ǘƘƛƴƪƛƴƎ ƻŦ ǇƘƛƭƻǎƻǇƘŜǊ DΦ DƛǾƘŀƴΣ ά²Ƙŀǘ ȅƻǳ Ǉŀȅ 

ŀǘǘŜƴǘƛƻƴ ǘƻ ƎǊƻǿǎΦέ  .ȅ ƭƻƻƪƛƴƎ ŎƻƴǎƛǎǘŜƴǘƭȅ ŀǘ ƻǳǊ ǎǘǳŘŜƴǘǎ ŀƴŘ ǘƘŜ Řŀǘŀ ƻŦ our practices, our teachers 
and students grow in their development and to great successes in the 21st century.     

  
¢9!/I I{Ω ǊŜŎŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘǎ ƛƴŎƭǳŘŜ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ƘƛƎƘƭƛƎƘǘǎΣ ŘŜǘŀƛƭŜŘ ƳƻǊŜ ŜȄǘŜƴǎƛǾŜƭȅ ōŜƭƻǿΥ    
Å 100% four-year cohort graduation rate for our second graduating class of HS seniors in 2018 (37 

out of 37 students); 77.3% of our first class of seniors in 2017 (17 of 22 students) graduated;1 
Å 100% A-G competition rate (37 out of 37) for our second class of HS graduates in 2018; 82.4% A-

G completion rate (14 out of 17) for our first class of HS graduates.2 
Å 100% of our graduating seniors in both 2018 and 2017 were admitted to college, with 27 of our 

2018 37 seniors admitted to a four-year college and the rest admitted to a two-year college 

                                                           
1 Internal data reported to CDE re: 2018 grades; https://data1.cde.ca.gov/dataquest.  We note that TEACH HS had 
planned to open with just 9th graders in our first year.  When one charter school in our community had a fire, and 
another unexpectedly closed, we enrolled a small class of 10th graders to help these families.  Some of these 
students already were credit-deficient and were unable to graduate on time or complete A-G requirements, yet we 
are immensely proud of our success with this small cohort of students. 
2 Internal data reported to CDE re: 2018 grades; https://data1.cde.ca.gov/dataquest.  Our inaugural class of 10th 

graders included several students who were well below grade level; two of these students had not earned 

sufficient grades in their 9th grade core courses at their previous schools to ultimately meet A-G requirements.  

https://data1.cde.ca.gov/dataquest
https://data1.cde.ca.gov/dataquest
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(internal data).  Members of our first two graduating classes were accepted to the following:  UC 
Berkeley, UCLA, Cornell University, several CSUs and UCs, Cal Poly San Luis Obispo, Colorado 
State University, Chapman University, San Diego State, Sonoma State, UMass Dartmouth, 
Tuskegee University, Washington State, and many more. 

Å In 2017, 100% of our 10 TEACH HS students who took the AP Spanish exam received a passing 
ǎŎƻǊŜ ƻŦ άоέ ƻǊ ƘƛƎƘŜǊΦ3 

Å On the 2017 California Assessment of Student Performance and Progress (CAASPP):  
o ¢9!/I I{Ωǎ ммth graders were 59% Met/Exceeded in ELA and 13% Met/Exceeded in Math, 

significantly stronger than the nearest large traditional public high school, Washington 

Prep, which had 33% Met/Exceeded in ELA and just 3% Met/Exceeded in Math.  

o Based on preliminary (not yet published) results from the 2018 CAASPP, our students 
demonstrated growth in both ELA and Math with 62% Met/Exceeded in ELA and 15% in 
Math. 

Å In 2017-18, 100% of our seniors took the SAT. The average school SAT score is growing year-to-
year. In 2018, the average score for English was 483 and for Math was 466.  

Å TEACH HS had our first WASC renewal in April 2018 and received a 6-year WASC accreditation 

with a 2-day visit mid-cycle.  TEACH HS is accredited through June 30, 2024.  

Å In 2016, the California Charter Schools Association (CCSA) cited TEACH HS as one of four LAUSD 
ǎŎƘƻƻƭǎ άōŜŀǘƛƴƎ ǘƘŜ ƻŘŘǎέ ōȅ ŀŎƘƛŜǾƛƴƎ ǘƘŜ ƘƛƎƘŜǎǘ ǎŎƻǊŜǎ ƻƴ άǎƛƳƛƭŀǊ ǎǘǳŘŜƴǘǎΣέ ƳŜŀƴƛƴƎ 

students were doing better than students at schools with similar demographics.4  CCSA 
ŀǎǎƛƎƴŜŘ ŀ άǎƛƳƛƭŀǊ ǎŎƘƻƻƭǎέ ǊŀƴƪƛƴƎ όōŀǎŜŘ ƻƴ ǎŎŀƭŜ ǎŎƻǊŜǎ ŀƴŘ ǎǘǳŘŜƴǘ ŘŜƳƻƎǊŀǇƘƛŎǎύ ƻŦ άмлέ 

out of 10 to TEACH HS for 2017.5 

Å In January 2018, TEACH HS moved to a new location at 10616 S. Western Avenue. Our previous 

facility limited enrollment due to the certificate of occupancy; this facility will allow us to grow 

to serve up to 500 students based on its certificate of occupancy.  The new facility is an existing 
school site, previously used by Alliance Health Services Academy.  TEACH HS has signed a lease 

through December 31, 2037, with an option to purchase.  We plan on obtaining bond financing 
within the next three years to purchase the building.  TEACH has completed state bond 

financing to purchase sites at 10000 S. Western, 10045 S. Western and 1750 W. Century Blvd. 
as our network grows. 

Å For the past three years, students at TEACH HS have been actively involved in Mock Trial, an 

annual competition sponsored by the Constitutional Rights Foundation for California middle 
and high school students.  Students teams grapple with an important issue each year facing 
!ƳŜǊƛŎŀΩǎ ȅƻǳǘƘ , and acquire a working knowledge of our judicial system, develop analytical 
abilities and communication skills, and gain an understanding of their obligations and 
responsibilities as participating members of our society.6   

Å In 2017-18, the TEACH HS cheer team entered two competitions and won 1st place in cheer and 
3rd place in hip hop.   

                                                           
3 https://data1.cde.ca.gov/dataquest. 
4Favot, S. (2016). New data rank all public charter and traditional schools in California. LA School Report. 

November 1, 2016. http://laschoolreport.com/new-data-rank-all-public-charter-and-traditional-schools-in-

california/ 
5 California Charter Schools Association. (2017). 2017-18 Decile Ranks_101717.  Accessed on August 28, 2018. 
https://calcharters.app.box.com/s/7315j3icmfgfukc5ddk0uc8pvtare8sq.  
6 For more information about this program in which 8,000 California secondary students participate annually, please 

see http://www.crf-usa.org/mock-trial-program/mock-trial-program.html. 

https://data1.cde.ca.gov/dataquest
https://calcharters.app.box.com/s/7315j3icmfgfukc5ddk0uc8pvtare8sq
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Å TEACH HS enjoys close relationships with many local community organizations and colleges. 

Some examples include: 

o Constitutional Rights Foundation (CRF): We are involved in a collaborative professional 
development program known as Teacher 2 Teacher (T2T).  This program, funded by the Bill 

& Melinda Gates Foundation, is administered through West Ed to CRF for implementation. 

Professional development efforts focus specifically on two major strategies for teachers in 
secondary education: civil conversation and simulated role play.  Teachers participate in 
professional development sessions on using  these strategies and how to facilitate text-
dependent, voice-inclusive civil engagement and judiciary activism.  In addition, our 
students were able to access hands on experience through paid summer internships 

working for law firms, engineering companies and other similar professional environments 
through our connection with CRF. 

o Hope Street: Provides on-site educational, health and wellness, behavioral health, 

developmental, suicide prevention workshops and social services that support children and 
families.  

o YMCA: Last year, the YMCA provided discounted memberships to our students and hosted 

activities and games at their gym. They have invited our parents to discuss and share health 
concerns affecting the community such as high blood pressure, obesity, diabetes, etc. 

o Southwest College: TEACH HS is currently engaged in discussions with Southwest 

Community College about offering dual enrollment courses for our students; we have not 
finalized an MOU with the college or selected specific courses. 

o UCLA YouthSource: TEACH HS students, ages 16-18, are eligible to work through the UCLA 

youth employment program.  

o ACTS (Asomugha College Tour for Scholars): Provides TEACH HS students the opportunity 
to attend college fair events as well as access scholarship opportunities to tour college 

campus across the USA. 

o ACCESO Academy: ACCESO Academy, a nonprofit that provides affordable college test 
preparation assistance for underprivileged and underrepresented students in the Los 

Angeles area, uses the TEACH HS facility over the summer for SAT Prep Classes and 
provides 20 free seats to TEACH HS students. 

 
TEACH I{ΩS PERFORMANCE DURING THE CURRENT CHARTER TERM MEETS RENEWAL CRITERIA  
 
Based on its specific record of performance, TEACH HS has and will continue to meet the needs of the 
community it serves.   
 
ACADEMIC PERFORMANCE DATA AND OTHER ABSOLUTE AND COMPARATIVE PERFORMANCE INDICATORS  

 
!ŎŎƻǊŘƛƴƎ ǘƻ ŎǳǊǊŜƴǘ /ŀƭƛŦƻǊƴƛŀ ƭŀǿ ŀƴŘ 5ƛǎǘǊƛŎǘ ǇƻƭƛŎȅΣ ŀ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ άǎƘŀƭƭέ ƳŜŜǘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ 
criteria set forth in Education Code section 47607(b)(4) prior to receiving a charter renewal:  TEACH 
I{Ωǎ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜ ƛǎ ŀǘ ƭŜŀǎǘ Ŝǉǳŀƭ ǘƻ ǘƘŜ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜ ƻŦ ǘƘŜ ǇǳōƭƛŎ ǎŎƘƻƻƭǎ ǘƘŀǘ 
the charter school pupils would otherwise have been required to attend, as well as the academic 
performance of the schools in the school district in which the charter school is located, taking into 
account the composition of the pupil population that is served at the charter school.  
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!ǎ ƴƻǘŜŘ ƛƴ ǘƘŜ 9Ř /ƻŘŜΣ ά¢ƘŜ ŘŜǘŜǊƳƛƴŀǘƛƻƴ ƳŀŘŜ ǇǳǊǎǳŀƴǘ ǘƻ ǘƘƛǎ ǇŀǊŀƎǊŀǇƘ ǎƘŀƭƭ ōŜ ōŀǎŜŘ ǳǇƻƴ ŀƭƭ ƻŦ 
the following: (i) Documented and clear and convincing data; (ii) Pupil achievement data from 
assessments, including, but not limited to, the Standardized Testing and Reporting Program established 
by Article 4 (commencing with Section 60640) of Chapter 5 of Part 33 for demographically similar pupil 
ǇƻǇǳƭŀǘƛƻƴǎ ƛƴ ǘƘŜ ŎƻƳǇŀǊƛǎƻƴ ǎŎƘƻƻƭǎΤ όƛƛƛύ LƴŦƻǊƳŀǘƛƻƴ ǎǳōƳƛǘǘŜŘ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦέ  ό/ŀƭΦ 9ŘΦ /ƻŘŜ 
§ 47607(b)(4)(B). 
 
TEACH HS is located at 10616 S Western Ave, Los Angeles, CA 90044.  Not surprisingly, the majority of 
stuŘŜƴǘǎ ǊŜǎƛŘŜ ƛƴ ŎƭƻǎŜ ǇǊƻȄƛƳƛǘȅ ǘƻ ƻǳǊ ŎŀƳǇǳǎΦ .ŀǎŜŘ ƻƴ ŀƴ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǊŜǎƛŘŜƴŎŜ 
addresses and the 2017-му 5ŀǘŀ {Ŝǘ ǇǊƻǾƛŘŜŘ ōȅ [!¦{5Ωǎ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ 5ƛǾƛǎƛƻƴ ό/{5 5ŀǘŀ {ŜǘύΣ ǘƘŜ 
following table lists the top home district schools our students would otherwise be required to attend 
όά/ƻƳǇarison {ŎƘƻƻƭǎέύΥ 
 

Schools 
2017-18 
Enroll-
ment 

Hispani
c/ 
Latino 

Africa
n 
Amer
ican 

Asian White FRPL EL SpEd 
Foster 
and 
Homeless 

TEACH Tech Charter HS 239 62% 36% 0% 0% 87% 18% 11% 3% 

Resident Schools  

George Washington Preparatory High 958 54% 43% 0% 2% 81% 17% 20% 8% 

Performing Arts Community at Diego Rivera 
Learning complex 

488 89% 1% 0% 0% 93% 24% 8% 6% 

John C. Fremont Senior High 1990 91% 8% 0% 0% 90% 26% 12% 3% 

Academy for Multilingual Arts and Science at 
Mervyn M. Dymally High 

723 78% 21% 0% 1% 84% 27% 13% 4% 

Augustus F. Hawkins High B Community Health 
Advocates 

502 84% 14% 0% 1% 88% 33% 14% 5% 

Public Service Community                                                                                                                                                                                                                                                                                                                           
at Diego Rivera Learning Complex 

542 96% 4% 0% 0% 89% 18% 10% 3% 

Augustus F. Hawkins High A Critical Design and 
Gaming 

533 82% 16% 0% 1% 84% 29% 11% 4% 

Diego Rivera Learning Complex Green Design 
STEAM Academy 

474 94% 6% 0% 0% 94% 22% 12% 5% 

Alain Leroy Locke College Preparatory Academy 1586 72% 27% 0% 0% 96% 24% 17% 4% 

Augustus F. Hawkins High C Responsible Indigenous 
Social Entrepreneurship 

446 69% 29% 0% 1% 85% 30% 9% 5% 

Communication and Technology at Diego Rivera 
Learning Complex 

527 96% 4% 0% 0% 88% 26% 14% 1% 

Resident Schools Averages  81% 17% 0% 0% 89% 25% 14% 4% 

 (http://dq.cde.ca.gov/dataquest/) 
 
{ƳŀǊǘŜǊ .ŀƭŀƴŎŜŘ !ǎǎŜǎǎƳŜƴǘ /ƻƴǎƻǊǘƛǳƳ όά{.!/έύκ/ŀƭƛŦƻǊƴƛŀ !ǎǎŜǎǎƳŜƴǘ ƻŦ {ǘǳŘŜƴǘ tŜǊŦƻǊƳŀƴŎŜ 
and Progress όά/!!{ttέύ wŜǎǳƭǘǎ 
hƴ ǘƘŜ нлмт /!!{tt ƛƴ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ !Ǌǘǎ όά9[!έύΣ ¢9!/I I{Ωǎ ǎǘǳŘŜƴǘǎ ƻǳǘǇŜǊŦƻǊƳŜŘ ǘƘŜ ǊŜǎƛŘŜƴǘ 
ǎŎƘƻƻƭǎΩ ŀǾŜǊŀƎŜ ōȅ нл ǇŜǊŎŜƴǘŀƎŜ ǇƻƛƴǘǎΣ ǿƛǘƘ рф҈ ƻŦ ¢9!/I I{ ǎǘǳŘŜƴǘǎ ƳŜŜǘƛƴƎ ƻǊ ŜȄŎŜŜŘƛƴƎ 
proficiency, compared to just 39% average at the Comparison Schools.  TEACH HS also outperformed 
[!¦{5Ωǎ ммth graders by four percentage points in ELA.  For math, TEACH HS outperformed the 
Comparison SchoolsΩ ŀǾŜǊŀƎŜ ōȅ п ǇŜǊŎŜƴǘŀƎŜ Ǉƻƛƴǘǎ όмо҈ ŎƻƳǇŀǊŜŘ ǘƻ ф҈ύΣ ōǳǘ ǇŜǊŦƻǊƳŜŘ ōŜƘƛƴŘ ǘƘŜ 
District-wide average for 11th graders (24%).   

http://dq.cde.ca.gov/dataquest/
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(http://dq.cde.ca.gov/dataquest/) 
 
Our statistically significant subgroups have had strong performance against peer schools as well.  Our 
economically disadvantaged students (87% of enrollment) show the strongest performance on ELA, with 
61% of students meeting or exceeding standards, outperforming the average for the resident schools 
(39%) and LAUSD 11th graders (53%).  Performance in math is not as strong as LAUSD (22%), but still 
outperformed the resident school average (12% compared to 8%). 
 

(http://dq.cde.ca.gov/dataquest/) 
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Our Hispanic/Latino students (62% of enrollment) had strong performance with 58% met/exceeded on 
ELA, outperforming the Comparison SchoolǎΩ ŀǾŜǊŀƎŜ όпл҈ύ ŀƴŘ [!¦{5 11th graders (52%).  In Math, TEACH 
I{Ωǎ IƛǎǇŀƴƛŎκ[ŀǘƛƴƻ ǎǘǳŘŜƴǘǎ ƻǳǘǇŜǊŦƻǊƳŜŘ ǘƘŜ /ƻƳǇarison SchoolsΩ ŀǾŜǊŀƎŜ όмс҈ ŎƻƳǇŀǊŜŘ ǘƻ ф҈ύΣ 
but had fewer students than LAUSD 11th graders (20%).     
 

http://dq.cde.ca.gov/dataquest/) 
 
Our African American students (36% of enrollment), show strong performance in ELA with students 
outperforming the average for resident schools in ELA by 37% (58% compared to 21%) and 16% over 
LAUSD 11th graders (42%).  In math, TEACH HSΩǎ !ŦǊƛŎŀƴ American students outperform the average for 
the resident schools (11% compared to 4%) and performs just under LAUSD 11th graders (13%).  

(http://dq.cde.ca.gov/dataquest/) 
 
English Learner Re-Classification Rates 
In 2016-17, TEACH HS reclassified 32% of ELs, significantly above the average for the resident schools of 
10% and LAUSD (17%).  
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 (http://dq.cde.ca.gov/dataquest/) 

 
Graduation Rate 
In 2017, TEACH HS had a graduation rate of 77.3%, comparable to the 78% average for the Comparison 
SchoolsΣ ōǳǘ ōŜƘƛƴŘ [!¦{5Ωǎ ŀǾŜǊŀƎŜ ƻŦ ул҈Φ  Lƴ нлмуΣ όŘŀǘŀ ƛǎ ƴƻǘ ȅŜǘ ǇǳōƭƛŎƭȅ ŀǾŀƛƭŀōƭŜ ŦƻǊ /ƻƳǇǎ ƻǊ 
the District), TEACH HS graduated 100% of our 37 students. 

 
(http://dq.cde.ca.gov/dataquest/) 

 
Graduates Completing all Courses Required for UC/CSU Admissions (A-G Completion Rates) 
²Ŝ ŀǊŜ ǇǊƻǳŘ ǘƘŀǘ млл҈ ƻŦ ¢9!/I I{Ωǎ ƎǊŀŘǳŀǘŜǎ ƛƴ нлму ŀƴŘ унΦп҈ ƻŦ ƻǳǊ ƎǊŀŘǳŀǘŜǎ ƛƴ нлмт όмп ƻŦ мт 
graduates) completed the A-G required courses. This outcome is significantly higher than the average A-
G completion rate for the resident schools (56%) and LAUSD (60%).  
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(http://dq.cde.ca.gov/dataquest/) 

 
bƻǘŀōƭȅΣ ǘƘƛǎ ƻǳǘŎƻƳŜ ǘǊŀƴǎƭŀǘŜǎ ŘƛǊŜŎǘƭȅ ƛƴǘƻ ŎƻƭƭŜƎŜ ŀŘƳƛǎǎƛƻƴǎΥ то҈ ƻŦ ¢9!/I I{Ωǎ нлму ƎǊŀŘǳŀǘŜǎ 
were admitted to four-year colleges and universities, and another 27% were admitted to two-year 
programs.  Our graduates in 2017 and 2018 have received acceptances to prestigious colleges and 
universities including :  UC Berkeley, UCLA, Cornell University, several CSUs and UCs, Cal Poly San Luis 
Obispo, Colorado State University, Chapman University, San Diego State, Sonoma State, UMass 
Dartmouth, Tuskegee University, Washington State, and many more. 
 
AP Participation and Passing rates (2015-2018) 
In 2016-17, TEACH HS offered one AP class, AP Spanish. That year, 10 students took the AP Spanish 
exam and 100% of these students passed the exam with a score of 3 or higher.7  In 2017-18, we offered 
AP Government and AP English Literature and Composition, and 17 students took the AP Government 
exam and 19 students took the AP English exam.8  Unfortunately, only one student passed the AP 
Government exam with a score of 3. During 2017-18, the teachers who taught the AP courses were both 
first year AP teachers.  In order to ensure more of our students are prepared to succeed on the AP 
exams, in 2018-19 TEACH HS will be providing more support to these teachers and students, including 
more opportunities for the teachers to attend various professional development opportunities to 
collaborate with other AP teachers, and additional resources such as online test prep and tutoring for 
the students in these classes.    
 
Student Attendance Rate  
¢9!/I I{Ωǎ ǎǘǳŘŜƴǘ ŀǘǘŜƴŘŀƴŎŜ ǊŀǘŜǎ ƘŀǾŜ ōŜŜƴ ŎƻƴǎƛǎǘŜƴǘ ŀƴŘ ǎǘǊƻƴƎ ƻǾŜǊ ǘƘŜ ŎƘŀǊǘŜǊ ǘŜǊƳΣ ŀǾŜǊŀƎƛƴƎ 
94%. (Current Student Information System) 
 
Suspension/Expulsion Rate 
We are quite proud that TEACH HS has had only one suspension or zero expulsions in the past four years.  
Our emphasis on restorative justice and conflict resolution has clearly played a role in the very positive 
school climate TEACH HS has established, resulting in lower suspension and expulsion rates than District 
and State averages.  (See Element 10 for more information about these efforts.) 
 

                                                           
7 We note that CDE does not reporting scoring when there were fewer than 15 test takers, thus this is based on 
internal data received from the AP test administrators. 
8 Unfortunately, the AP Spanish teacher left the school at the end of 2016-17 due to a too-long commute, and we 
were unable to find a suitable replacement, thus we have not been able to offer AP Spanish since.   
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Year 2014-15 2015-16 2016-17 2017-18 

Suspension number 0 0 1 0 

Suspension rate 0% 0% 0.4% 0.0% 

Expulsion number  0 0 0 0 

Expulsion rate  0% 0% 0% 0% 

(http://dq.cde.ca.gov/dataquest/) 
 

Rate Los Angeles Unified State 

2014-15 2015-16 2016-17 2014-15 2015-16 2016-17 

Suspensions 0.91 0.93 0.80 3.80 3.65 3.60 

Expulsions 0.01 0.02 0.02 0.09 0.09 0.09 

(http://dq.cde.ca.gov/dataquest/) 
 
LAUSD Charter Schools Division Annual Oversight Report 
TEACH HS has received positive Annual Oversight Visit reports ǿƛǘƘ ǎǘŀŦŦ ŦǊƻƳ [!¦{5Ωǎ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ 
Division (CSD).  In our most recent Oversight Visit Report, dated January 26, 2018, we received the 
following ratings: 
 

 
 

/5{ ǎǘŀŦŦ ƴƻǘŜŘ ǎŜǾŜǊŀƭ ά!ǊŜŀǎ ƻŦ 5ŜƳƻƴǎǘǊŀǘŜŘ {ǘǊŜƴƎǘƘ ŀƴŘκƻǊ tǊƻƎǊŜǎǎΥέ 
 

Governance 
¶ The Governing Board has substantially implemented the organizational structure set forth in 

the approved charter, including mandated committees/councils.   
¶ The Governing Board complies with all material provisions of the Brown Act. Evidence 

includes approved board minutes, access to teleconference as well as accommodations for 
persons with disabilities. Training by Law Office of Young, Minney and Corr provided training 
on 12/11/17 which included training materials and a sign in sheet.  Binder included board 
agenda posting procedures.  

¶ Parent-Student Handbook includes UCP and general complaint procedures and all 
complaints forms; UCP with all components.  

 
Student Achievement and Educational Performance 
¶ SBAC Subgroup ELA: All subgroups demonstrated growth in CAASPP ELA performance from 

2015/16 ς 2016/17.  
¶ SBAC Subgroup Math: All subgroups demonstrated growth in CAASPP Math performance 

from 2015/16 ς 2016/17.  
¶ English Learner Reclassification: The school reclassifies English Learners at a rate higher 

than the District average, 32.1% compared to 16.8%.  



TEACH TECH CHARTER HIGH SCHOOL RENEWAL PETITION
       

17  

¶  ά!ǘ wƛǎƪέ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΥ ¢ƘŜ ǎŎƘƻƻƭΩǎ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ά!ǘ wƛǎƪέ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ ƛǎ ŀǘ ǊŀǘŜ 
lower than the District average, 0.0% compared to 5.9%.  
 

Organizational Management, Programs and Operations 
¶ School Climate and Student Discipline: The school has a highly developed school climate 

and student discipline system in place that is aligned with the principles of the Discipline 
CƻǳƴŘŀǘƛƻƴ tƻƭƛŎȅ ŀƴŘ {ŎƘƻƻƭ /ƭƛƳŀǘŜ .ƛƭƭ ƻŦ wƛƎƘǘǎΦ ¢9!/I ¢ŜŎƘΩǎ нлмс-2017 suspension 
rate [was] 0.4%. Binder included PBIS World Behavior/Intervention Tracker, as well as list of 
Tier 1 intervention.  

¶ Professional Development: The school has implemented a professional development plan 
for teachers and other staff that supports instructional practices, targets identified needs, 
and aligns with the education program set forth in the charter.  The school provided an 
overview of the professional development for the summer beginning July 28 ς Jul 27.  

 
Fiscal Operations 
¢9!/I ¢ŜŎƘ /ƘŀǊǘŜǊ IƛƎƘΩǎ ŦƛǎŎŀƭ ŎƻƴŘƛǘƛƻƴ ƛǎ ǎǘŀōƭŜ.  Net assets have been upward trending 
since 2014-15 but slightly decreased in 2016- 2017 fiscal year.  According to the 2016-2017 
independent audit report, the school had positive net assets of $187,894 and net loss of 
($32,244).  The 2017-2018 First Interim projects positive net assets of $288,593 and net income 
of $100,699.   

 
(LAUSD CSD Annual Oversight Visit Report, Jan. 26, 2018.) 
 

CALIFORNIA CHARTER SCHOOLS ASSOCIATION ACCOUNTABILITY FRAMEWORK 
 

The California Charter Schools Association (CCSA) has developed an accountability framework based on 
publicly available academic indicators.  Like the Dashboard Reports published by the California 
5ŜǇŀǊǘƳŜƴǘ ƻŦ 9ŘǳŎŀǘƛƻƴ ό/59ύΣ //{! ǳǘƛƭƛȊŜǎ ά5ƛǎǘŀƴŎŜ ŦǊƻƳ [ŜǾŜƭ оέ ό5Cоύ ŀǎ ŀ ǎǘŀǘǳǎ ƳŜŀǎǳǊŜ ŦƻǊ 
academic progrŜǎǎΣ άǿƘƛŎƘ ƳŜŀǎǳǊŜǎ Ƙƻǿ ŦŀǊ όƻǊ ǘƘŜ ŘƛǎǘŀƴŎŜύ ŜŀŎƘ ǎǘǳŘŜƴǘ ƛǎ ŦǊƻƳ ǘƘŜ [ŜǾŜƭ о όƛΦŜΦΣ 
Standard Met) Smarter Balanced performance level. Each students' score is compared to Level 3, and all 
distance results are then averaged to produce a school- and student-group-level average scale score. 

The results will show, on average, the needed improvement to bring the average student score to Level 
о ƻǊ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ǘƘŜ ŀǾŜǊŀƎŜ ǎǘǳŘŜƴǘ ǎŎƻǊŜ ƳŜŜǘǎ ƻǊ ŜȄŎŜŜŘǎ [ŜǾŜƭ оΦέ 9  CCSA ranks the DF3 
score given to every eligible public school in the state10 from lowest to highest into percentiles (1-100) 
and 10 decile ranks. The 1st percentile is equivalent to the lowest 1% of schools statewide, while the 1st 
decile translates to the bottom 10% of schools (1-10), accordiƴƎ ǘƻ ǘƘŜ ǎŎƘƻƻƭǎΩ ŀǾŜǊŀƎŜ ǊŜǎǳƭǘǎ ƻƴ ǘƘŜ 
California Assessment of Student Performance and Progress (CAASPP). Conversely, the 10th decile rank is 
equivalent to a school having an average DF3 in the top 10% of schools statewide (91-100).  
 
//{!Ωǎ ŀŎŎƻǳƴǘŀōƛlity framework aligns with the old Academic Performance Index (API) decile rankings 
detailed in California Education Code §47607, and is consistent with the Education Code in prioritizing 
άǇǳǇƛƭ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ ŦƻǊ ŀƭƭ ƎǊƻǳǇǎ ƻŦ ǇǳǇƛƭǎ ǎŜǊǾŜŘ ōȅ ǘƘŜ Ŏharter school as the most important 

                                                           
9 California Department of Education. Academic Indicator Calculation. Accessed on August 28, 2018. 
https://www.cde.ca.gov/ta/ac/cm/acadindcal.asp. 
10 Dashboard Alternative School Status (DASS) schools ς formerly referred to as Alternative Schools Accountability 
Model (ASAM) schools are not included, nor are schools that are less than four years old or schools with fewer 
than 30 CAASPP test-takers. 
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factorέ ƛƴ ǘƘŜ ŘŜǘŜǊƳƛƴŀǘƛƻƴ ǿƘŜǘƘŜǊ ǘƻ ǊŜƴŜǿ ŀ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦ  //{!Ωǎ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǘƻƻƭ ŀƭǎƻ ǊŜƭƛŜǎ 
ƻƴ /ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ Ϡрнлсс όŘŜǘŀƛƭƛƴƎ [ƻŎŀƭ /ƻƴǘǊƻƭ !ŎŎƻǳƴǘŀōƛƭƛǘȅ tƭŀƴǎ ŀƴŘ ǘƘŜ ǎǘŀǘŜΩǎ ŜƛƎƘǘ 
priorities) in determining what to classify as an indicator of academic achievement. Conversely, the 
/59Ωǎ 5ŀǎƘōƻŀǊŘ ǊŜǇƻǊǘǎ Řƻ ƴƻǘ ǇǊƛƻǊƛǘƛȊŜ ƻǊ ǿŜƛƎƘǘ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ ƳƻǊŜ ƘŜŀǾƛƭȅ ǘƘŀƴ ƴƻƴ-
ŀŎŀŘŜƳƛŎ ƛƴŘƛŎŀǘƻǊǎΣ ǘƘǳǎ ǘƘŜ 5ŀǎƘōƻŀǊŘΩǎ ŀǇǇƭƛŎŀǘƛƻƴ ǘƻ ŎƘŀǊǘŜǊ ǊŜƴŜǿŀƭs is rather limited under the 
law. 
 
The CCSA accountability framework includes four basic measures: 

¶ Percentile:  DF3 must be above the 5th percentile in two of the last three years. 

¶ State Rank (Academic Status): DF3 decile rank of four or higher in two of the past three years. 
!ŎŀŘŜƳƛŎ {ǘŀǘǳǎ ƛǎ ǘƘŜ ǎŎƘƻƻƭΩǎ 5Cо ŎƻƳǇŀǊŜŘ ǘƻ ŀƭƭ ƻǘƘŜǊ ŜƭƛƎƛōƭŜ ǇǳōƭƛŎ ǎŎƘƻƻƭǎ ƛƴ /ŀƭƛŦƻǊƴƛŀΣ 
using decile rank.   

¶ Similar Schools Rank (SSR): SSR of four or higher in two of the past three years. The Similar 
Schools Rank is a 1-10 decile ranking of average student test results, after taking into account 
ǘƘŜ ŘŜƳƻƎǊŀǇƘƛŎǎ ƻŦ ŀ ǎŎƘƻƻƭΩǎ ǘŜǎǘŜŘ ǎǘǳŘŜƴǘǎΦ 

For Elementary and Middle Schools:  

¶ Academic Growth: Above the 75th percentile in DF3 growth over the past three years (between 
2015 ŀƴŘ нлмтΣ ǘƘƛǎ ǿŀǎ муҌ ǇƻƛƴǘǎύΦ !ŎŀŘŜƳƛŎ DǊƻǿǘƘ ƛǎ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ŎƘŀƴƎŜ ƛƴ ŀ ǎŎƘƻƻƭΩǎ 
average DF3 over the past three years, and shows that the school is making some progress 
toward having all students meet ELA and Math proficiency standards.   

OR, For High Schools:  

¶ Post-secondary readiness: 75% of graduating seniors have completed the minimum A-G course 
ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ /ŀƭƛŦƻǊƴƛŀκ/ŀƭƛŦƻǊƴƛŀ {ǘŀǘŜ ¦ƴƛǾŜǊǎƛǘȅ ǎȅǎǘŜƳ ǿƛǘƘ ŀ ά/έ ƻǊ 
better in two of the past three years. 

  
!ŎŎƻǊŘƛƴƎ ǘƻ //{!Ωǎ Accountability Framework, TEACH HS not only meets all criteria for renewal ς 
including a noted 85 point DF3 increase between 2016 and 2017 -- but has a Similar Schools Rank of 
10/10: 

Source: http://snapshots.ccsa.org/aar. 

 

http://snapshots.ccsa.org/aar
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SUCCESS OF THE INNOVATIVE FEATURES OF THE EDUCATIONAL PROGRAM  

 
As detailed above, TEACH Public Schools is successfully meeting the needs of our secondary students 
and families in the Westmont/Gramercy Park community, as indicated across a variety of measures.    

Our goal at TEACH Public Schools is first and foremost to prepare ALL students to graduate from high 
school ready for success in college. Additionally, TEACH Public Schools aims to help students acquire the 
attitudes, knowledge and skills that contribute to effective learning in school and in life, to help students 
understand the relationship of academics to professional life, and to discover knowledge of self to make 
informed career decisions.  

  
TEACH Public Schools offer a rigorous, college-preparatory curriculum with an emphasis on individual 
mastery of standards-aligned learning objectives.  Through project-based learning, technology 
ƛƴǘŜƎǊŀǘƛƻƴΣ ŀƴŘ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ƛƴǎǘǊǳŎǘƛƻƴ ōŀǎŜŘ ƻƴ ǘŜŀŎƘŜǊǎΩ Ŏƻƴǘƛƴǳƻǳǎ ǊŜǾƛŜǿ of student assessment 
data, each student is challenged to grow and learn, with high expectations for success.  Each student has 
a Personalized Educational Plan (PEP) that details specific goals and objectives for the quarter, based on 
benchmark achievement data. Using a standardized template, teachers and students review initial data 
(NWEA MAP, UCLA and SBAC assessments) to discuss and springboard a conversation on growth and 
goal-ǎŜǘǘƛƴƎ ŦƻǊ ǘƘŜ ǳǇŎƻƳƛƴƎ ǘŜǊƳΦ  ¢ƘŜ t9t ƛǎ ǘŀƛƭƻǊŜŘ ǘƻ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ŀŎŀŘŜƳƛc journey, goals and 
motivations within a framework that records, monitors, and offers feedback as change occurs. PEPs aim 
to facilitate greater student agency by providing a framework to help learners set, plan, strategize and 
persist toward their academic goals. The PEP is the primary document to record progress, as well as to 
ǊŜŎƻǊŘ ŀƴƴǳŀƭ ŎƻƳƳƛǘƳŜƴǘǎ ŦƻǊƳŜŘ ōȅ ǘƘŜ ǎǘǳŘŜƴǘΣ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŀǊŜƴǘόǎύΣ ŀƴŘ ǘŜŀŎƘŜǊǎΦ {ǘǳŘŜƴǘǎ 
maintain digital portfolios and learn to evaluate their own learning and progress.  
 
Curriculum is current in educational research, thinking, and application. Curriculum is learner-centered, 
supports schoolwide performance goals, and development of the whole child.  Through implementation 

of the Backward Design method coupled with a technology-aligned approach, differentiation of 
instruction, and with appropriate intervention, enrichment, and a strong program of support, each 

student is led towards standard mastery. Results of assessments are reviewed during data conversations 
during Professional Learning Community (PLC) meetings. Teachers use data to drive instruction, 

adjusting pacing and utilizing flexible grouping based on data (see Element 2/3 for more information on 
the use of data to drive instruction). Parents (and students) receive monthly progress reports with 
formal report cards issued twice annually.  Students are expected to demonstrate that they can 

integrate knowledge, skill, and analysis to produce authentic work through project-based learning, 

synthesizing information across disciplines to produce essays, performances, debates, staged 
conferences, presentations, and community service projects. Technology is integrated through the 

program at all grade levels, with online curriculum and assessments, and use of tech-based tools such as 
digital textbooks and online interactive curricula, Google classroom, smartboards, and programs such as 
Khan Academy to research, create, produce and record learning.   

  
.ŜȅƻƴŘ ŀŎŀŘŜƳƛŎǎΣ ¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎ ƘƻƭŘ ƘƛƎƘ ŜȄǇŜŎǘŀǘƛƻƴǎ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ŎƘŀǊŀŎǘŜǊ ŘŜǾŜƭƻǇƳŜƴǘΦ 
Each month, students focus on a character pillar from our Essence of Commitment program (see below 

for full details on this program).  Enrichments during the school day and an engaging after-school 
ǇǊƻƎǊŀƳ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ƎǊƻǿǘƘ ƛƴ ǘƘŜ ŀǊǘǎΣ ǘŜŎƘƴƻƭƻƎȅΣ ǎǇƻǊǘǎ ŀƴŘ ǇƘȅǎƛŎŀƭ ŀŎǘƛǾƛǘƛŜǎΦ  {ǘǳŘŜƴǘ Ŏƭǳōǎ 
are established based on student and teacher interests, and may include basketball, volleyball, soccer, 
journalism, mock trial, robotics and more.    
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Our whole child approach includes a focus on the long-term development and success of our students 

through community partnership and collaborative action.  TEACH Public Schools has a collaborative 
partnership with Hope Street Family Center, a community program of California Hospital Medical Center 
that provides in-home and on-site educational, health wellness, behavioral health, developmental, and 

social services that support children and families. (hopestreetfamilycenter.org)  Hope Street maintains a 
South LA office that is co-ƭƻŎŀǘŜŘ ǿƛǘƘ ¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎΩ ŎŜƴǘǊŀƭ ƻŦŦƛŎŜΣ ŀƴŘ ǇǊƻǾƛŘŜǎ ǘƘŜǊŀǇƛǎǘǎ ǿƘƻ 
work exclusively with TEACH schools and families, all at no cost to TEACH or our families. Similarly, 
MALDEF conducts weekly parent/community seminars at our central office on topics such as college 
readiness, all at no charge.   

 

TEACH HS, like its sister schools, is a small school where every student is known individually by multiple 
caring adults.  TEACH HS is meeting the intent of the Charter Schools Act of 1992 to improve pupil 
learning; create new professional opportunities for teachers through PLCs and outside professional 

development; and provide parents and pupils with expanded choices in education. TEACH HS has 
established an accountable model of innovation with highly qualified teachers who work collaboratively 

in a data-driven approach to ensure success for each student, differentiating instruction, leveraging 

tech-based tools, and offering meaningful opportunities for deeper, interdisciplinary project-based 

learning.  At TEACH, every student is expected to succeed. TEACH believes that all children can learn if 
taught well and giving opportunity. It is expected that prior cultural experiences and academic 
achievement pose no enduring challenge to successful learning that leads toward proficiency. In this 

design for learning, students of South Los Angeles and their families are able to see a ray of hope.  
 
SUCCESS OF THE SCHOOLΩS EDUCATIONAL PROGRAM IN MEETING THE SPECIFIC NEEDS OF ITS STUDENT POPULATION 

 
As evidenced by the data and external reviews detailed above, TEACH HS is a great success.  While our 
organization is committed to continuous improvement and constant self-reflection, we are incredibly 
proud of our success to date and the lives we are helping to change in this community.  
 
AREAS OF CHALLENGE THE SCHOOL HAS EXPERIENCED AND HOW THEY HAVE BEEN/W ILL BE IMPROVED  

 
Facilities:  Like many start-up charter schools, TEACH HS has struggled to secure appropriate facilities, 
though with our move to 10616 S. Western in the middle of 2017-18, we are delighted to finally have a 
long-term home in which our school can grow and thrive.  Originally, our high school was co-located 
with TEACH MS at 10000 S. Western Avenue.  As TEACH HS grew and needed additional space, we had a 
split campus one year with our 9th grade located at the Weingart YMCA.  In the fall of 2017-18, the 
entire high school again co-located with TEACH MS, with our multi-purpose room split into four 9th grade 
classrooms.  This was far from ideal, and enrollment had to be capped due to a lack of capacity, with a 
wait list of students who wished to attend.  In January 2018, we were able to move into the new facility 
at 10616 S. Western, an existing school site previously used by Alliance Health Services Academy.  
TEACH HS has signed a lease through December 31, 2037, with an option to purchase.  We plan on 
obtaining bond financing within the next three years to purchase the building. 

 

Growing Pains:  Again, like many start-up charter schools, TEACH HS has faced some financial 
challenges, both in terms of start-up funding and long-term policies and procedures as our organization 
has grown.  Facilities capacity impacted our enrollment, which in turn impacted our fiscal bottom line.  
Our prior facility limited enrollment due to the certificate of occupancy, and we only enrolled 282 
students in 2017-18.  With the move to the new facility, currently we have 374 students which has 
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helped to bolster our bottom line, and we plan to grow to 440 students in the new site (though we note 
ǘƘŀǘ ŜǾŜƴ ǿƛǘƘ ǘƘŜǎŜ ŎƘŀƭƭŜƴƎŜǎΣ /{5 ǎǘŀŦŦ ƘŀǾŜ ƴƻǘŜŘ ǘƘŀǘ ƻǳǊ ŦƛƴŀƴŎƛŀƭ Ǉƻǎƛǘƛƻƴ ƛǎ άǎǘŀōƭŜέ ŀǎ ƻŦ WŀƴǳŀǊȅ 
2018.  (LAUSD CSD Annual Oversight Visit Report, Jan. 26, 2018.) 
 
As TEACH HS has grown, so too has our organization.  Over this charter term, TEACH HS grew from 96 
students in year one (2014-15) to 374 students today; TEACH MS grew from 241 students in 2014-15 to 
427 today; and in the spring of 2018, LAUSD approved our new elementary charter school, opened fall 
2018, TEACH Preparatory Mildred S. Cunningham & Edith H. Morris Elementary School (TEACH ES), with 
75 students currently enrolled.  TEACH has added both school site and central office staff, including a 
Chief Operating Officer, Director of Facilities and Maintenance, Director of Data and IT, and Assistant 
Superintendent to support our schools.   
 
¢ƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴ Ƙŀǎ ŜȄǇŜǊƛŜƴŎŜŘ άƎǊƻǿƛƴƎ Ǉŀƛƴǎέ ŎƻƳƳƻƴ ŦƻǊ ŀƴȅ ƻǊƎŀƴƛȊŀǘƛƻƴ ǳƴŘŜǊƎƻƛƴƎ ŜȄǇŀƴǎƛƻƴ 
and continuous change.  Operational policies and procedures have needed revision and updating, with 
additional training for our staff.  For example, in 2018, at the prompting of CSD staff, TEACH revised its 
fiscal policies and procedures, which are attached to this petition.  We are committed to partnering with 
LAUSD to ensure full compliance and transparency in all fiscal and organizational operations.   
 
Academic Achievement:  As TEACH expanded from operating a middle school to the high school grade 
levels, the State was transitioning to the Common Core and a new method of testing, including online 
administration of state tests.  Identifying and implementing appropriate, predictive interim assessments 
(particularly since the high school students are only tested on the CAASPP in 11th grade), ensuring 
appropriate technology resources, ensuring both our teachers and students were proficient in using tech 
resources and online assessments, and training our staff to adopt new Common Core/Next Gen 
standards, assessments, and reflecting on this data have all been priorities as the Charter School has 
been established.  While we are quite pleased with our strong academic achievement outcomes, as 
detailed above, there is always room for growth for our underserved students.  TEACH HS will continue 
to ensure appropriate resources ς including teacher coaching and professional development ς are 
allocated for student success. 
 
With a new, long-term home, increased enrollment, and more stability, we are confident TEACH HS will 
continue to strengthen and build upon the strong foundation we have established. 

STUDENT POPULATION TO BE SERVED  
  
TARGET POPULATION 
TEACH HS serves students in grades 9-12, and mainly draws enrollment from the Westmont/Gramercy 
tŀǊƪ ŀƴŘ ƴŜƛƎƘōƻǊƛƴƎ {ƻǳǘƘ [! ŎƻƳƳǳƴƛǘƛŜǎΦ  ¢9!/I I{Ωǎ 2017-18 enrollment included 62% 
Hispanic/Latino, 36% African American; 87% FRPL, 18% EL, 10% SpEd and 3% foster/homeless youth.   
 
Having served this community for eight years (starting with the opening of TEACH MS in 2010), we 
ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ŎƘƛƭŘǊŜƴ ŀƴŘ ŦŀƳƛƭƛŜǎ ƛƴ ǘƘŜ ŀǊŜŀ ŦŀŎŜΦ  !ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ [Φ!Φ ¢ƛƳŜǎΩ 
Community Mapping data, Westmont ranked 24th for the rate of violent crimes and Gramercy Park 
ranked 10th out of 209 neighborhoods tracked by the L.A. Times, with 157 violent crimes committed in 
the 1.84 square mile Westmont community in just six months, and 108 violent crimes in the 1.13 square 
mile Gramercy Park in the same period. This included five homicides, six reported rapes, and 150 
reported cases of aggravated assault.  In that same time period, Gramercy Park ranked 23rd out of 209 
for the rate of property crimes; there were 427 property crimes in these two neighborhoods ς covering 
just three-square miles -- over six months. 
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More broadly, zip code 90047 (which includes both Westmont and Gramercy Park) is predominantly 
African American (66%), with approximately one-third of residents Hispanic/Latino (32%) and a very 
small percent of White and Asian residents.  We are quite proud that our enrollment closely mirrors this 
broader demographic with 61% Black/African American students and 36% Hispanic/Latino: 

 

 
2010 Census. factfinder.census.gov 

  
Adult residents in the community have a particularly low level of educational attainment, only 23% of 

residents of zip code 90047 have attained a two-or four-year college degree or higher, while the same 

percentage has not completed high school (23%).    

   

 
2011-15 American Community Survey. factfinder.census.gov 

  

  

Hispanic/Latino 
32 % 

Black/AA 
66 % 

Asian 
1 % 

White 
1 % 

DEMOGRAPHICS FOR ZIP CODE 90047 
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More locally, in Westmont only 5.7% of adult residents over 25 have a four-year college degree; in 

Gramercy Park 14.9% of adult residents have a four-year degree.11 
  
Given that 77% of the commuƴƛǘȅΩǎ ŀŘǳƭǘǎ ƘŀǾŜ ƴƻǘ ŀǘǘŜƴŘŜŘ ŀƴȅ ŎƻƭƭŜƎŜΣ ƛǘ ƛǎ ƴƻǘ ǎǳǊǇǊƛǎƛƴƎ ǘƘŀǘ ǘƘƛǎ 
area is predominantly low-income ς 28% of families with children under 18 in zip code 90047 lived 

below the federal poverty line; in 2017, the federal poverty line for a family of four is $24,900.12  

Notably, according to Living Wage Calculator, a project of Dr. Amy K. Glasmeier, Professor of Economic 
Geography at MIT, a family of four in Los Angeles with two working adults needs to earn $73,615 
annually to be self-sustaining (not needing public assistance) in Los Angeles.13  This equates to 
$17.70/hour per adult; the federal poverty line rate equates to just $5.00/hour.  In other words, as 
many as 77% of families in this zip code are living in poverty based on the economic realities of the area.  

Notably, the ratio of households with children under age 18 in Gramercy Park is high for the City of LA, 
with 36% of families in Westmont and 22% of families in Gramercy Park headed by a single parent.14  

 

 
2011-15 American Community Survey. factfinder.census.gov  

  
This community data parallels the enrollment of our school.  As evidenced by crime, income and other 

data from the surrounding community, we know our students face significant challenges outside of 
school:  significant poverty, high crime rates, gang involvement/gang activity in their neighborhoods, 
drug and alcohol use, and more. The typical student attending TEACH Public Schools comes from a 
socioeconomically marginalized community where low student achievement and low expectations are 

                                                           
11 2018. Los Angeles Times. Mapping L.A.: Westmont. Accessed on August 28, 2019. 
http://maps.latimes.com/neighborhoods/neighborhood/westmont/; 2018. Los Angeles Times. Mapping L.A.: 
Neighborhoods. Accessed on August 28, 2018.  
http://maps.latimes.com/neighborhoods/neighborhood/gramercypark/. 
12 US Department of Health and Human Services. U.S. Federal Guidelines Used to Determine Financial Eligibility for 
Certain Federal Programs. Accessed on August 28, 2018. https://aspe.hhs.gov/poverty-guidelines 
13 Massachusetts Institute of Technology. Living Wage Calculator for Los Angeles County, California. Accessed on 
August 28, 2018. http://livingwage.mit.edu/counties/06037.  
14 2018. Los Angeles Times. Mapping L.A.: Westmont. Accessed on August 28, 2019. 
http://maps.latimes.com/neighborhoods/neighborhood/westmont/; 2018. 

http://maps.latimes.com/neighborhoods/neighborhood/westmont/
http://maps.latimes.com/neighborhoods/neighborhood/westmont/
http://maps.latimes.com/neighborhoods/neighborhood/gramercypark/
https://aspe.hhs.gov/poverty-guidelines
https://aspe.hhs.gov/poverty-guidelines
https://aspe.hhs.gov/poverty-guidelines
http://livingwage.mit.edu/counties/06037
http://maps.latimes.com/neighborhoods/neighborhood/westmont/
http://maps.latimes.com/neighborhoods/neighborhood/westmont/


TEACH TECH CHARTER HIGH SCHOOL RENEWAL PETITION
       

24  

entrenched. As evidenced above, they come from low income families where educational attainment 

is minimal, and most of our students need deep academic intervention. Our small school setting is a 
welcome alternative for our families who seek a more personalized environment for their children.   

 

The vast majority of our parents do not possess a college degree and most of our students will be the 
first to graduate and attend college.  Many of our families struggle at times with keeping daily 
necessities at bay.  For example, one recent graduate is the 2nd oldest of six children, living in a two-
bedroom apartment.  All six siblings sleep in one bedroom on bunk beds.  At times, the parents have to 
decide between paying the gas bill or the electricity bill and one or the other have been turned off 
before.  Even through this struggle, this student came to TEACH HS to learn, to have a different 
perspective, and to get an education that will open up options for herself in the future.  TEACH provides 
the safety and security to help our students dig deep and focus on their goals to achieve their success.  
This student will be attending UC Berkeley in the fall and is the first in her family to go to college. 
 

ENROLLMENT PLAN  

  
While we cannot with 100% accuracy predict enrollment for each year, for purposes of planning our 

budgets and operations conservatively, the following are our enrollment projections for the term of this 
charter:  

  
Levels  Year 1  Year 2  Year 3  Year 4  Year 5  

9 140 110 110 110 110 

10 120 130 110 110 110 

11 100 110 120 110 110 

12 80 90 100 110 110 

Total  440 440 440 440 440 

  
At our previous facility, TEACH HS enrolled the maximum number of students allowed by our certificate 
of occupancy. In January 2018, the Charter School moved to a new location at 10616 S. Western 
Avenue. This facility will allow us to grow to capacity.  
 

GOALS AND PHILOSOPHY  
 
TEACH Public Schools are innovative, dynamic, creative, and educationally enriching institutions of 
positive-driven learning. We believe that all children can learn when taught well and given an 
opportunity.  We adhere to the thinking ƻŦ ǇƘƛƭƻǎƻǇƘŜǊ DΦ DƛǾƘŀƴΣ ά²Ƙŀǘ ȅƻǳ Ǉŀȅ ŀǘǘŜƴǘƛƻƴ ǘƻ ƎǊƻǿǎΦέ  
By looking consistently at our students and the data of our practices, our teachers and students will 

άƎǊƻǿέ ƛƴ ǘƘŜƛǊ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǘƻ ƎǊŜŀǘ ǎǳŎŎŜǎǎŜǎ ƛƴ ǘƘŜ нмǎǘ ŎŜƴǘǳǊȅΦ   
  
MISSION  
TEACH Tech Charter High School is committed to providing students with the tools for personal and 
academic success in a safe, technologically-focused learning environment. 
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VISION  
TEACH Tech Charter High School strives to foster a community of critical thinkers and life-long learners 

who use technology to transform our world.  

 
School-wide learner outcomes include: 
 (1) Prepare students for academic success in high school; as well as, post-secondary education, 
 (2) Prepare students to be responsible and active participants in their community, and  
(3) Enable students to become life-long learners 
 
Staff and teachers work relentlessly to make sure through our classroom instructions, positive 

relationship building, and with our character pillar education our students upon graduating from TEACH 

HS will: 

 

1. Think Critically: Students apply tools (analyzing data, science inquiry, and reasoning skills) to 

formulate ideas and solve problems. 

 Students formulate problems and come up with hypotheses. 

 Students identify information needed to solve problems. 

 Students evaluate and critically analyze multiple sources of information. 

 Students recognize and understand the need for academic, personal, and career growth. 

 

2. Work Collaboratively:  Students work in cooperative situations and create solutions to 

challenges presented to them. 

 Students participate in solution-driven group activities in a variety of educational and 

social settings  

 Students collaborate with other peers to complete assignments and solve problems 

effectively 

 

3. Communicate Effectively: Students clearly convey information to people clearly and simply and 

is able to organize their data and findings. 

 Students demonstrate ability to read, comprehend, and articulate complex texts. 

 Students relay information and data in meaningful ways. 

 Students listen to others and provide constructive and appropriate feedback to their 

peers. 

 Students demonstrate ability to appropriately use technology in a variety of forms. 

 

4. Be Civic Minded: Students show concern for others and the community they serve. 

 Student demonstrate responsible work ethics by understanding deadlines and due 

dates. 

 Students demonstrate academic integrity and honesty. 

 Student accepts personal responsibility and keeps accountable in all circumstances. 

 

7. AN ά9DUCATED PERSONέ IN THE 21ST CENTURY  
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ά¢ƘŜ ǎƪȅ ƛǎ ƴƻǘ ŦŀƭƭƛƴƎ ǘƻŘŀȅΣ ōǳǘ ƛǘ ƳƛƎƘǘ ōŜ ƛƴ ŦƛŦǘŜŜƴ ƻǊ ǘǿŜƴǘȅ ȅŜŀǊǎ ƛŦ ǿŜ ŘƻƴΩǘ ŎƘŀƴƎŜ ƻǳǊ ǿŀȅǎΣ ŀƴŘ 

ŀƭƭ ǎƛƎƴǎ ŀǊŜ ǘƘŀǘ ǿŜ ŀǊŜ ƴƻǘ ŎƘŀƴƎƛƴƎΣ ŜǎǇŜŎƛŀƭƭȅ ƛƴ ƻǳǊ ǇǳōƭƛŎ ǎŎƘƻƻƭǎΦέ  

--Thomas L. Friedman, The World is Flat (2005)  

  
As the world becomes increasingly connected and interdependent through rapid advances in 

technology, transportation, manufacturing, and communication, it is clear that the educated person in 

the 21st Century must have the critical thinking skills necessary to engage in continuous learning ς 
essential for adaptation to the constantly changing economic and social environment of tomorrow.  
¢ƻŘŀȅΩǎ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ŜƴǘŜǊ ŀ ǿƻǊƪŦƻǊŎŜ ǘƘŀǘ ǇƭŀŎŜǎ ƘŜŀǾȅ ŘŜƳŀƴŘǎ ƻƴ Ŏƻƭlaboration, creativity, 

negotiation, responsive planning, and organization.  Thus, the educated person must not only value 
academic pursuits such as reading, writing, and mathematics, but also community interests and a 
respect for cultural diversity. The educated person must use knowledge and skills to analyze situations, 
formulate questions and ideas, and creatively present findings. Exercising such skills enables the 

educated person to perform well in the economic workforce and to become an active participant in the 
diverse global community.    

  
In recent years, researchers, policymakers, and educators have come to agree that to prepare students 
for this future, school-ōŀǎŜŘ ƛƴǎǘǊǳŎǘƛƻƴ ƴŜŜŘǎ ǘƻ ƳƻǾŜ ōŜȅƻƴŘ ǘƘŜ άǘƘǊŜŜ wΩǎέ ƻŦ ǊŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎ ŀƴŘ 
arithmetic.  New content standards (e.g., California Common Core State Standards (CA CCSS), Next 

Generation Science Standards (NGSS)) emphasize thinking and learning competencies across all grade 
levels and subject areas. These standards outline essential practices of critical and analytic thinking, 

creative problem-solving, collaboration, and communication to accompany content-area instruction, 
and call for students to be provided with ongoing opportunities to apply deep thinking skills and to 

connect school-based learning to their own lives and current issues facing the world.15  
  
While these aptitudes of course necessarily depend on a foundational knowledge base that is detailed in 

state content standards, we believe the strongest value in education is learning how to learn.  To thrive 
in this new world of interconnectivity, our children also need to learn critical social and collaboration 

skills, technology proficiency, and a love of learning. Our belief in an educated person of the 21st century 
is aligned with the work of the Partnership for 21st Century Skills (p21.org), and include:  
Å Respect and appreciation for diversity.   

Å A solid foundation in the core academic skills, as outlined in the state curricular standards.  
Å The ability to think critically and creatively, be curious, and use a variety of strategies to solve 

problems with persistence.  
Å The ability to work both independently and cooperatively and adapt to new situations.  

Å The ability to navigate media and technology to obtain, synthesize, and analyze a variety of 
information with a critical eye.   

Å The ability to communicate confidently, both orally and in writing, with people of all ages and 

backgrounds.  
Å Personal integrity, morality, self-motivation and self-esteem, and the skills and willingness to 

engage in the responsibilities of citizenship.  

  
We know that all students, regardless of the background, experience and challenges they may bring to 
school, can successfully learn at high levels. We believe all students have a right to high expectations 

                                                           
15 Larmer, J., & Mergendoller, J.R. (2015, April 21) [Web log post].  Gold standard PBL:  Essential project design 

elements.  Retrieved from http://bie.org/blog/gold_standard_pbl_essential_project_design_elements.  

http://bie.org/blog/gold_standard_pbl_essential_project_design_elements
http://bie.org/blog/gold_standard_pbl_essential_project_design_elements
http://bie.org/blog/gold_standard_pbl_essential_project_design_elements
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and quality, college-preparatory instruction. We agree with Friedman (quoted above) that preparing 

ǘƻŘŀȅΩǎ ǎǘǳŘŜƴǘǎ ŦƻǊ нмst Century life is best accomplished through instilling curiosity, love of learning, 
ŘƛǎŎŜǊƴƳŜƴǘΣ ŎǊŜŀǘƛǾƛǘȅΣ ŀƴŘ ƛƴǘŜǊŘƛǎŎƛǇƭƛƴŀǊȅ ǘƘƛƴƪƛƴƎ ǘƘŀǘ ǿƛƭƭ ǎŜǊǾŜ ǘƘŜƳ ǿŜƭƭ ƛƴ ǘƘŜ άǊŜŀƭ ǿƻǊƭŘΦέ  
  
8. HOW LEARNING BEST OCCURS  

  
The National Assessment of Educational Progress (NAEP), Scholastic Aptitude Test (SAT), and American 
College Test (ACT) consistently demonstrate gaps in performance between students by race and income. 
African-American, Latino/a, Native American and low-income students demonstrate lower performance 
than their white, Asian, and economically advantaged peers.16 The TTCHS development teams have 
studied examples of effective practices that have worked to close this achievement gap. 
 
TEACH HS incorporates the following recommendations from Kati Haycock, director of Education Trust:17 

¶ Have uniform standards: TTCHS will have clear and high expectations of all students that fully 
align with the Common Core State Standards. 

¶ Make the curriculum challenging: Rigorous curriculum will be organized around major concepts 
that students are to know deeply. 

¶ Help students catch up: A personalized environment and regular assessments will ensure that no 
students fall behind. Extra support before and after school will be given to those students in 
need. 

¶ Provide good teachers: All TTCHS core subject teachers will have an appropriate credential in 
their subject matter based on  federal and state requirements. In addition, regular planning and 
professional development time will allow teachers to improve their practice. 

 
Students learn best when they are challenged by clear and high expectations and supported by a caring 
community.18 They are excited by education that is meaningful and dynamic. Students are motivated by 
learning that requires them to problem solve and collaborate. Students learn best when they have an 
opportunity to form meaningful relationships with teachers, administrators, peers, and the surrounding 
community. They thrive in an environment where teachers, parents, and students work collectively to set 
goals and celebrate achievements. 
 
Young people want to make a difference in their families and communities and they value experiences that 
empower them to do so.19   Learning must both reflect ǎǘǳŘŜƴǘǎΩ lives and expand their understanding to 
encompass a global perspective. Schools must provide opportunities for students to develop personal 
responsibility, self-management of their own learning, and practice democratic principles. They must 
celebrate authentic accomplishments; as well as, cultural and individual diversity in an environment of 
tolerance and respect. These concepts are the foundation of the TEACH Tech Charter High School. 

                                                           
16 Hernandez, D.J., άIƻǿ Third-Grade Reading Skills and Poverty Influence High School DǊŀŘǳŀǘƛƻƴΣέ Annie E. Casey 
Foundation, 2011. 
17 Hayock, K., Rowan, A., & Hall, D. (2010, January). Gauging Gaps: A Deeper Look at Student Achievement. The 
Education Trust, 1-11. 
18 Achieve. (2011, February). Closing the expectations gap: Sixth annual 50-state progress report on the alignment 
of high school policies with the demands of college and careers. Washington, DC: Author. Retrieved from 
http://www .Achieve.org/ClosingtheExpectationsGap2011. 
19 Basch, C. E. (2010, March). Healthier students are better learners: A missing link in school reforms to close the 
achievement gap. Equity Matters, 6. 

http://www.aecf.org/~/media/Pubs/Topics/Education/Other/DoubleJeopardyHowThirdGradeReadingSkillsandPovery/DoubleJeopardyReport040511FINAL.pdf
http://www/
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We believe that students learn best when situated within the context of an educational program that 
understands students as complex, unique, and individual, and views learning as an ongoing process that 
is active, dynamic, and developed and expressed through a variety of means and pathways.20 We 
believe stǊƻƴƎƭȅ ǘƘŀǘ ǿƘŜƴ ƭŜŀǊƴƛƴƎ ƛǎ ǎƻŎƛŀƭƭȅ ŎƻƴǎǘǊǳŎǘŜŘ ŀƴŘ ǎǘǳŘŜƴǘǎ ŀǊŜ ŀŎǘƛǾŜƭȅ ŜƴƎŀƎŜŘ ƛƴ άŘƻƛƴƎέ 

while they learn, they access and create knowledge about their world in the most powerful, effective, 

and important ways.   
  
We believe that learning potential is not predetermined or fixed, and instead align our beliefs with the 
ŎƻƴŎŜǇǘ ƻŦ άƎǊƻǿǘƘ ƳƛƴŘǎŜǘΣέ21 which views all students and individuals as capable of learning and 
progress. To this end, all students at TEACH HS are guided to learn about themselves and work explicitly 
on developing essential skills and dispositions of lifelong learners. Across grades and classrooms, 
teachers guide students to intentionally cultivate and apply meta-cognitive skills that allow them to 
understand for themselves how they learn best, and students also learn how to set personal goals for 
growth and achievement via their PEPs and how to identify and take on strategies that will help them 
maximize their own potential for learning and success.   

 
Teachers explain to students what a personalized educational plan is and why it is important. Students 
develop and implement their ongoing personalized educational plan in collaboration with the ǎŎƘƻƻƭΩǎ 
Counselor, Activities Coordinator and Advisory teacher.  Students determine what they are interested in 
and set goals by researching various colleges on Naviance.  During Advisory, students explore their 
personal options and their strengths, and both the Counselor and Advisory teacher keep track of how 
students are doing through regular check ins.  
 
We believe that students learn best when they are challenged by clear and high expectations and 
supported by a caring community.22  We believe students best learn when they are excited by education 
that is meaningful and dynamic.  At TEACH HS, students are motivated by learning that requires them to 
problem solve and collaborate.    
  
We believe students learn best when they have an opportunity to form meaningful relationships with 
teachers, administrators, peers, and the surrounding community.23 They thrive in an environment where 
teachers, parents, and students work collectively to set goals and celebrate achievements.  

  
We believe that hands-on, project-based learning that is interactive, engaging and meaningful is a way 
for teachers to faciƭƛǘŀǘŜ ŘŜŜǇŜƴ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ŦƻǊ ŜŀŎƘ ǎǘǳŘŜƴǘΦ   άώ¢ϐƻ ǳƴŘŜǊǎǘŀƴŘ ƛǎ ǘƻ ŘƛǎŎƻǾŜǊΣ 
or reconstruct by rediscovery, and such conditions must be complied with if in the future individuals are 

to be formed who are capable of production and creativity and ƴƻǘ ǎƛƳǇƭȅ ǊŜǇŜǘƛǘƛƻƴΦέ24  As Paulo Freire 

                                                           
20 aƻǊŀƴΣ {Φ нллфΦ άtǳǊǇƻǎŜΥ DƛŦǘŜŘƴŜǎǎ ƛƴ LƴǘǊŀǇŜǊǎƻƴŀƭ LƴǘŜƭƭƛƎŜƴŎŜΦέ IƛƎƘ !ōƛƭƛǘȅ {ǘǳŘƛŜǎ нл όнύΥ мпоς159; 

Richardson, V. (2003). The dilemmas of professional development. Phi Delta Kappan, 84, 401ς406.   
21 Dweck, C. S. (2006) "Mindset: The new psychology of success." New York: Random House.   
22 Achieve.  (2011, February).  Closing the expectations gap:  Sixth annual 50-state progress report on the alignment 
of high school policies with the demands of college and careers.  Washington, DC:  Author.  Retrieved from 
http://www.Achieve.org/ClosingtheExpectationsGap2011  
23 See, e.g., Hughes, J., Cavell, A. and Willson, V., Further Support for the Developmental Significance of the Quality 
of the TeacherςStudent Relationship, Journal of School Psychology, July-Aug. 2001.  
24 Piaget, To Understand is to Invent, 1973.  

http://www.achieve.org/ClosingtheExpectationsGap2011
http://www.achieve.org/ClosingtheExpectationsGap2011
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stated in Pedagogy of the Oppressed, άLƴ ǘƘŜ ōŀƴƪƛƴƎ ŎƻƴŎŜǇǘ ƻŦ ŜŘǳŎŀǘƛƻƴ ώόŀ ƳƻŘŜƭ ǘƘŀǘ ǘǊŜŀǘǎ 

students as receptacles which simply receive knowledge], knowledge is a gift bestowed by those who 
consider themselves knowledgeable upon those whom they consider to know nothing. Projecting an 
absolute ignorance onto others, a characteristic of the ideology of oppression, negates education and 

knowledge as processes of inquiry. Banking education treats students as objects of assistance; problem-
ǇƻǎƛƴƎ ŜŘǳŎŀǘƛƻƴ ƳŀƪŜǎ ǘƘŜƳ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪŜǊǎΦέ25 A 2005 report highlights that project-based learning is 
beneficial because it engages students in problem-solving and teamwork.26  Satchwell and Loepp 
indicate that students learn best when they are involved in constructing their own knowledge of the 
world around them.27  We integrate project-based instructional approaches across the curriculum. We 

believe that learning how to think and learning subject matter content are not separate processes, but 

rather are best developed within an authentic context. In a thinking curriculum, skills are best acquired 
ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ƳŜŀƴƛƴƎŦǳƭ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ōǳƛƭŘ ƻƴ ŀ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘǎΦ   
  
We believe in ensuring that each student is able to access meaningful, respectful content that targets 
their zones of proximal development.28 At TEACH HS, teachers collaboratively plan lessons that 
accommodate different learning needs and styles through the guiding principles and practices of 

backwards planning and Strategic Design for Student Achievement, including differentiating instruction 
for individual learner needs (see Instructional Methods and Strategies, below).). These research-based 

approaches for planning and instruction allow teachers to maintain rigor and high expectations for 
learning with heterogeneous groups of students through close monitoring and attention to individual 
student strengths and challenges, embedded choices for means of representation and engagement with 

content, and an explicit focus on developing personal responsibility for learning and higher-order 
thinking skills focused on deep understanding.29  

  
We believe that student learning best occurs in classrooms with teachers who approach their own work 
as lifelong learners with a growth mindset; our professional learning community (PLC) structure for 

                                                           
25 Freire, P. Pedagogy of the Oppressed: Chapter 2. Accessed on August 28, 2018. http://sfr -

21.org/pedagogy/pedagogy.html. 
26 Fortus, D., Krajcikb, J., Dershimerb, R. C., Marx, R. W., & Mamlok-Naamand, R. (2005). Design-based science and 
real-world problem solving. International Journal of Science Education, 855ς879  
27 Satchwell, R., and Loepp, F. L. (2002-Spring). Designing and Implementing an Integrated Mathematics, Science, 

and Technology Curriculum for the Middle School.  
28 McTighe, J., & Brown, J. L. (2005). Differentiated instruction and educational standards: Is detente possible?  

Theory Into Practice. 44(3), 234ς244; Tomlinson, C. (1999). Mapping a route toward differentiated instruction. 
Educational Leadership, 57(1), 12-16.  
29 YŀǇǳǎƴƛŎƪΣ wΦ ϧ IŀǳǎƭŜƛƴΣ /ΦaΦ нллмΦ  ά¢ƘŜ ΨǎƛƭǾŜǊ ŎǳǇΩ ƻŦ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ƛƴǎǘǊǳŎǘƛƻƴΦ  YŀǇǇŀ 5Ŝƭǘŀ tƛ wŜŎƻǊŘΣ отόпύΤ  

Tomlinson, S. (2007).  Ruthless Assessment in a Post-Welfare U.K. Society.  In Sleeter, C. E. (Ed), Facing  

Accountability in Education ς Democracy and Equity at Risk (pp. 172-187).  New York, New York: Teachers College 
Press; Wiggins G., McTighe, J. 2008.  Understanding by Design. Alexandria, Va., Association for Supervision and 
Curriculum Development.  

http://sfr-21.org/pedagogy/pedagogy.html
http://sfr-21.org/pedagogy/pedagogy.html
http://sfr-21.org/pedagogy/pedagogy.html
http://sfr-21.org/pedagogy/pedagogy.html
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teachers facilitate continuous teacher growth.3031 We also believe learning occurs best when teachers 
are highly qualified, prepared, and collaborate with one another regularly.  Teacher collaboration occurs 
during weekly grade level PLCs and weekly vertical articulation across grade levels. Teachers are 
prepared through weekly PDs, summer PD, and In-service training days throughout the school year. 
wŜǎŜŀǊŎƘ ǎǳǇǇƻǊǘǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŜŦŦŜŎǘƛǾŜ ǘŜŀŎƘŜǊǎ ǿƛǘƘ ŀ ǊŜŎŜƴǘ wŀƴŘ ǎǘǳŘȅ ŎƻƴŎƭǳŘƛƴƎ άǘŜŀŎƘŜǊǎ 
matter more to student achievement than any other aspect of schooƭƛƴƎΦέ32    
  
We believe that culture and experience shape thinking, and therefore play a role in learning and 
behavior at school.33 We believe that learning best occurs through social interaction among diverse 
groups of individuals, active participation in learning activities, and strong connections to communities 
to honor the lived experiences of students.34  We approach the diverse learning styles, languages, 
sources of cultural knowledge and practice, social and emotional understandings, and abilities students 
bring to the classroom setting as assets for promoting deep and meaningful learning for everyone.  
Through understanding the spectrum of human experiences and perspectives, knowledge, and skills 
individual members of a community bring to a learning setting, everyone is enriched.35 Taking up the 
defining characteristics of culturally responsive teaching, at TEACH HS our teachers: maintain positive 
perspectives on parents and families, communicate high expectations to students, learn about and 
through cultural practices and norms, and center instruction on student interests and needs. Teachers 
ŘŜǎƛƎƴ ǘƘŜƳŀǘƛŎ ŎǳǊǊƛŎǳƭŀ ǘƘŀǘ ŎƻƴƴŜŎǘ ǘƻ ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŀƭ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ 
all students are offered opportunities to connect their own lives with standard-based learning at school.  
For example, in 12th grade English students (in groups of two) create and present a photo essay 
expressing their perspective about an issue or topic of importance to them that is happening in their 
neighborhood.  Students use arguments they wrote in a previous activity to develop a final product, 
using at least 13 images to develop a visual argument.  Students must include their intended thesis and 
a written rationale explaining how their images convey the thesis. Student must also explore the 
economic perspective, policy or implications of their chose topic.   
 

                                                           
30 Borko H., Jacobs J., Koellner K. (2010).  Contemporary approaches to teacher professional development.  In  

Peterson P., Baker E., McGaw B. (Eds.), International encyclopedia of education (Vol. 7, pp. 548-556).  Oxford,  

England:  Elsevier; Desimone, L. M. (2011). A primer on effective professional development. The Phi Delta Kappan, 

(6), 68-71. doi:10.1177/003172171109200616 
31 w!b5 9ŘǳŎŀǘƛƻƴΦ ¢ŜŀŎƘŜǊǎ aŀǘǘŜǊΥ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ¢ŜŀŎƘŜǊǎΩ LƳǇŀŎǘ ƻƴ {ǘǳŘŜƴǘ !ŎƘƛŜǾŜƳŜƴǘΦ !ŎŎŜǎǎŜŘ ƻƴ 

August 28, 2018. www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html.  
32 Gay, G. (2000). Culturally responsive teaching: Theory, research, & practice. New York: Teachers College Press; 

Ladson-Billings, G. (1994). The tree of knowledge and culturally relevant teaching. In The dreamkeepers: Successful 

teachers of African American children (pp. 78-126). San Francisco: Jossey-Bass Publishers 
33 Herrenkhol, L.R., & Mertl, V. 2010. How Students come to be, know, and do:  a case for a broad view of learning.  
New York, Cambridge University Press; Vygotsky, L. S. (1979). Consciousness as a problem in the psychology of 
behavior. Soviet Psychology, 17, 3-3 
34 Brown, A. L., & Campione, J.C. (1994).  Guided discovery in a community of learners.  In K. McGilly (Ed.), 
Contributions of instructional innovation to understanding learning (pp. 289 ς 325).  Hillsdale, NJ:  Erlbaum; 
Vygotsky, L. (1993). The collected works of L.S. Vygotsky. Vol.2: The fundamentals of defectology (abnormal 
psychology and learning disabilities) (R.W. Rieber & A.S. Carton, Eds.). NY: Plenum Press.   
35Ladson-Billings, G. 1994. Toward a Theory of Culturally Relevant Pedagogy. American Educational Research 
Journal. 32;3: 465-491. 

http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
http://www.rand.org/education/projects/measuring-teacher-effectiveness/teachers-matter.html
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We believe that strong home-school and community connections bring about positive outcomes for 

students.36 ¢ƘŜǊŜ ƛǎ ƻǾŜǊǿƘŜƭƳƛƴƎƭȅ ŜǾƛŘŜƴŎŜ ǘƘŀǘ άŘŜƳƻƴǎǘrates that parent involvement in children's 
ƭŜŀǊƴƛƴƎ ƛǎ ǇƻǎƛǘƛǾŜƭȅ ǊŜƭŀǘŜŘ ǘƻ ŀŎƘƛŜǾŜƳŜƴǘΦέ37 bƻǘŀōƭȅΣ άA New Wave of Evidence, a report from 
{ƻǳǘƘǿŜǎǘ 9ŘǳŎŀǘƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ [ŀōƻǊŀǘƻǊȅ όнллнύΧ ŦƻǳƴŘ ǘƘŀǘΣ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ŦŀƳƛƭȅ ƛƴŎƻƳŜ ƻǊ 

background, students with involved parents are more likely to: earn higher grades and test scores, and 
enroll in higher-level programs; be promoted, pass their classes, and earn credits; attend school 
regularly; have better social skills, show improved behavior, and adapt well to school; [and] graduate 
ŀƴŘ Ǝƻ ƻƴ ǘƻ ǇƻǎǘǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǘƛƻƴΦέ38  

  
THE REQUIREMENTS OF CALIFORNIA EDUCATION CODE § 47605(B)(5)(A)(II)  

  
TEACH HS will pursue the following schoolwide and subgroup outcome goals, based on the state 

priorities detailed in California Education Code § 52060(d).  Student performance and achievement of 

schoolwide, subgroup and individual student progress will be measured by multiple and varied 
summative and formative assessments that are aligned to state and federal standards (including the 

new Common Core) and reflect proficiency measures required by the new California Assessment of 
Student Performance and Progress (CAASPP)/SMARTER Balanced Assessments, as well as state priorities 
detailed in California Education Code § 52060(d).     

  
¢ƘŜ ŦƻƭƭƻǿƛƴƎ ŎƘŀǊǘ ŘŜǘŀƛƭǎ ǘƘŜ ǎŎƘƻƻƭΩǎ Ǝƻŀƭǎ ŀǎ ƻŦ ǘƘƛǎ ǇŜǘƛǘƛƻƴ ǎǳōƳƛǎǎƛƻƴΣ ŦƻǊ ŀƭƭ ǇǳǇƛƭǎ όƛƴŎƭǳŘƛƴƎ 

statistically significant subgroups) pursuant to California Education Code § 52052, for each of the eight 

(8) state priorities identified in California Education Code § 52060(d), including specific annual actions 
the school will take to achieve each of the identified annual goals.  We note that as required under the 
/ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜΣ ¢9!/I I{Ωǎ ǎǘŀƪŜƘƻƭŘŜǊǎ ǿƛƭƭ ŜƴƎŀƎŜ ƛƴ ŀ collaborative process each year to 

update and prepare an annual Local Control and Accountability Plan (LCAP) as a basis for prioritizing 
allocation of funds.  The following is intended to be illustrative of the goals and actions TEACH HS 

anticipates at this point in time.   

  

LCFF STATE PRIORITIES  
 

  

GOAL #1   

                                                           
36 Epstein, J. L., & Sanders, M. G. (2000). Connecting home, school, and community: New directions for social 

research. In M. T. Hallinan (Ed.), Handbook of the sociology of education (pp. 285-306). New York, NY: Kluwer 

Academic/Plenum Publishers; Martin, E. J., & Hagan-Burke S. (2002). Establishing a home-school connection:  

Strengthening the partnership between families and schools. Preventing School Failure, 46, 62-65  
37 Education Northwest. Accessed on August 28, 2018. http://www.nwrel.org/scpd/sirs/3/cu6.html. 
38 Henderson A, Mapp, K (2002). A New Wave of Evidence: The Impact of School, Family and Community 

Connections on Student Achievement. National Center for Families and Communities. Accessed on August 28, 

2018. https://www.sedl.org/connections/resources/evidence.pdf. 
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All TEACH HS students will have access to a high-quality education program 
taught by highly qualified teachers.  

Related State Priorities:  

Ἠ 1         ἦ 4         Ἠ 7   

Ἠ 2         ἦ 5         ἦ 8    

ἦ 3         ἦ 6           

 Local Priorities:  

ἦ:   

ἦ:  

Specific Annual Actions to Achieve Goal  
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Priority 1 (Basic Services)  
Priority 1 Outcome 1 - Degree to which teachers are appropriately assigned pursuant to Education Code section 
44258.9, and fully credentialed in the subject areas and for the pupils they are teaching.  

- TEACH HS will hire, supervise, evaluate and retain qualified teaching staff.   
- TEACH HS will ensure verification of proper credentials and DoJ clearance prior to start of employment.   
- TEACH HS will actively recruit qualified teachers reflecting student ethnic demographics  

  
Priority 1 Outcome 2 - Pupils have access to standards-aligned instructional materials pursuant to Education Code 
section 60119.  

- TEACH HS will provide appropriate, standards-aligned (including CA CCSS and the academic content and 
performance standards) textbooks/curriculum materials.   

- TEACH HS will review alignment of instructional materials to standards.  
- TEACH HS will maintain an annual inventory of instructional materials and respective purchase of 

materials.  

- TEACH HS budget will be reviewed every year to ensure adequate budget for instructional materials is in 
place.  

  
Priority 1 Outcome 3 - School facilities are maintained in good repair pursuant to Education Code section 17002(d).  

- TEACH HS facilities will be maintained and cleaned by TEACH HS custodial staff   
- TEACH HS will do annual and monthly facility inspections to screen for safety hazards.  
- TEACH HS will utilize Site Inspection Lists and provide daily general cleaning and spot checks by custodial  

staff   
  

Priority 2 (Implementation of State Standards)  
Priority 2 Outcome 1 - Implementation of academic content and performance standards and English language 
development standards adopted by the state board for all pupils, including English learners.  

- TEACH HS will participate in ongoing professional development on the implementation of CCSS and new 
CCSS-aligned assessments.   

- TEACH HS will provide CCSS-aligned ELA and math instruction using integrated and designated ELD 
instructional strategies to all students, including ELs.  

- TEACH HS will provide PD to teachers examining CAASPP/SBAC, NWEA MAPs, SBAC Interims and other 
state and internal assessment scores, into reports and regularly review progress to build on our data 
driven decision making.  

  
Priority 7 (Course Access)  
Priority 7 Outcome 1 - Pupil enrollment in a broad course of study that includes all of the subject areas (ELA, Math, 
Science, Social Science, Arts, Technology and P.E.) described in Education Code section 51210 and subdivisions (a) to 
(i), inclusive, of Section 51220, as applicable. (Priority 7)  

- TEACH HS will ensure all academic areas will be available to all students, inclusive of all subgroups, and all 
grades including art, digital art, and physical education. We will also provide access to after-school 
enrichment experiences including Yearbook and cheer, volleyball, basketball and flag football.  

- TEACH HS will provide 1:1 technology (Chromebooks).  

Expected Annual Measurable Outcomes   

Priority 1 Outcome 1: All teachers will be properly certified and assigned.    

Metric/Method for Measuring: % of courses and Teachers at TEACH HS appropriately assigned and with 
appropriately credentialed personnel.  
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APPLICABLE  STUDENT 

GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  N/A  100%  100%  100%  100%  100%  

Priority 1 Outcome 2: All TEACH HS students (including all statistically significant subgroups) will have access to 

standards-aligned materials and technology  

Metric/Method for MeasuringΥ ҈ ƻŦ ¢9!/I I{ ǎǘǳŘŜƴǘǎ ǿƘƻ ǿƛƭƭ ƘŀǾŜ ǎǳŦŦƛŎƛŜƴǘ ŀŎŎŜǎǎ ǘƻ ǎǘŀƴŘŀǊŘǎπŀƭƛƎƴŜŘ 
instructional materials.  

APPLICABLE  STUDENT 

GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  N/A  100%  100%  100%  100%  100%  

Priority 1 Outcome 3: TEACH HS facilities will be maintained and cleaned through a contract with the TEACH HS 
custodial staff and include daily spot checks and Site Inspection Lists, pursuant to Education Code section 
17002(d).  

Metric/Method for Measuring: % of items on the Site Inspection Lists and daily spot checks that are in 
compliance/good standing  

APPLICABLE  STUDENT 

GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  N/A  > 90%   > 90%  > 90%  > 90%  > 90%  

Priority 2 Outcome 1: TEACH HS will ensure the implementation of academic content and performance standards 
for all core subjects with 100% math and ELA Common Core Implementation.   
Metric/Method for Measuring:  Purchased text and online curriculum; curriculum pacing and lesson plans; 
teacher observations.    

APPLICABLE  STUDENT 

GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  N/A  100%  100%  100%  100%  100%  

Priority 7 Outcome 1: All TEACH HS students, including all significant subgroups, will have access to a broad course 
of student (English Language Arts, Math, Social Studies, Science, PE, visual/performing arts) outlined in the charter 
petition.  
Metric/Method for Measuring: % of access to all available programs and services outlined in charter petition.  

APPLICABLE  STUDENT 

GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  N/A  100%  100%  100%  100%  100%  

  
  

LCFF STATE PRIORITIES  

 

GOAL #2  
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Every TEACH HS student will have the right to a rigorous, data-driven, 
college-preparatory instructional program with technology integration 

and project-based learning opportunities.  

Related State Priorities:  

ἦ 1         Ἠ 4         ἦ 7   

ἦ 2         ἦ 5         Ἠ 8    

ἦ 3         ἦ 6           

Local Priorities:  

ἦ:   

ἦ:  

 

Specific Annual Actions to Achieve Goal  

Priority 4 (Pupil Achievement)  
  
Priority 4 Outcome 1 ς Performance on standardized tests and overall schoolwide assessments such as the new state 
dashboard (or whatever comparable metrics are developed to replace API/AYP)  

- TEACH HS will provide highly qualified instructional personnel and Resource Specialists to implement high 
quality instruction with continuous monitoring by the Principal and central office personnel.   

- TEACH HS will provide comprehensive professional development to support student achievement.   
- TEACH HS will analyze CAASPP/SBAC, NWEA MAPs, SBAC Interim and other state and internal assessment 

scores monthly to review progress towards annual targets.  
  
Priority 4 Outcome 2 ς Share of English learners that become English proficient - 

 See above; plus:  TEACH HS will implement the LAUSD EL Master Plan.   
- TEACH HS will provide high qualified and experienced teachers with appropriate EL authorization who will 

continuously monitor instruction and achievement of ELs, with specific focus on LTELs  

- TEACH HS will identify English Learners by proficiency level, ensure integrated and designated ELD instruction 
is aligned to the new ELD standards, and monitor student progress in program implementation.  

- TEACH HS will provide professional development related to EL support, including ELPAC training and re-
designation criteria.   

- TEACH HS will ensure re-designated ELs will continue to be supported via a multi-tiered system including 
support for struggling readers.    
  

Priority 4 Outcome 3- English learner reclassification rate - 

 Same as Priority 4 Outcome 2 above, plus:  
- TEACH HS budget will be reviewed every year to ensure adequate budget for appropriate EL instructional 

materials is in place.  
- TEACH HS will add additional supports for our EL students through exam preparation, differentiation, teacher 

coaching, and additional tutoring to meet EL student instructional needs  
  
Priority 4 Outcome 4 - ς A-G Course Completion Rate 

- offer individual graduation plans, outlining the classes students will take during their high school years. 
- provide students with opportunities to take Advanced Placement (AP) courses based on student needs and 

interests. 
- offer Advisory classes (college planning and career exploration program) and College Readiness classes and 

programs preparing students for college readiness, including test prep for ACT/SAT. 
 
Priority 4 Outcome 5 ς AP Exam Passage Rate 
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- Teachers will attend appropriate training for AP and receive resources and support to help students prepare 
for AP exams. 

 
Priority 8 (Other Pupil Outcomes)  
Priority 8 Outcome 1 ς TEACH HS will offer all students, including all subgroups, a broad course of study that includes 
engaging, hands-on, project-based experiences with technology and arts integration.  

- TEACH HS will provide professional development to teachers on integrating hands-on/project-based learning 
and tech integration across the curriculum.  

- TEACH HS will provide resources, time and materials for all students to engage in meaningful, hands-

on/project-based learning and online/tech-integrated learning.  

Expected Annual Measurable Outcomes   

Priority 4 Outcome 1: TEACH HS students, including all significant subgroups, will meet or exceed targets for growth 
once set by the State on the CAASPP (and comparable assessments for students with special needs) in the areas of 
ELA and Mathematics.    

Metric/Method for Measuring: Scale scores and proficiency/growth targets for all students, including all numerically 
significant student subgroups, in ELA and Math on the CAASPP assessment system based on prior year data.  Internal 
assessment data goals include Schoolwide and all significant subgroups will meet or exceed targets for growth in ELA 
and Math as evidenced by internal diagnostic assessments such as NWEA MAPs, DIBELs, ELPAC, and standards and 
curricular based internal assessments. 

APPLICABLE  
STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide and all 
SubGroups)  

Establish 
with 2019 
CAASPP for 

11th 
graders 

Schoolwide 
and 
all 

significant 
subgroups 
will meet 
or exceed 

targets for 
growth on 

the 
CAASPP in 
ELA and 
Math. 

Schoolwide 
and 
all 

significant 
subgroups 
will meet 
or exceed 

targets for 
growth on 

the 
CAASPP in 
ELA and 
Math. 

Schoolwide 
and 
all 

significant 
subgroups 
will meet 
or exceed 

targets for 
growth on 

the 
CAASPP in 
ELA and 
Math. 

Schoolwide 
and 
all 

significant 
subgroups 
will meet 
or exceed 

targets for 
growth on 

the 
CAASPP in 
ELA and 
Math. 

Schoolwide 
and 
all 

significant 
subgroups 
will meet 
or exceed 

targets for 
growth on 

the 
CAASPP in 
ELA and 
Math. 

Priority 4 Outcome 2: EL students will advance at least one level on the ELPAC each year.   

Metric/Method for Measuring: EL proficiency rates will meet or exceed the rates of LAUSD averages as 
demonstrated on ELPAC assessments  

APPLICABLE  
STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 
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English Learners  

Establish 
benchmark 
(2018-19) 

Percentage 
of 

students 
who 

achieve 
one level 
of growth 

on the 
ELPAC each 

year will 
meet 

or exceed 
District 
rate. 

Percentage 
of 

students 
who 

achieve 
one level 
of growth 

on the 
ELPAC each 

year will 
meet 

or exceed 
District 
rate. 

Percentage 
of students 
who achieve 
one level of 
growth on 

the 
ELPAC each 

year will 
meet or 
exceed 

District rate. 

Percentage 
of 

students 
who 

achieve 
one level 
of growth 

on the 
ELPAC each 

year will 
meet 

or exceed 
District 
rate. 

Percentage 
of 

students 
who 

achieve 
one level 
of growth 

on the 
ELPAC each 

year will 
meet 

or exceed 
District 
rate. 

Priority 4 Outcome 4: ¢9!/I I{ ǿƛƭƭ ŜƴǎǳǊŜ 9[ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǊŀǘŜ ǿƛƭƭ ƳŜŜǘ ƻǊ ŜȄŎŜŜŘ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ 
rate.   
Metric/Method for Measuring: EL reclassification rates 
9[ ǎǘǳŘŜƴǘ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ŀƴŘ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŜǎǎ ƛƴŎƭǳŘŜΥ 9[t!/ ǎŎƻǊŜ ƻŦ ŀ άоέ ƻǊ άпέΣ ǊŜǇƻǊǘ ŎŀǊŘ 
ƎǊŀŘŜǎ ƻŦ άоΩǎέ ƻǊ άпΩǎέ ƛƴ ǘƘŜ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ !Ǌǘǎ ŀƴŘ aŀǘƘŜƳŀǘƛŎǎΣ ¢ŜŀŎƘŜǊ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴΣ ǊŜǾƛŜǿ 
documentation of individual conferences and meetings. When an EL student reaches these goals, a recommendation 
for reclassification is made. Instructional staff and parent will meet for the reclassification process and make 
recommendations for reclassification. The child will be designated as Reclassified Fluent English Proficient (RFEP).  

APPLICABLE  
STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

English Learners  

Establish 
benchmark 
(2018-19) 

Percentage 
of 

students 
reclassified 
each year 
will meet 
or exceed 
District 
rate. 

Percentage 
of 

students 
reclassified 
each year 
will meet 
or exceed 
District 
rate. 

Percentage 
of students 

reclassified 
each year 
will meet 
or exceed 
District 
rate. 

Percentage 
of 

students 
reclassified 
each year 
will meet 
or exceed 
District 
rate. 

Percentage 
of 

students 
reclassified 
each year 
will meet 
or exceed 
District 
rate. 

Priority 4 Outcome 4: Graduating seniors will have successfully completed courses that satisfy the UC 
program requirements. 
 

Metric/Method for Measuring: Percentage of graduating seniors who will have successfully completed 
courses that satisfy the UC/CSU program requirements.  

APPLICABLE  
STUDENT GROUPS 

Baseline 2019-2020 
2020-
2021 

2021-2022 2022-2023 
2023-
2024 

All Students (Schoolwide and all 
subgroups) 

TBD 
(2018-19 

rates) 

100% 100% 100% 100% 100% 

Priority 4 Outcome 5:  TEACH HS will realize annual increases in the numbers of students passing AP exams 
(or similar measures) with a score of 3 or higher (or their equivalent).   
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Metric/Method for Measuring: Percentage of graduating seniors who have passed an AP exam with a score 
of 3 or higher. 

APPLICABLE  
STUDENT GROUPS 

Baseline 2019-2020 
2020-
2021 

2021-2022 2022-2023 
2023-
2024 

All Students (Schoolwide and all 
subgroups) 

 Meet or 
exceed the 
5ƛǎǘǊƛŎǘΩǎ 
AP test 
passing 
average 

Meet or 
exceed 

the 
5ƛǎǘǊƛŎǘΩǎ 
AP test 
passing 
average 

Meet or 
exceed the 
5ƛǎǘǊƛŎǘΩǎ !t 
test passing 

average 

Meet or 
exceed the 
5ƛǎǘǊƛŎǘΩǎ !t 
test passing 

average 

Meet or 
exceed 

the 
5ƛǎǘǊƛŎǘΩǎ 
AP test 
passing 
average 

Priority 8 Outcome 1: TEACH HS will offer all students, including all subgroups, a broad course of study that includes 
engaging, hands-on, project-based learning experiences with technology and arts integration and electives in Art, 
Criminal Justice, Digital Art, Financial Literacy, Psychology, Journalism, Creative Writing, and Environmental Science .  
Metric/Method for Measuring: % of students with access to hands-on/PBL and tech-based learning; teacher PD 
logs/receipts; materials inventory lists and receipts; teacher lesson plans; classroom observations  

APPLICABLE  
STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide and all 
SubGroups)  

N/A  100%  100%  100%  100%  100%  

  

LCFF STATE PRIORITIES  

 

GOAL # 3  

  
  

TEACH HS will foster parent, community and student engagement in 
school life and high rates of stakeholder satisfaction.    

  

Related State Priorities:  

 δ1         δ  4         δ  7   

 δ2         χ  5         δ  8    

 χ3         χ  6           

Local Priorities:  

:δ   

:δ  

Specific Annual Actions to Achieve Goal  
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Priority 3 (Parental Involvement)  
Priority 3 Outcome 1 ςEfforts to seek parent engagement and input in decision making.  

- TEACH HS will engage parents in a series of relevant and interesting workshops related to their childôs 

success  
- TEACH HS will maintain school website as a communication tool for the community.   
- TEACH HS will communicate the most important website items via a monthly newsletter (translated into 

Spanish and other languages as necessary) that is sent home via a hardcopy.   
  
Priority 5 (Pupil Engagement)  
Priority 5 Outcome 1 ς School attendance rates and Chronic absenteeism  

- TEACH HS parent outreach and communications will continue to stress the importance of attendance and 

arriving at school on time each day.   
- TEACH HSôs Office Manager, Principal and Teachers will help improve attendance and decrease habitual 

truants through home calls, meetings with students and families, and positive reinforcement incentives.   
  
Priority 5 Outcome 2 ς Prevent drop outs 
ҍ See above for Specific Annual Actions plus: TEACH HS will provide training and support in Advisory and other 

non-scholastic support for students.     
 
Priority 5 Outcome 3 ς Graduation rates 
ҍ See above for Specific Annual Actions and Dropout rates. 

 
Priority 6 (School Climate)  
Priority 6 Outcome 1 - pupil suspension rates  

 

- TEACH HS will provide training and support for our Essence of Commitment and Overcoming Obstacles 

curriculum and restorative justice practices.   
- TEACH HS will establish classroom management procedures, foster positive relationships, and help create an 

atmosphere of trust, respect, and high expectations.  
  

Priority 6 Outcome 2 ς pupil expulsion rates  
- TEACH HS will provide training and support for our Essence of Commitment and Overcoming Obstacles 

curriculum and restorative justice practices   
- TEACH HS will establish classroom management procedures, foster positive relationships, and help create an 

atmosphere of trust, respect, and high expectations.  
  
Priority 6 Outcome 3 ς other local measures including surveys of pupils, parents and teachers on the sense of safety 
and school connectedness  

- TEACH HS will implement annual surveys to assess stakeholder satisfaction   
   

Expected Annual Measurable Outcomes   

Priority 3 Outcome 1: TEACH HS will encourage parents to attend at least 2 events each year (specific goal to be set 
annually in LCAP).   
Metric/Method for Measuring: # of parents attending 2+ events annually   

APPLICABLE  

STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 
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All Students (Schoolwide)  

Establish 
baseline 
(2018-

19) 

Increase 
parent 

participation 
rate 

annually 
(target 

estimated at 
2-3% 

annually) 

Increase 
parent 

participation 
rate 

annually 
(target 

estimated at 
2-3% 

annually) 

Increase 
parent 

participation 
rate annually 

(target 
estimated at 

2-3% 
annually) 

Increase 
parent 

participation 
rate 

annually 
(target 

estimated at 
2-3% 

annually) 

Increase 
parent 

participation 
rate 

annually 
(target 

estimated at 
2-3% 

annually) 

Priority 3 Outcome 2:  TEACH HS will establish a School Site Council that will be promoted, and supported to be fully 
operational and self-sustaining, along with a Wellness Committee and an ELAC (if more than 21 EL students are 
enrolled) to advise on the EL program; the TEACH, Inc. Board of Directors also has one parent representative on the 
Board.  
Metric/Method for Measuring: analysis of attendance, Sign In sheets, consistent membership.  

APPLICABLE  

STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  Establish 
baseline 
(2018-

19) 

100%  100%  100%  100%  100%  

Priority 5 Outcome 1: TEACH HS will maintain a high attendance rate and low rate of students who are chronically 
absent by monitoring student attendance, calling families whose child is absent and, as needed offering incentives for 
consistent and prompt attendance.   

Metric/Met hod for Measuring: Attendance and chronic absenteeism rates  

APPLICABLE  

STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  

Establish 
baseline 
(2018-

19) 

Maintain 
high 

attendance 
rate 

(>95%) or 
increase 
annually 

as needed; 
Maintain 

low chronic 
Absenteeism 
or decrease 

annually 
as needed 
(estimated 
target of  

1-2% 
annually) 

Maintain 
high 

attendance 
rate 

(>95%) or 
increase 
annually 

as needed; 
Maintain 

low chronic 
Absenteeism 
or decrease 

annually 
as needed 
(estimated 
target of  

1-2% 
annually) 

Maintain 
high 

attendance 
rate 

(>95%) or 
increase 

annually as 
needed; 

Maintain low 
chronic 

absenteeism 
or decrease 
annually as 

needed 
(estimated 
target of 

1-2% 
annually) 

Maintain 
high 

attendance 
rate 

(>95%) or 
increase 
annually 

as needed; 
Maintain 

low chronic 
absenteeism 
or decrease 

annually 
as needed 
(estimated 
target of 

1-2% 
annually) 

Maintain 
high 

attendance 
rate 

(>95%) or 
increase 
annually 

as needed; 
Maintain 

low chronic 
absenteeism 
or decrease 

annually 
as needed 
(estimated 
target of 

1-2% 
annually) 
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Priority 5 Outcome 2: Prevent dropouts by ensuring all students have access to the curriculum, parents are 
engaged and there are significant wrap-around supports for students at-risk of dropping out.  
Metric/Method for Measuring: High school dropout rate 

APPLICABLE  
STUDENT GROUPS 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 
2023-
2024 

All Students (Schoolwide) 

The 
dropout 

rate will be 
equal to, 
or less 

than that 
of 

compariso
n schools. 

The 
dropout 

rate will be 
equal to, 
or less 

than that 
of 

compariso
n schools. 

The 
dropout 

rate will be 
equal to, 
or less 

than that 
of 

compariso
n schools. 

The 
dropout 

rate will be 
equal to, 
or less 

than that 
of 

compariso
n schools. 

The 
dropout 

rate will be 
equal to, 
or less 

than that 
of 

compariso
n schools. 

The 
dropo

ut 
rate 

will be 
equal 
to, or 
less 
than 
that 
of 

comp
arison 
school

s. 

Priority 5 Outcome 3: Maintain high graduation rates with a goal of reaching 100% graduation rate. 
Metric/Method for Measuring: High school graduation rate 

APPLICABLE  
STUDENT GROUPS 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 
2023-
2024 

All Students (Schoolwide) 
TBD 2018-

19 
100% 100% 100% 100% 100% 

Priority 6 Outcome 1: TEACH HS will maintain a low suspension rate that is < 1%.  
Metric/Method for Measuring: % of student suspensions   

APPLICABLE 

STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  Establish 
baseline 
(2018-

19) 

< 1%  < 1%  < 1%  < 1%  < 1%  

Priority 6 Outcome 2: TEACH HS will maintain a low expulsion rate that is < 0.5%.  
Metric/Method for Measuring: % of student expulsions  

APPLICABLE 

STUDENT GROUPS  Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  Establish 
baseline 
(2018-

19) 

< 0.5%  < 0.5%  < 0.5%  < 0.5%  < 0.5%  

Priority 6 Outcome 3: TEACH HS will have high student, parent and staff participation rates in the school experience 
survey and high approval rating on school experience surveys of students, parents and staff.    

Metric/Method for Measuring: % of participation in school climate survey and survey results  
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APPLICABLE   
STUDENT GROUPS  

Baseline  2019-2020  2020-2021  2021-2022  2022-2023  2023-2024 

All Students (Schoolwide)  

Establish 
baseline 
(2018-

19) 

Increase 
rate of 

participation 
(overall and 

by 
stakeholder 
group) as 

needed over 
previous 

year 
(estimated 
target 2-3% 
annually); 
Increase 

stakeholder 
approval 
ratings as 
needed on 

school 
climate 

(estimated 
target 2-3% 
annually) 

Increase 
rate of 

participation 
(overall and 

by 
stakeholder 
group) as 

needed over 
previous 

year 
(estimated 
target 2-3% 
annually); 
Increase 

stakeholder 
approval 
ratings as 
needed on 

school 
climate 

(estimated 
target 2-3% 
annually) 

Increase 
rate of 

participation 
(overall and 

by 
stakeholder 
group) as 

needed over 
previous 

year 
(estimated 
target 2-3% 
annually); 
Increase 

stakeholder 
approval 
ratings as 
needed on 

school 
climate 

(estimated 
target 2-3% 
annually) 

Increase 
rate of 

participation 
(overall and 

by 
stakeholder 
group) as 

needed over 
previous 

year 
(estimated 
target 2-3% 
annually); 
Increase 

stakeholder 
approval 
ratings as 
needed on 

school 
climate 

(estimated 
target 2-3% 
annually) 

Increase 
rate of 

participation 
(overall and 

by 
stakeholder 
group) as 

needed over 
previous 

year 
(estimated 
target 2-3% 
annually); 
Increase 

stakeholder 
approval 
ratings as 
needed on 

school 
climate 

(estimated 
target 2-3% 
annually) 

 

GOALS FOR ENABLING PUPILS TO BECOME AND REMAIN SELF-MOTIVATED, COMPETENT, AND LIFELONG LEARNERS  

  
TEACH HS is committed to enabling students to become self-motivated, competent, lifelong learners by 

providing a multicultural, student-centered environment in which all students are held to high academic 
and behavioral standards.  TEACH HS will continue tƻ ŘŜǾŜƭƻǇ ŀ ŎǳƭǘǳǊŜ ǘƘŀǘ ŦƻǎǘŜǊǎ ƛƴ ǎǘǳŘŜƴǘǎΩ ǎŜƭŦ- 

motivation, competence and the foundation of lifelong learning.  This will be accomplished through 
social emotional learning opportunities provided in Advisory, where students review their affirmations 
and complete a lesson where the pillar of the month is taught, shared and discussed at daily morning 
meetings.   
  
Purpose  
Administrators, faculty, parents and staff working with students demonstrate a shared purpose to 

ŘŜǾŜƭƻǇ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ skills to its highest potential. There is evident belief that this 
ǇǳǊǇƻǎŜ ƛǎ ǇǊƛƳŀǊȅ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ǇƻǎǎƛōƭŜ ǘƻ ŀŎƘƛŜǾŜ ŦƻǊ ǾƛǊǘǳŀƭƭȅ ŜǾŜǊȅ ǎǘǳŘŜƴǘΦ ¢ƘŜ ǎŎƘƻƻƭΩǎ ƎƻŀƭǎΣ 

policies, practices, attitudes and allocation of resources reflect the primacy of this purpose.  

  
Leadership  
Leadership and decision-making include opportunities for stakeholder involvement and engagement  

among administrators, faculty, classified staff, students and parents. Where possible, decisions are 
reached through consensus and minority opinions are considered and valued, whether discussions in 
the classroom among students or policy decisions made by the Board of Directors.  (See Element 4 for a 
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detailed description of the governance and organizational structure.) Departments and individual 

teachers will have a large degree of professional autonomy as they implement differentiated 
instructional strategies in their classrooms and collaborate with their peers to design curriculum (e.g., 
thematic projects) and determine the best means to achieve school-wide, grade-level and individual 

goals. Teachers are encouraged to use their best professional judgment in accordance with CA 
CCSS/NGSS and other state standards in achieving high levels of student learning.   
  
Environment  
The environment of the school is safe, orderly and supportive.  Students find the school a good place to 
learn and grow, and a pleasant place to be.  School-ǿƛŘŜ ǎǘŀƴŘŀǊŘǎ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ōŜƘŀǾƛƻǊ ŀǊŜ ǇŜǊŎŜƛǾŜŘ 
by students and staff members to be fair and equitably enforced (see Element 10). Instances of 
vandalism and violence on campus are dealt with in a timely manner; student absenteeism is 

maintained at a minimum level.   

 

School-wide Positive Behavior systems are implemented to support a safe environment conducive to 
learning for all students. All staff receive professional development on implementation. The school-wide 
positive behavior systems are communicated to parents and families at the beginning of the school year 
and introduced and modeled to all students beginning the first day of school. All staff consistently utilize 
the school-wide behavior systems which will incorporate the TEACH HS Essence of Commitment 
character pillars, student rewards, and ongoing communication with parents. All staff members 
participate in annual training regarding suicide prevention, including signs indicating students who are 
potentially in crisis.  Each year administrators develop and implement effective suicide prevention 
programs and policies based on best practices from the prior training. 
 
Professional Development   
Administrators and teachers continually seek to develop themselves as professional educators and 

human beings. Peer relationships include coaching, mentoring support and opportunities for 

professional development and frequent formal and informal discussions on educational issues. 
Problems and weaknesses are openly recognized, and there is a candid search for improvements. The 

values of serving students, professional development, and self-renewal are centraƭ ƛƴ ƻǳǊ ǎŎƘƻƻƭΩǎ 
culture.   
  
TEACH HS implements a professional development system that is focused and designed to address the 
specific needs of a staff committed to the implementation and assessment of an instructional program 

that is standards-based, academically rigorous, research-based and uniformly available to all students.    

  
Lƴ ¢9!/I I{Ωǎ ǇǊƻƎǊŀƳΣ ǘŜŀƳǎ ƻŦ ǘŜŀŎƘŜǊǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ŀƴŘ ƻǳǘ-of-classroom personnel meet 
regularly, both within and across grade levels, to research and discuss best practices; design lessons and 
assessments; examine student work; and analyze assessment data to modify instruction (see section 

below on Professional Development as well as Elements2/3). Individuals and teams of teachers each 
Wednesday from 1pm until 4pm  attend conferences, workshops, and demonstration sites to participate 
in gathering information on innovative strategies for improving student mastery of the skills and content 
required for promotion. These teachers share their findings during professional development days with 

their grade level teams.  Through Professional Learning Communities, teachers are trained and learn to 
model best practices within their groups.  Subject matter groups model best practices in the content 
areas and teachers then implement information learned during professional development sessions in a 
timely and effective manner, returning to the group to reflect on implementation successes and 
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challenges.  The most effective instructional methods then become school wide practices.  All staff meet 

regularly to examine student work, analyze the effectiveness of the benchmark and core assignments, 
and redesign activities and curriculum in response to the assessment data.   
 
  

INSTRUCTIONAL DESIGN  
 
CURRICULAR AND INSTRUCTIONAL DESIGN OF THE EDUCATIONAL PROGRAM:  KEY EDUCATIONAL THEORIES AND 

RESEARCH   
  
Our education program is anchored by the California content and performance standards, including the 
California Common Core State Standards (CA CCSS), Next Generation Science Standards (NGSS), and 
content area frameworks for instructional design, such as the California History-Social Science 

CǊŀƳŜǿƻǊƪ ǊŜƭŜŀǎŜŘ ƛƴ нлмсΦ ¢9!/I I{Ωǎ ƛƴƴƻǾŀǘƛǾŜ ŜŘǳŎŀǘƛƻƴŀƭ Ǉƭŀƴ ǇǊƻǾƛŘŜǎ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŀ ǊƛƎƻǊƻǳǎ 
standards-based college preparatory program in order to prepare them to succeed in college and the 
real-world.  This aǇǇǊƻŀŎƘ ƛǎ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ¢9!/I I{Ω ǘŀǊƎŜǘ ǇƻǇǳƭŀǘƛƻƴ ƛƴ ǘƘŀǘ ƛǘ ǇǊƻǾƛŘŜǎ ŀ ǊŜŀƭ-world 

context for learning, which in turn motivates and inspires at-risk students to apply what they have 
learned to solve problems.    

  
TEACH HS offers students an academically rich program incorporating the following characteristics:   

  
Project-based Learning (PBL) uses an integrated curriculum approach that helps students formulate and 
answer meaningful questions through hands-on (Constructivist) projects that connect to real-world 
issues. Investigation and multi-disciplinary content are utilized to engage students in complex tasks and 
problem-solving (independently and in teams), leading to deepened learning and understanding beyond 
rote memorization of facts.39  Students are provided with the tools and support necessary for research 
and application of knowledge in PBL, including project planning and management, resource gathering, 
teamwork, and inquiry techniques, along with academic subject content.  For example, in collaboration 
with the Biology and Financial Literacy class, students engage in the engineering design process to 
develop an organization or company to solve a problem currently facing our environment. 
Independently, students research the environment and begin learning about challenges caused by 
human activity.  Collaboratively, they choose an issue and work to address it by brainstorming, 
presenting, and revising an idea for a large- or small-scale solution.  Students then create budgets, 
business plans, blueprints and marketing campaigns to pitch their ideas to teachers, fellow students, 
administrators and parents during a culminating event.   
  
In a PBL environment, students work on constructing their own knowledge and developing their own 
projects and assessments; simultaneously, teachers become coaches and facilitators, serving as guides to 
assure academically rich and rigorous experiences. This approach fosters self-directed learning, which 
helps optimize the educational experience by exposing stuŘŜƴǘǎ ǘƻ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ ŎŀƴΩǘ ōŜ ƎƭŜŀƴŜŘ 
solely from passive observation. The active nature of self-directed learning helps students encode 
information and retain it more fully over time.40 Positive outcomes facilitated by PBL include development 

                                                           
39 Sawyer, R. K. (2006). The Cambridge Handbook of the Learning Sciences. New York: Cambridge University Press.  
40 Todd M. Gurekis and Douglas B. Markant (Sept. 2012). Self-Directed Learning: A Cognitive and Computational 
Perspective, Perspectives on Psychological Science, Vol 7 Issue 5.  
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of content knowledge, collaborative skills, engagement and motivation, critical thinking, and problem-
solving.41 PBL promotes student centeredness, allowing students to take charge of their own learning 
process. It enables students to develop content and skills proficiency while exploring a variety of global 
issues and problems; and it supports development of technological competencies in the process.   
  
Projects are collaboratively designed by teachers (see below for more details on our collaborative 

teacher lesson planning process), starting with the California State Standards and backwards planning.   
Students are actively involved in planning in such a way as to create a sense of ownership in the project. 
Activities support questions and utilize a broad curriculum, thus fueling the process.  Designs integrate 
as many relevant subjects as possible into the project.  Teachers assist students and are prepared to 

ŘŜƭǾŜ ŘŜŜǇŜǊ ƛƴǘƻ ƴŜǿ ǘƻǇƛŎǎ ŀƴŘ ƛǎǎǳŜǎ ǘƘŀǘ ŀǊƛǎŜ ŘǳǊƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀŎǘƛǾŜ ǇǳǊǎǳƛǘ ƻŦ ŀƴǎǿŜǊǎΦ   
 
Teachers are provided professional development during Summer PD and throughout the school year on 

PBL approach and implementation. Teachers also have collaborative planning opportunities to design 
PBL activities for students. Teachers engage in both departmental and grade-level PLCs to discuss 
curriculum mapping and academic progress as well as student concerns across the grade level. 

  
Blended learning is a critical tool in our effort to personalize learning for each student, as one of many 
teaching strategies employed (see below for more details about our different teaching strategies).  

Students use an ever-growing body of online curriculum to practice skills and engage in fun, game like 

learning that adapts continuously to their individual needs.  (See Section 16 on Technology Skills below 
for details about the development of specific grade-level/age-appropriate skills for students to 

appropriately leverage these resources.)  Students utilize both free and purchased curricular programs 
such as Khan Academy, Edmodo, Google Classroom, Read Theory, Desmos and more to engage in 

interactive, personalized learning.  
  
Through this interactive software, learning is easily differentiated as students can choose from different 

activities based on their preferences, and then as they engage in the curriculum, the system gives them 

instant feedback (e.g., praise for correct answers, or encouragement to try again) as they master the 

content.  In many programs, the technology adjusts to meet student needs so that students who are 
ready to proceed rapidly through content get increasingly levels of difficulty automatically, while those 

who need more time on a specific task do not advance as rapidly.     
  
Blended learning offers a number of advantages:  
  
ǒ Differentiated learning technology: Students who are behind grade level can build the core 

skills they need, while those that are on grade level or above can push ahead. Teachers can lead 
small-group instruction based on where each student is in relation to grade level expectations.    

ǒ Real-time data: As students use these programs, data is automatically generated for teachers 

to see which skills students have mastered, and which require more instruction. These reports 

are tied directly to state content standards so that summative data shows student mastery of 
specific standards as well as diagnostic data about areas in need of further development. 
Teachers and school leaders can easily generate individual, sub-group, grade level and school 
wide achievement data in an efficient way, so that lessons, professional development of faculty 

                                                           
41 Holm, M. (2010). Project-Based Instruction: A Review of the Literature on Effectiveness in Prekindergarten 

through 12th Grade Classrooms. In Sight: Rivier Academic Journal, Vol 7, Number 2.  
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and more can all be tailored directly to student needs. This allows teachers to more effectively 

ƳŀƪŜ ƛƳƳŜŘƛŀǘŜ ŀŘƧǳǎǘƳŜƴǘǎ ŘǳǊƛƴƎ ŀ ƭŜǎǎƻƴ ƻǊ ƛƴ ǇǊŜǇŀǊŀǘƛƻƴ ŦƻǊ ŀ ƭŜǎǎƻƴ ǘƻ ƳŜŜǘ ǎǘǳŘŜƴǘǎΩ 
needs.  Students are taught how to use real-time data to identify which skills they have 
mastered and which skills they need to practice more. This is accomplished at the beginning of 

the school year in which teachers demonstrate the features of the differentiated learning 
technology to show students how to monitor their own progress. 

ǒ Student Engagement and Small Group Instruction: ¢ƻŘŀȅΩǎ ǘŜŎƘ-savvy students become 
engaged and want to participate in their learning when curriculum is provided via highly 
interactive, engaging games and other online experiences. Because the programs meet 

students at their levels, students are much less likely to be lost or bored and more likely to feel 

a sense of accomplishment as they progress through programs. Leveraging technology 
effectively can also help as teachers group students by levels and having some students work 
on the technology while others are working directly with the teacher in a smaller group.  

ǒ Support for English Learners: Several programs have proven to be particularly effective for 
English Learners, utilizing visual cues to scaffold language development as student engage in 

math, for example. (See also ELD section below.)  

ǒ Tech Skills Development: CAASPP online assessments require that students be comfortable with 

technology; 21st century jobs inevitably require tech proficiency. Students have regular access 
to technology and are able to master the practical technology usage and application skills that 
ŀǊŜ ƛƳǇŜǊŀǘƛǾŜ ƛƴ ǘƻŘŀȅΩǎ ǿƻǊƭŘΦ {ǘǳŘŜƴǘǎ ƭŜŀǊƴ ǎǇŜŎƛŦƛŎ ǘŜŎƘ ǎƪƛƭƭǎ ǎǳŎƘ ŀǎ ƪeyboarding and 

word processing, engage in research and create presentations with technology.  Programs such 
as Read Theory, Google Classroom, Adobe Photoshop, Khan Academy, Edmodo, Desmos and 

more are used to enrich student learning. 
  

Digital Portfolios that reflect schoolwide ESLRs and state standards provide students with the 
opportunity to reflect upon and demonstrate their learning. As students develop through grade levels 

they are guided by their teachers to maintain digital portfolios that document their mastery of 

standards in the 21st Century.  Digital Portfolios are cloud-based portfolios that are a collection of 
ŘǊŀŦǘǎΣ ǇƻƭƛǎƘŜŘ ǇƛŜŎŜǎΣ Ŏƭŀǎǎ ǇǊƻƧŜŎǘǎΣ ǾƛŘŜƻǎΣ ŀƴŘ ǿŜō ǇŀƎŜǎΣ ǘƘŀǘ ŘƻŎǳƳŜƴǘ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ƎǊƻǿǘƘ ŀƴŘ 
progress. Students will engage with their teachers and peers in a meaningful reflection process with 

each piece they add to their portfolio. Throughout this process students analyze their academic progress 
and with a teacher.  Student portfolios are evaluated by teachers and staff according to a 
predetermined scoring rubric.  

  
While the field of online learning is rapidly developing, the following are some of the core programs we 

currently have in place: 
  

Curriculum  Subject  Description  

Read Theory Language Arts  
       9-12 

Read Theory is an educational tool that offers online reading activities for 
all ages and ability levels. It is common core aligned and provides free 
ǊŜŀŘƛƴƎ ŀǎǎŜǎǎƳŜƴǘǎ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘǎΦ  ¢ƘŜ ǇǊƻƎǊŀƳ ǘŀƛƭƻǊǎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 
individual reading levels and encourages them to move up.  This program 
shoes if a student has mastered a standard or not. 
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Khan 
Academy 

Language Arts 
and 

Mathematics  
9-12 

Khan Academy is used in the classroom to provide video tutorial and 
interactive lessons to the students.   Tutorials are informal in style and 
organized to help build knowledge one concept or lesson at a time. 
Students utilize Khan Academy to assist them with ELA and Mathematical 
ŎƻƴŎŜǇǘǎΣ ŀǎ ǿŜƭƭ ŀǎ ǇǊŀŎǘƛŎŜ ŦƻǊ ǘƘŜƛǊ {!¢ΩǎΦ   

Desmos Mathematics 
9-12 

Desmos is an advanced graphing calculator implemented as a web 
application and a mobile application written in JavaScript.  This is 
utilized in the Mathematic class to help students graph functions and 
equations that may be difficult to do on pencil and paper when using 
big numbers.  Students are able to save the work they created and 
share their graphs to their teachers. 

  
All online curriculum is integrated through our Power School platform, and students have their own 

ǇŀƎŜǎ ƛƴ ǿƘƛŎƘ ǘŜŀŎƘŜǊǎ ŎǳǎǘƻƳƛȊŜ άǇƭŀȅ ƭƛǎǘǎέ ƻŦ ŀǎǎƛƎƴƳŜƴǘǎΣ ōŀǎŜŘ ƻƴ ƻƴƎƻƛƴƎ Řŀǘŀ ŀƴŘ ƛƴdividual 
student needs. As noted, online learning is just one component of instruction in each class, used in 
conjunction with other teaching methodologies, and differentiated based on student needs. 

  
TEACH HS has a 1:1 computer ratio for all students and mobile computer carts to ensure each student 

has daily  exposure to computer learning. We provide students with safe and secure internet access for 

learning. Our faculty have extensive training in implementing and using on-line curriculum and 
assessment tools (see Professional Development, below).    

  
Culturally Responsive Teaching is embedded throughout the TEACH HS learning environment, which 

values the diverse experiences and cultural backgrounds of students at the school and in the 

surrounding communiǘȅΦ  !ǘǘŜƴŘƛƴƎ ǘƻ ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŀƭ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ ƛƴ ŀŘŘƛǘƛƻƴ ǘƻ 
supporting and addressing their unique learning needs allows teachers to teach to the whole child, with 

ǘƘŜ ǊŜŎƻƎƴƛǘƛƻƴ ǘƘŀǘ ŎǳƭǘǳǊŜ ƛǎ ƛƴŜȄǘǊƛŎŀōƭŜ ŦǊƻƳ ǎǘǳŘŜƴǘǎΩ ǘƘƛƴƪƛƴƎΣ ƭŜŀrning, and experience (Gay, 2010).   
  
A cornerstone of Culturally Responsive Teaching (CRT) is that, rather than viewing cultural experiences 
ŀƴŘ ƪƴƻǿƭŜŘƎŜ ŀǎ ōŀǊǊƛŜǊǎ ǘƻ ƭŜŀǊƴƛƴƎΣ ǘŜŀŎƘƛƴƎ ǾŀƭǳŜǎ ŀƴŘ ōǳƛƭŘǎ ǳǇƻƴ ǎǘǳŘŜƴǘǎΩ ŦƻǳƴŘŀǘƛƻƴǎ ƻŦ ŎǳƭǘǳǊŀƭ 

knowledge and experience to support their learning and achievement at school.42 According to 
IŀƳƳƻƴŘΣ /w¢ άƭŜǾŜǊŀƎŜǎ ǘƘŜ ōǊŀƛƴΩǎ ƳŜƳƻǊȅ ǎȅǎǘŜƳǎ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ǇǊƻŎŜǎǎƛƴƎ ǎǘǊǳŎǘǳǊŜǎέ ǘƘǊƻǳƎƘ 

ŀǘǘǳƴƛƴƎ ǘŜŀŎƘƛƴƎ ǘƻ ǎǘǳŘŜƴǘǎΩ ŦŀƳƛƭƛŀǊ ŎǳƭǘǳǊŀƭ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀƴŘ ǘƻƻƭǎΣ ŀƴŘ ǘƘǊƻǳƎƘ ōǳƛƭŘƛƴƎ 
relationships of trust and care that enable teachers to challenge students and hold high expectations.43 

Cultural ways of learning and knowing, such as the use of music, metaphor, or recitation, are embedded 

directly within learning tasks, and teachers continually seek out and integrate cultural knowledge and 

information into the curriculum and learning tasks to best support and understand students. 
Importantly, researchers link CRT to the development of intrinsic motivation for learning, showing that 

                                                           
42 Aceves, T. C., & Orosco, M. J. (2014). Culturally responsive teaching (Document No. IC-2). Retrieved from 
University of Florida, Collaboration for Effective Educator, Development, Accountability, and Reform Center 
website: http://ceedar.education.ufl.edu/tools/innovation-configurations/  
43 Hammond, Z. Culturally Responsive Teaching and the Brain: Promoting Authentic Engagement and Rigor Among 

Culturally and Linguistically Diverse Students. Corwin, 2015.  

https://en.wikipedia.org/wiki/Graphing_calculator
https://en.wikipedia.org/wiki/Web_application
https://en.wikipedia.org/wiki/Web_application
https://en.wikipedia.org/wiki/Mobile_application
https://en.wikipedia.org/wiki/JavaScript
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CRT creates a learning environment that encourages participation and persistence through valuing 

ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŀƭ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎΦ44     
  
CRT begins from the premise that culture is central to learning, recognizing that cultural ways of 
ƪƴƻǿƛƴƎ ŀƴŘ ŘƻƛƴƎ ŀǊŜ ŜƳōŜŘŘŜŘ ƛƴ ƛƴŘƛǾƛŘǳŀƭǎΩ ǇǊƻŎŜǎǎŜǎ ŦƻǊ thinking, understanding, and 

communicating.45 Thus, CRT guides teachers to learn about students, understand cultural practices and 

beliefs that may be different than their own, and work to help students draw upon the knowledge and 
experiences they bring to school as they seek to make sense of and master school-based content.   
  
At TEACH HS, teachers draw upon the framing principles and goals of CRT to guide the design of 
thematic units of study and PBL projects and activities.  Through structured professional development 
during the summer before the school opens and throughout the school year and extensive collaborative 

planning time built into the weekly bell schedule, teachers learn best practices from the Buck Institute 

(bie.org) and others as they collaboratively design PBL.   In designing thematic curricula and units of 

study, teachers attend to the three criteria outlined by Ladson-Billings:   
Å Academic success ς students must be held to high expectations for learning and provided with 

the tools needed to master content and competencies.  
Å Cultural competence ς teachers must help students build upon their prior knowledge and 

ŎǳƭǘǳǊŀƭ ŜȄǇŜǊƛŜƴŎŜǎΣ ŀƴŘ ǘƘǳǎ Ƴǳǎǘ ƭŜŀǊƴ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎΣ ōŀŎƪƎǊƻǳƴŘǎΣ ŀƴŘ ōŜƭƛŜŦǎΦ   

Å Critical consciousness ς students must develop an awareness of social inequities and develop a 

broader social conscious to support their development as citizens able to critique society and 
work towards a more socially just world.46  

  
TEACH HS believes that teachers who hold high expectations for all of their students will find their 
students rise to the level of expectation.   
  
In addition to high expectations, we recognize that we must also create an infrastructure that supports 
diverse learners academically and socially. This includes increased learning opportunities for all students, 
including those identified as at-risk as well as academically high-achieving.  
TEACH HS is an inclusive school that embraces underserved students, students at-risk, English Learner 
students and students with disabilities, as well as students identified as academically high achieving. 
wŜƎŀǊŘƭŜǎǎ ƻŦ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ǳƴƛǉǳŜ ƴŜŜŘǎΣ TEACH HS holds high expectations for each of them. We aim 
to do this through a variety of student, technological, and family supports. TEACH HS  utilizes the Response 
to Intervention (RTI) model. In the RTI model, classroom and special education teachers design and apply 
research-based interventions to help students meet classroom and instructional goals. Intervention plans 
are developed that include supports and/or other strategies deemed viable in assisting students to 
achieve without further, more formal intervention.47 Cognitive behavioral interventions (e.g., coping 
strategies, changing attitudes, relaxation techniques) are utilized for students who experience significant 

                                                           
44 Wlodkowski, R. J., and M. B. Ginsberg. (1995). Diversity and Motivation: Culturally Responsive Teaching. San 

Francisco: Jossey-Bass.  
45 Gay, G. Culturally Responsive Teaching: Theory, Research, and Practice.  Teachers College Press, 2d ed. (2010). 
Ladson-Billings, G. (2005). Beyond the big house: African American educators on teacher education. New York: 
Teachers College Press.  
46 Ladson-Billings, G. 1995. Toward a Theory of Culturally Relevant Pedagogy. American Educational Research 

Journal. 32;3: 465-491. 
47 The National Center for Learning Disabilities, Inc. What is RTI? Accessed on August 28, 2018. 

http://www.rtinetwork.org/learn/what/whatisrti.  
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social, emotional, and/or behavioral challenges. TEACH HSΩǎ {ŎƘƻƻƭ-wide Positive Behavioral 
Interventions and Supports (PBIS), will establish rules, routines, and physical arrangements to support 
positive behavior and is founded on the belief that all children can exhibit appropriate behavior.  
 
The following additional supports are a part of the TEACH HS program to help all students meet high 

expectations.  
Å Behavioral and mental health support via our partners at Hope Street Family Center. TEACH 

HS provides mental health support and connect students and families to the community 
resources they need. TEACH Public Schools has an existing partnership with Hope Street Family 

Center, a community program of California Hospital Medical Center that provides in-home and 
on-site educational, health wellness, behavioral health, developmental, and social services that 

support children and families. (hopestreetfamilycenter.org)  Hope Street maintains a South LA 
office that is co-ƭƻŎŀǘŜŘ ǿƛǘƘ ¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎΩ ŎŜƴǘǊŀƭ ƻŦŦƛŎŜ ŀƴŘ ǇǊƻǾƛŘŜǎ ǘƘŜǊŀǇƛǎǘǎ ǿƘƻ 

work exclusively with TEACH schools and families.  Hope Street staff also collaborate with our 
school staff on a variety of child development, mental health, family support and community 

wellness issues.  Hope Street staff provides the following for TEACH HS students and their 
families:  

o Individual, family collateral and group therapy  
o Assistance in accessing medical, educational, social and financial resources  

o Community referrals to after-school programs o Coordination of treatment services  

o Medication evaluations by Child Psychiatrist  
o Psychological assessments  

TEACH HS complies with all applicable laws regarding parent/guardian consent for these services 

provided to students.  TEACH HS will provides research-based behavioral interventions, including 

the use of the Positive Behavior Interventions and Supports. TEACH HS also coordinates assistance 

for students and families who need resources from human service agencies.   

 

Å Individualized learning.  As noted above, our approach will leverage online learning programs that 
can identify and readily adapt to students unique learning needs, supporting students who  

are behind while also meeting the needs of academically high achieving students.  Each teacher 

determines how to best leverage online programs in the class, and for each student; students who 

need more practice in particular skills may be assigned additional online time, though in general, 
students spend 25-33% of their time in online learning compared to other modalities.  The Power 
School platform will be used daily by teachers, students, and parents is also intended to provide 
access to resources and facilitate authentic student assessment that delivers real-time data to 

monitor student progress.  PEPs for each student will detail specific learning objectives and goals 

for each term.  
Å Quality teachers. TEACH HS endeavors to provide excellent teachers who are well-prepared and 

continuously supported as they meet the diverse needs of their students. We will comprehensive 
and ongoing in-service staff development so that teachers are prepared to meet the needs of 
students who are struggling, or those who need greater challenges.   
  

TEACH HS emphasizes a whole child approach to teaching and learning, and educates all students 
Socially, Physically, Emotionally, Aesthetically (appreciation of what is beautiful),  

Intellectually/Cognitively, Morally, Culturally and Technologically, so that upon culmination, the 
knowledge and the experiences acquired at TEACH HS are effectively applied to their daily lives.  
Through arts and instruction in P.E., students are exposed to enriching experiences.  TEACH HS will 
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strongly encourage sensitivity, community awareness, service, and positive-driven action for our 

students.  The character development program is a critical values clarification part of the extended 
activities of the school.  Not only do                                                                                                                                                                                                                                                     
e seek to provide the educational tools needed for the 21st century, we seek to instill in our students 

skills for great personal character, an enduring commitment to excellence such as exemplified by 
visionary car maker, Professor Ferdinand Porsche, Sr., wƘƻΣ ǿƘŜƴ ŀǎƪŜŘΣ ά²ƘƛŎƘ ǿŀǎ Ƙƛǎ ŦŀǾƻǊƛǘŜ ƳƻŘŜƭέ 
in the long line of Porsche automobiles, replied: "I haven't built it yet!"  
  
Our students are guided to great moral character-ōǳƛƭŘƛƴƎ ǘƘǊƻǳƎƘ ǿƘŀǘ ǿŜ Ŏŀƭƭ ǘƘŜ ά9ǎǎŜƴŎŜ ƻŦ 
/ƻƳƳƛǘƳŜƴǘΦέ  ¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎ Ƙŀǎ ǎǘǊƛǾŜŘ ǘƻ ƛƳǇƭŜƳŜƴǘ ƻǳǊ /ƻ-CƻǳƴŘŜǊǎΩ ǇƻǎƛǘƛǾŜ ŎƘŀǊŀŎǘŜǊ 
traits and affirmations they established with the founding of the first TEACH school in 2009.  Our motto 

has always been to endow our scholars with life lessons from the inside out.  Our character 
development program focuses on one specific positive trait each month of school.  Our TEACH character 

traits and values are emphasized through discussions, student led theatrical performances, and school 
wide assemblies. Each month, we discuss the emphasized character trait was, what it means, and how 
to apply it and have students reflect on this trait through writing and other activities.  Our goal is to have 

students utilize this functional, positive framework for life and employ concrete tools for progress and 
mobility.    

  
Affirmations are recited each morning before any instruction as a means of collectively committing to a 

positive environment. With personal growth in mind and hard work as a staple, students are encouraged 
to produce the very best results both as students and as contributing citizens of the world.  Rather than 

ŦƻŎǳǎ ƻƴ ȅŜǎǘŜǊŘŀȅΩǎ ƭƻǎǎŜǎΣ ǿŜ ŜƳǇƘŀǎƛȊŜ ǘƘŜ inherent power of the moment.  The Essence of 
Commitment program spotlights best practices, and rewards those who concentrate on what adds 
value. Commitment is defined as a force that binds individuals to a course of day-to-day relevant 

thinking, feelings, and actions as demonstrated by a good self-image, a positive attitude toward 

learning, and good conduct toward others:  
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Overview of All (August) 
 
Dignity (September) 
Self-respect  
Personal Pride  
Cultural Awareness  
Positive Attitude  
  
Self-Discipline (October) 
Self-Control  
Character  
Attentiveness  
Courage  
  
Respectful Behavior (November) 
Polite  
Courteous  
Well-mannered  
Friendly  
Hard Work  
Goal Oriented  
Persistent  
Conscientious  
Achiever  

Cooperation (December) 
Agreeable  
Sharing  
Helpful  
Team Work/Player  
  
Kindness (January) 
Gentleness  
Compassionate  
Forgiving  
Appreciative  
  
Fairness (February) 
Reasonable  
Unbiased 
Open-minded  
 

Integrity (March) 
Honest  
Truthful  
Reliable  
Ethical  
  
Creative Problem-
Solving (April)  
Peaceable  
Practical  
Logical  
Rational  
  
Personal and 
Community  
Responsibility (May) 
Good Citizenship  
Obeys the Rules  
Safety First  
Respect for Authority 
 
(June) = Review All,  
End of the Year Awards 
for each category  

 
Students are encouraged to develop and sustain an on-going Essence of Commitment to the excellence 

of learning; to each other; to teachers and school, to parents, and to their community.  

  
In addition, concrete life skills are taught through the Overcoming Obstacles program, currently in place 
at TEACH MS and TEACH HS. (overcomingobstacles.org)  The Overcoming Obstacles free curriculum is 
organized into elementary, middle school, and high school levels, each beginning with the three 

fundamental skills on which all other skills can be built: communication, decision making, and goal 

setting. Additional modules include respect, teamwork, citizenship, college and career prep, addressing 

bullying, conflict resolution, problem solving, confidence building and time management.  Students 
engage in hands-on activities, writing prompts and group projects as part of the Overcoming Obstacles 

ǇǊƻƎǊŀƳΣ ŜƴƎŀƎƛƴƎ ƛƴ άǊŜŀƭ ǿƻǊƭŘέ ǎŎŜƴŀǊƛƻǎ ǘƘŀǘ ǊŜǎǳƭǘ ƛƴ ƳŜŀƴƛƴƎŦǳƭ ƭŜǎǎƻƴǎΦ  
  
Positive classroom mindsets are emphasized throughout every aspect of school life.  We know that the 
mindsets teachers and students bring to the classroom setting deeply impact the learning environment 

by influencing expectations for learning, the quality of relationships between teachers and students in 

ǘƘŜ ŎƭŀǎǎΣ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǊŜǎƛƭƛŜƴŎŜ ŀƴŘ ƳƻǘƛǾŀǘƛƻƴΦ48 5ŜŎƛ ŀƴŘ wȅŀƴΩǎ ǊŜǎŜŀǊŎƘ ƻƴ 
ƳƻǘƛǾŀǘƛƻƴ ƘƛƎƘƭƛƎƘǘǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ƳŀƪƛƴƎ ǎǳǊŜ ǎǘǳŘŜƴǘǎΩ ōŀǎƛŎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ƴŜŜŘǎ ŀǊŜ ƳŜǘ 

                                                           
48 Brooks, R., Brooks, S., Goldstein, S. The Power of Mindsets:  Nurturing Student Engagement, Motivation, and 
Resilience in Students. George Mason University and the University of Utah School of Medicine.  New York:   
Springer.  
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through ensuring that all students have opportunities to: belong and feel connected, feel competent, and 

exercise autonomy and self-determination.49 Dr. Robert Brooks and colleagues build upon Deci and 
wȅŀƴΩǎ ǊŜǎŜŀǊŎƘ ǘƻ ŘŜǎŎǊƛōŜ ŦŜŀǘǳǊŜǎ ƻŦ άǇƻǎƛǘƛǾŜ ŎƭŀǎǎǊƻƻƳ ƳƛƴŘǎŜǘǎέ ǘƘŀǘ ƳŜŜǘ ǘƘŜǎŜ ōŀǎƛŎ 
psychological needs and best support teaching and learning at school, including: regarding mistakes as 

expected and necessary features of the learning process, recognizing the power of resilience and 
encouraging persistence, and viewing bullying and teasing as forces that work against a positive learning 
climate.50   
  
We recognize that many of our students may have significant challenges outside of school.  Consistent 
ǎǳǇǇƻǊǘƛǾŜ ŀƴŘ ǇƻǎƛǘƛǾŜ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ ŎŀǊƛƴƎ ŀŘǳƭǘǎ Ƴŀȅ ŜƳǇƻǿŜǊ ǎǘǳŘŜƴǘǎ άǘƻ Řƻ ƳƻǊŜ ǘƘŀƴ ǘƘŜȅ 
think they can and helps validate them as full members of the campus community, which in turn 

legitimates their presence and makes them more comfortable to reach out and become engaged in a 
variety of activities."51    

  
Students who are more self-aware and confident about their learning capacities try harder and 
persist in the face of challenges (Aronson, 2002; cited in Durlak et al., 2011). Students who set high 
academic goals, have self-discipline, motivate themselves, manage stress, and organize their 
approach to work learn more and get better grades (Duckworth & Seligman, 2005; Elliot & Dweck, 

2005; cited in Durlak et al., 2011). Finally, students who use problem-solving skills to overcome 

obstacles and make responsible decisions about studying and completing homework do better 

academically (Zins & Elias, 2006; cited in Durlak et al., 2011).52   
  
TEACH HS is designed to give children and their families both the hope that they can believe in and the 

tools to make that hope for proficiency a reality. Every element of the school day, whether it is in the 
classroom, in school-wide activities, at school events, or on fieldtrips, is committed to helping students 
learn the values and behaviors necessary for success. These school-wide values will have a direct impact 

on the quality of teaching and learning at TEACH HS.  Students will have regular opportunities, in 

activities such as assemblies or fieldtrips, in writing assignments from across the curriculum, and 
creative expression to reflect, and present their values and choices.  The curriculum will consistently give 
students opportunities to examine how dignity, self-discipline, and respectful behavior reflect 

community expectations, and how hard work, cooperation, kindness, fairness, integrity, creative 
problem solving, personal and community responsibility, attributes of commitment, are necessary for 

college success.  
  
An extended year (184 instructional days) allows for implementation of programs targeted at the needs 

of students who typically enter TEACH HS with below grade-level skills, or who may find the curriculum 
and pace of learning to be challenging. Students requiring extra time and attention in closing significant 

gaps in learning, need extra time in order to become fully ready for grade-appropriate curriculum. The 

ǎŎƘƻƻƭΩǎ ŜȄǘŜƴŘŜŘ ŘŀȅΣ ǿŜŜƪΣ ŀƴŘ ȅŜŀǊ ǿƛƭƭ ǘŀƪŜ ǎƘŀǇŜ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǿŀȅǎΥ  

  

                                                           
49 5ŜŎƛΣ 9Φ [ΦΣ ϧ wȅŀƴΣ wΦ aΦ όнлллύΦ ¢ƘŜ άǿƘŀǘέ ŀƴŘ άǿƘȅέ ƻŦ Ǝƻŀƭ ǇǳǊǎǳƛǘǎΥ IǳƳŀƴ ƴŜŜŘǎ ŀƴŘ ǘƘŜ ǎŜƭŦ 

determination of behavior. Psychological Inquiry, 11, 227-268.  
50 Brooks, R., Brooks, S., Goldstein, S., 2012.  
51 Kuh et.al., What matters most to student success: A review of the literature. 2006  
52 Vega, V. 2012 Social and Emotional Learning Research Review. Edutopia. Accessed on August 28, 2018.  

http://www.edutopia.org/sel-research-learning-outcomes#definition.  
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Å All students have the opportunity to participate in enrichment opportunities that supplement 

the intense instruction that takes place during the regular school day.  P.E. and Arts instruction 
ǿƛƭƭ ŜƴƘŀƴŎŜ ŎƻǊŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ƎǊƻǿǘƘ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦ  ²ŜŜƪƭȅ 
assemblies, student performances, and guest speakers or presentations will further enrich 

learning. Pending funds availability, TEACH HS offers a variety of visual arts, music, dance and 
sports/physical activities both during the school day and through an (optional) after-school 
program.  

Å During structured Learning Lab time each regular school day, students will have extra time to 
focus on skills development and mastery of content standards.  This period is explicitly 

designed to respond to student achievement data, and to target student areas of difficulty.  It 

provides another opportunity for extended learning and academic support. Teachers and 
Aides will tutor students, provide small group instruction, and targeted support; students will 
work online on adaptive programs to build their proficiencies; students with special needs, 

including ELs, will receive additional targeted supports in coordination with resource staff.  
Å Tutorial also will be offered during after-school (pending funds), where students receive 

individual guided practice and homework assistance from teachers and aides.  Tutorial will run 

from 3:00-3:30, 4 days each week. Students will spend this time in a variety of ways, 

depending on their current needs and interests.  Activities will include: guided practice, 
supervised homework time and support, small group and one-on-one tutoring, remedial 
instruction and enrichment.  Students are coached and given the opportunity to practice the 

learning strategies and work habits encountered in regular course work.  
Å At Saturday Academies (pending funds availability), students have time for additional remedial 

instruction, enrichment instruction, and academic workshops. Students will receive additional 
coaching and practice time to learn school culture and master key standards.  Students who 

have not demonstrated mastery of the power standards or anchor standards are selected first 
for Saturday academy. Enrollment is then open to all other interested students.  

  
 

Time  Class  Minutes  

9:00-9:50 am  Literacy Workshop  50 minutes  

9:55-10:45 am  Numeracy Workshop  50 minutes  

10:45-11:05 am  Break  20 minutes  

11:10-12:00 pm  Writing Workshop  50 minutes  

   
Other components of our instructional model include:  
  

¶ Demonstration of mastery. Multiple forms of fair and credible evaluations, ranging from 
ongoing observation of the learner to completion of specific projects, are used to better 
understand the learner's strengths and needs, and to plan for additional assistance and 
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enrichment, as needed. Students will have opportunities to exhibit their expertise before their 
family and community during culminating projects at the end of each semester.  

¶ A safe school climate of decency, trust and equity. TEACH HS is a place that is comfortable and 
inviting to all students. In creating a school culture that is safe and welcoming, students can 
focus all of their energies on their studies. All staff maintain the same high expectations for 

behavior and attitude and will always make sure that students and families understand how the 
demanding code of conduct of TEACH HS is critical to developing productive habits of the mind, 
a positive learning environment, and helps prepare students for the challenges of positive high 

school and college experiences.  

  
School leadership cultivate an environment of respect, trust, and partnership among students, parents, 
and teachers. TEACH HS demonstrates a non-discriminatory policy and institutes inclusive policies, 
practices, and pedagogies. The school models democratic practices that involve all who are directly 
connected and aligned with the school. The school builds on the strength of the community through its 
partnerships and outreach efforts.  
  
¢ƻ ŦǳǊǘƘŜǊ ǎǳǇǇƻǊǘ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƳȅǊƛŀŘ ƴŜŜŘǎΣ ǿŜ ǎŜŜƪ ǘƻ ŜǎǘŀōƭƛǎƘ ŀ true home-school partnership 

with the families we serve.  TEACH HS actively creates family-school partnerships through ongoing 

ŎƻƳƳǳƴƛŎŀǘƛƻƴ όǿƛǘƘ ƳŀǘŜǊƛŀƭǎ ŀƴŘ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ƛƴ ǇŀǊŜƴǘǎΩ ƘƻƳŜ ƭŀƴƎǳŀƎŜΣ ŎƭŜŀǊ ǇƻƭƛŎƛŜǎ ǘƘŀǘ ŎƻƴǾŜȅǎ 
ǘƻ ǇŀǊŜƴǘǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜȄǇŜŎǘŀǘƛƻƴǎΣ ŀƴŘ ǎŎƘƻƻƭ-wide family events organized by the Parent  
Association.  The Parent Coordinator and School Counselor present a series of parent education 
workshops to benefit our families based on their specific needs and interests including: mental health 
services, English/Spanish courses, citizenship/attorney assistance, after school activities, health and 
wellness, financial aid, FAFSA, and A-G. 
 
As detailed in Element 4, parents are invited to participate in the TEACH HS School Site Council, which 

meets monthly to advise the Principal on school policies, resource allocations and other matters, assist 
in the development of the School Safety Plan, develop, and review and adopt the Single Plan for Student 

Achievement, and lead parent engagement in developing the LCAP each year.  The Council is advisory in 
nature, with decision-making authority retained by the Principal and Board of Directors. As needed, 

Council representatives make presentations and recommendations to the Board of Directors.  
  
CURRICULUM   
 
The TEACH HS curriculum is guided by state and national standards. The guiding principles from the 
Curriculum Frameworks for California Public Schools: Kindergarten through Grade Twelve and the 
Common Core State Standards/Next Generation Science Standards (CA CCCSS and NGSS) are 
incorporated by each of the core content areas. Teachers stay connected to national professional 
organizations through their publications and conferences to remain current in their content and 
methodology. 
 
¢9!/I I{Ωǎ //{{-aligned (including the new Next Generation Science Standards) core curriculum for 
high school is designed to articulate with the curriculum at TEACH MS and TEACH ES in content and 
methods while the pedagogical philosophy between the three schools is consistent.  Reading is a focus 

in all content area learning and all teacherǎ ŀǊŜ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƛƴŎǊŜŀǎƛƴƎ ǎǘǳŘŜƴǘΩǎ ǎƪƛƭƭǎ ƛƴ ǊŜŀŘƛƴƎΦ  For 
example, in English classes, students use reading strategies (ex. CATCH, SOAPST, OPTIC, etc) to analyze 
texts across multiple mediums (literature, video, art, etc.). Students practice their literacy skills through 
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independent, partner/group, and class reading in order to achieve an end product that depends on their 

comprehension and ability to analyze.  In order to focus on reading and literacy in science courses 
students are often asked to investigate scientific processes by reading about them using the CATCH 
close reading technique, followed by summarizing the reading either graphically, orally, or in text form. 

Reading is differentiated for students by targeting their Zone of Proximal Development using their Lexile 
levels. Students are also progressively given longer pieces to read throughout the year to increase their 
reading endurance and to emphasize reading across disciplines.  In foreign language courses, teachers  
utilize TPRS strategies (Teaching Proficiency through Reading and Storytelling) to teach Spanish, so 
reading in Spanish is done each class.  Through this intensive effort, students will gain access to the core 

curriculum and academic language of their grade level content. 

 
COURSE DESCRIPTIONS 

¶ A-G noted after a course title indicates this course meets A-G requirements 

¶ S noted after a course title indicates this course meets graduation requirements 

¶ C noted after a course title indicates this course is a core class. 

¶ NC notes after a course title indicate this course is a non-core class. 
 
English Language Arts (Core Subject)  
 
The English Language Arts courses prepare students for thoughtful study by conveying the importance 
of becoming active thinkers during reading and writing exercises.  In the area of curriculum 
development and language arts instruction for grades 9th-12th, TEACH Tech Charter High School does 
the following: 
Å Develop an English Language Arts curriculum that incorporates the grade-level curriculum 

content specified in the Common Core State Standard. (CCSS Appendices) 
Å Integrate reading, writing, speaking, and listening to form a greater understanding of history- 

social science, mathematics, and science. 
Å 5ŜǾŜƭƻǇ ƛƳǇƻǊǘŀƴǘ άƘŀōƛǘǎ ƻŦ ƳƛƴŘέ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŜǾƛŘence, connections and patterns, 

supposition, and meaning that will produce active and thoughtful writers, poets, researchers, 
and speakers. 

Å Teach students to read with ease, fluency, and enjoyment. 
Å Expose students to multicultural fiction, non-fiction, poetry, essays, and scripts. 
Å Teach students to write with clarity, expression, and purpose. 
Å Coach students to deliver and critique oral presentations effectively. 
Å Engage students to reflect upon ways literature and writing impact their lives through authentic 

writing and multicultural literature selections. 
Å Integrate appropriate technology and technological analysis into the study of English-Language 

Arts. 
Å Adopt and implement Common Core State Standards. 

 
 
 
9TH -12TH GRADE LANGUAGE ARTS 
 
Reading: Word Analysis, Fluency, and Systematic Vocabulary Development 
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Students use their knowledge of word origins and word relationships, as well as historical and literary 
context clues, to determine the meaning of specialized vocabulary and to understand the precise 
meaning of grade-level- appropriate words. 
 
Reading: Comprehension (Focus on Informational Materials) 
Students read and understand grade-level-appropriate material. They describe and connect the 
essential ideas, arguments and perspectives of the text by using their knowledge of text structure, 
organization, and purpose. 
 
Literary Response and Analysis 
Students read and respond to historically or culturally significant works of literature that reflect and 
enhance their studies of history and social science.  They clarify the ideas and connect them to other 
literary works. 
 
Writing Strategies 
Students write clear, coherent and focused essays. The writing exhibits students' awareness of audience 
and purpose.  Essays contain formal introductions, supporting evidence and conclusions.  Students 
progress through the stages of the writing process as needed. 
 
Written and Oral English Language Conventions 
Students write and speak with a command of standard English conventions appropriate to grade level. 
 
Listening and Speaking Strategies 
Students deliver focused, coherent presentations that convey ideas clearly and relate to the background 
and interests of the audience. They will evaluate the content of oral communication. 
 

English 9 (Core, College-Preparatory) 
English 9 is a one-year course that surveys the basic literary genres of the novel, poetry, short story, 
nonfiction and drama. It also provides practice with the writing process which stresses pre-writing, 
drafting, peer sharing and responding, revising and editing. Students respond to texts by speaking and 
writing. The writing component includes expository compositions such as literary analysis, 
argumentative and persuasive essays.  
Department: English  Credits: 10  A-G Code: B  Grade(s): 9 
 
English 10 (Core, College-Preparatory) 
This course further develops a student's basic language and composition skills, including vocabulary, 
mechanics, sentence construction, and concept development. Student writing will be taught and 
assessed in both full-process essays and in-class timed essays. In addition, students will learn how to 
support and develop claims by using strong and thorough textual evidence. The writing component 
includes multiple genres, such as reflection, argument, literary analysis, and research.  
Department: English  Credits:10  A-G Code: B  Grade(s): 10 
 
English 11 (Core, College-Preparatory) 
This course provides integrated reading and writing techniques through an emphasis on American 
Literature. Using literature as its focus, the course reinforces skills and strategies introduced at the 10th 
grade level, and initiates critical thinking, as well as evaluative and interpretive skills necessary for more 
challenging courses.  
Department: English  Credits:10  A-G Code: B  Grade(s): 11 
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English 12 (Core, College-Preparatory) 
The English 12 course incorporates college preparatory reading, writing, and speaking techniques in 
alignment with Common Core standards. Close textual reading of both literature and informational texts 
is expected, as well as proficiency in writing analytical, persuasive, and narrative essays in preparation 
for college. Research papers are a necessary part of the curriculum as well.  
Department: English  Credits:10  A-G Code: B  Grade(s): 12 
 
English Literature and Composition (AP, Core, College-Preparatory) 
This Advanced Placement course emphasizes on integrating a studentΩǎ ǊŜŀŘƛƴƎ ŀƴŘ ǿǊƛǘƛƴƎ ǎƪƛƭƭǎΦ 
Employing a literary and rhetorical approach, the course builds on the writing process: prewriting, 
drafting, sharing, revising, and evaluation, and develops the skill of rhetorical analysis as a new way of 
thinking about language and communication. Assignments emphasize writing and analysis, especially 
the analytical and argumentative forms, but will also include reflection, interpretation, and evaluation. 
The literary component is primarily American, while the nonfiction (rhetorical) component varies. 
Students will discuss and present their findings in large class discussions. 
Department: English  Credits: 10  A-G Code: B  Grade(s): 12  
 
 
English Language Development (Core Subject)  
  
The ELD program implements both the California ELD Standards and the new English Language 
Arts/English Language Development Framework for California Public Schools (ELA/ELD Framework) and 

ǇǊƻǾƛŘŜ ōƻǘƘ ƛƴǘŜƎǊŀǘŜŘ ŀƴŘ ŘŜǎƛƎƴŀǘŜŘ 9[5Φ  ¢ƘŜ ǎŎƘƻƻƭΩǎ 9[5 Ǝƻŀƭǎ ŀǊŜ ŘƛǊŜŎǘƭȅ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘŜ Ǝƻŀƭǎ 

detailed in the ELD Standards and Framework to άŜƴǎǳǊŜ ǘƘŀǘ 9[ǎ ŀǊŜ Ŧǳƭƭȅ ǎǳǇǇƻǊǘŜŘ ŀǎ ǘƘŜȅΥ  

Å Read, analyze, interpret and create a variety of literary and informational text types;   

Å Develop an understanding of how language is a complex, dynamic, and social resource for 

making meaning;    
Å Develop an understanding of how content is organized in different text types across disciplines 

using text organization and structure, language features, and vocabulary depending on purpose 

and audience;   
Å Become aware that different languages and varieties of English exist;   

Å Recognize their home languages and cultures as resources to value in their own right and to 
draw upon in order to build proficiency in English;  

Å Contribute actively to class and group discussions by asking questions, responding 
appropriately, and providing useful feedback;   

Å Demonstrate knowledge of content through oral presentations, writing, collaborative 

conversations, and multimedia; and    
Å Develop proficiency in shifting registers based on task, purpose, audience, and text typeΦέ53  

  
EL students, like their English-fluent counterparts, are expected to gain progress in each of the ELA 

strands -- Listening, Speaking, Reading, and Writing.  The Principal monitors EL progress through formal 
and informal assessments including grades, standardized test scores, and ongoing communications with 

                                                           
53 California Department of Education. SBE-Adopted ELA/ELD Framework Chapters. Accessed on August 28, 2018. 
https://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbeadopted.asp. 



TEACH TECH CHARTER HIGH SCHOOL RENEWAL PETITION
       

58  

ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ parents/guardians. (See below, for more details about 

support/ELD instruction, assessment, reclassification and monitoring of ELs.)  
 
Mathematics (Core Subject)  
 
Students acquire a combination of mathematical hands-on skills and conceptual understanding.  In the 
area of curriculum development and mathematic instruction for grades 9th-12th, TEACH Tech Charter 
High School does the following: 
 
Å Implement and refine a mathematics curriculum that incorporates the grade-level curriculum 

content specified in the Mathematics Content Standards for California Public Schools: 
Kindergarten through Grade Twelve54 and the Common Core State Standards. 

Å Integrate the core concepts of numbers, algebra, geometry, and statistics into a greater 
understanding of science, history-social science, and language arts. 

Å 5ŜǾŜƭƻǇ ƛƳǇƻǊǘŀƴǘ άƘŀōƛǘǎ ƻŦ ƳƛƴŘέ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŜǾƛŘŜƴŎŜΣ ŎƻƴƴŜŎǘƛƻƴǎ ŀƴŘ ǇŀǘǘŜǊƴǎΣ 
supposition, and meaning that will produce active and thoughtful mathematicians and 
statisticians. 

Å Teach students to understand and intuitively use mathematical reasoning: analyzing a problem; 
estimating a solution; expressing a clear solution and process; and checking validity of results. 

Å Engage students to reflect upon ways mathematical concepts and theories impact their lives 
through real-life examples and problems. 

Å Integrate appropriate technology and technological concepts into the study of mathematics. 
 
Teachers provide direct instruction in new skills and present hands-on activities, while also allowing time 

in and out of class to practice grade level computational skills.  Teachers differentiate instruction 
throughout the week via Brainhoney and other online programs, focusing on the needs of struggling 

students and those requiring more advanced work beyond the grade level curriculum.  Each math period 
begins with a warm-up activity requiring the application of skills learned previously to solve a problem.    

  
Because not all students have mastered the prerequisite mathematical skills for success in the math 
curriculum, new TEACH HS students are assessed at the beginning of each year and receive 
interventions that address areas of deficit.  Students not meeting standards participate in extra math 

intervention.    

 
Integrated Math 1 (Core, College-Preparatory) 
This course is the first of an integrated and investigative mathematics program designed to use patterns, 
modeling, and conjectures to build student understanding and competency in mathematics. The 
students will be expected to learn through collaboration, collection of data, experimentation, and 
conjectures.  
Department: Math  Credits: 10  A-G Code: C  Grade(s): 9 
 
 
Integrated Math 2 (Core, College-Preparatory) 

                                                           
54 California Department of Education. 2001. Mathematics Content Standards for California Public Schools: 
Kindergarten through Twelfth Grade. Accessed on August 28, 2018. 
https://www.cde.ca.gov/be/st/ss/documents/mathstandards.pdf.  
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The primary focus of Integrated Math 2 is to develop a deeper understanding of functions. Quadratics 
and Exponentials will be the main area of investigation, and students will use their prior knowledge of 
linear models to explore commonalities and differences between the 3 functions. The Integrated model 
allows for a study into Geometry Standards as well.  
Department: Math  Credits: 10  A-G Code: C  Grade(s): 10 
 
Integrated Math 3 (Core, College-Preparatory) 
The primary focus of Integrated Math 3 is to build the foundational skills for College level math 
(Calculus, Differential Equations, etc.). The course will wrap up the study of Geometric shapes by 
examining similar figures, specifically with triangles. Area and volume will be calculated for various 3-
dimensional figures, including spheres, prisms and pyramids. Circles will also be studied, and will 
transition into the studentsΩ ŦƛǊǎǘ ŜȄǇƻǎǳǊŜ ǘƻ ¢ǊƛƎƻƴƻƳŜǘǊȅΦ  
Department: Math  Credits: 10  A-G Code: C  Grade(s): 11 
 
Financial Algebra (Core, College-Preparatory) 
Financial Algebra is a course designed to develop a strong foundation in logical thinking and problem 
solving that will enable students to make informed decisions regarding matters of money and finance in 
their daily lives. Topics studied include measures of center and spread, graphical representations of 
data, principles of finance economics, amortization, supply and demand, revenue and profit functions, 
loans, compound interest and continuous interest, credit card debt, car ownership, and budgets.  
Department: Math  Credits: 10  A-G Code: C  Grade(s): 12 
 
Pre-Calculus (Core, College-Preparatory) 
Pre-Calculus weaves together previous study of algebra, geometry, and mathematical functions into a 
preparatory course for calculus. The course focuses on mastery of critical skills and exposure to new 
skills necessary for success in subsequent math courses. Throughout the course, Common Core 
standards are taught and reinforced as the student learns how to apply the concepts in real life 
situations.  
Department: Math  Credits: 10  A-G Code: C  Grade(s): 11,12 
 
AP Calculus AB (Core, College-Preparatory) 
An Advanced Placement (AP) course in calculus consists of a full high school academic year of work that 
is comparable to a calculus course in colleges and universities. The course is primarily concerned with 
developing studentsΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŎƻƴŎŜǇǘǎ ƻf calculus and providing experience with its 
methods and applications.  The course emphasizes a multi-representational approach to calculus, with 
concepts, results, and problems being expressed graphically, numerically, analytically, and verbally.   
Department: Math  Credits: 10  A-G Code: C  Grade(s): 12 
 
  
History/Social Studies (Core Subject)  
  
Students learn about important events and documents shaping history as well as explore fundamental 
concepts of geography, economics, political science and sociology.  In the area of curriculum 
development and history-social sciences instruction for grades 9th -12th, TEACH Tech Charter High 
School does the following: 
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Å Implement and refine a history and social sciences curriculum that incorporates the grade- level 
curriculum content specified in the History-Social Sciences Content Standards for California 
Public Schools: Kindergarten through Grade Twelve55. 

Å Integrate the core concepts of history and the social sciences into a greater understanding of 
Science, mathematics, and language arts. 

Å 5ŜǾŜƭƻǇ ƛƳǇƻǊǘŀƴǘ άƘŀōƛǘǎ ƻŦ ƳƛƴŘέ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŜǾƛŘŜƴŎŜΣ ŎƻƴƴŜŎǘƛƻƴǎ ŀƴŘ ǇŀǘǘŜǊƴǎΣ 
supposition, and meaning that will produce active and thoughtful historians and social scientists. 

Å Present history through primary sources such as art, letters, music, maps and personal accounts. 
Å Engage students in historiography enabling them to compare sources, identify bias, cite trends, 

understand cause and effect, and debate issues of historical significance. 
Å Use geography as a medium for understanding historical trends and events, the movement of 

people and ideas, and the human relationship to its natural environment. 
Å Engage students to reflect upon ways history and the social sciences impact their lives through 

trends in government, economics, civics, and social change. 
Å Integrate appropriate technology and technological analysis into the study of history and the 

social sciences. 
Å All grades will integrate the following skills into the study of social studies: Historical and social 

sciences analysis, chronological and spatial thinking as well as research, evidence, and point of 
view. 

 
¢9!/I I{Ωǎ ƘƛǎǘƻǊȅ ŀƴŘ ǎƻŎƛŀƭ ǎŎƛŜƴŎŜǎ ŎǳǊǊƛŎǳƭǳƳ ƛǎ ǊƻƻǘŜŘ ƛƴ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ǎǘŀƴŘŀǊŘǎ ǎǇŜŎƛŦƛŜŘ ƛƴ ǘƘŜ 

History-Social Sciences Content Standards for California Public Schools: Kindergarten through Grade  
Twelve, CCSS for English Language Arts and Literacy in History/Social Studies, Science, and Technical 

Subjects (CA CCSS for ELA/Literacy), and 2014 ELA/ELD Framework; we will adopt new history/social 

studies standards as they are released.  Our curriculum shares the same three goals as the Framework: 

Knowledge and Cultural Understanding, Democratic Understanding and Civic Values, and Skills 

Attainment and Social Participation.  Students gain an understanding of human history as well as how 

our society and the world work.  The curriculum not only supports student acquisition of core 
ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘŜ ǿƻǊƭŘΩǎ ŜǊŀǎ ŀƴŘ ŎƛǾƛƭƛȊŀǘƛƻƴǎΣ ōǳǘ ŀƭǎƻ ŘŜǾŜƭƻǇǎ ǘƘŜ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎ skills that 

historians and social scientists employ to distinguish the important from the unimportant, to recognize 

vital connections between the present and the past, and to appreciate universal historical themes and 
dilemmas.   

  
Broad social studies themes and content cover topics of family life, cultures, community, the 

environment, the study of California, geography, economics, United States and world history with 
connections to mathematics, science, and the arts.  Learning activities engage students in an inclusive 
classroom setting in reading rich literature and original source documents; students also experience 
daily opportunities to develop listening, speaking, research, and writing skills.    
  
TEACH HS uses social studies materials from the Document Based Question (DBQ) Project.   Founded in 
2000, the DBQ Project supports teachers and students in learning to read smart, think straight, and 
write more clearly through blended educational best practices, content-specific questions, and 
integrating comprehension skills with historical content.  The DBQ Project integrates skills with content 

                                                           
55 California Department of Education. 2001. History-Social Sciences Content Standards for California Public 
Schools: Kindergarten Through Twelfth Grade. Accessed on August 28, 2018. 
https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf. 
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in history to help students learn to think and write.  As a result, our lessons address most all of the 

common core standards in reading, writing, speaking and listening, and several standards in language.  
  
TEACH HS extends reading and writing instruction in social studies by examining primary sources, 
reading historic literature, conducting research, writing and presenting findings. Much of the grade level 

reading material will be presented with scaffolds for comprehension, particularly primary source or 

other high-interest or high-ŀǳǘƘŜƴǘƛŎƛǘȅ ƳŀǘŜǊƛŀƭǎ ǘƘŀǘ ǿƻǳƭŘ ƻǘƘŜǊǿƛǎŜ ōŜ ŀōƻǾŜ ǎǘǳŘŜƴǘǎΩ 
comprehension levels. Social studies also will include instruction in expository writing.   
 
Criminal Justice (Core, College-Preparatory) 
Criminal Justice is an introduction to the inner workings of the three significant criminal justice functions 
in the United Sates, Law Enforcement, Courts and Corrections. The course will give the students and 
overview of policing in America, the historical development of policing internationally and locally and 
the implementation of community-based policing and criminal investigations. The course will also focus 
on the realities of enforcement and the apprehension of criminals at the federal, state and local level. 
The course will also discuss and explain the prosecution, disposition and incarceration of those 
suspected of committing criminal offenses. 
Department: History  Credits: 10  A-G Code: G  Grade(s): 9-12 
 
Economics (Core, College-Preparatory) 
The major purpose of this one-semester course is to provide a comprehensive study of the basic 
institutions, concepts, principles, and practices of economics. Instruction covers basic economic 
concepts that underlie the United States market system and its operations. Instructional units apply 
these concepts at both the micro- and macro- levels; in addition, the course investigates the complex 
political and economic issues confronting national, state, and local governments.  
Department: History  Credits: 5  A-G Code: G  Grade(s): 12 
 
Financial Literacy (Core, College-Preparatory) 
This class is designed to alert, inform, and educate students in concepts of personal finance and money 
management. Students will begin to develop the skills and strategies that promote personal and 
financial responsibility related to financial planning, savings, investment, and charitable giving in the 
global economy.  
Department: History  Credits: 5  A-G Code: G  Grade(s): 9-12 
 
Government (Core, College-Preparatory) 
Government is a class designed to acquaint students with the origins, concepts, organizations, and 
policies of the United States government and political system. To increase comprehension, students will 
read and analyze relevant primary and secondary source documents and incorporate these ideas into 
the assigned material.  
Department: History  Credits: 5  A-G Code: A  Grade(s): 12 
 
AP Government (Core, College-Preparatory) 
AP Government is a college level course that explores the political theory and everyday practice that 
direct the daily operation of the U.S. government and shape our public policies. It will also provide the 
students with an analytical perspective on government and politics in the United States. This course 
includes both the study of general concepts used to interpret U.S. government and politics and analysis 
of specific examples.  
Department: History  Credits: 5  A-G Code: A  Grade(s): 12 
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U.S. History (Core, College-Preparatory) 
U.S. History is a yearlong survey of American history from Reconstruction to the present.  Emphasis is 
placed on vocabulary, critical thinking skills, historical writing, and interpretation of original 
documents. Besides listening to traditional lectures on important themes in U.S. History, students are 
expected to participate in class through discussions, debates of key issues, simulations, and mock trials.  
Department: History  Credits: 10  A-G Code: A  Grade(s): 11 
 
World History (Core, College-Preparatory) 
World History is a course concerning the nations and peoples of the world. Included with the history and 
geography are cultural development, political and economic systems and social structures. The student 
will be challenged to think critically about international relations, human commonalities and differences 
ŀƴŘ ǘƘŜƛǊ ƛƳǇŀŎǘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƻǿƴ ƭƛŦŜΦ 
Department: History  Credits: 10  A-G Code: A  Grade(s): 10 
 
Psychology (Core, College-Preparatory) 
This course focuses on the study of human behavior. As an introduction to the field of psychology, this 
course includes consideration of psychological principles, terminology, major theories, careers, methods 
of experimentation, and practical applications. Special topics include personality development, problem-
solving, group dynamics, and motivation. 
Department: History  Credits: 10  A-G Code: G  Grade(s): 9-12 
 
  
Science (Core Subject)  
 
Students begin to understand how scientific processes operate and how those processes relate to one 
another. In the area of curriculum development and science instruction for grades 9-12, TEACH Tech 
Charter High School does the following: 
 
Å Implement and refine a science curriculum that incorporates the grade-level curriculum content 

specified in the Science Content Standards for California Public Schools: Kindergarten through 
Grade Twelve (California Department of Education, 2001). See detailed summary below. 

Å Integrate the core concepts of earth science, life science, and physical science into a greater 
understanding of history-social science, mathematics, and language arts. 

Å 5ŜǾŜƭƻǇ ƛƳǇƻǊǘŀƴǘ άƘŀōƛǘǎ ƻŦ ƳƛƴŘέ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŜǾƛŘŜƴŎŜΣ ŎƻƴƴŜŎǘƛƻƴǎ ŀƴŘ ǇŀǘǘŜǊƴǎΣ 
supposition, and meaning that will produce active and thoughtful scientists. 

Å Teach students to understand and intuitively use the scientific method: identify a problem; pose 
relevant questions; state a hypothesis; conduct an experiment; understand the variables; 
analyze the data; and reach a conclusion or solution that serves as the hypothesis for the next 
round of inquiry. 

Å Provide opportunities for lab experiments, field trips, and service learning where students 
gather, manipulate and record data from their community to better understand the natural 
world around them. 

Å Engage students to reflect upon ways scientific concepts and theories impact their lives through 
their environmental and personal health. 

Å Integrate appropriate technology and technological concepts into the study of science. 
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Science instruction at TEACH HS is driven by the new Next Generation Science Standards (NGSS) with an 
emphasis on how to apply the scientific method to design controlled experiments; the ability to analyze 
and interpret qualitative and quantitative data; how to apply scientific writing skills to communicate 
conclusions from scientific data; and the ability to apply scientific knowledge and research to current 

social and world issues.  Literature is also infused into the science curriculum to reinforce content 

literacy skills and boost comprehension.  Students engage and read about science through both fiction 
and non-fiction texts. Content-rich and high interest trade books are used to support the development 
of science concepts and associated academic language across all grade levels. Technology also is 
incorporated into science activities where appropriate. Microsoft Office (Word, Excel, PowerPoint, 
OneNote) and/or Google Apps can facilitate data analysis, construction of graphs and tables, and 

interpretation of results. This software, along with online resources, is used to scaffold content for 
English Learners and create challenging assignments for advanced students.   

  
The implementation of our standards-based Science curriculum is driven by the constructivist belief that 
students learn best in an inquiry-based, hands-on, investigative environment that builds upon the 
knowledge of previous learning.  Our students work in cooperative groups to advance through the 
stages of the scientific process.  It is through these cooperative groups that our students learn how to 

work together to solve a problem.   
  
The project-based/constructivist-driven Science instructional program encourages students to learn 

ŎƻƴǘŜƴǘ ŀǘ ƘƛƎƘŜǊ ƭŜǾŜƭǎ ƻŦ .ƭƻƻƳΩǎ ¢ŀȄƻƴƻƳȅΣ ŀǎ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŀǇǇƭȅ ǘƘŜƛǊ ƪƴƻǿƭŜŘƎŜ 
as well as analyze, synthesize, evaluate and create information. While NGSS set the learning foundation, 

the actual project is the framework through which all of the teaching and experiential learning takes 
place.  Students learn concepts via active engagement in the project.  Projects may be problem-, inquiry-
, experiment-, or design- focused ultimately making the learning more authentic and student- centered. 

tǊƻƧŜŎǘǎ ŀƭǎƻ ŦƻŎǳǎ ƻƴ άǊŜŀƭ-ƭƛŦŜέΣ ŎǳǊǊŜƴǘΣ Ǉƻǎǎƛōƭȅ ŎƻƳƳǳƴƛǘȅ- based problems (i.e. understanding, 

responding to, and designing a solution for the water drought).  Students are responsible for presenting 
their project outcomes in front of their peers and sometimes the larger school community.   
 

Biology (Core, College-Preparatory) 
The major purpose of this laboratory-based college preparatory course is to provide understanding of 
the basic biological concepts: the diversity of organisms; the cell; heredity; matter, energy, and 
organization of living systems; evolution of living systems; physiology; the biosphere and 
interdependence of abiotic and biotic factors. Focus is on active student participation in laboratory 
investigations and the development of critical-thinking skills.  
Department: Science  Credits: 10  A-G Code: D  Grade(s): 9 
 
Chemistry (Core, College-Preparatory) 
Chemistry is a laboratory-based college-preparatory course. Laboratory experiments provide the 
empirical basis for understanding and confirming concepts. This course emphasizes discussions, 
activities, and laboratory exercises, which promote the understanding of the behavior of matter at the 
macroscopic and the molecular-atomic levels. Chemical principles are introduced so that students will 
be able to explain the composition and chemical behavior of their world.  
Department: Science  Credits: 10  A-G Code: D  Grade(s): 11 
 
Environmental Science (Core, College-Preparatory) 
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The major purpose of this course is to develop student understanding of the relationships among biotic 
and abiotic environmental factors, contemporary societal needs, evolving technology, and economic 
considerations. Field and laboratory investigations allow students to collect and analyze data, 
extrapolate and project regional factors, study trends, or problems that focus on environmental issues. 
Department: Science  Credits: 10  A-G Code: G  Grade(s): 10 
 
Physics (Core, College-Preparatory) 
Physics is a laboratory-based college preparatory course. Laboratory experiments provide the empirical 
basis for understanding and confirming concepts. This course emphasizes study of the basic properties 
and interactions of matter, force, and energy. Students learn the principles of physics through 
laboratory investigations, problem solving, teacher-led demonstrations, lectures, discussions, and 
individual and group study.  
Department: Science  Credits: 10  A-G Code: D  Grade(s): 12 
 
Visual and Performing Arts (Non-Core)  
  
The arts standards are integrated primarily through the technology courses.  Students learn 2-D and 3-D 
graphic design and master a variety of illustration and modeling applications in order to generate art 
work. Multi-media arts (music and video production) are integrated through projects in a variety of 
subjects (ELA students make movies of short stories, Social Studies students create dramatic 
interpretations of folk tales, etc.).  In the area of curriculum development and visual and performance 
arts instruction for grades 9-12, TEACH HS does the following: 
 
Å Integrate art and art appreciation to form a greater understanding of history-social sciences, 

mathematics, science, language arts, and in the after-school program. 
Å Develop ƛƳǇƻǊǘŀƴǘ άƘŀōƛǘǎ ƻŦ ƳƛƴŘέ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŜǾƛŘŜƴŎŜΣ ŎƻƴƴŜŎǘƛƻƴǎ ŀƴŘ ǇŀǘǘŜǊƴǎΣ 

supposition, and meaning that will produce active and thoughtful artists and performers. 
Å Provide opportunities for students to discover, develop, and polish artistic talent in the areas of 

dance, visual arts, music, and theater. 
Å Engage students in an appreciation of visual and performance art through visits to museums, 

theaters, and concert halls as well as visits by guest performers. 
Å Engage students to reflect upon ways art and performance impact their lives through culture 

and community. 
Å Integrate appropriate technology and technological innovations into the production of art and 

performance. 
 
We believe that the arts are an integral part of an educational experience and we are dedicated to 
providing arts education for all of our students.  Art is taught explicitly through a standards-aligned 

curriculum that exposes students to a wide variety of arts education in visual and performing arts.56    

  
Music instruction at TEACH HS is based on five components of music: artistic perception, creative 

expression, historical and cultural context, aesthetic valuing, and connections, relations, and 
applications.  Music-learning experiences lead to clearly defined skills and knowledge, but at the same 

                                                           
56 Our current budget is conservatively planned based on confirmed revenues.  We anticipate that we will have 
sufficient funds to hire appropriate enrichment teaching staff potentially part-time), but in the event this is not 
fiscally possible, our classroom faculty and aides will receive training on providing appropriate arts enrichment 
instruction.  
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time offer the joy and personal satisfaction that are inherent in music. All children will have many 

opportunities to respond to music and grow musically in an environment where music is a part of the 
regular school program.  Music instruction provides the basis for later music appreciation and 
participation both in school and as an adult. Classroom music instruction functions as a part of the total 

educational program in the school; teachers integrate appropriate content to reinforce continuity in 
student learning.  Our inclusive classroom involves all students in the activities of moving, singing, 
listening, and playing instruments, through which they experience the essential strands of music: 
rhythm, melody, harmony, form and expressive elements.    
  
The Visual/Creative Arts curriculum emphasizes the following within the visual arts: artistic perception; 
creative expression; historical and cultural context; aesthetic valuing; and connections, relations, and 

applications. Students will learn how to identify and use elements and principles of design using the 
language of the visual arts (i.e. value, line, contrast, balance). Based on personal experiences, children 

will create original artwork using various arts media and technical processes.  Students explore the role 
of visual/creative arts in human history, across a variety of cultures and time periods including the 
different historical art movements (i.e. impressionism, surrealism, abstraction). TEACH HS students learn 

to make critical judgments about various art works and experiences, making determinations of quality 
based on analysis, interpretation and derivation of meaning.  Finally, students come to learn, value, and 

enjoy the time that is necessary for the creative process to come to fruition.    
 
Art 1- Introduction to Art (Core, College-Preparatory) 
The purpose of this course is to provide a balanced visual arts program, which guides students to 
achieve the standards in the visual arts. Introduction to Art provides a foundation of visual arts 
knowledge and skills and their connections to other subjects and explores the discipline in depth both 
intellectually and experientially. The course serves as a prerequisite for all advanced visual arts courses 
in high school. 
Department: Art   Credits: 10   A-G Code: F  Grade(s): 9-12  
 
Digital Design (Core, College-Preparatory) 
Using web design as the platform for product design and presentation, students will create and learn 
digital media applications using elements of text, graphics, animation, sound, video and digital imaging 
for various formats. 
Department: Art  Credits: 10  A-G Code: F  Grade(s): 9-12 
 

  
VI. FOREIGN LANGUAGES 
 
The school supports English Language Achievement by including Spanish as a Foreign Language and 
Spanish Language Arts instruction.  Spanish Language Arts is offered as a complementary elective course 
to the core foreign languages course.  Academic research suggests that when students have significant 
proficiency in their primary language, Spanish, their ability to advance in English increases.  The goal of 
the Spanish language program is for all students to complete Spanish language course work in order to 
enroll in one or more of the Spanish Advanced Placement courses and successfully pass the examination 
for either Literature or Language. 
 
The enrollment of Spanish speaking students in Spanish Language Arts provides students with exposure 
to the rich cultural heritage of Latino literature and poetry.  By studying the works of these important 
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literary figures, students cultivate a deeper understanding of the role of Latino culture in our global 
community.  The newly adopted World Language Content Standards for California Public Schools form 
the basis for both the Spanish Foreign Language course and the native speakers Spanish Language Arts 
course.  The standards are divided into five different categories: Content, Communication, Cultures, 
Structures, and Settings.  Each category has four stages.  A non-native would start at Stage 1 and go 
through all 4. A Spanish Speaker would start at stage 2 and go through 4. The Spanish teacher at TEACH 
Tech Charter High School is trained to develop curriculum based on these standards through the 
Occidental College LA Stars program 
(http://departments.oxy.edu/education/programs/ocflp/index.html). 
 
 TEACH HS does the following: 
 
Å Implement and refine a world languages curriculum guided by the Standards for Foreign 
Å Language Learning: Preparing for the 21st Century (American Council on the Teaching of Foreign 

Languages, 1995) until the release of the revised Foreign Language Content Standards for 
California Public Schools: Kindergarten through Grade Twelve. 

Å Integrate foreign language and culture to form a greater understanding of history-social 
sciences, mathematics, science, and language arts. 

Å 5ŜǾŜƭƻǇ ƛƳǇƻǊǘŀƴǘ άƘŀōƛǘǎ ƻŦ ƳƛƴŘέ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŜǾƛŘŜƴŎŜΣ ŎƻƴƴŜŎǘƛƻƴǎ ŀƴŘ ǇŀǘǘŜǊƴǎΣ 
supposition, and meaning that will produce active and thoughtful linguists and translators. 

Å Provide a variety of settings for students to practice speaking, reading, and writing in a second 
language including interactive classroom exercises, language labs, foreign language computer 
software, and interaction with native speakers. 

Å Engage students to reflect upon ways native and foreign languages impact their lives through 
culture, community, and international relations. 

Å Integrate appropriate technology and technological innovations into the study and practice of 
foreign languages. 

 
French 1 (Core, College-Preparatory) 
The purpose of this courses is to develop both a basic proficiency in communicating in the French 
language according to the cultural practices of France and an awareness of the history, geography and 
cultures of francophone countries.  
Department: World Language Credits: 10  A-G Code: E  Grade(s): 9-12 
 
French 2 (Core, College-Preparatory) 
The purpose of this courses is to develop both a basic proficiency in communicating in the French 
language according to the cultural practices of France and an awareness of the history, geography and 
cultures of francophone countries.  
Department: World Language Credits: 10  A-G Code: E  Grade(s)-9-12 
 
French 3 (Core, College-Preparatory) 
The purpose of this intermediate course is to continue to develop increased proficiency in 
communicating in the French language according to the cultural practices of France and an increased 
awareness of the history, geography and cultures of the countries and regions where French is spoken.  
Department: World Language Credits: 10  A-G Code: E  Grade(s): 9-12 
 
Spanish 1 (Core, College-Preparatory) 
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The purpose of this course is to develop a basic proficiency in communicating in the Spanish language 
according to the cultural practices of the countries and regions where Spanish is spoken: Spain, Mexico, 
Central and South America, the United States, and others.  
Department: World Language Credits: 10  A-G Code: E  Grade(s): 9 
 
Spanish 2 (Core, College-Preparatory) 
Students continue their study of Spanish by further expanding their knowledge of key vocabulary topics 
and grammar concepts. Students not only begin to comprehend listening and reading passages more 
fully, but they also start to express themselves more meaningfully in both speaking and writing.  
Department: World Language Credits: 10  A-G Code: E  Grade(s): 10 
 
Spanish 3 (Core, College-Preparatory) 
This course is offered to highly motivated students who want to be challenged with a fast-paced 
curriculum. Grammar and vocabulary will be covered in more depth, as well as familiarity with some 
grammatical concepts. Students will continue to develop their understanding of Spanish speaking 
cultures by integrating information on literature, art, history, music and current events into the 
curriculum.  
Department: World Language Credits: 10  A-G Code: E  Grade(s): 11 
 
 
Physical Education (Non-Core)  
  
For Physical Education & Health for grades 9-12, TEACH HS does the following: 
 
Å Implements and refines a physical education program using the guidelines specified in Challenge 

Standards for Student Success: Physical Education (California Department of Education, 1998). 
Å Implements and refines a health curriculum that incorporates the grade-level curriculum 

content specified in the Challenge Standards for Student Success: Health Education (California 
Department of Education, 1998). 

Å Approaches physical fitness with the goals of personal challenge, teamwork, sportsmanship, and 
fun. 

Å Promotes excellent physical, social, and emotional health among students through stress 
management, sex education, nutrition, gang prevention, and conflict resolution. 

Å Engages students to reflect upon ways physical education and health impact their lives through 
personal well-being. 

 
The TEACH HS Physical Education curriculum is based on the Physical Education Framework for California 
Public Schools: Kindergarten through Grade Twelve. The curriculum promotes excellent physical, social, 

and emotional health among students in our inclusion classroom model.  Our teachers will use online 

programs such as SPARK and Cosmic Kids Yoga for engaging P.E. and Health instruction. 
  
The TEACH HS Physical Education program emphasizes a curricular focus on movement skills and is 
driven by the need to create a strong foundation for developing a physically educated student in order 
to develop a person who has the knowledge and control over how the body moves.  The focus on 
movement skills develops a strong and broad foundation in student mastery of these skill areas at the 

kindergarten and elementary levels.  The physical education curriculum emphasizes a variety of 
cognitive, affective and motor teaching and learning strategies focusing on teaching students how to 
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move.  The physical education program focuses on the appropriate developmental mastery of 

movement skills that enhance self-image and personal development and promote positive social 
development.  
 

 
Physical Education (Non-Core) 
This course is designed to give students the opportunity to learn through a comprehensive sequentially 
planned Kinesiology and Physical Education program. Students will be empowered to make choices, 
meet challenges and develop positive behaviors in fitness, wellness and movement activity for a 
lifetime. Emphasis is placed on students analyzing skills for effective movement. 
Department: P.E.  Credits: 10  A-G Code: None Grade(s): 9-12 
 
Physical Education (Non-Core) 
This course aims to provide every student with a wide variety of physical activities and challenges that 
will contribute to the development and maintenance of their physical, cognitive, and affective well-
being. Ultimately students will be provided with the foundation for making informed decisions that will 
empower them to achieve and maintain a healthy lifestyle. 
Department: P.E.  Credits: 10  A-G Code: None Grade(s): 9-12 
 

  
Technology (Non-Core)  
  
Students in the 21st century need to be technologically literate; that is, they need to know how to use 

the computer to compete successfully in an advanced labor force that is becoming more technologically 

driven.  As noted, technology is integrated into all aspects of our curriculum.  TEACH HS students use 

digital learning programs such as Spring Board to master foundational literacy and computation skills, as 

well as web-based resources to conduct research and fact-finding inquiries while engaging in project-

based learning and completing class and homework assignments. Students receive instruction in basic 
typing skills and web navigation and become savvy in utilizing technological efficiencies to accomplish 

daily tasks inside and outside of school.  Students develop proficiency in using the standard suite of 

business applications (e.g., word processing, spreadsheets, databases, and presentations) as they 

complete a variety of assignments in core subjects.  Features include:     
Å Early exposure to computer science and acquisition of fundamental skills in operating a 

computer   
Å Aged-based proficiency in MS Office applications including Excel, Word, and PowerPoint  
Å Proper etiquette in the use of all electronic media and internet ethics.  

  
Innovative Curricular Components of the Educational Program  
  
!ǎ ŘŜǘŀƛƭŜŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘƛǎ ǇŜǘƛǘƛƻƴΣ ¢9!/I I{Ωǎ ǇǊƻƧŜŎǘ-based, hands-on approach to learning through 
PBL and tech integration is designed to ensure students are engaged and motivated in their own 

learning.  Our infusion of technology throughout the program helps students master critical 21st century 
skills while further bolstering engagement in learning at formative period in their academic career.   As 
detailed in the preceding and following section, we believe in educating the whole child, thus our 

program includes instruction in the arts, P.E., and character education through our Essence of 
Commitment and Overcoming Obstacles programs.  Collaborative learning, culturally-responsive 
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pedagogy, online tools and differentiated learning all ensure each of our students is ready for the rigors 

of secondary school, college and meaningful careers.  

 

Life Skills (Non-Core) 
This class is designed to increase students' knowledge of and ability in using the skills necessary for 
everyday living. Life Skills emphasizes defining personal values, goal-setting, planning, and solving 
problems. Instructional material focuses on dealing with working with others, avoiding and/or resolving 
conflict, decision making, wellness and personal safety, and how students can contribute to their own 
community. This class is also used to get students college and career ready. 
Department: All  Credits:10  A-G Code: None   Grade(s): 12 
 
  
Intervention and Enrichment Programs  
  
As detailed above, TEACH HS includes dedicated time during the school day to provide both enrichment 
and intervention for our young students.  Learning Lab time is structured based on individual student 
needs according to data from benchmarks, online curricula and other assessments.  Students work 

individually online or perhaps reading or completing homework, work collaboratively with their peers 
(including possible peer tutoring in areas such as reading), and work with their teachers and Aides. 

During this time, students who are at and above grade level may have the opportunities to engage with 
enrichment activities such as math card games, board games, independent reading, book club and 
online educational games.  The ELD/Literacy time period includes additional opportunities for 

intervention as students work independently and in small groups on targeted skills, based on data.    

  
Curricular and Instructional Materials  
  

Instructional materials at TEACH Tech Charter High School are chosen after an evaluation of needs 
teachers and the Administrators and coordinated within the teacher teams.  Textbooks are integrated as 
appropriate in relation to an analysis of standards via the Strategic Design process.  Specifically, teachers 
cluster standards to design units, and then integrate textbook resources as appropriate to address 
standards in each unit. 
 
Student texts and instructional materials are identified based on the following criteria: 
Å Alignment with state standards 
Å Research-base and evaluation data showing success with similar student populations 
Å Accessibility for students 
Å !ƭƛƎƴƳŜƴǘ ǿƛǘƘ ǎŎƘƻƻƭΩǎ Ƴƛǎǎƛƻƴ 
Å Ease of use for teachers 
Å The school will continuously evaluate, update, and revise textbook adoptions based on student 

needs and research about the most effective resources. 
 
Teachers are encouraged to use original and primary source material as much as possible.  Instructional 
materials will include novels, photographs, essays, speeches, video, textbooks and manipulatives. 
Teachers and students have access to the Internet, educational software, word processing, data 
processing and digital graphics in each classroom.  Instructional materials are relevant, thought 
provoking and interactive. 
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The academic program at TEACH HS begins with the CCSS/NGSS.  Teachers use standards-aligned, 

research proven curricula (textbook, online and curricular kits) for the core academic subjects.  Core 
course curricula is selected based on review and recommendation of the department and/or grade level 
team based on the CCSS and CDE Frameworks for each subject.   

  
The following key textbooks and online curricular resources are utilized:  

 
Content Area  Instructional Materials  

English Language 
Arts  

Spring Board 
aŎDǊŀǿ IƛƭƭΩǎ {ǘǳŘȅ {ȅƴŎ 
The Glass Castle by Jeanette Walls 
Gang Leader for a Day by Sudhir Venkatesh 
Canary Row by John Steinbeck 
Their Eyes Watching God by Zora Neil Hurston 
Fahrenheit 451 by Ray Bradbury 
Night by Elie Wiesel 
Animal Farm by George Orwell 
Slaughterhouse-Five by Kurt Vonnegut 
Othello by William Shakespeare 
Pygmalion by George Bernard Shaw 
Ready Theory 
Khan Academy  

Math  Springboard 
Brainhoney 
Khan Academy  
Desmos 

Social Studies/History  McGraw Hill 
DBQ Project 

Science  McGraw Hill 
Brainhoney 

 

All of our materials are selected based on rigor, alignment with the standards, and opportunities for 

scaffolding to meet the needs of all learners.  Teachers carefully supplement the core curricular 

resources with additional materials and strategies to support our EL and special needs students as 

described below.   

  
13. COMPREHENSIVE COURSE LIST   

  
Grade 9 
All ninth grade students take the following courses: 
 

Common Core English 9AB A-G, S, C 

Integrated Math 1 AB  A-G, S, C 

Criminal Justice, Math Support, or English Support A-G, S, C 

Biology AB A-G, S, C 

Spanish 1 AB  A-G, S, C 
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Physical Education S, NC 
 
Grade 10 
All tenth grade students take the following courses: 
 

Common Core English 10 AB A-G, S, C 

Integrated Math 2 AB A-G, S, C 

World History AB or H World History AB A-G, S, C 

Environmental AB  A-G, S, C 

Spanish 2 AB or Spanish 3AB A-G, S, C 

Physical Education S, NC 
 
Grade 11 
All eleventh grade students take the following courses: 
 

Common Core English 11AB A-G, S, C 

Pre-calculus AB or Integrated Math 3AB A-G, S, C 

United States History AB or Honors United States History AB A-G, S, C 

Chemistry AB A-G, S, C 

Psychology AB A-G, S, C 

Art 1 AB A-G, S, C 
 
Grade 12 
All twelfth grade students take the following: 
 

Common Core English 12 AB or AP English Literature & Composition AB A-G, S, C 

United States Government or AP United States Government and Economics  A-G, S, C 

Math (Pre-Calculus AB, Financial Algebra AB, or AP Calculus AB) A-G, S, C 

Science (Advanced Physics) or Environmental Science or Project Science or AP 
Environmental Science 

A-G, S, C 

Digital Design A-G, S, C 

Life Skills S, NC 
 
In addition, all TEACH HS students participate in the following activities:  
 

 
 
 
Presentations of 
Learning (POL) 

ALL students at TEACH HS are required to complete oral presentations to two 
teachers for a grade (and to industry/higher education partners, parents and 
others for practice) each year in order to articulate to the next grade or 
graduate. This important process, which will evolve over several years based on 
feedback from industry partners, teachers and students, helps to prepare them 
for both college and work and becomes a major event, as students prepare and 
audiences engage. Our board members and all TEACH HS staff assist in locating 
panels of judges that provide students with this άǊŜŀƭ-ǿƻǊƭŘέ experience. English 
Learners (ELs) and students with disabilities (SWDs) or other special needs are 
supported in this process as they are individually able to participate. 
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Senior Internship 
and/or 
Senior Capstone 
Project 

The Senior Capstone Experience/Senior Project is a student-selected exploration 
of a topic which results in a research paper, a project or a product, and a 
presentation. The Senior Capstone Experience moves students away from 
departmentalized learning toward a more interdisciplinary approach. This 
approach is one which allows students to use a variety of skills in the areas of 
writing, speaking, research and documentation.  Upon completion of the Senior 
Capstone Experience, students will have learned more about their topics, their 
community, and most importantly, about themselves.  Internships are one of 
the most important ways students gain experience and start to make contacts 
within their field. Work experience at a respected company or organization can 
strengthen a ǎǘǳŘŜƴǘΩǎ college application. An internship allows one to explore 
potential careers and courses of study for college. 

Computer Literacy 
All students must be computer literate by 10th grade to keep up with the course 
work at TEACH HS, which is designed to prepare them for 21st century living. 

 
14. INSTRUCTIONAL METHODS AND STRATEGIES  

  
As part of the curriculum design process, research-based instructional strategies for increasing student 

achievement is embedded into the daily culture of the classroom.  Strategies brought to light in 
Classroom Instruction that Works (Marzano, Pickering, and Pollock) are utilized by teachers in their 
classrooms.  These researchers have compiled teaching practices and strategies that "have a high 

probability of enhancing student achievement for all students in all subject areas at all grade levels" 

(Marzano, Pickering, Pollock, 2001).   Teachers are challenged to examine the three elements of 

effective pedagogy: Instructional Strategies, Management Techniques, and Curriculum Design.  

  
TEACH HS utilizes instructional methods that incorporate one or more of the nine components found to 

have a positive effect on student learning, as described by Marzano.57 These include:   
Å Small projects and other ways of experiencing real-world problems   

Å Collaborative investigations and demonstrations   
Å Mini-lessons that address specific skills within the context of larger projects   

Å Giving guidance and adequate time to self-reflect and self-assess  
Å Democratic classrooms and school structure   
Å Authentic assessments   
Å Direct instruction   

Å Research based projects   
Å Cooperative group work and projects   

  
To ensure success for each TEACH HS student, the staff use multiple means of engaging and reaching 

studentsτǊŜƭȅƛƴƎ ŦƛǊǎǘ ƻƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ƛŘŜƴǘƛŦƛŜŘ ƭŜŀǊƴƛƴƎ ǇǊŜŦŜǊŜƴŎes and cultural styles, and 
gradually stretching each student to adapt to a variety of teaching styles that might present themselves 
in secondary and post-secondary education and/or job training.  The core instructional methods TEACH 
HS discussed above ς project-based/constructivist learning, blended learning, and so on help to ensure 
that each student accesses and masters the content standards in a meaningful way.  

                                                           
57 Marzano, R. 2001. Classroom Instruction that Works: Research-based Strategies for Increasing Student Achievement.  
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The school leaders support teachers in their ability to offer these instructional methods through weekly 
opportunities for teacher collaboration during grade level PLCs, weekly vertical articulation across grade 
levels, weekly PDs, summer PD, and In-service training days throughout the school year. 

  
We train and support how teachers use the process to develop standards-aligned assessments and 

project-based instructional activities at each grade level and across the content areas.  In addition to 
using an online system for leaders and teachers that manages walkthroughs, observations, feedback, 
reporting, and professional development and also where teachers can engage in self-assessment and 
direct their own professional development based on the TEACH Public Schools Framework for 
Instructional Excellence.  

 
The traditional backwards design process guides teachers through a three-step process:  

Å Internalization and prioritization of the Common Core State Standards  

Å Differentiated assessment methods aligned to prioritized standards and identified learning 
targets  

Å Innovative, research-based instructional strategies clearly articulating student learning 
objectives  

  
The second step is a process of aligning standards and assessments to real-world learning applications 

that take the shape of meaningful, rigorous, and assessable projects.   At TEACH HS, it is the expectation 
that students are engaged in the curriculum and learning objectives at all times.  Teachers are expected 

to continuously communicate learning objectives to all students while assessing, both formative and 
summative, student mastery of all concepts and state content standards.  

  
Teachers at all grade levels are trained in proven effective models of standards-based instruction:  
Strategic Design for Student Achievement (SDSA).58  SDSA comprises a four-step process in which 

teachers analyze and prioritize content standards, align assessments to those standards, design 

instructional activities that are aligned to standards and assessments, and analyze achievement 

outcomes to determine effectiveness.  This process can be applied using any curricular materials 
including adopted programs and texts.  SDSA, rooted in Understanding by Design, by Grant Wiggins and 
Jay McTighe, effectively allows teachers to identify gaps between their adopted texts and the Common 
Core State Standards, and to strategically select resources that help them fill those gaps.  

  
The school leader is responsible for training the teachers in the SDSA model to design and deliver 

comprehensive standards-based lessons, in which multiple standards are clustered from across the 

content areas are effectively addressed and assessed, using the four SDSA stages or steps:       
  
Stage 1:   Unpacking and Prioritizing Common Core Standards  

¢ŜŀŎƘŜǊǎ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ŀǇǇƭȅ ǎǇŜŎƛŦƛŎ ǘƻƻƭǎ ƴŜŎŜǎǎŀǊȅ ǘƻ άǳƴǇŀŎƪέ ŀƴŘ ǇǊƛƻǊƛǘƛȊŜ ŎƻƴǘŜƴǘ ǎǘŀƴŘŀǊŘǎΦ  
This is a necessary prerequisite step to effectively designing assessments that are aligned to standards. 
Specifically, teachers:  

                                                           
58 Stiggins, Rick (2005) Student Involved Assessment for Learning.  Pearson/Merrill/Prentice Hall; Wiggins, G & 
McTighe, J. (2001) Understanding by Design.  Prentice Hall. Marzano, R., Pickering, D. and Pollock, J. (2001). 
Classroom Instruction That Works:  Research-Based Strategies for Increasing Student Achievement.  
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Å Understand the three steps of the backward design process (identifying desired results, designing 
and aligning assessments to those results, differentiating instruction to meet the needs of all 
learners)  

Å Apply a concrete process for analyzing standards59 which helps teachers internalize the standards as 
well as determine the following information:  

Å Rigor as it applies to the standard. This is tied to creating assessments, and Japanese Lesson study 

as described by James Stigler's conclusions in Before It's Too Late: (A Year 2000 Report to the Nation 
from the National Commission on Mathematics and Science Teaching for the 21st Century.) 

Japanese Lesson Study has proved to be one successful means to long-term improvement in 
ǘŜŀŎƘƛƴƎ ƛƴ ǘƘŜ ¦{Σ ŀƴŘ ƻƴ ŦƛƎǳǊƛƴƎ ƻǳǘ άƘƻǿ ǘƻ ƎŜƴŜǊŀǘŜΣ ŀŎŎǳƳǳƭŀǘŜΣ ŀƴŘ ǎƘŀǊŜ ǇǊƻŦŜǎǎƛƻƴŀƭ 
knowledge."  

Å Student evidence as it relates to each strand of the standards (this is tied to creating assessments)  

Å LŘŜƴǘƛŦƛŎŀǘƛƻƴ ƻŦ ǇƻǿŜǊ ǎǘŀƴŘŀǊŘǎ ǘƘŀǘ ǎŜǊǾŜ ŀǎ άŀƴŎƘƻǊǎέ ǳǇƻƴ ǿƘƛŎƘ ǳƴƛǘǎ Ŏŀƴ ōŜ ōŀǎŜŘΦ hǘƘŜǊ ǎǳō 

standards are used to support the mastery of the power standards within each unit designed by 
teachers (this is tied to creating assessments for units as well as individual lessons within the unit).  

  
Stage 2: Aligning Assessments (formative and summative) to content standards  

Teams of teachers design effective assessments that are aligned to standards and provide an accurate 
ƳŜŀǎǳǊŜ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛǘȅ ǘo engage in the level of thinking that is required by each standard. 
Specifically, teachers:  
Å Identify four overarching assessment methods (selected response, constructed response, 

performance assessment, and personal communication) from which to choose when designing 
standards-based assessments (both formative and summative)  

Å !ƴŀƭȅȊŜ ŎƻƴǘŜƴǘ ǎǘŀƴŘŀǊŘǎ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ άŀŎƘƛŜǾŜƳŜƴǘ ǘŀǊƎŜǘέ ŜƳōŜŘŘŜŘ ǿƛǘƘƛƴ ŜŀŎƘ 
standard (achievement targets are the link between standards and assessment)   

Å Match an appropriate assessment method to each standard  

Å Establish and articulate clear criteria for reaching proficient performance on standards  

  
Stage 3:  Differentiating Instruction to Meet the Needs of All Learners  

Teachers design innovative instructional strategies by:    

Å Differentiating the content, process, and products delivered to students in order to provide 
equal access to standards-based education for all learners (including English language learners 
and students with special needs)   

Å Writing effective standards-based lesson plans  

Å Exploring how all learners (including ELs and special needs students) vary in their readiness, 
interests and learning profiles).    

Å Using a repertoire of research-based instructional strategies proven to increase achievement in 
a standards-based system (e.g. latest research from Marzano, Pickering, Pollock, Schmoker, 

Tomlinson)   

  
Instruction involves a wide array of instructional strategies, curriculum and materials.  Many of the 
instructional strategies listed below incorporate one or more of the nine research-based strategies to 

                                                           
59 Analyzing standards is a process by which teachers isolate the verbs in the learning standards and determine its 

.ƭƻƻƳΩǎ [ŜǾŜƭΦ  ¢ƘŜ ƘƛƎƘŜǊ ǘƘŜ .ƭƻƻƳΩǎ [ŜǾŜƭ ŀƴŘ ǘƘŜ ǿŜƛƎƘǘƛƴƎ ƻŦ ǘƘŜ ǎǘŀƴŘŀǊŘ ƻƴ ǘƘŜ {ƳŀǊǘŜǊ .alanced  

Assessment determine the priority of the standards.  Standards with higher priority are power standards or anchor 
standards.   
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have a positive effect on student learning as described in Classroom Instruction that Works (Pickering, 

Pollock, 2001).  Sample instructional strategies include:    
Å Collaborative investigations and demonstrations  
Å Reflective journals and portfolios including student learning goals  

Å Authentic assessment, both publisher and teacher-generated  
Å Assignments based on real world issues and arguments   
Å Research based projects based on real world issues and arguments   
Å Cooperative group work and projects   
Å Inter-disciplinary approaches to curriculum   

Å ¢ƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ƻŦ ŎƭŜŀǊƭȅ ŘŜŦƛƴŜŘ ά[ŜŀǊƴƛƴƎ ¢ŀǊƎŜǘǎέ ŦƻǊ ŀƭƭ ǎǘǳŘŜƴǘǎ ōȅ ŀƭƭ ǘŜŀŎƘŜǊǎ  

Å Rubric self-assessment   
Å The involvement of community members and educational partners in instructional 

presentation   

  
Stage 4:  Analysis of Achievement Outcomes to Determine Effectiveness 

Teachers analyze achievement outcomes by:    

Å Using professional learning communities, groups of teachers grouped by lesson planning 
proficiency, to collaborate on lesson planning and delivery   

Å Examining student work weekly 
Å Analyzing achievement data from in-house and state-mandated tests  

  
As a result of implementing and using this process, educational objectives become the criteria by which 
materials are selected, content is outlined, instructional procedures are developed, and tests and 
examinations are prepared. Teachers use the process on a continual basis to evaluate the effectiveness 
of materials and instructional strategies used in their classrooms. Thus, the process serves as the vehicle 
for ongoing conversations among and between grade levels at TEACH HS. Specifically, all teachers are 
charged with the responsibility of meeting weekly, as a staff, to engage in lesson study and the 
examination of student work in order to critically examine lessons to determine their effectiveness.  
  
The backward design process enables teachers to design and deliver comprehensive, standards-based 
lessons, in which multiple standards from across the content areas are effectively addressed and 
assessed.  
  
15. HOW THE SCHOOLΩS INSTRUCTIONAL METHODOLOGIES AND CURRICULUM ENSURE STUDENT MASTERY OF THE 

CALIFORNIA CCSS AND OTHER STATE CONTENT STANDARDS   
  
TEACH HS has carefully designed a school model with curriculum aligned to the California state 
standards (www.cde.ca.gov/be/st/ss) including the new California Common Core State Standards (CA 
CCSS) and Next Generation Science Standards (NGSS).  Instructional methodologies ensure that each 

and every student receives a personalized, differentiated program based on data and individual needs to 
lead to mastery of the content standards.  As detailed above, our Strategic Design for Student 

Achievement (SDSA) model leads teachers through intentional lesson planning with a goal of standards 
mastery for all students.  

  
In order to support all learners, specifically our students that are English Learners, TEACH HS uses both 
an integrated and designated approach to the ELD standards.  The integrated approach supports EL 
ǎǘǳŘŜƴǘǎ ŘǳǊƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ŘŀȅΩǎ ŎƻǊŜ ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎ ǿƛǘƘ ŀ ǾŀǊƛŜǘȅ ƻŦ {5!L9 ǎǘǊŀǘŜƎƛŜǎΣ ǎŎŀŦŦƻƭŘƛƴƎ 
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and support.  This includes support specifically targeted for newcomer ELs and those who are 

ŘŜǎƛƎƴŀǘŜŘ ά!ǘ-wƛǎƪέ ƻŦ [ƻƴƎ ¢ŜǊƳ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ ǎǘŀǘǳǎΦ  ¢ƘǊƻǳƎƘ ōƻǘƘ ǘƘŜ ƛƴǘŜƎǊŀǘŜŘ ŀƴŘ ŘŜǎƛƎƴŀǘŜŘ 
approaches, our teachers use the new ELD standards to design lessons and supports for our English 
Learners.   

  
16. HOW THE INSTRUCTIONAL PROGRAM SUPPORTS STUDENT DEVELOPMENT OF TECHNOLOGY-RELATED SKILLS AND 

STUDENT USE OF TECHNOLOGY   
  
TEACH Tech Charter High School is conceived with the understanding that technology integration 
enhances student achievement and motivation.  Technology, however, is no substitute for high quality 
lesson planning.  When integrated into a thoughtful, innovative lesson plan technology can help open a 
classroom to a wealth of information and resources.  Students must understand how to interpret and 
evaluate Internet search results, as well as how to communicate deep understanding using software 
applications and multimedia technology.  Students use technology to solve math problems, download 
homework, complete writing assignments, access on-line services, communicate with teachers and 
project team members, keep journals on their learning process, present their learning and play games. 
 
Technology-savvy teachers are recruited to teach at TEACH Tech Charter High School.  They use 
technology for posting grades and collecting homework and class notes, giving on-line tests, setting up 
student journals, and creating discussion boards.  All of the teaching staff are involved in professional 
development activities that include educational technology and coaching.  For example, teachers are 
trained in the use of Google Apps and other web-based applications to create instructional and 
meaningful web pages, interactive learning games, and interactive independent practice activities.  By 
teachers using these technological delivery modes we are preparing student to be ready to interact in a 
computer- based society.  Teachers are given useful strategies to guide their students to evaluate this 
research, and to determine Internet source credibility.  The Principal confirms that teachers effectively 
use technology as a tool for delivering instruction, and technology is built into evaluations through class 
observations and focus groups to show how achievement and instruction is impacted.60   
 
TEACH Tech Charter High School has one computer for each student. The computers for classroom 
student use are Google Chrome Books (which meet the criteria for Smarter Balanced assessments), are 
centrally networked and have access to a variety of educational software.  For example, the Data 
Director platform allows teachers to administer assessments that mirror the Smarter Balanced 
assessments.  Every computer has Internet access with proper firewalls and content screening.  Each 
teacher easily controls access to computers or the Internet via an instructional computer at his/her 
desk, which contains a monitoring system.  Teachers use visual aids such as LCD projectors and smart 
boards to aid lessons.  Extensive professional development by field experts and in-class coaching for 
teachers ensure that lesson plans use this technology to enhance high-quality lesson plans. 
 
TEACH Tech Charter High School uses technology in the classroom to improve the following areas: 
communication, collaboration, project-based learning, and advanced problem- solving.  Communication 
between educators, students, and parents increases as students and families have real time access to 
ƎǊŀŘŜǎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎΦ  ¢9!/I ¢ŜŎƘ /ƘŀǊǘŜǊ IƛƎƘ {ŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ŀƭƭƻǿǎ ǘŜŀŎƘŜǊǎ ŀƴd parents to 
share information, schedules, homework assignments and create a space to showcase student work and 

                                                           
60 Ravitz & Megendoller. 2002. Teaching with Technology: A Statewide Professional Development Program. Buck 
Institute for Education. 
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accomplishments.  Students always have access to teacher feedback and class requirements.  Teachers 
are able to build web-resource pages for students to use in their research projects. 
 
Collaboration comes in several forms. Teachers, professional development professionals, and 
administrators are part of an online community, a technology infrastructure, that bridges existing 
communication and information tools used by educators throughout the United States.  Online 
communities, such as Edmodo, our domain within Google Plus and Data Director are examples. 
  
Teachers and coaches collaboratively build long-term interdisciplinary units that share a common 
theme.  Teachers create an overarching social infrastructure to nurture, organize, and manage 
educational activities and resources for students.  Students are able to download templates, rubrics, and 
resources for use in classroom assignments and group projects.  They also work simultaneously on 
projects that enable them to brainstorm and problem-solve as a group. 
 
ω Project-based learning helps to create multidisciplinary projects that allow students to combine 
knowledge from several subjects, creating a unified piece of work, often in collaboration with other 
ǎǘǳŘŜƴǘǎΦ {ǘǳŘŜƴǘǎ Ŏŀƴ ǎǘƻǊŜ ǘƘŜƛǊ ǿƻǊƪ ŎŜƴǘǊŀƭƭȅ όƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƴŜǘǿƻǊƪύ ǿƘƛƭŜ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜƛǊ 
projects and use diverse media offered by computers, text, pictures, video, and sound. There is a 
minimum of one project per unit. Students can complete one project for multiple classes; however a 
rubric determines which content is assessed by which teacher. 
 
ω Advanced problem-solving allows students to create solutions to problems presented to them 
by their teacher. These problems require creativity, research, and critical thinking to solve. Students use 
Microsoft Suite to test assumptions, research potential answers, and track their progress. Examples 
include opening up a virtual business, creating a simple computer program, managing a school activity, 
or adding to the school website. 
 
ω Teachers at TEACH HS have an opportunity to develop an on-line set of tools on Moodle, which 
allows teachers to give exams/quizzes, assignments, and lectures online. Additionally, Moodle allows 
students to take the exam online, and both teachers and students receive immediate feedback. All staff 
are trained on Moodle and receive ongoing support. 
 
By blending technology with project-based learning, students learn realistic and effective ways to 
enhance their own education, such as online research or more diverse ways to communicate with 
teachers and mentors, such as instant messaging, email and voice-over IP. Technology helps students 
understand appropriate grade-level scientific and mathematic concepts, collaborate with fellow 
students, and improve basic skills at their own pace. Technology enhances student learning by providing 
a multimedia-ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ǘƘŀǘ ŎŀǘŜǊǎ ǘƻ ǎǘǳŘŜƴǘǎΩ ŘƛŦŦŜǊŜƴǘ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΦ 
 
TEACH HS integrates technology into student learning and assessment at all grade levels, 9-12.  Students 

are trained in safety and digital literacy and utilize technology and develop skills in four core areas: 1) 
Word Processing; 2) Spreadsheets and Databases; 3) Multimedia; and 4) Desktop Publishing.  
 

17.  GRADUATION REQUIREMENTS  
 

¢¢/I{Ω ƎǊŀŘǳŀǘƛƻƴ ǊŜǉǳƛǊŜƳŜƴǘǎΣ ǘǊŀƴǎŦŜǊŀōƛƭƛǘȅ ŦǊƻƳ ƘƛƎƘ ǎŎƘƻƻƭ ƛƴǘƻ ŎƻƭƭŜƎŜ ƻǊ ǳƴƛǾŜǊǎƛǘƛŜǎ ƳŜŜǘ ƻǊ 
exceed the national and state standards as well as the a-g requirements of admission into the university 
of California and California State University. 
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A minimum of 230 units are required for graduation. 
 

TEACH Tech Charter High School 
Curriculum/Graduation 
Requirements (built on State 
standards for graduation for ALL 
students) 

 
Subject 

 
TTCHS 

CA 
Grad. 

UC 
Entry 

English                          
(40 credits) 

4 years: English 9A/B; English 10A/B; 
English 11A/B; English 12 A/B; AP 
Literature and Composition A/B 

3 years 4 years 

Math                            
(30 credits) 

 

 

 

4 years: Integrated Math I, II, III (all A/B); Pre-Calculus 
AB or Calculus A/B; Financial Algebra A/B 

2 years 3 years 

Science                        
(20 Credits) 

 

4 years: Chemistry A/B; Biology A/B; Environmental 
Science; Physics A/B (All science classes 
incorporate lab work.) 

2 years 2 years 

 Social Studies                
(30 credits) 

4 years: World History A/B; U.S. History A/B; 
Government; Economics 

3 years 2 years 

Foreign Language 
(20 credits) 
 

2 years: Spanish 1 A/B; Spanish 2 A/B; Spanish 3 A/B; 
French 1 A/B; French 2 A/B; French 3 A/B. 
Students have the option of taking foreign 
language proficiency tests at CSUN, UCLA or an 
AP test. Languages that can be credited in this 
manner include, but are not limited to, Japanese, 
Spanish and French. 

 
1 year 
of 
either 

2 years 

Visual/ 
Performing 
Arts 

(10 credits) 

 

1 year: Art 1 A/B; Digital Art A/B  1 year 

Health Education           
(5 credits) 

 

1 semester Offered as a separate course 1 year N/A 

 
Physical Education 
(20 cred i ts) 

2 years- 9th Advanced Physical Education 1 A/B; 10th 
Advanced Physical Education 2 A/B 

2 years N/A 

Electives 

(20 credits) 

 

2 years: Psychology A/B, Criminal Justice A/B, 
Sociology A/B; Creative Writing A/B, Journalism 
A/B; Financial Literacy 

N/A 1 year 

 
 
18.  CREDIT RECOVERY OPPORTUNITIES  

 
TEACH HS currently offers an online credit recovery program via Edgenuity, APEX and BUY, on campus 
to assist credit-deficient students to meet graduation requirements in an expeditious manner. These online 
programs software allows students to work and learn on their own pace. Students enrolled in the 
softwareΩǎ courses are monitored by a full-time credentialed TEACH HS teacher. Moreover, credit-recovery 
courses are offered throughout the regular school day 
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ς embedding the program to TEACH HSΩ general curriculum. Students enroll in one course at a time 
and are registered for new courses upon successful completion of each course.      
 
 
18. WESTERN ASSOCIATION OF SCHOOLS AND COLLEGES (WASC) ACCREDITATION  

  
TEACH HS has full six-year WASC accreditation through 2024. 
 
 
19. TRANSFERABILITY OF COURSES   

  
Parents are notified by written correspondence by the Superintendent of Schools prior to enrolling their 
child at the TEACH Tech Charter High School regarding the transferability of high school course credit. 

 
The curriculum course list is designed by the Curriculum Steering Committee to meet the University of 

California A-G requirements. The curriculum course lists are submitted to the UC Board for approval 
yearly. Our Charter School obtains approval of our curriculum course list by receiving accreditation 
status from WASC. Schools may not enter Courses/Course Descriptions in the UC Doorways until they 

have successfully received WASC Candidacy. 

 

The readmission process for students applies as the general process for admitting transfer students. The 
ǇǊƻŎŜǎǎ ƛƴŎƭǳŘŜǎ ǘǊŀƴǎŦŜǊǊƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎǳƳǳƭŀǘƛǾŜ ŦƛƭŜǎ ŦǊƻƳ ǘƘŜ Ƙƻǎǘ ǎŎƘƻƻƭ ǘƻ ǘƘŜ ŘŜǎƛƎƴŀǘŜŘ 

school, the TEACH Tech Charter High School. These procedures apply to students who voluntarily leave 
the school and wish to return as well as students who have been expelled from another school and wish 
to enroll at TEACH HS. These students must complete an academic evaluation to transfer course credit 

from their respective school to TEACH HS. A description of each course that the student wants to have 

transferred, or receive course units for, is required of the student. 
 
In the event that students have transferred from TTCHS to another high school, their cumulative files 

and transcripts are sent to the destination within three business days by the Office Manager. 
   

Aside from the University of California system, other college systems have various admission 

requirements. It is the responsibility of the student and their advisor to seek and adhere to the 
requirements of the schools they wish to apply. 
  
20. COMPLEX INSTRUCTIONAL FRAMEWORK IMPLEMENTATION  

  
Not applicable.  

  

TRANSITIONAL KINDERGARTEN  
  
21. TRANSITIONAL KINDERGARTEN   

  
Not applicable. 
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ACADEMIC CALENDAR AND SCHEDULES   
  
22. ACADEMIC CALENDAR  

 
The TEACH HS calendar includes 185 Řŀȅǎ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴΦ  ²ŜŘƴŜǎŘŀȅǎ ŀǊŜ άŜŀǊƭȅ ǊŜƭŜŀǎŜέ ŦƻǊ ǘŜŀŎƘŜǊ 
professional development and collaborative planning.    

 

TEACH Public Schools  

2019-2020 School Calendar (18 4)  

 

July 2019  

Su M Tu W Th F S 

        

  1 2 3 4 5 6 

7 8 9 10 11 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

28 29 30 31    
 

 

August 2019  

Su M Tu W Th F S 

      1 2 3 

4 5 6 7 8 9 10 

11 12 13 14 15 16 17 

18 19 20 21 22 23 24 

25 26 27 28 29 30 31 

      15 
 

 

September 2019  

Su M Tu W Th F S 

         

1 2 3 4 5 6 7 

8 9 10 11 12 13 14 

15 16 17 18 19 20 21 

22 23 24 25 26 27 28 

29 30     19 
 

 

October 2019  

Su M Tu W Th F S 

    1 2 3 4 5 

6 7 8 9 10 11 12 

13 14 15 16 17 18 19 

20 21 22 23 24 25 26 

27 28 29 30 31   

      22 
 

 

November 2019  

Su M Tu W Th F S 

       1 2 

3 4 5 6 7 8 9 

10 11 12 13 14 15 16 

17 18 19 20 21 22 23 

24 25 26 27 28 29 30 

      15 
 

 

December 2019  

Su M Tu W Th F S 

         

1 2 3 4 5 6 7 

8 9 10 11 12 13 14 

15 16 17 18 19 20 21 

22 23 24 25 26 27 28 

29 30 31    10 
 

 

January 2020 

Su M Tu W Th F S 

     1 2 3 4 

5 6 7 8 9 10 11 

12 13 14 15 16 17 18 

19 20 21 22 23 24 25 

26 27 28 29 30 31  

      18 
 

 

February 20 20 

Su M Tu W Th F S 

        1 

2 3 4 5 6 7 8 

9 10 11 12 13 14 15 

16 17 18 19 20 21 22 

23 24 25 26 27 28 29 

      18 
 

 

March 20 20 

Su M Tu W Th F S 

          

1 2 3 4 5 6 7 

8 9 10 11 12 13 14 

15 16 17 18 19 20 21 

22 23 24 25 26 27 28 

29 30 31    21 
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April 20 20 

Su M Tu W Th F S 

      1 2 3 4 

5 6 7 8 9 10 11 

12 13 14 15 16 17 18 

19 20 21 22 23 24 25 

26 27 28 29 30   

      16 
 

 

May 20 20 

Su M Tu W Th F S 

        1 2 

3 4 5 6 7 8 9 

10 11 12 13 14 15 16 

17 18 19 20 21 22 23 

24 25 26 27 28 29 30 

31      20 
 

 

June 20 20 

Su M Tu W Th F S 

         

  1 2 3 4 5 6 

7 8 9 10 11 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

28 29 30    10 
 

 
 

  School Closed/ Holidays    Teacher in -Service Day (no school for students)  

      

  
TEACH Conversations 

(PD)Short Days 
  First and Last Day of School 08/1 2/2019 , 06/1 2/20 20 

      

  
Back to School/Open 

House Days  
  Professional Development Days  

 
23. SAMPLE DAILY SCHEDULES  
 

TEACH HS implements a schedule that gives teachers ample time to develop student understanding. 
Core subject classes (Language Arts, Math, Social Studies, and Science) are given 120 minutes for all 
grades. 
 
TEACH HS utilizes block scheduling for the school week.  Periods 1, 3, 5 meet on Mondays and 
Wednesdays. Periods 2, 4, 6 meet on Tuesdays and Fridays. All periods meet on early release days.  
Students participate in an Advisory every day. 
 
Monday / Thursday 

Description /  Section Start Time End Time Length 

1 8:00 AM 10:00 AM 120 min 
Nutrition 10:00 AM 10:20 AM 20 min 
3 10:25 AM 12:25 PM 120 min 
Lunch 12:25 PM 12:55 PM 30 min 
5 1:00 PM 3:00 PM 120 min 
Advisory 3:00 3:30 30 min 
AFTERSCHOOL 
Homework Lab 3:30 PM 4:30 PM 60 min 

 
Tuesday / Friday 

Description /  Section Start Time End Time Length 

2 8:00 AM 10:00 AM 120 min 

Nutrition 10:00 AM 10:20 AM 20 min 

4 10:25 AM 12:25 PM 120 min 

Lunch 12:25 PM 12:55 PM 30 min 

6 1:00 PM 3:00 PM 120 min 

http://www.ht-la.org/apps/bell_schedules/index.jsp?id=199
http://www.ht-la.org/apps/bell_schedules/index.jsp?id=199
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Advisory 3:00 3:30 30 min 

AFTERSCHOOL 

Homework Lab 3:30 4:30 60 min 

 
Wednesday 

Description /  Section Start Time End Time Length 
1 8:00 AM 8:40 AM 40 min 
3 8:45 AM 9:25 AM 40 min 
5 9:30 AM 10:10 AM 40 min 
2 10:15 AM 10:55 AM 40 min 
4 11:00 AM 11:40 PM 40 min 
6 11:45 PM 12:25 PM 40 min 
Lunch 12:30 PM 1:00 PM 30 min 
Dismissal 1:00 PM   

Professional Development 2:00 PM 4:00 PM 120 min 

 

 
24. INSTRUCTIONAL DAYS AND MINUTES  

  
With an extended school year (185 days), TEACH HS greatly exceeds the required instructional days and 
minutes for all grade levels.  In fact, a student enrolled at TEACH HS receives more than the required 
number of instructional minutes annually.  
 

 
 

25. EARLY COLLEGE AND MIDDLE COLLEGE  

  
Not applicable.  
  
PROFESSIONAL DEVELOPMENT   
  
26. TEACHER RECRUITMENT  

  
Teachers who are qualified to deliver the instructional program are recruited through various search 
methods, such as EdJoin, Craigslist, CCSA, Teach for America, at local universities, and at community 

Grad

es	

Grades	

Offered

Numb

er	of	

Regul

ar	

Days

	Numb

er	of	

Instr.	

Minut

es	Per	

Regul

ar	Day

Numbe

r	of	

Early	

Dismis

sal	

Days

Numb

er	of	

Instr.	

Minut

es	Per	

Early	

Dismis

Numb

er	of	

Minim

um	

Days

Numb

er	of	

Instr.	

Minut

es	Per	

Minim

um	

Numb

er	of	

[Other

]	Days

Numb

er	of	

Instr.	

Minut

es	Per	

[Other

]	Day

Total	

Number	

of	Instr.	

Days

Minut

es	

Req'd	

Per	

State	

Law

	Total	

Numbe

r	of	

Instr.	

Minute

s

Numb

er	of	

Instr.	

Minut

es	

Above

/	

TK/K No 0 36000 0 #####

1 No 0 50400 0 #####

2 No 0 50400 0 #####

3 No 0 50400 0 #####

4 No 0 54000 0 #####

5 No 0 54000 0 #####

6 No 0 54000 0 #####

7 No 0 54000 0 #####

8 No 0 54000 0 #####

9 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910

10 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910

11 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910

12 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910
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organizations. Recruitment will be both local and global as necessary to find teachers appropriate for 
ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀǇǇǊƻŀŎƘ όǇǊƻƧŜŎǘ-based learning, technology integration, etc.). All teachers 
and other instructional staff (including teaching aides) will meet the requirements for highly qualified 
teachers and staff required by the NCLB Act. 
 
TEACH HS utilizes multiple search methods to attract and recruit qualified teachers to deliver our 

instructional program. Some of these include EdJoin, TEACH HS job fairs and its website, advertisements 
at colleges and universities, and word of mouth.    
  
Selection of teachers is based on their teaching experience, credentials, and ability to demonstrate 
effective instructioƴŀƭ ŎŀǇŀōƛƭƛǘƛŜǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ  ¢ƘŜ ¢9!/I I{Ω ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ 
(Chief Executive Officer, Superintendent, Principal) review the qualifications of candidates that wish to 

apply for employment at the school. Individuals who wish to apply for a position are required to submit 

a resume and a TEACH HS employment application.  The administrative leadership team reviews all 

submissions and determine which candidates are best suited for the school based on their qualifications. 
¢9!/I I{Ωǎ ŀŘƳƛƴƛǎǘǊative leadership team conducts interviews with candidates and notify each person 
of their status once a decision is made. Candidates who are offered employment receive written notice 
from TEACH HS.  

  
Teachers are selected by the Principal, working with the administrative leadership team (Chief Executive 
Officer, Superintendent, Principal).  Selection is based on teaching experience, the degree of subject 

matter expertise, and ability to demonstrate classroom capabilities. Teacher candidates will 
demonstrate how they will provide a quality curriculum and a strong classroom environment. 
Experience working with low income students is a strong qualification for employment. TEACH HS will 

recruit ESSA-compliant teachers holding a CLAD or BCLAD credential with experience in scaffolding 
techniques and performance-based instruction. Teachers need to be well versed in SDAIE and English 

Language Development (ELD) techniques.  
  
27. PROFESSIONAL DEVELOPMENT   

  
TEACH HS is committed to supporting its staff and teachers by providing continuous meaningful 

opportunities for professional growth and development. We believe that one of the best methods for 
professional development consists of learning from others facing similar situations.  We will foster a 
collaborative school environment where teachers are given a chance to interact and collaborate 
regularly, including a Professional Learning Community (PLC) format.  In grade level teams and whole 
school sessions, teachers will engage in collaboration including lesson plan development, student 

achievement strategies based on data, and general student-related discussions between teachers.  All 

teachers are encouraged to seek assistance from TEACH HS administrative team and coworkers or other 
teachers throughout the year. Administrators foster an open door atmosphere of collaborative 

teacmwork wherein all staff members help identify and use best practices.  Administrators also monitor 
and mentor teachers to ensure they are properly supported and have sufficient resources.  Teachers 
also are informed about and encouraged to attend outside professional development opportunities.  
TEACH HS desires to create an open environment where teachers feel part of a team and are able to 

trust each other for various school related issues.  
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TEACH HS offers three weeks of formal professional development and training for all faculty each 

summer,61 along with five pupil-free days throughout the school year for close analysis of student 
benchmark data.  Summer PD will include:  
  
Å Mission and vision of TEACH HS and review of the charter petition   

Å .ǳƛƭŘƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ŎǳƭǘǳǊŜ ǘƘǊƻǳƎƘ ¢9!/IΩǎ 9ǎǎŜƴŎŜ ƻŦ /ƻƳƳƛǘƳŜƴǘ ŀƴŘ hǾŜǊŎƻƳƛƴƎ 

Obstacles character ed, and restorative justice practices  
Å Strategic Design for Student Achievement process (including backwards design/McTighe and 

Wiggins, and Marzano)  
Å Project-Based Learning  
Å Data-driven decision-ƳŀƪƛƴƎΣ ƛƴŎƭǳŘƛƴƎ ǘǊŀƛƴƛƴƎ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ Řŀǘŀ ƳŀƴŀƎŜƳŜƴǘ ǎȅǎǘŜƳǎ  

Å Integrating technology and blended learning in the classroom  
Å Culturally responsive pedagogy  

Å Differentiated instruction, including strategies for meeting the needs of EL and special 
education students  

Å Meeting the needs of English learners and EL strategies  

Å Special Education:  legal timelines, district policies, Student Success Team process, assessments, 
and strategies for working with students with special needs  

Å Professional Learning Communities  
Å Teacher evaluation:  the evaluation rubric, teacher expectations  
Å Assessment:  standardized tests (CAASPP, ELPAC, etc.), benchmark assessments  

Å School Operations   
Å Health & Safety Policies and Procedures  

  
Lƴ ŀŘŘƛǘƛƻƴΣ ŜŀŎƘ ²ŜŘƴŜǎŘŀȅ ŘǳǊƛƴƎ άŜŀǊƭȅ ǊŜƭŜŀǎŜέ ǘƛƳŜΣ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ŎƻƭƭŀōƻǊŀǘŜ ŀƴŘ ŜƴƎŀƎŜ ƛƴ 

training from 2:00-4:00 p.m.  Specific topics addressed during the professional development and 

collaboration time include reinforcement of those topics introduced during the Summer Training, as well 
as new topics selected based on the specific and current needs of the staff, students and school 

community.     
  
Administrators and teachers continually seek to develop themselves as professional educators and 
human beings. Individuals and teams of teachers are regularly sent to conferences, workshops, and 

demonstration sites to participate in gathering information on innovative strategies for improving 

student mastery of the skills and content required for promotion. These teachers share their findings 
during professional development days with their grade levels or schoolwide sessions.  Peer relationships 

include coaching, mentoring support and opportunities for professional development and frequent 
informal discussions on educational issues.  TEACH HS administrators facilitate peer relationships by 
creation of an atmosphere of equality and where collaborative teamwork is prioritized. The project 

based  curriculum forces teachers to work on an interdisciplinary level with common planning time, 
shared assignments, and joint extra curricular activity supervision.  Problems and weaknesses are openly 

recognized, and there will be candid search for improvements. The values of serving students, 
professional development, and self-ǊŜƴŜǿŀƭ ǿƛƭƭ ōŜ ŎŜƴǘǊŀƭ ƛƴ ƻǳǊ ǎŎƘƻƻƭΩǎ ŎǳƭǘǳǊŜΦ  !ǎ ŀǘ ƻǳǊ ŜȄƛǎǘƛƴƎ 

schools, TEACH HS implements a professional development system that is focused and designed to 

                                                           
61 tŜƴŘƛƴƎ ŦǳƴŘƛƴƎΣ ǎǳŎƘ ŀǎ ƎǊŀƴǘ ǎǳǇǇƻǊǘ ŦǊƻƳ ǘƘŜ /59Ωǎ Public Charter Schools Grant Program (PCSGP), the 
summer session may be extended to three weeks in the initial years of operation of the school as we work to 
collaboratively develop initial curriculum and assessments.   
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address the specific needs of a staff committed to the implementation and assessment of an 

instructional program that is standards-based, academically rigorous, research-based and uniformly 
available to all students.  
  
  
MEETING THE NEEDS OF ALL STUDENTS  
  
1. STUDENT SUCCESS TEAM (SST)   

  
TEACH HS is implementing a Multi-Tiered System of Supports (MTSS), an evidence-based model of 
schooling that uses data-based problem-solving to integrate academic and behavioral instruction and 

intervention.  The integrated instruction and intervention is delivered to students in varying intensities 
όƳǳƭǘƛǇƭŜ ǘƛŜǊǎύ ōŀǎŜŘ ƻƴ ǎǘǳŘŜƴǘ ƴŜŜŘΦ  άbŜŜŘ-ŘǊƛǾŜƴέ ŘŜŎƛǎƛƻƴ-making seeks to ensure that school 

resources reach the appropriate students at the appropriate levels to accelerate the performance of ALL 
students to achieve and/or exceed proficiency. If a student is not progressing toward the standards and 

is between 1.9 and 2.0 grade levels below proficiency, the student will automatically move to tiered 
support strategies.   

 
These services fall along this scale, according to need:  

  
LEVEL 1 SUPPORT STRATEGIES FOR ALL STUDENTS  

Å Additional instructional time  
Å Differentiated instruction  
Å Flexible groupings  

Å Additional exposure to the information and language being presented in the lesson  
Å Progress reports to parents/guardians  

Å Planner checks  

Å Paraprofessional support  

Å Focus on accelerating student progress and meeting student needs  
  

LEVEL 2 SUPPORT STRATEGIES FOR LOW-ACHIEVING STUDENTS  
Å Extended day program for tutoring  

Å Teacher assistance  
Å Counseling and parent meetings  
Å One-on-One Instruction by teachers, paraprofessionals or the Inclusion Specialist  

Å Peer tutoring  
Å Additional Focused assignments  

  
LEVEL 3 SUPPORT STRATEGIES FOR LOW-ACHIEVING STUDENTS  

Å Formal TEACH HS Advisory meeting held to determine need for formal assessment for Special 
Education  

Å Special education classes providing academic support and learning strategies  
Å Special education/general education collaboration for instruction and assignments  

  
TEACH HS recognizes that there are students who may need additional support within the classroom 
both academically and behaviorally.  When a student may be in need of additional support or 

intervention (particularly when that student enrolls at TEACH HS without an existing IEP), the Student 
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Success Team (SST) will ensure that the school and community are doing everything possible to make 

ǎǘǳŘŜƴǘǎ ǎǳŎŎŜǎǎŦǳƭ ŀǘ ǎŎƘƻƻƭΦ ¢ƘŜ {{¢ ƳƻōƛƭƛȊŜǎ ŀƴŘ ŎƻƻǊŘƛƴŀǘŜǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǎƻǳǊŎŜǎΣ ŀƴŘ ŀ ǊŜǉǳŜǎǘ 
for assistance from the SST can be made by a teacher, administrator, parent or guardian.  The SST 
process will be coordinated by the Principal, who will organize the SST process by managing the 

necessary paperwork, scheduling meetings, and inviting members (including parents/guardians) to SST 
meetings. All teachers will receive professional development regarding identification of student needs, 
modifications and interventions, and the SST process.  (See also, Professional Development.)  
  
The SST Team will evaluate student needs and create an action plan based on data, with concrete steps 
and plans to provide support and intervention.  Instruction activities will vary to accommodate different 
learning styles to draw out students' various strengths. Students simply needing additional assistance in 

particular subjects or skill areas may get additional help from peers, staff, and volunteer tutors. Students 
who are not achieving because of behavioral issues or distracting issues in their lives outside of school 

will have a forum for identifying and discussing issues during class meetings or one-on-one with staff. 
When additional interventions are needed, the staff are proactive in coordinating support services via 
our partners at Hope Street and other area services providers.  Central office staff will support the 

Principal in overseeing these linkages and ensuring students (and their families) receive appropriate 
services.  

  
Over the course of a specified time the plan is monitored and evaluated.  On the basis of the evaluation 

the SST, teachers, and parents determine if further action needs to be taken.  At this point one of three 
actions may take place; 1) the plan was effective and all parties agree that no further action is necessary; 

2) the intervention plan needs revision and the SST, teachers, parents and child engage in that new plan; 
or 3) the plan(s) were ineffective, it is determined that the child would benefit from additional 
educational services, and the child is then referred to determine eligibility for special education services.  

The following flow chart might help clarify the pre-referral and referral process when dealing with 

students who present particular learning and/or behavioral challenges but have not been already been 
identified as requiring special education services.  

  
If students are not meeting targets, depending on the nature of the issue (class or grade-wide pattern or 

individual student issue) the leadership team will take proactive and immediate steps to remedy the 
issue through teacher training, classroom observation, rescheduling, after-school tutoring and other 

intervention program, or any other intervention that is deemed appropriate for the given case.  
  
Conversely, in cases where the data has demonstrated individual student gaps, students are referred to 

tutoring, where they will receive tutoring from teachers during Learning Lab time, and from tutors after 
school.  As part of the monitoring process, teachers will hold quarterly meetings with parents to discuss 

student progress based on Standards Based Report Cards and Power School Reports.  

  
2. ENGLISH LEARNERS  

Based upon the data from the surrounding neighborhood schools, we expect approximately 37% of 
students to be English Learners (ELs), with the vast majority being Spanish speaking.  We have 
structured our program to meet the needs of ELs with a goal that they gain fluency in English as quickly 
as possible in a supportive setting.   
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Daily designated ELD instruction will occur as well as daily integrated ELD instruction across all content 
areas for all ELs. Curriculum resources are selected because that align with best practices in 
English Learner instruction with resources that integrate ELA instruction, designated ELD and integrated 
ELD instruction designed to support Els in acquiring foundational reading, academic language, and 
conversation skills in English  order to be successful in school. This includes targeted instruction for 
Emerging, Expanding, and Bridging EL students, adaptive learning to target support for foundational 
skills, and structured opportunities to practice and apply academic language. The selected curriculum 
include assessments that will provide teachers with real-time student performance data to pinpoint a 
ǎǘǳŘŜƴǘΩǎ ŜȄŀŎǘ ǎƪƛƭƭ ƎŀǇǎ ǘƻ ǎǘǊŜƴƎǘƘŜƴ ƛƴǘŜǊǾŜƴǘƛƻƴǎΦ  

TEACH HS teachers, staff and school leaders will communicate to parents in Spanish as neededτbut will 
use English instruction for the content areas in the classroom.   
  
We have structured our program to meet the needs of ELs with a goal that they gain fluency in English as 

quickly as possible in a supportive setting.  TEACH HS teachers, staff and school leaders will 
communicate to parents in their home language as neededτbut will use English instruction for the 
content areas in the classroom.   

  
Identification of English Learners  
  
¢9!/I I{Ωǎ 9[ ǇǊƻƎǊŀƳ ŀŘƻǇǘǎ ǘƘŜ [!¦{5 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ aŀǎǘŜǊ tƭŀƴ όǘƘƻǳƎƘ ¢9!/I tǳōƭƛŎ {ŎƘƻƻƭǎ ƛǎ 

in the process of drafting its own EL Master Plan which will, as required, be submitted to LAUSD for 

approval before being impleƳŜƴǘŜŘύΦ  ¢9!/I I{Ωǎ 9[ ǇǊƻƎǊŀƳ ƛǎ ŘŜǎƛƎƴŜŘ ǘƻ ŜƴǎǳǊŜ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ 

(including those who are reclassified) have equal access to instructional materials and supports 
(including both integrated ELD throughout core subject learning as well as designated ELD during 
specific time periods in the bell schedule)  in order to achieve grade-level CCSS mastery and English-

language proficiency.  

  
In order to identify EL students in a timely fashion and to provide appropriate instructional support and 

services, all parents are required to complete a Home Language Survey upon enrollment at the school. 

(Cal. Education Code § 52164.1) Students whose primary language is not English will be assessed using 

the English Language Proficiency for California (ELPAC) assessment aligned to the CA ELD Standards if he 
or she has not previously been identified as an English learner by a California public school or if there is 
no record of prior ELPAC test results.  The ELPAC assessment will take place within 30 days of the start of 

tƘŜ ǎŎƘƻƻƭ ȅŜŀǊ ƻǊ ǿƛǘƘƛƴ ǘǿƻ όнύ ǿŜŜƪǎ ŀŦǘŜǊ ǘƘŜ ŘŀǘŜ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŦƛǊǎǘ ŜƴǊƻƭƭƳŜƴǘ ŀǘ ¢9!/I I{Φ  
  
The ELD Coordinator (a network position based in the central office) assesses English language 

proficiency of all currently enrolled English learners in accordance with California Education Code 
guidelines.  Students with disabilities will be permitted to take the test with the accommodations listed 

ƛƴ ǘƘŜ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ ƛŦ ǘƘŜȅ ŀǊŜ ǎǇŜŎƛŦƛŜŘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ L9t ƻǊ {ŜŎǘƛƻƴ рлп ǇƭŀƴΦ !ƴ ŀƭǘŜǊƴŀǘŜ 
assessment for English language proficiency is administered to students who are unable to participate in 
ǘƘŜ 9[t!/Σ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ƎǳƛŘŜƭƛƴŜǎ ǎŜǘ ŦƻǊǘƘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ L9tΦ ¢ƘŜ ǎŎƘƻƻƭ ǿƛƭƭ ƴƻǘƛŦȅ ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ 
ǎŎƘƻƻƭΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŎƻƴŘǳŎǘ 9[t!/ ǘŜǎǘƛƴƎ ŀnd will inform parents of ELPAC assessment results 

within 30 calendar days following receipt of results from the test contractor.    
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Students are monitored in conjunction with the four new Performance Level Descriptors (PLDs) 

approved by the State Board of Education:62  
  
This document provides the general performance level descriptors (general PLDs) for the English Language Proficiency Assessments for California. 
These general PLDs take into account the categories of Emerging, Expanding, and Bridging. The language in the description draws from the language 
used to describe those categories on page 20 of the 2012California English Language Development Standards: Kindergarten Through Grade 12 
(PDF).  
Following the field tests for the initial assessment (IA) and summative assessment (SA), the specific performance level threshold score 
recommendations will be submitted to the State Board of Education (SBE) for approval pursuant to California Education Code Section 60810(2) 
after the IA and SA standard settings. These general PLDs are structured so that for the summative assessment, a recommendation to consider an 
English learner for reclassification would be based on the threshold between level 3 and level 4. For the IA, a student whose IA results fall at or 
above the threshold between level 3 and level 4 would be considered Initial Fluent English Proficient (IFEP). These recommendations for IFEP and 
reclassification will be reconsidered by the SBE upon adoption of the specific threshold scores.  

 

Level Description 

4 

English learners at this level have fully functional receptive (listening and 

reading) and productive skills (speaking and writing). They can use English to 

learn and communicate in meaningful ways that are appropriate to different 

tasks, purposes, and audiences in a variety of social and academic contexts. 

They may need occasional linguistic support to engage in familiar social and 

academic contexts; they may need light support to communicate on less 

familiar tasks and topics. 

3 

English learners at this level have moderately functional receptive (listening 

and reading) and productive skills (speaking and writing). They can sometimes 

use English to learn and communicate in meaningful ways in a range of topics 

and content areas. They need light to minimal linguistic support to engage in 

familiar social and academic contexts; they need moderate support to 

communicate on less familiar tasks and topics. 

2 

English learners at this level have somewhat functional receptive (listening and 

reading) and productive skills (speaking and writing). They can use English to 

meet immediate communication needs but often are not able to use English to 

learn and communicate on topics and content areas. They need moderate-to 

light linguistic support to engage in familiar social and academic contexts; they 

need substantial-to-moderate support to communicate on less familiar tasks 

and topics. 

1 

English learners at this level have limited functional receptive (listening and 

reading) and productive English skills (speaking and writing). They tend to rely 

on learned words and phrases to communicate meaning at a basic level. They 

need substantial-to-moderate linguistic support to communicate in familiar 

                                                           
62 Previously, under the CELDT test, there were five proficiency levels.  A chart located on the CDE website provides 
a helpful comparison of the old CELDT test standards compared to the new ELPAC:  
http://www.cde.ca.gov/ta/tg/ep/celdtelpaccompare.asp.    

http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://www.cde.ca.gov/ta/tg/ep/celdtelpaccompare.asp
http://www.cde.ca.gov/ta/tg/ep/celdtelpaccompare.asp
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social and academic contexts; they need substantial linguistic support to 

communicate on less familiar tasks and topics. 

 http://www.cde.ca.gov/ta/tg/ep/elpacgpld.asp  

  
tŀǊŜƴǘǎ ŀǊŜ ƴƻǘƛŦƛŜŘ ƻŦ ǘƘŜƛǊ ǊƛƎƘǘǎ ŀƴŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 9[t!/ ǎŎƻǊŜǎ ŜŀŎƘ ȅŜŀǊ ŀƴŘ ŀǊŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ 

participate in the reclassification process.  Parents are notified when a student is being considered for 
reclassification and again when they are officially reclassified.   
  
Educational Program for English Language Acquisition  
  
All EL students will learn with all other students in the classroom during instructional time.  In addition, 

EL students will have designated ELD instruction in small groups daily during ELD/Literacy time.  

¢ŜŀŎƘŜǊǎ ǳǎŜ ƳƻŘŜƭƛƴƎΣ ƎǊŀǇƘƛŎ ƻǊƎŀƴƛȊŜǊǎ ŀƴŘ Ǿƛǎǳŀƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ǊŜŎƻƎƴƛǘƛƻƴ ƻŦ ŜǎǎŜƴǘƛŀƭ 
information in all academic subjects. Teachers are mindful of the stages of language acquisition and 

differentiate instruction within the classroom to meet the needs of each student.   

  
All TEACH HS teachers are trained to use Specially Designed Academic Instruction in English (SDAIE) 
techniques to meet the needs of ELs. The instructional design model used by TEACH HS will place a 

heavy emphasis on differentiating instruction to meet the needs of ELs based on their academic and 
ƭŀƴƎǳŀƎŜ ǊŜŀŘƛƴŜǎǎΦ  ¢9!/I I{Ωǎ ǇƘƛƭƻǎƻǇƘȅ ƻŦ ǇŜǊǎƻƴŀƭƛȊƛƴƎ ƛƴǎǘǊǳŎǘƛƻƴ ŦƻǊ ŀƭƭ ǎǘǳŘŜƴǘǎ ŀƭǎƻ ōŜƴŜŦƛǘǎ 9[ǎ 
by providing entry points learning tasks and outcoƳŜǎ ǘƘŀǘ ŀǊŜ ǘŀƛƭƻǊŜŘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎΦ   

  
Sheltered instruction/SDAIE is grounded in a pedagogical commitment to meeting the needs of diverse 

learners, in this case particularly those students who are English learners. Teachers will engage in the 
following practices to support universal access of subject matter content for all students:63  

¶ During lesson planning and preparation, teachers will identify lesson objectives aligned with 

state and local standards.  

¶ Teachers will link new content to ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ƛƴǘǊƻŘǳŎŜ ǳƴŦŀƳƛƭƛŀǊ 
vocabulary to facilitate comprehension.  

¶ Teachers will use controlled vocabulary, sentence structure, visuals, and gestures as necessary 

and appropriate to make the presentation of content comprehensible.  

¶ Teachers will provide students with a variety of strategies for organizing and retaining 

information associated with effective learning, such as graphic organizers and note taking.  

¶ Teachers will provide students with regular opportunities to interact with their peers through 

collaborative learning activities, such as think/pair/share, partner and group projects.  

¶ Teachers will provide students with regular opportunities to use new language skills in context.  

¶ Teachers will pace lessons appropriately to allow for the participation and active engagement 

of all students.  

¶ Teachers will utilize language-based as well as content-based assessments.  
 

                                                           
63 Based on the eight broad elements of sheltered instruction described by Echevarria, Vogt, and Short. Making 
content comprehensible for English language learners: The SIOP model. Boston: Allyn and Bacon (2004).  

http://www.cde.ca.gov/ta/tg/ep/elpacgpld.asp
http://www.cde.ca.gov/ta/tg/ep/elpacgpld.asp
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SDAIE instruction also focuses on strategies for taking students Into, Through, and Beyond the topics 

covered.  For example, SDAIE-enhanced instruction might proceed as follows:  
 

I. Into: Determining what the students know about the topic of study.  Possible SDAIE strategies 

ŦƻǊ άLƴǘƻέΥ  
Anticipatory Guide: Students are given a series of statements that relate to concepts they are 
studying in their unit on Ancient Greece. Students indicate AGREE or DISAGREE. After the 
information has been presented, students check to see if they were correct.  
Brainstorming - Students work in small groups. Each group begins with a stimulus such as a 

word, phrase, picture, or object related to the topic of Ancient Greece.  A recorder records all 

responses to that stimulus and ideas from each group are shared with the class.  
 

II. Through: The teacher enhances direct instruction on the topic by utilizing realia, manipulatives, 

visuals, graphic organizers, and various modes of interaction between students. In addition to 
reading the text and listening to information presented by the teacher, students takes 

responsibility for learning by participating in group-work and sharing understanding with others. 

tƻǎǎƛōƭŜ {5!L9 ǎǘǊŀǘŜƎƛŜǎ ŦƻǊ ά¢ƘǊƻǳƎƘέΥ  

Graphic Organizers ς Students complete a variety of graphic organizers as they read or listen 
to information.  Graphic organizers used might include:  

Comparison-Contrast Matrix-Students determine similarities and differences between 

two topics studied  
Flowcharts ς Students sequence important events in the content studied. Cause and 

Effect Chart ς Students chart the ways in different characteristics effect change and 
impact others.  

Reciprocal Teaching - Two students work together to read a passage in the social science text. 
Student A reads one paragraph aloud, then asks Student B one or two good questions based 

on the reading.  Student B answers.  Students A and B discuss questions and answers and 
repeat the process.  

Picture This ς Following the introduction of several key vocabulary terms related to the unit, a 
blank paper is divided into eight sections. Students draw pictures or symbols to represent 
words or major concepts.  They then exchange papers with a partner and try to correctly label 

each other's drawings.  
Reading Guide  Students work in small groups to read a longer section of the social science 

textbook.   Students first take turns reading the headings of the reading.  Then, with their 
group, students predict what are discussed in those sections. Students write their answers on 

a prediction chart.  In their groups, students take turns reading the first page aloud, and finish 

reading the selection in silence. They write "yes" or "no" on the prediction chart to indicate 
whether or not their predictions were correct.  Finally, students write one thinking question 

(Why..., How..., Compare..., What if...), and exchange papers to answer each other's questions.  
 

III. Beyond:  To create further understanding, students go beyond rote memorization and 

demonstrate real-world application of the learned information. This process requires higher-level 
critical-ǘƘƛƴƪƛƴƎ ǎƪƛƭƭǎΦ  tƻǎǎƛōƭŜ {5!L9 ǎǘǊŀǘŜƎƛŜǎ ŦƻǊ ά.ŜȅƻƴŘέΥ  

Roam the Room - In groups, students write down their individual answers to a higher-level 
question posed by the teacher (e.g. if only one idea or invention from the Greek culture could 
be passed on to subsequent cultures, what should it be and why?).  Students share their 
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answers within their group and the group comes up with and records on chart paper one 

άōŜǎǘέ ŀƴǎǿŜǊ ŦƻǊ ǘƘŜƛǊ ƎǊƻǳǇΦ  DǊƻǳǇǎ ǘƘŜƴ ǿŀƭƪ ŀǊƻǳƴŘ ǘƻ ǾƛŜǿ ƻǘƘŜǊ ƎǊƻǳǇǎΩ ŀƴǎǿŜǊǎΦ  
Quotes ς Students identify quotes from a fictional text related to the unit.  They create a chart 
listing the quote and the point they feel the quote illustrates.  

  
How the Program Will Meet the New State ELD Standards and Use the Results of the ELPAC  
  
TEACH HS bases its English Learner support program on the new 2012 California ELD Standards. The 

California English Language Development Test (CELDT), aligned to the 1999 ELD Standards, are replaced 

by the English Language Proficiency Assessments for California (ELPAC) system in 2018, which will be 
aligned to the 2012 revised CA ELD Standards.   
  
As guided by the CA ELD Standards, TEACH HS teachers provide integrated ELD instruction grounded in 

the best available research on supporting ELs in an English Immersion environment.  Students are 
expected to advance at least one ELD level annually. Our ELD Coordinator (the Principal in initial years) 

ǿƛƭƭ ǇŀǊǘƴŜǊ ǿƛǘƘ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ǘƻ ƛƴŎƭǳŘŜ 9[5 Ǝƻŀƭǎ ƻƴ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǇƭŀƴǎΣ ƛƴŎƭǳŘƛƴƎ 

specific goals to meet during dedicated ELD instruction. Additionally, our ELD Coordinator will assess 

student progress towards attainment of the standards using standards-based portfolios.   
  
If students are not making sufficient academic progress as indicated through ELPAC data, we will modify 
our EL program as needed.  

  
TEACH HS will ensure that teachers are qualified and supported to meet the needs of ELs. We will hire 
teachers that are CLAD/BLAD certified and will place a priority on hiring teacher(s) that speak Spanish 
and English and can provide strong instruction within a structured immersion classroom.  We also 

support teachers by providing professional development on structured immersion instruction, specially 

designed academic instruction in English (SDAIE) teaching strategies, language development, 
monitoring, and assessment of ELs.  We commit to monthly professional development specifically 
addressing the instructional effectiveness, reviewing assessment data and revising curriculum to meet 

our 9[ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΦ  
  
tŀǊŜƴǘǎ ŀǊŜ ƴƻǘƛŦƛŜŘ ǊŜƎŀǊŘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ 5ŜǾŜƭƻǇƳŜƴǘ ŀƭƻƴƎ ǿƛǘƘ 9[t!/ ǎŎƻǊŜǎ ŜǾŜǊȅ 

progress report or every trimester and/or as often as needed.   
  
Services and Supports For English Learners, Including Instructional Strategies And Intervention  
  
See above.  Teachers will have access to ELD assessment results to inform program placement, 
reclassification, and instruction.  TEACH HS will use assessment interpretation resources to help teachers 
and administrators use student results to inform English learners and their parents or guardians about 

student progress.  
   
TEACH HS will provide high quality professional learning opportunities for all its educators to ensure that 

every English Learner has access to teachers who are prepared to accommodate individual instruction to 
meet the levels of rigor and depth required by the CA ELD Standards.  Professional development focuses 
ƻƴ ŜƴƘŀƴŎƛƴƎ ǘŜŀŎƘŜǊΩǎ ƪƴƻǿƭŜŘƎŜ ƻŦ Ƙƻǿ ǘƻ ǘŜŀŎƘ 9ƴƎƭƛǎƘ ƭŜŀǊƴŜǊǎ ǘƻ ǊŜŀŘ ŀƴŘ ǿǊƛǘŜ as well as how to 
address the achievement gap by providing pedagogical tools to ensure that all ELs can meet the CA ELD 

Standards. All teachers receive training in the effective implementation of techniques such as SDAIE, 
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scaffolding and SIOP model.  Our ELD Coordinator also communicates the specific language needs of our 

EL students. Strategies such as front-loading content, using visuals and other means of organizing 
information, and pairing ELs with more capable peers further ensure student access to academic 
content.  

  
tǊƻŎŜǎǎ CƻǊ !ƴƴǳŀƭ 9Ǿŀƭǳŀǘƛƻƴ hŦ ¢ƘŜ {ŎƘƻƻƭΩǎ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ tǊƻƎǊŀƳ  
  
The Principal at TEACH HS is responsible for ensuring the quality and success of all instructional 

programs and will report to the Board on progress towards academic goals, including serving EL 

students. The Principal conducts regular classroom observations and provides feedback and coaching.  
In addition, the Principal works with relevant staff annually to review summative data on student 
progress, including our annual ELPAC scores.  This data analysis is followed by conversation and, if 
necessary, additional staff training. We expect our English Learners to show proficiency in content areas 

and that our ELs will improve at least one ELD level annually as measured by the ELPAC.  
  
Teachers are expected to regularly evaluate student progress by reviewing EL data from formative and 

summative assessments. Teachers use the results of this data to change their instructional practices to 

better serve each student.  In order to document progress, all teachers will receive an ELD folder for 
each of their EL students that is used to monitor individual progress at their targeted ELD level. These 
folders will include the new ELD standards by level 1-4. Teachers use these folders to collect student 

work samples, and check of mastery towards each ELD standard.   
  
 
 
 
Process and Specific Criteria for Reclassification  
  
TEACH HS monitors student mastery of the ELD standards through the use of ELD folders.  The ELD 
folder is used as a guide that, when implemented systematically and consistently, ensures the 

implementation of a quality ELD program as defined by the 2012 LAUSD English Learner Master Plan. 
¢ŜŀŎƘŜǊǎ ǎŜƭŜŎǘ ŀǎǎŜǎǎƳŜƴǘǎ ŀƴŘ ǿƻǊƪ ǎŀƳǇƭŜǎ ǘƘŀǘ ŀŎŎǳǊŀǘŜƭȅ ǊŜǇǊŜǎŜƴǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊŜƴǘ ƭŜǾŜƭ ƻŦ 

performance in listening, speaking, reading, writing and language.   
  
As English Learners progress, work samples that no ƭƻƴƎŜǊ ŎƘŀǊŀŎǘŜǊƛȊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ōŜǎǘ ǿƻǊƪ ŀǊŜ 

replaced with more representative samples. By the time an ELD portfolio is complete, it contains at least 

one sample for each domain. The ELD Coordinator reviews ELD folders at the end of each reporting 
period and EL students will receive ELD grades in addition to ELA grades in reading, writing, listening, 
and speaking.  
  
The following assessments are examples of ELD folder evidence:    

¶ Publisher ELD assessments   

¶ End-of-unit assessments from state-adopted ELD programs  

¶ Teacher/grade-level created performance tasks  

¶ Checklists to informally observe student performance in everyday activities  

¶ Core content area assignments scored using an ELD standards-based scoring rubric  
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It is the responsibility of the Principal, collaborating with the ELD Coordinator (the Principal will serve in 

this role in the first four years), will to work with classroom teachers to carry out the EL Master Plan.  
The ELD Coordinator maintains ELD portfolios, monitors classroom instruction, updates ELD levels in the 
TEACH HS Student Information System (Power School), places ELs according to ELD level, reviews EL 

monitoring rosters to ensure ELs are advancing a minimum of one ELD level per year, reviews ELD 
grades to ensure that students and parents receive updated information of ELD progress at each 
reporting period, and checks readiness for promotion, reclassification or need for intervention. The ELD 
Coordinator works with teachers to make the final decision regarding progression to the next ELD 
Proficiency Level.  

EL student reclassification criteria will include: 

¶ California Education Code Section 313[f] required criteria for reclassification: 
o Assessment of language proficiency, using an objective assessment instrument, including 

but not limited to, the state test of English language development  
o ¢ŜŀŎƘŜǊ ŜǾŀƭǳŀǘƛƻƴΣ ƛƴŎƭǳŘƛƴƎ ōǳǘ ƴƻǘ ƭƛƳƛǘŜŘ ǘƻΣ ŀ ǊŜǾƛŜǿ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊƛŎǳƭǳƳ 

mastery 
o Parent opinion and consultation 
o Comparison of student performance in basic skills against an empirically established range 

of performance in basic skills based on the performance of English proficient students of the 
same age  

¶ LAUSD English Learner Master Plan reclassification requirements for English Learners:  
o Annual ELPAC 
o Teacher evaluation based on student grades/progress report marks 
o Parent consultation and approval 
o Basic Skills Assessment 

Students scoring Level 3 or 4 on the ELPAC are considered for possible reclassification. If a student 
scores below Level 3 on any subtest (Listening, Speaking, Reading, Writing), he/she will no longer be 
considered to reclassification despite an overall score of Level 3 or Level 4. Teachers will submit ELD 

folders and work samples for each student that was administered the ELPAC regardless of score.   
  
Annual Review of Student Progress begins mid spring, after ELPAC scores become available and just after 
the second submission of ELD folders and work samples. All student ELD folders are initially reviewed by 

the ELD coordinator. If the standards check off sheet and work samples indicate Average Progress or 
Advanced Progress for their identified ELD level and ELPAC scores also meet the requirements listed 
above, the student will move forward on to the second step of the Reclassification process.   

  
The reclassification team (which includes the teacher, an Administrator, and may include a parent) 

reviews the information listed above as well as teacher recommendations and overall successful 
classroom performance in academic areas as indicated by report cards, and benchmark/summative 

assessment type tests. The reclassification team also discusses if the student has met sufficient goals 

and the team will also consult with the parent for their input If a student has satisfied all of these 
requirements they will then be recommended for reclassification pending the release of CAASPP scores 

for that year. If a student Meets or Exceeds standards on the ELA test, he/she will be officially 
reclassified, and their file will be updated to reflect Reclassified Fluent English Proficient in that 
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academic year. A student will continue to be monitored by the reclassification team for two years after 

official reclassification.   
  
Process For Monitoring Progress Of English Learners And Reclassified (RFEP) Students  
  
In order to meet the individual needs of each English learner, the ELD Coordinator carefully monitors 
student performance on both classroom assignments and standardized testing. Students scoring at the 
lowest levels of the ELPAC are provided supplemental English Instruction, focusing on skills, vocabulary 

and information that support both their oral and written English language acquisition. The goal is to 

ensure a quality instructional program that enables English Learners to attain English proficiency, 
achievement of all learning plan goals, and to have full access to the range of educational opportunities 
that TEACH HS provides for all students.  
  
Students are monitored in conjunction with the new CA ELD Standards Proficiency Level Descriptors 
(PLDs).  The PLDs describe student knowledge, skills, and abilities across a continuum, identifying what 

ELs know and can do at early stages and at exit from each of three proficiency levels: Emerging, 

Expanding, and Bridging. These descriptors guide TEACH HS teachers as they provide ELs with targeted 

instruction in English language development as well as differentiated instruction in academic content 
areas64:  
  

Emerging:  Students at this level typically progress very quickly, learning to use English for 

immediate needs as well as beginning to understand and use academic vocabulary and other 
features of academic language.   
Expanding:  Students at this level are challenged to increase their English skills in more contexts, 

and learn a greater variety of vocabulary and linguistic structures, applying their growing language 
skills in more sophisticated ways appropriate to their age and grade level.   

Bridging: Students at this level continue to learn and apply a range of high-level English language 

skills in wide variety of contexts, including comprehension and production of highly technical texts.  
¢ƘŜ άōǊƛŘƎŜέ ŀƭƭǳŘŜŘ ǘƻ ƛǎ ǘƘe transition to full engagement in grade-level academic tasks and 
activities in a variety of content areas without the need for specialized ELD instruction.  However, 

ELs at all levels of English language proficiency fully participate in grade level tasks in all content 
areas with varying degrees of scaffolding in order to develop both content knowledge and English.   

  
English learners will continue to be re-evaluated annually using the ELPAC assessment until such time as 

they have demonstrated that they are able to compete effectively with English-speaking peers in 
mainstream classrooms and are reclassified as fluent English proficient (RFEP). TEACH HS will set a 
demanding reclassification target annually as part of the Local Control Accountability Plan (LCAP) goal 
setting process. The ELD Coordinator will serve as the ELPAC testing coordinator and meets weekly with 

teachers to discuss the progress of English learners toward mastery of the CA ELD standards. The testing 

coordinator will continue to monitor students who are re-designated as RFEP during a period of two 
years, by meeting regularly with their teachers and reviewing their benchmark assessments and 

standardized testing results to ensure that they are able to keep up with their peers.  
  
Process for monitoring progress and supports for Long Term English Learners (LTELs) and Students At-
Risk of Becoming LTELs   

                                                           
64 http://www.cde.ca.gov/sp/el/er/documents/sbeoverviewpld.pdf  
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Under California law, Long Term English Learners (LTELs) are defined as those students who have spent 
seven years or more in California schools, score Far Below Basic or Below Basic on the state academic 
exams in English Language Arts (or presumably equivalents under the new CAASPP testing) and are 
ŦŀƛƭƛƴƎ ǘƻ ǇǊƻƎǊŜǎǎ ƻƴ ǘƘŜ ǎǘŀǘŜΩǎ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ǇǊƻŦƛŎƛŜƴŎȅ ŜȄŀƳ ό!. нмфоΣ [ŀǊŀύΦ  ²ƘŜƴ [¢9[s enroll 

at TEACH HS, or students are classified as LTELs after enrolling at TEACH HS, the ELD Coordinator and 

classroom teachers work together to identify the reasons why a student has not acquired English at an 
expected rate and determine the best support system for that student moving forward.  TEACH HS  
prioritizes resources (e.g. curriculum for ELD instruction) for students at risk of being identified as LTELs.  
Students and parents are made aware of the risks associated with LTEL status, as well as specific barriers 
to reclassification and ways to address them.   

  
 

GIFTED AND TALENTED STUDENTS AND STUDENTS ACHIEVING ABOVE GRADE LEVEL   

    
Some students will enter the school better prepared or be able to learn at a faster pace than the 

majority. Teachers are prepared to provide additional challenges such as more difficult assignments or 

additional work for these students with these components. Portfolios and exhibitions are used in 
assuring that students are accountable for working up to their potential by customizing expectations to 
the learner.   

  
TEACH HS uses the NWEA MAP assessment tri-annually to develop a baseline for students and to track 
growth over time. After every MAP assessment, each student receives a score which will indicate what 

he or she knows is ready to learn and projected to achieve. The RIT (Rasch Unit) scale assists TEACH HS, 
by not only comparing data with all of our students, but it will also be used to identify and support gifted 
students.  Students identified as potentially gifted may be referred for additional evaluation.  Teachers, 

administrators and parents may request an assessment.  TEACH HS administers the Otis-Lennon School 

Ability Test (OLSAT) for potential gifted designation.  Ultimately, the Principal, in consultation with 
teachers, reviews a variety of data and then determine GATE designation.  Parents are notified both in 
writing and in an in-person meeting about the designation and ways in which the school will support 

ǘƘŜƛǊ ŎƘƛƭŘΣ ŀƴŘ ǘƘŜȅ Ŏŀƴ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎΦ  ¢ƘŜ tǊƛƴŎƛǇŀƭ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ǘƻ ƳƻƴƛǘƻǊ ǘƘŜ 
progress of each GATE student, just as he/she monitors all student data and subgroups.  

  
TEACH HS meets the needs of those students achieving substantially above grade level in a number of 
ǿŀȅǎΦ  ¢9!/I I{Ωǎ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ŀǇǇǊƻŀŎƘ ǘƻ ƛƴǎǘǊǳŎǘƛƻƴ ƛǎ ŀ ǘǊŜƳŜƴŘƻǳǎ ōŜƴŜŦƛǘΦ  Once students are 
assessed for a baseline, teachers work with the school administrators in creating appropriate 

differentiation (i.e. activities, exercises, instruction) of the core curriculum in four specific areas: 
environment, content, process, and products.  !ǎ ŘƛǎŎǳǎǎŜŘ ŀōƻǾŜΣ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ t9t ƛǎ ǘŀƛƭƻǊŜŘ ǘƻ 

his/her individual needs, ŀƴŘ ǘŜŀŎƘŜǊǎ ǊŜŦŜǊ ǘƻ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ t9t ŀǎ ǘƘŜȅ ŘƛŦŦŜǊŜƴǘƛŀǘŜ ƛƴǎǘǊǳŎǘƛƻƴΦ  
Practice and assessments are leveled and may include Routine, Non-Routine, and Novel problems, so 
that students excelling can continue to challenge themselves by applying current knowledge to new or 
novel tasks.  This type of differentiation is at an appropriate level to challenge GATE and high achieving 
students. This is individualized based on each sǘǳŘŜƴǘΩǎ ŘŀǘŀΤ ƛƴŎƭǳŘƛƴƎ ǘŜŀŎƘŜǊ ŎǊŜŀǘŜŘ ŀǎǎŜǎǎƳŜƴǘǎΣ 

benchmarks, and standardized tests.   
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STUDENTS ACHIEVING BELOW GRADE LEVEL   

 
The progress of all TEACH HS students is reviewed throughout the year, with progress and concerns 

ǊŜŎƻǊŘŜŘ ƛƴ ŜŀŎƘ ǎǘǳŘŜƴǘǎ tŜǊǎƻƴŀƭƛȊŜŘ 9ŘǳŎŀǘƛƻƴŀƭ tƭŀƴ όt9tύΦ  ¢9!/I I{ ƛŘŜƴǘƛŦƛŜǎ ǎǘǳŘŜƴǘǎΩ 
performing below grade level through the results of PEP and student work products. Teachers, Principal 
and Curriculum Coordinator work together by analyzing data and making recommendations to identify 

ǎǘǳŘŜƴǘǎΩ ǎǘǊǳƎƎƭƛƴƎ ǘƻ ǎǘŀȅ ŀǘ ƎǊŀŘŜ ƭŜǾŜƭ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ȅŜŀǊ ōȅ ƻƴ-going assessments and monitoring 

their PEP.  
  
In an effort to improve the performance for all students including those who have been identified as low 
achieving, or at risk of retention, the following takes place:  
  
1. tŀǊŜƴǘǎ ŀǊŜ ƛƴŦƻǊƳŜŘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎŀŘŜƳƛŎ ǎǘŀƴŘƛƴƎ ǿƛǘƘƛƴ ƻƴŜ ǿŜŜƪ ƻŦ ƛŘŜƴǘƛŦƛŎŀtion via 

phone call and a mailed letter.  
2. Within three weeks of identification, a conference is scheduled between the student, parent, 

teachers, and the administrative staff to develop an action plan.  The action plan has specific 

responsibilities for the student, parent, and teachers.  
3. The student receives supplemental support services from Instructional Aids to help assist students 

during station rotation and other instructional time. 
4. Teachers provide remedial tutoring through individualized and/or small group assistance as well as 

after school.  

  
The Principal monitors student progress of those students substantially below grade level in the same 

ǿŀȅ ƘŜκǎƘŜ ƳƻƴƛǘƻǊǎ ǎǘǳŘŜƴǘ ǇǊƻƎǊŜǎǎ ŦƻǊ ŀƭƭ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎǘǳŘŜƴǘǎ ς ŎŀǇǘǳǊŜŘ ƛƴ ǎǘǳŘŜƴǘǎΩ t9tǎΣ 

which are online and updated regularly. The plans are reviewed at least monthly by teachers during 
collaboration and PD time, and include key progress information, such as:  

  
Å standardized test scores;  
Å individual class assessment scores (formative and summative);  

Å specific academic interventions used or in process;  
Å student goals;  

Å teacher comments  
  
Through Google Drive, pŀǊŜƴǘǎ ƘŀǾŜ ŀŎŎŜǎǎΣ ŀǎ ǇǊŜǾƛƻǳǎƭȅ ƳŜƴǘƛƻƴŜŘΣ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΩǎ t9tΣ ǿƘƛŎƘ ǎŜǊǾŜ ŀǎ 
a key tool to engage parents in focused conversations around ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ƎƻŀƭǎΦ  9ǾŜǊȅ 
ǎǘǳŘŜƴǘΩǎ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊ ǎŜǊǾŜǎ ŀǎ ǘƘŜ ǇǊƛƳŀǊȅ ƭƛŀƛǎƻƴ ŦƻǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǿƛǘƘ ǘƘŀǘ ǎǘǳŘŜƴǘΩǎ ǇŀǊŜƴǘ 
for these discussions.  

  
SOCIO-ECONOMICALLY DISADVANTAGED/LOW-INCOME STUDENTS   

  
TEACH HS is committed to meeting the needs of all students who enroll in the school. As noted, TEACH 
HS is located in a neighborhood where the vast majority of residents are of a low socioeconomic status.  
In order to support students of a low socioeconomic background TEACH HS does the following:  
Å Enable inclusive curriculum and assessment design 
Å Provide a variety of engaging enrichments in the arts, technology, field trips and other 

ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŜȄǇŀƴŘ ǎǘǳŘŜƴǘǎΩ ŜȄǇƻǎǳǊŜ ŀƴŘ ƳŜŀƴǎ ƻŦ ǎŜƭŦ-expression    
Å Promote engagement with, and support from, others  
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Å 9ƴŎƻǳǊŀƎŜ ΨƘŜƭǇ-ǎŜŜƪƛƴƎΩ ōȅ ǎǘǳŘŜƴǘǎ     

Å Resource and support teachers of LSES students  
  
We create a sense of belonging for LSES students, ensure there are collaborative learning opportunities 
and peer-to-peer contact inside and outside the curriculum and provide opportunities for families and 

communities to engage with the institution.  We enŎƻǳǊŀƎŜ ΨƘŜƭǇ-ǎŜŜƪƛƴƎΩ ōȅ ǎǘǳŘŜƴǘǎ ōȅ ǊŜǉǳƛǊƛƴƎ ǎǘŀŦŦ 

to use early feedback, providing feedback to students before an official grade report with opportunities 
ǘƻ ƳŀǎǘŜǊ ǎǘŀƴŘŀǊŘǎ ǇǊŜǾƛƻǳǎƭȅ ƴƻǘ ƳŀǎǘŜǊŜŘΦ ²Ŝ ƴƻǊƳŀƭƛȊŜ ΨƘŜƭǇ-ǎŜŜƪƛƴƎΩ ŀƴŘ ǇǊƻǾƛŘŜ ƛƴŦǊŀǎǘǊǳŎǘǳre 
and resources to allow the monitoring and management of at-risk students. We minimize financial 
challenges for students by offering free uniforms, including a PE uniform. Additionally, our students 
have had access to health screenings, vision screenings and free health immunizations through our 

partners at Hope Street Family Center.  
  
In addition to the institutional supports, TEACH HS teachers provide intangible services that benefit 

students from LSES backgrounds. Our teachers:  
Å Know and respect our students; they embrace and integrate their diversity and enable 
ŎƻƴǘǊƛōǳǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ƪƴƻǿƭŜŘƎŜ ǘƻ ŜǾŜǊȅƻƴŜΩǎ ƭŜŀǊƴƛƴƎΦ  

Å Offer our students flexibility, variety and choice while upholding academic standards, students 

have choice in assessment and variety in teaching and learning strategies.  

Å Make expectations clear, using accessible language; We speak and write in plain language, and 

scaffold to more elevated language, to ensure students understand the concepts being taught, 
our expectations of them and what is required to be a successful student.  

Å {ŎŀŦŦƻƭŘ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΤ ²Ŝ ǘŀƪŜ ŀ ǎǘŜǇ-by-step approach to teaching to ensure 
students build on what they bring to their education and are taught the particular discourses 
necessary to succeed.  

Å We are available and approachable to guide student learning; we make use of our individual 

expertise and guidance to improve their learning and performance.  
Å We are reflective; we reflect and seek to act on our own reflections, those from peers and 

informal feedback from students, to continuously improve our teaching practice and our 
ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΦ  

  
STUDENTS WITH DISABILITIES   

  
See District Required Language, above.  
  
STUDENTS IN OTHER SUBGROUPS   

  
TEACH HS offers a variety of support for students with extraordinary needs, such as foster youth and 

homeless students.  Our extensive intervention program provides several levels of guidance depending 

on the need of the student, including counseling, and referrals to outside resources.  The Principal 

ǎŜǊǾŜǎ ŀǎ ǘƘŜ ǎŎƘƻƻƭ ŘŜǎƛƎƴŜŜ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƳƻƴƛǘƻǊƛƴƎ ŦƻǎǘŜǊ ŀƴŘ ƘƻƳŜƭŜǎǎ ǎǘǳŘŜƴǘǎΩ ƎǊƻǿǘƘΣ ǎǳǇǇƻǊǘ 
services and achievement of school and individual goals.  If a parent or student indicates they are living 
in a situation that would qualify as homeless the school will inform them of their rights under the 
McKinney-Vento Act. TEACH HS adheres to the McKinney-Vento Act and provides all required supports 
to its homeless youth.  
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¢ƘŜ {{¢ ŀƴŘ ǎǘǳŘŜƴǘΩǎ ǘŜŀŎƘŜǊ ŎƻƭƭŀōƻǊŀǘŜ ŎƭƻǎŜƭȅ ǿƛǘƘ ŀ ǎǘǳŘŜƴǘΩǎ ǿǊŀǇ ŀǊƻǳƴŘ ǘŜŀƳ όǎƻŎƛŀƭ ǿƻǊƪŜǊǎΣ 

etc.) and ensure close communication with external service providers (as appropriate) regarding a 
ǎǘǳŘŜƴǘΩǎ ǿŜƭŦŀǊŜ ŀƴŘ ǇǊƻƎǊŜǎǎ ƛƴ ǎŎƘƻƻƭΦ     
  
As detailed above, our SST process and teacher training will ensure that all students with special needs 

are promptly identified and provided the supports they need, including referrals for students and their 

families to outside support organizations.  
  
  

A TYPICAL DAY   
  
A typical day for a student at TEACH HS begins with their arrival to the campus filled with students 
laughing, talking, and playing either volleyball or basketball.  As they enter the gate, students get one of 
ǘƘŜ ŦƛǾŜ IΩǎ ŦǊƻƳ ǘƘŜ tǊƛƴŎƛǇŀƭΦ  {ǘǳŘŜƴǘǎ ŎƘƻǎŜ ǿƘƛŎƘ ƻŦ ǘƘŜ ŦƛǾŜ they want each day as if they are 
ǎŜƭŜŎǘƛƴƎ ŀ ƳŜŀƭ ŦǊƻƳ ŀ ƳŜƴǳΦ  ¢ƘŜ ŘŀȅΩǎ ƻŦŦŜǊƛƴƎ ƛǎ ŀƭǿŀȅǎ ǘƘŜ ǎŀƳŜΥ ƘǳƎǎΣ ƘŀƴŘǎƘŀƪŜǎΣ ƘƛƎƘ ŦƛǾŜǎΣ 
hellos, and head nods.  A student who has been at the school for years may opt for a hug, while one who 
is struggling with anxiety for an upcoming exam may chose the head nod.  Whichever they chose, 
ǎǘǳŘŜƴǘǎ ŀǊŜ ƎǊŜŜǘŜŘ ŀǘ ǘƘŜ ƎŀǘŜ ŜŀŎƘ Řŀȅ ŀƴŘ ǿŜƭŎƻƳŜŘ ǘƻ άǘƘŜƛǊ ǎŎƘƻƻƭΦέ  ¢ƘŜȅ ǉǳƛŎƪƭȅ ƴƻǘƛŎŜ ǘƘŀǘ ǘƘŜ 
9th grade students are separated from the upper grades and there is a designated senior area, where the 
soon to be graduates all wear ties.  Promptly at 7:55am the building opens, and students begin their trek 
to class.   
 
Students start the day in Advisory, where they digest άhǾŜǊŎƻƳƛƴƎ hōǎǘŀŎƭŜǎέΣ ŀ нмst century learner 
curriculum designed to make them well rounded, principled adults with vales, financial competence and 
common sense over the course of 20 different topics  Affirmations are recited each day where students 
take oaths to themselves and their own development.  Following these affirmations, students use the 
remaining 45 minutes to discuss the character education that permeates the school culture, such as 
dignity, kindness or creative problem solving.  Monthly assemblies are held to publicly celebrate 
students who personify the character pillars. 
 
The hallways experience one-way traffic and students walk until they reach their classrooms.  Upon 
ŜƴǘǊŀƴŎŜΣ ǎǘǳŘŜƴǘǎ ōŜƎƛƴ ǿƻǊƪƛƴƎ ƻƴ ŀ ά5ƻ bƻǿέ ŀǎǎƛƎƴƳŜƴǘ ŘŜǎƛƎƴŜŘ ǘƻ ŀǎǎŜǎǎ ǎǘǳŘŜƴǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎΦ  
Instruction is rigorous, multi-faceted, differentiated and engaging.  In English, students experience 
culturally relevant content, while in science students work in groups and on projects to master 
standards.  On Wednesdays, students are in class for 50 minutes each, and this time is spent doing 
assessments. 
 
Nutrition consists of the service of a welcomed meal, usually something hot ranging from tamales to 
French toast.  Students come from either Latino or African American ancestry and strangely it seems 
meaningless to them as they all get along.  There is a familial vibe among students and a connection 
between students and teachers.  Staff members know students by their attributes, not their physical 
ŀǇǇŜŀǊŀƴŎŜΦ  Lǘ ƛǎ ŎƻƳƳƻƴ ǘƻ ƘŜŀǊ ŀ ǎǘŀŦŦ ƳŜƳōŜǊ ǎŀȅΣ άPlease tell Joe to see me at lunch, yes Joe, the 
10th grader in the music clubΦέ  ! ƭƻƻƪ ŀŎǊƻǎǎ ŎŀƳǇǳǎ ŘǳǊƛƴƎ bǳǘǊƛǘƛƻƴ ǿƛƭƭ ǊŜǾŜŀƭ ǎǘǳŘŜƴǘǎΦ  ¢ƘŜǊŜ ŀǊŜ ƴƻ 
bells, no fights, and no mean kids.  Everyone is seemingly bonded by their attendance at TEACH HS and 
while there are issues, students are free to be themselves and learn in a safe environment. 
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Following Nutrition, the next period entails a walk through the same hallway.  If in PE class, students can 
be expected to challenge themselves to increase their strength, speed or stamina.  While in Math, 
students compete for the public praise that accompanies the arrival at the correct answer.  Classes are 
run in an orderly manner, but it is not uncommon to hear the noise of debate, challenge and 
controversy.  Students are pushed to question, probe and defend their positions.  Teachers use stations 
to facilitate employing several modalities simultaneously.  Technology is embraced for learning 
purposes, but no students are allowed to use cell phones while on campus.  Every student seems to 
have selected an adult on campus that they relate to and learn from.  The female janitor has girls who 
hang out with her when possible, and the campus aid shoots baskets with the boys on breaks. 
 
Lunchtime is an interesting scene.  Students separate themselves according to whom they chose to hang 
around.  However, there is interaction between the various factions and a generally harmonious vibe.  
There is noise, laughter and rushing to get to club or team meetings.  Students create organizations by 
submitting bylaws and procuring a staff sponsor.  There is a K-tƻǇ /ƭǳō ŀƴŘ ŀ ƎƛǊƭΩǎ ǎǳǇǇƻǊǘ ƎǊƻǳǇ ŎŀƭƭŜŘ 
Passionfruit.  For the entire 30 minutes of lunch, students gather, play and mostly laugh. 
 
Following lunch, the final period of the day is approached wƛǘƘ ŀ ƪƛƴŘ ƻŦ ŜƴǘƘǳǎƛŀǎƳ ǘƘŀǘ ŘƻŜǎƴΩǘ ƳŀǘŎƘ 
the hour.  Although students have been in school for 6 or more hours, they are still energized and eager 
to learn.  Classrooms are still engaged, and students work as if unaffected by fatigue or routine.  
Whether completing an assignment via computer or submitting written work, students compete and 
attempt to produce their best effort.  The happy, pleasant environment of TEACH is most evident during 
group work.  Students go about their tasks harmoniously and with precision.  Teachers guide more than 
lead since students are encouraged to self-discover.  After school, most students linger on campus 
ǿƛǘƘƻǳǘ ŀƴȅ ǊŜŀƭ ǇǳǊǇƻǎŜ ƻǘƘŜǊ ǘƘŀƴ ǘƻ ǊŜƳŀƛƴ ƛƴ ǘƘŜ ǎŀŦŜ ŜƴǾƛǊƻƴƳŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŀƭƭǎΦ  ¢9!/I I{ 
is a more pleasanǘ ǇƭŀŎŜ ǘƘŀƴ ŀ ƭƻǘ ƻŦ ǎǘǳŘŜƴǘΩǎ ƘƻƳŜǎΦ 
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ELEMENT 2 ɀ MEASURABLE PUPIL OUTCOMES AND 

ELEMENT 3 ɀ METHOD BY WHICH PUPIL PROGRESS TOWARD 
OUTCOMES WILL BE MEASURED  
 
ά¢ƘŜ ƳŜŀǎǳǊŀōƭŜ ǇǳǇƛƭ ƻǳǘŎƻƳŜǎ ƛŘŜƴǘƛŦƛŜŘ ŦƻǊ ǳǎŜ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦ άtǳǇƛƭ ƻǳǘŎƻƳŜǎΣέ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ ǘƘƛǎ 
part, means the extent to which all pupils of the school demonstrate that they have attained the skills, 
knowledge, and attitudes specified as gƻŀƭǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳΦ tǳǇƛƭ ƻǳǘŎƻƳŜǎ ǎƘŀƭƭ ƛƴŎƭǳŘŜ 
outcomes that address increases in pupil academic achievement both schoolwide and for all groups of pupils 
served by the charter school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of 
Section 47607. The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 
52060, that apply for the grade levels served, or the nature of the program operated, by the charter schoƻƭΦέ (Ed. 
Code § 47605(b)(5)(B).) 
 
ά¢ƘŜ ƳŜǘƘƻŘ ōȅ ǿƘƛŎƘ ǇǳǇƛƭ ǇǊƻƎǊŜǎǎ ƛƴ ƳŜŜǘƛƴƎ ǘƘƻǎŜ ǇǳǇƛƭ ƻǳǘŎƻƳŜǎ ƛǎ ǘƻ ōŜ ƳŜŀǎǳǊŜŘΦ ¢ƻ ǘƘŜ ŜȄǘŜƴǘ 
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way 
information iǎ ǊŜǇƻǊǘŜŘ ƻƴ ŀ ǎŎƘƻƻƭ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǊŜǇƻǊǘ ŎŀǊŘΦέ  (Ed. Code § 47605(b)(5)(C).) 

 
MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 
 
Charter School shall meet all statewide content and performance standards and targets. (Ed. Code §§ 
47605(c)(1), 60605.)   
 
Charter School shall comply with all applicable laws and regulations related to AB 97 (2013) (Local 
Control Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all 
requirements pertaining to pupil outcomes.  
 
STANDARDIZED TESTING  
 
Charter School agrees to comply with state requirements for participation and administration of all 
state-mandated tests, including computer-based assessments. Charter School shall submit and maintain 
complete, accurate, and up-to-date California Longitudinal Pupil Achievement Data System (CALPADS) 
data in accordance with the requirements of California Code of Regulations, title 5, section 861. Charter 
School hereby grants authority to the State of California to provide a copy of all test results directly to 
the District as well as Charter School. Upon request, Charter School shall submit, in the requested 
format (e.g., CD), a copy of the results of all state-mandated tests to the District. 
 
 

MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM   
  
Please see Element 1, Section 10, The Requirements Of California Education Code § 47605(B)(5)(A)(ii).  

  
MEASURABLE PUPIL OUTCOMES: SUMMATIVE ASSESSMENT PERFORMANCE TARGETS  
  
Please see Element 1, Section 10, The Requirements Of California Education Code § 47605(B)(5)(A)(ii).  

  
METHOD FOR MEASURING PUPIL PROGRESS TOWARD OUTCOMES: FORMATIVE ASSESSMENT  
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TEACH HS is committed to data-driven instruction and implements a rigorous assessment program to 

ensure that student performance levels are meeting or progressing towards the state and school 
academic objectives.  As part of the annual LCAP planning and reflection process, student achievement 
data is disaggregated to clearly identify the academic performance of students by statistically significant 

sub-groups (e.g., by ethnicity, gender, English Learners, socioeconomically disadvantaged students, and 
students with disabilities) to determine new annual achievement of goals.  Assessment data is used 
throughout the year to drive decisions about overall program development, curriculum modifications 
and allocation of resources.  The Principal, Superintendent and teachers all are held accountable by the 
Board of Directors for meeting student outcome goals.  

  
NWEA MAPs norm-referenced benchmark assessments in ELA and Math, SBAC Interims and other 

diagnostic and benchmark assessments, along with teacher-created, publisher and online assessment 
tools, are analyzed individually by teachers and in collaborative groups during weekly planning in order 

to target student needs and plan program improvements. In addition, teachers use the following 
methods to assess student progress and fulfillment of instructional objectives: 
 
Å PBL Presentations of Learning:  For all grades, at the end of each semester, students 

demonstrate learning across disciplines.  Students work in extended project blocks during the 
last week of each semester.  Presentations of Learning may take the form of an exhibit, 
community project or theatrical presentation.  Students in 9th grade might create stops along 
the Silk Road complete with the cultural-historical conditions, maps and distance calculations, 
scientific discoveries, and stories found along the way.  Students in 10th grade might stage a 
demonstration and debate that compare the scientific and technological changes of the current 
age with those of the Scientific Revolution through the modern age complete with an analysis of 
the impacts on science and society.  Students in 12th grade might complete a service learning 
project on the technology divide and its impact on freedom, equality, economics and democracy 
complete with surveys, data analysis and a proposal presented to local authorities. 

Å Capstone Project: Each 12th grade students completes a capstone project at the end of their 
senior year.  

 

TEACH HS uses the following methods to assess student progress and fulfillment of instructional 
objectives:  
 
Assessment, Purpose, Grade Levels and Administration Timeline  

Assessment  Purpose  Grade  Administration Timeline  

Internally-Created   
Tests and Rubrics for 
Performance-Based Tasks 
and Projects  

Measure standards mastery 
in each subject and progress 
against IIP and IEP goals (as 
applicable)   

9-12  Daily and /or weekly 

Publisher-Designed 
Assessments (Online and 
paper-based)  

Assess standards mastery and 
progress against PEP goals   

9-12  End of each unit  

Writing Rubrics  Assess mastery of grade-level 
writing standards  

9-12  Daily and/or weekly  
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CAASPP ς SBAC  State Criterion-Based  
Assessment in ELA and Math  

11  Once a year  

CAASPP Interim 
Exams/IABs 

State Criterion-Based 
Assessment in ELA and math 

9-11 Quarterly 

California Science Test 
(CAST)  

State Assessment in Science  9-11 Once a year  

California Alternative 
Assessment (CAA)  

Alternative assessment in ELA, 
Math and Science  

11 Once a year  

NWEA MAPs  National Normed-Referenced 
Assessment in ELA and Math  

9-11  Beginning, mid- and end-of-
year  

Interim Comprehensive  
Assessments; Interim  
Assessment Blocks  

Summative ELA and Math 
assessment of mastery  

9-11  At end of units of study per 
curriculum  

ELPAC  Measure English language 
acquisition  

9-12  Upon enrollment; twice 
annually for all ELs  

PBL Project and 
Presentation  

Demonstrate learning across 
disciplines 

9-12  Each semester 

UCLA Math Diagnostic and 
Placement Tests 

Measure mathematics ability 9-12 Upon enrollment; as needed 

Capstone Project Demonstrate learning across 
disciplines 

12 End of senior year 

  
DATA ANALYSIS AND REPORTING   
 
TEACH HS utilizes the highly customizable and integrated Power School management system (already in 

ǇƭŀŎŜ ŀǘ ƻǳǊ ǘǿƻ ŜȄƛǎǘƛƴƎ ǎŎƘƻƻƭǎύ ǘƻ ǘǊŀŎƪ ŀƴŘ ƳƻƴƛǘƻǊ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ƻƴ ŎƭŀǎǎǊƻƻƳ ŀƴŘ ǎǘŀǘŜ 

standardized assessments.  Power School includes student information such as registration, attendance, 
demographics, emergency contacts and more. We also utilize Power School to collect, analyze, and 
communicate to parents and other stakeholders a variety of reports on student achievement, including 
school-wide and subgroup analyses. While the Principal has primary responsibility for overseeing all 
student achievement data entry, analysis, reporting and reflection on data, all teachers receive intensive 

training on student achievement data and effective usage of Power School.  
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The Chief Executive Officer, Superintendent, Principal and faculty, also using the tools listed above, 

monitor and support the academic achievement and psychological well-being of the students, with the 
Board of Directors ultimately responsible for the schƻƻƭΩǎ ŀŎƘƛŜǾŜƳŜƴǘΦ !ǎ ǎǘŀǘŜŘ ǇǊŜǾƛƻǳǎƭȅΣ ǘƘŜ 
Principal is held accountable to the Board of Directors for student outcomes, as well as any federal 

and/or state accountability metrics.  
  
The Administrative leadership collects and synthesizes schoolwide and grade level data together with 
teachers as well as conducting a separate analysis among the administrative team to examine the 
instructional program from a big picture perspective.  On an annual basis, specific annual goals such as 
those set in the LCAP are evaluated and new goals are set based on data.  This analysis allows the 
administrators to determine professional development, determine needed refinement of the 

instructional program, intervention, and to determine adequacy of curricula, and to utilize as a 
component of teacher evaluation.   

  
5ǳǊƛƴƎ ŜŀŎƘ ǎǳƳƳŜǊΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǇƭŀƴƴƛƴƎ ǎŜǎǎƛƻƴǎΣ ǘŜŀŎƘŜǊǎ ǎǇŜƴŘ ǘƛƳŜ ŜǾŀƭǳŀǘƛƴƎ 
results ς both aggregated and disaggregated ς ŦǊƻƳ ǇǊƛƻǊ ȅŜŀǊΩǎ ŀǎǎŜǎǎƳŜƴǘǎ όǿƘŜǊŜ ŀǾŀƛƭŀōƭŜ ŦƻǊ 
students returning to TEACH HS from the previous year) to evaluate program effectiveness and use the 
data to guide curricular development.  This essential assessment data is used to inform instruction and 

professional development.  NWEA MAP, SBAC Interims and other benchmark testing results also play a 

key role in the development of PEPs, which are evaluated and reviewed quarterly during staff 

development.  
 

Teachers also meet throughout the year in Professional Learning Communities to discuss assessment 
results by grade levels, as a whole staff, and in dialogue with students, parents, and administrators. 
These conversations are used to improve curriculum and instruction as well as to evolve the assessment 

process itself. Additionally, students also conduct ongoing self-assessments in class.  

   

GRADING, PROGRESS REPORTING AND PROMOTION/RETENTION   
  
Student progress reports and report cards are an important record of student progress, where 

assessment results are interpreted clearly, meaningfully and consistently.  Student assessment through 
the grading process is correlated to proficiency levels on the CA CCSS.  Student progress reports and 
report cards create a succinct written record of student performance by compiling data from multiple 
assessments.  Progress reports/report cards are one of several ways to keep parents informed about 
student performance and insure that data collection is regular and consistent.  Additionally, student and 

teacher attendance and retention rates are also monitored by the Office Manager as these are closely 

related to student success.  Progress reports are issued monthly and report cards are issued twice a 
year. Teacher grade-books are kept electronically in Power School.  All specific information regarding 

ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ŀǊŜ ƳŀŘŜ ŀǾŀƛƭŀōƭŜ ǘƻ ǘƘŜ ǇŀǊŜƴǘǎ Ǿƛŀ ŀƴ ƻƴƭƛƴŜ ǇŀǊŜƴǘ ǇƻǊǘŀƭ ŀƴŘ ǎŜƴǘ ƘƻƳŜ ƳƻƴǘƘƭȅΦ   
  
The school also provides opportunities for parents and teachers to meet and discuss student progress. 
This occurs on a formal basis through scheduled parent conference days once each semester, as well as 

ƻƴ ŀƴ άŀǎ ƴŜŜŘŜŘέ ōŀǎƛǎ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊΦ  
  
Grade Computation   
LƴǘŜǊƛƳ ǇǊƻƎǊŜǎǎ ǊŜǇƻǊǘǎ ŀǊŜ ƎŜƴŜǊŀǘŜŘ ƳƻƴǘƘƭȅΦ  ¢ŜŀŎƘŜǊǎ ǳǎŜ ŀ ǎǘŀƴŘŀǊŘ άп-Ǉƻƛƴǘέ ǎǘŀƴŘŀǊŘǎ-based 
grading scale that is translated into A, B, C or F letter grades, as shown below. 
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A: 4.0-3.3 
B: 3.32-2.7 
C: 2.69-2.0 

F: 1.9-1 
 
TEACH HS follows a two-semester calendar.  Grades are determined by demonstrated proficiency on 
assignments, projects and assessments that are linked to the Common Core State Standards, as well as 
work habit and citizenship grades (assigned separately from standards proficiency to reflect effort, 

compliance and completion of work).  All teachers work collaboratively to align their grading criteria and 

ensure consistency throughout the school.   
  
School-wide Report of Regarding Annual Progress  
The annual School Accountability Report Card (SARC) is prepared each year by February 1 as required 

ŀƴŘ ǇƻǎǘŜŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŜōǎƛǘŜΦ hǾŜǊŀƭƭ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ Řŀǘŀ ŀǎ ǿŜƭƭ ŀǎ ǎǳōƎǊƻǳǇ Řŀǘŀ ŀǊŜ 
included in the SARC.  The SARC is posted on the school website.  
  
Promotion and Retention  
Despite our model of differentiated, personalize instruction and comprehensive supports through an RTI 
model, we recognize that in some instances, a student may still be far below grade level and retention 

may be warranted.  We believe that retention is a last resort.  Parents are informed through SST 
meetings and in written reports of student progress about the possibility of their child being retained; 

this notice is provided by March.  While parent input and preference are considered, the decision to 

retain a student is made by the Principal on a case-by-case basis.     
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ELEMENT 4 ɀ GOVERNANCE  
 
ά¢ƘŜ ƎƻǾŜǊƴŀƴŎŜ ǎǘǊǳŎǘǳǊŜ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ƛƴŎƭǳŘƛƴƎΣ ōǳǘ ƴƻǘ ƭƛƳƛǘŜŘ ǘƻΣ ǘƘŜ ǇǊƻŎŜǎǎ ǘƻ ōŜ ŦƻƭƭƻǿŜŘ ōȅ ǘƘŜ 
ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ǘƻ ŜƴǎǳǊŜ ǇŀǊŜƴǘŀƭ ƛƴǾƻƭǾŜƳŜƴǘΦέ (Ed. Code § 47605(b)(5)(D).) 

 
GENERAL PROVISIONS 
 
As an independent charter school, Charter School, operated as or by its nonprofit public benefit 
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations of 
Charter School.  
 
Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its 
governing board and/or nonprofit corporation are and remain consistent with the provisions of this 
Charter. In the event that the governing board and/or nonprofit corporation operating Charter School 
amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD within 30 days of 
adoption.  
 
Charter School shall send to the CSD copies of all governing board meeting agendas at the same time 
that they are posted in accordance with the Brown Act. Charter School shall also send to the CSD copies 
of all board meeting minutes within one week of governing board approval of the minutes. Timely 
ǇƻǎǘƛƴƎ ƻŦ ŀƎŜƴŘŀǎ ŀƴŘ ƳƛƴǳǘŜǎ ƻƴ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ǿƛƭƭ ǎŀǘƛǎŦȅ ǘƘƛǎ ǊŜǉǳƛǊŜƳŜƴǘΦ 
 
The District reserves the right to appoint a single representative to the Charter School governing board 
pursuant to Education Code section 47604(b). 
 
LEGAL AND POLICY COMPLIANCE 
 
Charter School shall comply with all applicable federal, state, and local laws and regulations, and District 
policies as it relates to charter schools adopted through Board action.65    
 
Charter School shall comply with all applicable federal and state reporting requirements, including but 
not limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and 
Education Code section 47604.33. 
 
Charter School shall comply with the Brown Act and the Public Records Act. 
 
Charter School and all employees and representatives of Charter School, including members of Charter 
{ŎƘƻƻƭΩǎ ƎƻǾŜǊƴƛƴƎ ōƻŀǊŘΣ ƳŜƳōŜǊǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ƻǊ ƎƻǾŜǊƴƛƴƎ ōƻŀǊŘ ŎƻƳƳƛǘǘŜŜǎ ŀƴŘ ŎƻǳƴŎƛƭǎΣ 
Charter School administrators, and managers, shall comply with federal and state laws, nonprofit 
integrity standards, and LAUSD charter school policy, regarding ethics and conflicts of interest. Charter 
{ŎƘƻƻƭ ǎƘŀƭƭ ŜƴǘŜǊ ƛƴǘƻ ŀƭƭ ǘǊŀƴǎŀŎǘƛƻƴǎ ŀƴŘ ŎƻƴŘǳŎǘ ōǳǎƛƴŜǎǎ ǿƛǘƘ ŀƭƭ ǇŜǊǎƻƴǎ ŀƴŘ ŜƴǘƛǘƛŜǎ ŀǘ ŀǊƳΩǎ ƭŜƴƎǘƘ 
or, in the case of otherwise permissible related party transactions, in a manner eqǳƛǾŀƭŜƴǘ ǘƻ ŀǊƳΩǎ 
length.    

                                                           
65The District is in the process of compiling a list of LAUSD policies that apply to its authorized charter schools. The 
list will be finalized by April 1, 2018. Charter Schools Division staff will annually review District policies and make 
recommendations to the LAUSD Board of Education on continued application to charter schools. 
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Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of 
a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of Non-Renewal, or 
equivalent notice, by the LAUSD Board of Education.   
 
TITLE IX, SECTION 504, AND UNIFORM COMPLAINT PROCEDURES 
 
Charter School shall designate at least one employee to coordinate its efforts to comply with and carry 
out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and section 504 of 
ǘƘŜ wŜƘŀōƛƭƛǘŀǘƛƻƴ !Ŏǘ ƻŦ мфто όά{ŜŎǘƛƻƴ рлпέύΣ ƛƴŎƭǳŘƛƴƎ ŀƴȅ ƛƴǾŜǎǘƛƎŀǘƛƻƴ ƻŦ ŀƴȅ ŎƻƳǇƭŀƛƴǘ ŦƛƭŜŘ ǿƛǘƘ 
Charter School alleging its noncompliance with these laws or alleging any actions which would be 
prohibited by these laws. Charter School shall notify all of its students and employees of the name, 
office address, and telephone number of the designated employee or employees. 
 
Charter School shall adopt and publish complaint procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action that would be prohibited by Title IX 
or Section 504. 
 
Charter School shall adopt and implement specific and continuing procedures for notifying applicants for 
admission and employment, students and parents of elementary and secondary school students, 
employees, sources of referral of applicants for admission and employment, and all unions or 
professional organizations holding collective bargaining or professional agreements with Charter School, 
that Charter School does not discriminate on the basis of sex or mental or physical disability in the 
educational programs or activities which it operates, and that it is required by Title IX and Section 504 
not to discriminate on any such basis. 
 
Charter School shall establish and provide a uniform complaint procedure in accordance with applicable 
federal and state laws and regulations, including but not limited to all applicable requirements of 
California Code of Regulations, title 5, section 4600 et seq.    
 
Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees, 
including Education Code sections 49010 - 49013, and extend its uniform complaint procedure to 
complaints filed pursuant to Education Code section 49013.  
 
Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the Local 
Control Funding Formula legislation provisions set forth in Education Code section 52075. 
 
RESPONDING TO INQUIRIES 
 
Charter School, including its nonprofit corporation shall promptly respond to all reasonable inquiries, 
including but not limited to inquiries regarding financial records from the District, and shall cooperate 
with the District regarding any inquiries. Charter School acknowledges that Charter School, including but 
not limited to its nonprofit corporation, is subject to audit by LAUSD, including, without limitation, audit 
by the District Office of the Inspector General. Charter School shall provide the District with current, 
complete, and accurate contact information for Charter School, Charter School administrators, and 
Board members. 
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If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related to 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǇŜǊŀǘƛƻƴǎΣ or breach of the Charter, is received or discovered by the District, Charter 
School, including but not limited to its nonprofit corporation, employees, and representatives, shall 
cooperate with any resulting inquiry and/or investigation undertaken by the District and/or the Office of 
the Inspector General Investigations Unit. 
 
Charter School acknowledges and agrees that persons and entities that directly exercise control over the 
ŜȄǇŜƴŘƛǘǳǊŜ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇǳōƭƛŎ ŦǳƴŘǎ ǎƘŀƭƭ ōŜ ǎǳōƧŜŎǘ ǘƻ ŀƭƭ ƴŜŎŜǎǎŀǊy and appropriate District 
charter school oversight. 
   
NOTIFICATION OF THE DISTRICT 
 
Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or notices of 
workplace hazards, investigations by outside governmental regulatory or investigative agencies, 
lawsuits, changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal 
complaints or notices, within one week of receipt of such notices by Charter School. Unless prohibited 
by law, Charter School shall notify the CSD in writing of any internal investigations within one week of 
commencing investigation. Charter School shall notify the CSD within 24 hours of any dire emergency or 
serious threat to the health and safety of students or staff. 
 
STUDENT RECORDS 
  
Upon receipt of a student records request from a receiving school/school district, Charter School shall 
ǘǊŀƴǎŦŜǊ ŀ ŎƻǇȅ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƳǇƭŜǘŜ ŎǳƳǳƭŀǘƛǾŜ ǊŜŎƻǊŘ ǿƛǘƘƛƴ ǘŜƴ όмлύ ǎŎƘƻƻƭ Řŀȅǎ ƛƴ ŀŎŎƻǊŘŀƴŎŜ 
with Education Code section 49068. Charter School shall comply with the requirements of California 
Code of Regulations, title 5, section 3024, regarding the transfer of student special education records. In 
the event Charter School closes, Charter School shall comply with the student records transfer 
provisions in Element 15. Charter School shall comply with the requirements of Education Code section 
49060 et seq., which include provisions regarding rights to access student records and transfer of 
records for youth in foster care.  
 
PARENT ENGAGEMENT 
  
Charter School shall not require a parent or legal guardian of a prospective or enrolled student to 
perform volunteer service hours, or make payment of fees or other monies, goods, or services in lieu of 
performing volunteer service, as ŀ ŎƻƴŘƛǘƛƻƴ ƻŦ ƘƛǎκƘŜǊ ŎƘƛƭŘΩǎ ŀŘƳƛǎǎƛƻƴΣ ŎƻƴǘƛƴǳŜŘ ŜƴǊƻƭƭƳŜƴǘΣ 
ŀǘǘŜƴŘŀƴŎŜΣ ƻǊ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀŎǘƛǾƛǘƛŜǎΣ ƻǊ ƻǘƘŜǊǿƛǎŜ ŘƛǎŎǊƛƳƛƴŀǘŜ ŀƎŀƛƴǎǘ ŀ 
student in any manner because his/her parent cannot, has not, or will not provide volunteer service to 
Charter School.   
 
FEDERAL PROGRAM COMPLIANCE 
 
As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, fiscal 
and other regulatory requirements of the Elementary and Secondary Education Act (ESEA, also known as 
Every Student Succeeds Act (ESSA)) and other applicable federal programs. Charter School understands 
that it is a local educational agency (LEA) for purposes of federal compliance and reporting purposes. 
Charter School agrees that it will keep and make available to the District any documentation necessary 
to demonstrate compliance with the requirements of ESEA and other applicable federal programs. 
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Charter School also acknowledges that, as part of its oversight of Charter School, the District may 
conduct program review for federal as well as state compliance.  

 

GOVERNANCE STRUCTURE  
  
TEACH HS is a direct-funded, independent charter school operated by TEACH Inc., a California Non-Profit 

Public Benefit Corporation with a 501(c)(3) tax exempt designation from the IRS.  The Charter School is 
ƎƻǾŜǊƴŜŘ ōȅ ¢9!/I LƴŎΦΩǎ .ƻŀǊŘ ƻŦ 5ƛǊŜŎǘƻǊǎ όά.ƻŀǊŘέ ƻǊ ά.ƻŀǊŘ ƻŦ 5ƛǊŜŎǘƻǊǎέύ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ 
.ƻŀǊŘΩǎ ŀŘƻǇǘŜŘ ŎƻǊǇƻǊŀǘŜ ōȅƭŀǿǎΣ ǿƘƛŎƘ ǎƘŀƭƭ ōŜ ŎƻƴǎƛǎǘŜƴǘ ǿƛǘƘ ǘƘŜ ǘŜǊƳǎ ƻŦ ǘƘƛǎ ŎƘŀǊǘŜǊΦ  
  
The Charter School shall operate autonomously from the District, with the exception of the supervisory 
oversight as required by statute and other contracted services as negotiated between the District and 

the Charter School.   

  
1. ORGANIZATIONAL CHART    

  
 *Future Position 
 
2. MAJOR ROLES AND RESPONSIBILITIES   

  
The Board of Directors is fully responsible for the operation and fiscal affairs of the Charter School. It 
maintains active and effective control of the charter school, through the exercise of the following duties, 
including but not limited to:  
  

¶ Hire and evaluate the Chief Executive Officer.  
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¶ Approve all contractual agreements and purchases over $50,000.  The Chief Executive Officer 

approves all invoices and purchases for $50,000 or less.  

¶ Approve and monitor the implementation of general policies of TEACH HS.   

¶ Develop and monitor an operational business plan that focuses on student achievement.  

¶ !ǇǇǊƻǾŜ ŀƴŘ ƳƻƴƛǘƻǊ ¢9!/I I{Ωǎ ŀƴƴǳŀƭ ōǳŘƎŜǘΦ  

¶ Act as a fiscal agent. This includes the receipt of funds for the operation of Charter School in 
accordance with its laws and the receipt of grants and donations consistent with the mission of 

TEACH HS and the establishment of investment procedures.  

¶ Contract with an external auditor to produce an annual financial audit according to generally 
accepted accounting practices.  

¶ Regularly review progress of both student and staff performance. Develop, review, or revise 
¢9!/I I{Ωǎ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ŀƴŘ ƳƛǎǎƛƻƴΦ  

¶ Approve the school calendar and schedule of Board meetings.  

¶ Develop Board of Directors policies and procedures.  

¶ Participate in the dispute resolution procedure and complaint procedures when necessary.  

¶ Approve charter amendments.  

¶ Approve annual fiscal audit and performance report.  

¶ Appoint an administrative panel to act as a hearing and determining body on recommended 
student expulsions.  

¶ Execute all other responsibilities provided for in the California Corporations Code.  

  
The Board may initiate and carry on any program or activity or may otherwise act in a manner which is 

not in conflict with or inconsistent with or preempted by any law and which is not in conflict with the 

purposes for which TEACH HS is established.  
  
The TEACH Inc. Board of Directors attends an annual in-service for the purposes of training individual 

Board members on their responsibilities, including compliance with the Brown Act, Conflicts of Interest, 
and fiscal and academic oversight.   
  
¢ƘŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ .ƻŀǊŘΩǎ ŘŜŎƛǎƛƻƴǎ ƛǎ ŎŀǊǊƛŜŘ ƻǳǘ ōȅ ǘƘŜ /ƘƛŜŦ 9ȄŜŎǳǘƛǾŜ hŦŦƛŎŜǊΣ ǘƘŜ 

Superintendent of TEACH Public Schools and the Charter School Principal.    
  
The Chief Executive Officer is responsible for developing and evaluating the curriculum and educational 

program, strategic planning, oversight of the Superintendent and COO, community relations and 

reporting to the Board.   
 
The Superintendent of TEACH Public Schools is responsible for the ethical and visionary leadership of the 
instructional program across all TEACH schools, overseeing instructional personnel in developing and 

implementing a successful educational program and establishing a strong and positive school culture at 

each school site.  The Superintendent also leads professional development, community relations with 
stakeholders, and legal and fiscal management (in collaboration with the COO). 

 
The Chief Operating Officer oversees all operational functions of TEACH Public Schools to support the 
vision and mission of the schools including finance/accounting, compliance, vendor relations, HR, 
facilities, IT/tech and other operational functions. 
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The Principal of TEACH HS provides instructional leadership of the Charter School, including consistent 

implementation of standards-aligned curriculum and assessments and is responsible for accomplishing 
the mission and vision of the school.  The Principal leads recruitment, hiring, evaluation, coaching, and 
as needed, discipline and dismissal of all teachers and school site staff, in collaboration with HR and 

central office staff.  The Principal 

¶ monitors progress of individual, classroom, grade level, subgroup, and school-wide 
achievement, and identifies areas in need of improvement.  The Principal also  

¶ ensures compliance with all state and federal laws and regulationsmaintains a school climate 
that ensures the safety, health and welfare of the students and staff, while continually building 
a relationship of trust and confidence within the community.  

 
Full job descriptions and Qualifications for each position are included in Element 5, below.  

  

 
GOVERNING BOARD COMPOSITION AND MEMBER SELECTION  
  
The Board of Directors are composed of highly qualified individuals who have demonstrated a passion 

for advancing educational opportunities for children, particularly children that have historically been 
underserved. These individuals possess outstanding leadership and analytical skills.  They represent a 

diverse field of professions and ethnic backgrounds.  Each year, the Board participates in training on 
fiscal oversight and legal compliance issues (Brown Act, Conflicts of Interest, any changes in relevant 
laws, etc.).    

  
The Board shall have at least five (5) and no more than nine (9) directors.  No employees of TEACH Inc. 
ǎŜǊǾŜ ƻƴ ǘƘŜ .ƻŀǊŘ ŀƴŘ ƴƻ ǇŜǊǎƻƴǎ ǎŜǊǾƛƴƎ ƻƴ ǘƘŜ .ƻŀǊŘ Ƴŀȅ ōŜ ŀƴ άƛƴǘŜǊŜǎǘŜŘ ǇŜǊǎƻƴέ ŀǎ ǎǇŜŎƛŦƛŜŘ ƛƴ 

the bylaws. All directors shall have full voting rights, including any representative appointed by the 

District as consistent with Education Code Section 47604(b). If the District appoints a representative to 

serve on the Board of Directors, the Board may appoint an additional director to ensure that the Board 
is maintained with an odd number of directors. All directors, except for the representative appointed by 

the District, shall be designated by the existing Board of Directors through the process detailed here in 
the petition per the application guide: 

   

The Board of Directors of TEACH Public Schools recognizes that a key element of a high-quality board is 
high-quality directors. This policy is designed to achieve this end. 
 
The number of directors shall be five, seven, or nine, at the discretion of the Board. The term of each 
ŘƛǊŜŎǘƻǊ ǎƘŀƭƭ ōŜ ǘǿƻ όнύ ȅŜŀǊǎΦ ¢ŜǊƳǎ ǎƘŀƭƭ ōŜ ǎǘŀƎƎŜǊŜŘ ǎƻ ǘƘŀǘ ƴƻǘ ŀƭƭ ŘƛǊŜŎǘƻǊǎΩ ǘŜǊƳǎ ŜȄǇƛǊŜ ƛƴ ŀ ǎƛƴƎƭŜ 

year. 

 

!ǎ ŜŀŎƘ ŘƛǊŜŎǘƻǊΩǎ ǘŜǊƳ ŜȄǇƛǊŜǎΣ ǘƘŜ .ƻŀǊŘ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴ ŜƴŘŜŀǾƻǊ ǘƻ ǇǊƻǾƛŘŜ ŀǘ ƭŜŀǎǘ ǘǿƻ 
nominees for the expired position, one of which may be the director whose term is expiring.  Current 
board members and school administration nominate new Board candidates.  Each candidate completes 
the attached application form. 
 

The Board completes a Capability Matrix and uses it to identify gaps in current Board capabilities.  The 
.ƻŀǊŘ ŎƻƴǎƛŘŜǊǎ ŎŀƴŘƛŘŀǘŜǎΩ ŎŀǇŀŎƛǘƛŜǎ ǘƻ Ŧƛƭƭ ƛƴ ǘƘŜǎŜ ƎŀǇǎ ǿƘŜƴ ƛǘ ŘŜƭƛōŜǊŀǘŜǎ ƻƴ ǿƘƻƳ ǘƻ ǎŜƭŜŎǘΦ 
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Appointment of a new director to the Board or reappointment of an existing director is determined by a 

simple majority vote of the directors whose terms are not expiring.  Expansion of the Board to add more 
directors may be approved by a simple majority of the existing Board, so long as no change contradicts 
any provision of the charters that created the schools operated by TEACH Public Schools. 

 
Any member of the community may refer a potential candidate to the Board, which evaluates 
prospective candidates to determine whether or not they fit the stated needs of the Board recruitment 
strategy.  As specified in the bylaws, the Board Chairman appoints a committee to designate qualified 
candidates for election to the Board of Directors.  

  
Directors shall serve for a term of two (2) years, renewable by mutual consent of the Director and the 
Board.   
  

GOVERNANCE PROCEDURES AND OPERATIONS  
  
All acts or decisions of the Board of Directors are majority vote based upon the presence of a quorum.  A 
majority of Directors then in office shall constitute a quorum for the transaction of business.  

  
All Board meetings are conducted in accordance with the Brown Act.  The Board of Directors shall set 
aside one meeting, annually, for the purpose of organization, appointment of officers, and the 

transaction of such other business as may properly be brought before the meeting.  This meeting shall 
be held in July of each year, at a time, date, and place as may be specified and noticed by resolution of 

the Board of Directors.  
  
Standing Board Committees currently include: Finance, Academic Excellence and External Relations.  
  
According to the Ralph M. Brown Act, regular quarterly meetings of the Board of Directors, including 
annual meetings, shall be held at such times and places as may from time to time be fixed by the Board 
of Directors.  Meetings of the board shall be held at any place within the boundaries of the Los Angeles 

Unified School District.  The TEACH Inc. Board rotates meetings across the different TEACH school sites.  
At least 72 hours before a regular meeting, the Board of Directors, or its designee, shall post an agenda 

containing a brief general description of each item of business to be transacted or discussed at the 
meeting. Agendas are posted in areas that are convenient to staff, students, and parents for viewing, 
including, but not limited to: the school website, on doors to the school and the main office.  

  
In accordance with the Brown Act, special meetings of the Board of Directors shall be held only after 

twenty-ŦƻǳǊ όнпύ ƘƻǳǊǎΩ ƴƻǘƛŎŜ ƛǎ ƎƛǾŜƴ ǘƻ ŜŀŎƘ 5ƛǊŜŎǘƻǊ ŀƴŘ ǘƻ ǘƘŜ public through the posting of an 

agenda.  
  
In accordance with the Brown Act, directors may participate in meetings via teleconference, so long as a 

minimum of a quorum of directors participates within the jurisdictional boundaries of the District, that 
all votes are taken by roll call, and other proscribed requirements for teleconference participation are 
met: 
 



TEACH TECH CHARTER HIGH SCHOOL RENEWAL PETITION
       

112  

QUORUM REQUIREMENTS and BOARD ACTION (VOTING) REQUIREMENTS.  A majority of the 
directors then in office shall constitute a quorum.  All acts or decisions of the Board of Directors are by 
majority vote of the directors in attendance based upon the presence of a quorum. Should there be less 
than a majority of the directors present at the inception of any meeting, the meeting shall be adjourned. 
Directors may not vote by proxy.  

ABSTENTION. The vote or abstention of each Board member present for each action taken shall 
be publicly reported. 

TELECONFERENCE PARTICIPATION.  Members of the Board of Directors may participate in 
teleconference meetings so long as all of the following requirements in the Brown Act are complied with: 

a. At a minimum, a quorum of the members of the Board of Directors shall participate in the 
teleconference meeting from locations within the boundaries of the granting agency in 
which the Corporation operates; 

b. All votes taken during a teleconference meeting shall be by roll call; 
c. If the Board of Directors elects to use teleconferencing, it shall post agendas at all 

teleconference locations with each teleconference location being identified in the notice 
and agenda of the meeting; 

d. All locations where a member of the Board of Directors participates in a meeting via 
teleconference must be fully accessible to members of the public and shall be listed on 
the agenda; 

e. Members of the public must be able to hear what is said during the meeting and shall be 
provided with an opportunity to address the Board of Directors directly at each 
teleconference location; and 

f.   Members of the public attending a meeting conducted via teleconference need not give 
their name when entering the conference call 

  
Minutes for regular and special meetings record all actions taken by the Board of Directors. Minutes of 

the previous meeting ŀǊŜ ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ƳƻƴǘƘΩǎ ŀƎŜƴŘŀ ŀƴŘ ŀƭƭ ǊŜŎƻǊŘŜŘ ƳƛƴǳǘŜǎ ŀǊŜ ǇƻǎǘŜŘ 

ƻƴƭƛƴŜΣ ŀǊŎƘƛǾŜŘ ŀƴŘ ŀǾŀƛƭŀōƭŜ ǘƻ ǘƘŜ ǇǳōƭƛŎ ǳǇƻƴ ǊŜǉǳŜǎǘ ǘƻ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ tǊƛƴŎƛǇŀƭΦ  

  
STAKEHOLDER INVOLVEMENT  
  
Parents are involved in decision-making in regard to the overall school program in the following ways:  

¶ Parent representation on the School Site Council:  parent and staff representatives meet 
monthly to advise the Principal on school policies, resource allocations and other matters, 
assist in the development of the School Safety Plan, the LCAP and other important policies and 
plans.   

¶ The Council is advisory in nature, with decision-making authority retained by the Principal, 
Superintendent, Chief Executive Officer and Board of Directors. As needed, Council 

representatives make presentations and recommendations to the Board of Directors.  

¶ tŀǊŜƴǘ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ !ŘǾƛǎƻǊȅ /ƻƳƳƛǘǘŜŜ ό9[!/ύΣ ŀǎ ŀǇǇƭƛŎŀōƭŜ όƛŦ 

TEACH HS enrolls 21 or more EL students).  

¶ Parent participation in the Parent Association, as described below.  

¶ Parent attendance at Board meetings and engagement in the annual goal setting and reflection 
process for the annual LCAP.  

¶ Parent completion of annual surveys, with incentives offered to generate full participation.  
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All parents of enrolled students are invited to be members of the TEACH HS Parent Association. The 

Parent Association facilitates open communication among the entire TEACH HS community through 
monthly meetings where parents share information and have the opportunity to learn more about 
school activities and educational programming. The Parent Association also encourages community 

participation in school activities including performances, fundraisers, site beautification projects and 
other volunteer opportunities.  A president of the Parent Association is elected by the membership each 
spring to serve the following year.  The Parent Association leaders collaborates with the Principal to 
maintain a comprehensive list of volunteer opportunities including but not limited to the following:   

¶ Assisting during school celebrations and events  

¶ Assisting in an enrichment class  

¶ Hospitality (hosting a visiting teacher candidate or speaker)  

¶ Coordinating and chaperoning field trips  

¶ Assisting with fundraisers  

¶ Assisting in the office  
  
While all parents are encouraged to volunteer to support the school and help foster a strong 

community, no child shall be excluded from school admissions or any school activities due to the failure 

of his or her parent or legal guardian volunteer.  
  
In addition, TEACH HS provides frequent and comprehensive home-school communications, including 
ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŜōǎƛǘŜΦ ¢9!/I I{ ŎƻƳƳǳƴƛŎŀǘŜǎ ǿƛǘƘ ŦŀƳƛƭƛŜǎ ƛƴ 9ƴƎƭƛǎƘ ŀƴŘ ƛƴ {ǇŀƴƛǎƘ Ǿƛŀ ƳƻƴǘƘƭȅ /ƻŦŦŜŜ 

with Principal, town hall meetings, back to school night, parent/teacher and student-led conferences 
and the School Site Council.    

  
tŀǊŜƴǘǎΣ ǎǘǳŘŜƴǘǎ ŀƴŘ ǎǘŀŦŦ ǳǎŜ tƻǿŜǊ {ŎƘƻƻƭΣ ŀ ǎŎƘƻƻƭǿƛŘŜ ǎȅǎǘŜƳ ǘƘŀǘ ŀƭƭƻǿǎ ǊŜŀŘȅ ŀŎŎŜǎǎ ǘƻ ǎǘǳŘŜƴǘǎΩ 

attendance, grades, and teacher assignments. We believe that the parent portal transforms the 

collaborative process among parents and teachers, enabling them to focus on the crux of the student 
information system - student performance and achievement. Hard copies are sent to parents on the 8th 

day of each school month, and parent computers available during school days are provided for parents 
ǿƘƻ ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ǘƻ ŀŎŎŜǎǎ tƻǿŜǊ {ŎƘƻƻƭ ŦǊƻƳ ƘƻƳŜΦ  

  
Parents are invited to attend monthly parent workshops and meetings throughout the school year on a 
range of topics aimed at supporting student growth and success (i.e., Citizenship/Attorney Assistance, 
Mental Health Services). The parent workshops provide parents with resources and tools to help 
ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŀŎŀŘŜƳƛŎ ŀƴŘ ǎƻŎƛŀƭ-emotional well-being. 
 
As detailed in Element 1, the Charter School engages all stakeholders annually in the development and 
adoption of the LCAP, including review of progress, goal-setting and resource allocation.   
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ELEMENT 5 ɀ EMPLOYEE QUALIFICATIONS  
 
ά¢ƘŜ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ ǘƻ ōŜ ƳŜǘ ōȅ ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ ōŜ ŜƳǇƭƻȅŜŘ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦέ  (Ed. Code § 47605(b)(5)(E).) 

 
EQUAL EMPLOYMENT OPPORTUNITY 
 
Charter School acknowledges and agrees that all persons are entitled to equal employment opportunity. 
Charter School shall not discriminate against applicants or employees on the basis of race, color, 
religion, sex, gender, gender expression, gender identity, sexual orientation, pregnancy, national origin, 
ancestry, citizenship, age, marital status, physical disability, mental disability, medical condition, genetic 
information, military and veteran status, or any other characteristic protected by California or federal 
law. Equal employment opportunity shall be extended to all aspects of the employer-employee 
relationship, including but not limited to recruitment, selection, hiring, upgrading, training, promotion, 
transfer, discipline, layoff, recall, and dismissal from employment. 
 
ESEA/ESSA AND CREDENTIALING REQUIREMENTS 
 
Charter School shall adhere to all requirements of the Elementary and Secondary Education Act (ESEA, 
also known as Every Student Succeeds Act (ESSA)) that are applicable to teachers and paraprofessional 
employees. Charter School shall ensure that all teachers are appropriately assigned and fully 
credentialed in accordance with applicable state requirements for certificated employment, including 
but not limited to the provisions of Education Code section 47605(l). Charter School shall maintain 
current copies of all teacher credentials and make them readily available for inspection. 

 
!ƭƭ ǇŜǊǎƻƴƴŜƭ Ƴǳǎǘ ŎƻƳƳƛǘ ǘƻ ǘƘŜ Ƴƛǎǎƛƻƴ ŀƴŘ Ǿƛǎƛƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΦ 9ƳǇƭƻȅŜŜǎΩ Ƨƻō ŘŜǎŎǊƛǇǘƛƻƴǎ ŀƴŘ ǿƻǊƪ 
schedules are reviewed and modified as necessary to meet the needs of the Charter School and its 
students.   
  

EMPLOYEE POSITIONS AND QUALIFICATIONS  
  
Chief Executive Officer  
The Board of Directors selects the Chief Executive Officer.  Selection of the Chief Executive Officer is 

based on proven experience in the following: 1) expertise in curriculum design and evaluation, 2) 
experience as an administrator and teacher, 3) experience working in the charter school movement, and 
4) an interest, or associated work history, in facilities management.  The Chief Executive Officer is 

responsible for:  
Å Developing an integrated curriculum and evaluation of educational program  

Å Developing a strategic facilities plan  
Å Developing a strategic operational plan  

Å Having direct oversight and supervision of the Superintendent of TEACH Public Schools and 
staff recruitment and hiring  

Å Developing and implement a student recruitment/outreach plan  
Å Developing a Community Relations plan  
Å Reporting to the Board of Directors on the progress of TEACH Public Schools in achieving 

educational success   
Å Developing and submitting Charter School petitions and subsequent renewals  

  








































































































