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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS

¢9! /1 ¢SOK /KFNIGISNI I AIK {OK22f olftaz2 NBFSNNBR (2

I Be nonsectarian in its programs, admission policies, employment practices, and all other operations.
O/ FEATFT2NYALF 9RdzZOF A2y 47800RG(1)) KSNBAYF FUSNI G9RD /[ 2F

9 Not charge tuition. (Ed. Code § 47605(d)(1).)

1 Notdiscriminate against any pupil on the basis of disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexual orientation, or any ottleracteristic that is contained
in the definition of hate crimes set forth in section 422.55 of the Penal C&de Qode § 47605(d)(1);
Ed. Code § 220.)

9 Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not be
determined according to the place of residence of the pupil, or of his or her parent or legal guardian,
within this state, except that an existing public school converting partially or entirely to a charter school
under this part shall adopt and mainta&policy giving admission preference to pupils who reside
within the former attendance area of that school. (Ed. Code § 47605(d)(1).)

1 Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

9 Except for existing pupils of Chartesh®ol, determine attendance by a public random drawing if the
YdzY o SNJ 2F LlzLAf & 6K2 gAakK G2 FGdGSYyR / KFENISN { OK
shall be extended to pupils currently attending Charter School and pupils who reside in thagketesA
'YATASR {OK22f S5AaAGNRAOG o6Ffaz2z NBFSNNBR (G2 KSNBA)

9 If a pupil is expelled or leaves Charter School without graduating or completing the school year for any
reason, Charter School shall notiff & & dzLISNAY GSY RSy G 2F GKS &a0Kz22t F
address within 30 days, and shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including a transcript of grades or report card, and hefitmation.

(Ed. Code 8§ 47605(d)(3).)

1 Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable papils in norcharter public schools. (Ed. Code § 47605(c)(1).)
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Charter School herebgeclares that Charter School, operated as or by its nonprofit public benefit
O2NLIR N} GA2YyS A& FYyR &akKkff 068 GKS SEOf dzaA @S Lizof A (
purposes of the Educational Employment Relations Act (EERA), Chapterabnieficing with Section

3540) of Division 4 of Title | of the Government Code. Charter School shall comply with all provisions of the
EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with the
EERA, employees mmyn and be represented by an organization of their choice for collective bargaining

purposes.
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bhe¢9Y ¢KA& / KFENILISNI O2yilAyada &LISOATAO AssumarcésNRA O
Affirmations, and Declarationsection above. The DRL shobll highlighted in gray within each Charter
element or section. The final section of the Charter provides a consolidated addendum of the DRL. This
intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL
for any given section of the Charter. To the extent that any inconsistency may exist between any provision
contained within the body of the Charter and the DRL contained in the addendum, the provisions of the
DRL addendum shall control.



ELEMENT 1z THE EDUCATIONAL PROGRAM
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learning best occurs. The goals idengidi in that program shall include the objective of enabling pupils to
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Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply

for the grade levels served, or the nature of the program operated, by the charter school, and specific annual

actions to acleve those goals. A charter petition may identify additional school priorities, the goals for the

d0K22f LINA2NAGASAZ YR (KS &LJSQadTChde § 4790pBXSKA) MO G A2y & G2 |
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school will inform parents about the transferability of courses to other public high schools and the eligibility of

courses to meet college ergnce requirements. Courses offered by the charter school that are accredited by the

Western Association of Schools and Colleges may be considered transferable and courses approved by the

University of California or the California State Universityascredi f S dzy RSNJ 6 KS &! é G2 aDé |
YI®@ 0S O2yaARSNBR (2 YSSi (EOxode SASIH@)AND.Y OS NBIj dzA NBYSy (i

LOCALCONTROIEUNDINGFORMULA L CFFANDLOCALCONTROL ANBCCOUNTABILIFYAN(LCAP)

Charter School acknowledgesdhagrees that it must comply with all applicable laws and regulations

related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time,

which include the requirement that Charter School shall annually submit a Local Gonttrol

Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the
Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33
and 47606.5, Charter School shall annuallyaiedts goals and annual actions to achieve those goals

identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control

and Accountability Plan template adopted by the State Board of Education, as it may be chianged

time to time. Charter School shall comply with all requirements of Education Code section 47606.5,
AYyOfdzZRAY3 o6dzi y20 tAYAGSR (2 GKS NBIJdZANBYSyd GKI
administrators, other school personnel, patepand pupils in developing the local control and

I OO02dzyGr oAt AGE LIXILY YR Fyydzt dzLJRIFGS G2 GKS 20!
47606.5(e).)

ACADEMICALENDAR ANSCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education
Code section 47612.5, and the number of school days requirézhbifornia Code of Regulatigrigle 5,
section11960.

MATHEMATICBLACEMENT

CharterSchool shall comply with all applicable requirements of the California Mathematics Placement
Act of 2015.

TRANSITIONAKINDERGARTEN

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 3



Charter School shall comply with all applicable requirements regarding transitional kindergarten. For
purposes of admission to Charter School, transitional kindergarten shall be considered a part of

kindergarten, and therefore students enrolled in trarital kindergarten at Charter School shall be
O2yaARSNBR SEAAGAY3I aGdzRSydGa 2F / KFENISN { OK22f T2
and lottery.

HIGHSCHOOIEXITEXAMINATION

Charter School shall comply with all applicable requiremehtducation Code sections 608560859,
including but not limited to the requirements of sections 60851.6 and 60852.3.

WASCQCACCREDITATION

If Charter School serves students in gradd® 9before Charter School graduates its first class of
students, Chrter School shall obtain, and thereafter maintain, Western Association of Schools and
Colleges (WASC) accreditation.

ENGLISHEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all

applicable legal ragirements. Charter School must provide all English Learners with an effective English
fly3dza 3S | OljdAaAidAz2y LINPINYY GKIFIG Ffaz2 | FF2NRa YS
academic curriculum. Instructional plans for English Learners Ineuglt) based on sound educational

theory; (2) adequately supported with trained teachers and appropriate materials and resources; and (3)
periodically evaluated to make sure the program is successful and modified when the program is not
successful.

Onan annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter

Schools Division (CSD) that certifies that Charter School has adopted and is implementing either the

LAUSD English Learner Master Rleh K NIi SNJ { OK22f Qa 2¢6y 9y 3t AakK [ SI NJy
School chooses to implement its own EL Master Plan, the plan shall provide a detailed description of

/| K NISNJ { OK22t Qa 9[ LINRBINIY>X FyR akKlkff RRNBaa (K

T 1 26 [/ KI NI S Nasfer®ra Rolides all 6f jts English Learners, including but not

limited to Long Term English Learners (LTELS) with an effective English language acquisition
LINPANF Y +ta ¢Sttt Fa YSFIYyAy3IFdzZ |yR SljdzadlrotS IO
curriculum

| 26 9y3ItAaK [ SIENYSNEQ ALISOAFTAO ySSRa gAaftt oS A
What services will be offered

How, where, and by whom the services will be provided

How Charter School will evaluate its EL program each year, and how the results of this

evaluation will be used tariprove the program, including the provision of EL services

= =4 =4 =9

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness
of its EL program. Upon reque§tharter School shall provide a copy of its current Elievi&tan to the
CSD.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 4



Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall pvide parent outreach services and meaningfully inform parents with limited
English proficiency of important information regarding Charter School matters to the same extent as

other parents.

STUDENTS WITBISABILITIES

Federal Law Compliance

CharterSchool shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the Americans with Disabilities
Act of 1990, and the Individuals with Didales Education Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied,
RANBOGf& 2N AYRANBOGf &3 | RYA aanaliy to rdzfle necssary RA & 0 A
services. Charter School acknowledges that policies and procedures are in place to ensure the

recruitment, enrollment, service, and retention of students with disabilities at LAAS»rized charter

schools, including Chart&chool.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter
{OK22f AyGSyRa G2 2LISNIXaGS ra | aalOKz22ft 2F (KS RAa
execute a Memorandum of Understagd8 o6 aah! ¢ 0 o6& FyR 0SGoSSy [!! {5
regarding the provision and funding of special education services consistent with applicable state law

FYR GKS [!!1 {5 {LISOAILf 9RdzOI GA2Yy [ 20O f andishafpe ! NBI 0
O2y&aARSNBR | aLJzfAO a0Kz22t 2F (GKS 5AaGNROGE F2NJ
Code Section 47641(bHowever, Charter School reserves the right to make written verifiable

assurances that it may become an independent local edocatiagency (LEA) and join a SELPA

pursuant to Education Code Section 47641 (a) either on its own or with a grouping of charter school

LEAs as a consortium following the requirements of Education Code section 56195.3(b).

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as aiistgiet SELPA under the
provisions of Education Code section 56195.1(a). As a -$hgglict SELPA, the District has created two
charter school sections (Distrioperated Progrens and Charteoperated Programs) under the
administration of one single Administrative Unit pursuant to a reorganization plan approved by the
Board of Education on January 4, 2011 (1491 Full implementation of the reorganized LAUSD
SELPA commenceatthe 20132014 school year requiring all Distramtithorized charter schools to elect
one of the three options available under the LAUSD SELPA. Prior to an option election, al District
authorized charter schools were required to participate as a schiableoDistrict under the Distriet
Operated Programs Unit. Prior to the beginning of the 22034 school year, all Distriauuthorized
charter schools, other than those that had previously executed an Option 3 Memorandum of
'YRSNEGFYRAY 3 diradatdhexecute neiv 3B setids fodh the LAUSD SELPA option
election for the remainder of the charter petition term. The Chaxperated Program schools do not
have LEA status for the purposes of special education but will function in a similar it éach

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 5



charter school will be responsible for all special education requirements, including but not limited to
services, placement, due pess, related services, special education classes, and special education
supports. Charter schools that have gtgtto participate in a Distriebperated programs option may
apply for membership in the Charteperated Program section of the SELPA. Charter schools accepted
for participation in the Charteoperated Programs section receive support from a Specialdfdac
Director for the Chartepperated Programs.

Modified Consent Decree Requirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the

terms, conditions and requirements of ti@handa SmitModified Consed 5 SONBS o6daa/ 5¢0 |y
court orders imposed upon the District pertaining to special education. The MCD is a consent decree

entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in

LAUSD. Itis an agmment of the parties approved by the federal court and monitored by a eourt

appointed independent monitor. The MCD includhseteenstatistically measureable outcomes and

facilities obligations that the District has to achieve to disengage from the M@Eedaral court
2OSNERAIKGD 1 ff OKIFNISNI aOK22fa | NB NBIljdzANBR (2 dza
Manual and Welligent, the Distristide webbased software system used for online Individualized

9 RdzOF G A2y t NEB I Nkingdf retated services phovideq t& studexds during the course of

their education.

48 LI NG 2F FdzZ FAEfAy3d GKS 5Aa0NAOCGQa 20ft AdlF GA2ya
operated and Charteoperated charter schools are made on a riegibasis. The requested data must

0S adzoYAUGSR Ay (GKS hTFAOS 2F (GUKS LYRSLISYRSyil azy
GKS hLaQa NBIdANBR (AYStAySa [yR la F2ff264aY

End of Year Suspension

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension,
number of days suspended, and reason for suspension.

Statewide Assessment Data

The standard file including District ID.

Norm day

District ID, SSIS Ilast name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

CBEDS

All Students enrolled as of December 1 of each school year

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

Dropout

District ID, SSIS ID, last name, first name, middle name, date of birth, gradle;déisn, school
name and local district

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 6
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which is currently referred to as My Integrated Student Information System (MiSiS). MiSIiS is a suite of

Monthly SESAC and Suspension data

Graduation roster from all charter schools with 12th grade students with disabilities

al 5 NBIjdzA NBa OKI NISNI aOK22f

& O @rmakion byst&y S y (i

applications which is designed to capture all District student data. All charter schools are required to

utilize MiSIS directly or intéace with MiSiS via a web based Application Programming Interface (API) in

compliance with the requirements of the MCD and applicable timelines. Upon charter school full
utilization of MiSiS either directly or via a web based API, the list of requirecatiate will
automatically be captured within MiSiS.

GENERAL INFORMATION

1. GENERAL INFORMATION TABLE

GENERAL INFORMATION
9 The contact person for Charter School is: Dr. Raul Carranza,
Superintendent,
TEACH Public Schools
1 The contact addred®r Charter School is: 10616 S. Western
Los Angeles, CA 90047
9 The contact phone number for Charter School is: (323) 8720707
1 The proposed address or ZIP Code of the target community to 10616 S Western Ave, Los
served by Charter School is: AngelesCA 90044
9 This location is in LAUSD Board District: 1
1 This location is in LAUSD Local District: West
1 The grade configuration of Charter School is: 9-12
1 The number of students in the first year will be: 440
1 The grade level(s) of the students in tiirst year will be: 9-12
T / KIENISNJ { OK22f Q& & OKS R dz-2M is1August 13, 2019
1 The enrollment capacity is: 440
1 (Enrollment capacity is defined as the total number of students
who may be enrolled in Charter School regardlesstudent
residency.)
1 The type of instructional calendar (e.g., traditional/yeaund, Traditional
single track/multitrack, extended day/year) will be:

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION
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1 The bell schedule for Charter School will be: 8:00AM3:30PM M, T, Th, F
and 8:00AM1:00PM on
Weds.

1 The term of this Charter shall be from: July 1, 2019 to June 30, 20

COMMUNITY NEED FOR CHARTER SCHOOL

TEACH Tech Charter High School (TEACH HS) is a small, innovative high school that opened in 2014 in
the Westmont/Gramercy Park community of central Los Angeles. TEACH HS currently serves
approximately 282 students in graded 2; 61% Hispanic/Latino, 368frican American; 94%

Free/Reduced Price Lunch (FRPL), 18% English Learner (EL), 11% Special Education (SpEd) and 3%
foster/homeless youth. TEACH HS was the second school founded by longtime Los Angeles educators
Mildred Cunningham and Edith Morris, joigiTEACH Academy of Technologies (TEACH MS; g&des 5
opened in 2010). The Los Angeles Unified School District (LAUSD) has authorized a third charter school
operated by TEACH Public Schools, Inc. to open fall 2018, TEACH Preparatory Mildred S. @ufaningha
Edith H. Morris Elementary School (TEACH ES). All three schools serve the Westmont/Gramercy Park
community.

¢9! /1 tdzoftAO {OK22faQ YAaaAirzy Aa (2 ONBIGS I KAIK
that focuses on literacy, integraty stateof-the-art technologies across the core curriculum to achieve

academic proficiency for all students. Our vision is to reach students of all backgrounds by teaching the

entire child, which includes the social, physical, emotional, and intellenagals of the student. Upon

graduation, the knowledge and the experiences acquired at our schools is effectively applied to
aidzRSyiaqQ RIAfe fAQSao® ¢9! /1 tdzoftAO {OK22fa& I NB
enriching institutions of positardriven learning. We believe that all children can learn when taught well

FYR 3IAGSY +y 2LILRNIdzyAde (2 GKNARGDSO 2S | RKSNE (2
FOGGSydAz2zy G2 3ANRgaADE & 221 Ay 8ur pieRtifes, odr teheist & | G
and students grow in their development and to great successes in the 21st century.

¢9! /1 1{Q NBOSY(l I OKAS@SYSyia AyOfdzRS G(KS F2ff20A
A 100% fouryear cohort graduation ratéor our second graduating class of HS seniors in 2018 (37
out of 37 students)77.3% of our first class of seniors in 2017 ¢f 22 students) graduated;
A 100% AG competition rate (37 out of 37) for our second class of HS graduates ing202% A
Gcompletion rate (2 out of 17) for our first class of HS graduafes
A 100% of our graduating seniors in both 2018 and 2017 were admitted to college, with 27 of our
2018 37 seniors admitted to a foyear college and the rest admitted to a twear college

IInternal data reported to CDE re: 2018 gradiéigs://datal.cde.ca.gov/datagueste note that TEACH HS had
planned to open with just®graders in our first year. When one charter school in our community had a fire, and
another unexpectedly closed, we enrolled a small class Bigt@ders to helghese families. Some of these
students already were creddeficient and were unable to graduate on time or complet&Aequirements, yet we
are immensely proud of our success with this small cohort of students.

2 Internal data reported to CDE re: 20@Bades https://datal.cde.ca.gov/dataguestOur inaugural class of #0
graders included several students who were well below grade level; two of these students had not earned
sufficient grades in their®@grade core courses at their previous schools to ultimately me@t&quirements.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 8
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(internal data) Members of our first two graduating classes were accepted to the following: UC
Berkeley, UCLA, Cornell University, several CSUs and UCs, Cal Poly San Luis Obispo, Colorado
State University, Chapman University, San Diego State, Sonoreal®8tdss Dartmouth,

Tuskegee University, Washington State, and many more.

A In 2017, 100% of our 10 TEACH HS students who took the AP Spanish exam received a passing
a02NB 2F #&0é 2NJ KAIKSNW

A On the 2017 California Assessment of Student Performance and Progress (CAASPP):

o ¢9! /1 1draQeis were159% Met/Exceeded in ELA and 13% Met/Exceeded in Math,
significantly stronger than the nearest large traditional public high school, Washington
Prep, which had 33% Met/Exceeded in ELA and just 3% Met/Exceeded in Math.

0 Based on preliminary (not yet published) results from the 2018 CAASPP, our students
demonstrated growth in both ELA and Math with 62% Met/Exceeded in ELA and 15% in
Math.

A In 201718, 100% of our seniors took the SAT. The average school SAT score is growing year
year. In 2018, the average score for English was 483 and for Math was 466.

A TEACH HS had our first WASC renewal in April 2018 and receiyedmBASC accreditation
with a 2day visit midcycle. TEACH HS is accredited through June 30, 2024.

A In 2016, the California Charter Schools Association (CCSA) cited TEACH HS as one of four LAUSD
a0K22fa aoSlIiAy3d GKS 2RR&¢ o0& OKASGAYy3I GKS KA
students were doing better than students at schools with similar demogragh@8SA
FdaaA3dYySR | GaAYAfI N aOK22ft&aé¢ NIyYylAy3ad 60l aSR 2y
out of 10 to TEACH H@& 2017°

A InJanuary 2018, TEACH HS moved to a netidacat 10616 S. Western Avenue. Our previous
facility limited enrollment due to the certificate of occupancy; this facility will allow us to grow
to serve up to 500 students based on its certificate of occupambg. new facility is an existing
school #e, previously used by Alliance Health Services Academy. TEACH HS has signed a lease
through December 31, 2037, with an option to purchase. We plan on obtaining bond financing
within the next three years to purchase the building. TEACH has complatechsind
financing to purchase sites at 10000 S. Western, 10045 S. Western and 1750 W. Century Blvd.
as our network grows.

A For the past three yearstuglents at TEACH HS have been actively involved in MockarFrial
annual competition sponsored by tlgonstitutional Rights Foundation for California middle
and high school students. Students teams grapple with an important issue each year facing
I YSNR Ol Q@uidacgurelaiwisrking knowledge of our judicial system, develop analytical
abilities and communication skills, and gain an understanding of their obligations and
responsibilities as participating members of our socfety

A In 201718, the TEACH HS cheer team entered two competitions and f#plade in cheer and
3 place in hip hop.

3 https://datal.cde.ca.gov/dataquest

4Favot, S. (2016). New data rank all public charter and traditional schoolbfor@a LA School Report.

November 1, 2016. http://laschoolreport.com/nedatarank-all-public-charterandtraditionalschoolsin-

california/

5 California Charter Schools Association. (2017). 2@LDecile Ranks_101717. Accessed on August 28, 2018.
https://calcharters.app.box.com/s/7315j3icmfgfukc5ddkOuc8pvtare8sq

8 For more information about this program in which 8,000 California secondary students participate apleask
seehttp://www.crfusa.org/mockrial-program/mockrial-program.html

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 9
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A TEACH H&hjoys close relationships with many local community organizations and colleges.

Some examples include:

o Constitutional Rights FoundatiofCRF)We are involved in a collaborative professional
development program known as Teacher 2 Teacher (T2T). This program, funded by the Bill
& Melinda Gates Foundation, is administered through West Ed to CRF for implementation.
Professional development efforfecus specifically on two major strategies for teachers in
secondary education: civil conversation and simulated role pl@achers participate in
professional development sessions on usthgse strategieandhow to facilitate text
dependent, voicenclusive civil engagement and judiciary activism. In addition, our
students were able to access hands on experience through paid summer internships
working for law firms, engineering companies and other similar professional environments
through our conneagon with CRF.

0 Hope StreetProvideson-site educational, health and wellnesghavioral health,
developmental, suicide prevention workshops and social services that support children and
families.

0 YMCA Last year, the YMCA provided discounted membergbipsir students and hosted
activities and games at their gym. They have invited our parents to discuss and share health
concerns affecting the community such as high blood pressure, obesity, diabetes, etc.

0 Southwest CollegeTEACH HS is currently engagediscussions with Southwest
Community College about offering dual enrollment courses for our students; we have not
finalized an MOU with the college or selected specific courses.

0 UCLA YouthSourc8 EACH HS students, agesl86are eligible to work throdgthe UCLA
youth employment program.

0 ACTSAsomugha College Tour for ScholaByovides TEACH HS students the opportunity
to attend college fair events as well as access scholarship opportunities to tour college
campus across the USA.

0 ACCESO AcadendCCESO Acadepaynonprofit that provides affordable college test
preparation assistance for underprivileged and underrepresented students in the Los
Angeles areauses the TEACH HS facility over the summer for SAT Prep Classes and
provides 20 free seat®tTEACH HS students.

TEACH {SPERFORMANJBURING THEURRENTHARTERERMMEETSRENEWAICRITERIA

Based on its specific record of performance, TEACH HS has and will continue to meet the needs of the
community it serves.

ACADEMIGERFORMANABATA ANDOTHERABSOLUTE ANCOMPARATIVPERFORMANJEDICATORS

Il OO2NRAY3 (G2 OdNNByd [/ FEAF2NYAlL fF 6 YR 5Aa0NROI0
criteria set forth in Education Code section 47607(b)(4) prior to receiving a charter renewa\CHE

I {Qa I OFRSYAO LISNF2NXIYyOS Aa Id €Slrad Sldzt G2 @K
the charter school pupils would otherwise have been required to attend, as well as the academic

performance of the schools in the school district in whithe charter school is located, taking into

account the composition of the pupil population that is served at the charter school.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 10
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the following: (i) Documented and clear and convincing data; (ii) Pupil achievement data from

assessments, including, but not limited to, the Standardized Testing and Reporting Program established

by Article 4 (commencing with Section 60640) of Chapter 5 of Part 33 for daphicglly similar pupil

L2 LJdzf F GA2ya Ay (GKS O2YLI NrAazy aoOKz22faT OAAAD LyT¥F?2
§ 47607(b)(4)(B).

TEACH HS is located at 10616 S Western Ave, Los Angeles, CA 90044. Not surprisingly, the majority of
stRSy (i d NB&AARS Ay Of2aS8 LINRPEAYAGE (2 2dzNJ OF YLiza ©
addressesandthe 200y 5F G {SiG LINRPGARSR o6& [!!{5Q&a / KIF NI SN
following table lists the top home district schools our stottewould otherwise be required to attend

64/ Aarddn]f OK22f a¢€0Y

201718 Hispani n Foster

Schools Enrolt White and
ment i Homeless

TEACH Tech Charter HS 239 62% 36% 0% 0% 87%  18% 11% @ 3%
Resident Schools

GeorgeWashington Preparatory High 958 54% 43% | 0% 2% 81% | 17% | 20% | 8%

Performing Arts Community at Diego Rivera
Learning complex

John C. Fremont Senior High 1990 91% 8% 0% 0% 90% | 26% | 12% | 3%
Academy for Multilingual Arts anécience at

488 89% 1% 0% 0% 93% | 24% | 8% 6%

- 723 78% 21% | 0% 1% 84% | 27% | 13% | 4%
Mervyn M. Dymally High
Augustus F. Hawkins High B Community Health 502 84% 14% | 0% 1% 88% | 33%  14% | 5%
Advocates
Public Service Community 542 96% | 4% | 0% | 0%  89% | 18%  10% | 3%
at Diego Riveragarning Complex
é:%:igjs F. Hawkins High A Critical Design and 533 82% 16% 0% 1% 84% | 29%  11% | 4%
Diego Rivera Learning Complex Green Design 474 04% 6% 0% 0% 24% 2206 1206 | 5%

STEAM Academy
Alain Leroy Locke Colledg&reparatory Academy 1586 72% 27% | 0% 0% 96% | 24% | 17% | 4%

Augustus F. Hawkins High C Responsible Indigent
Social Entrepreneurship

Communication and Technology at Diego Rivera
Learning Complex

Resident Schools Averages 81% 17% | 0% 0% 89% | 25% | 14% | 4%
(http://dg.cde.ca.gov/dataquesty

446 69% 29% | 0% 1% 85% | 30% | 9% 5%

527 96% 4% 0% 0% 88% | 26% | 14% | 1%

{YFENISNI . +fFyOSR !'adaasSaaySyid /2yaz2NlAidzy oa{.!/ £0k/
andProgres® a/ ! | {tt é0 wSadzZ Ga

hy GKS wnamt /!l {tt Ay 9y3ItAaK [ly3ddza IS I NIa& 06a9]
a0K22ftaQ @SN 3IS o0& wn LISNOSyGr3asS LRAyGaz ALK p
proficiency, compared to just 39% averagete Comparison SchoolsTEACH HS also outperformed

[ ' { 5"Qeaders by four percentage points in ELA. For math, TEACH HS outperformed the
Comparison Schodls I @SN 3S o6& n LISNOSyYyidlF3IS LRAyda ome: 02Y
Districtwide average for 14 graders (24%).

!
s¢]
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2017 CAASPP ELLAOVERALL 2017 CAASPP MATHOVERALL

59%
55%
24%

39%
13%
9%

TEACH TECH RESIDENT LAUSD 11TH
CHARTER HIGH SCHOOLS

(http://dg.cde.ca.gov/dataquest/)

TEACH TECH RESIDENT LAUSD 11TH
CHARTER HIGH SCHOOLS

Our statistically significant subgroups have had strong performance against peer schools as well. Our
economically disadvantaged students (87% of enrollment) show the strongestmearioe on ELA, with
61% of students meeting or exceeding standards, outperforming the average for the resident schools
(39%) and LAUSD"graders (53%). Performance in math is not as strong as LAUSD (22%), but still

outperformed the resident school avega (12% compared to 8%).

2017 CAASPP ELARPL 2017 CAASPP MATHFRPL

I I I OQ
5]
TEACH TECH RESIDENT LAUSD 11TH

TEACH TECH RESIDENT LAUSD 11TH CHARTER SCHOOLS
CHARTER HIGH SCHOOLS HIGH

61%
53%
22%

39%
12%

(http://dg.cde.ca.gov/dataquest/)

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 12



Our Hispanic/Latino students (62% of enroliment) had strong performance with 58% met/exceeded on

ELA, outperforming the Coragison Schodl Q | @GS NI IS 61A"FeH52%)y R MtH, TEAGH

1 {Qa&a | A&LI yYAOK[ I GAY2 &aritohSohéoR PR A8 NS RE 2 6 MER OK B LI R
but had fewer students than LAUSD"graders (20%).

2017 CAASPP ELAISPANIC 2017 CAASPP MATHHISPANIC

58%
40%
52%
16%
20%

9%

TEACH TECH RESIDENT LAUSD 11TH TEACH TECH RESIDENT LAUSD 11TH
CHARTER HIGH SCHOOLS CHARTER HIGH SCHOOLS

http://dg.cde.ca.gov/datauest/)

Cur African American studen{86% of enrollment)show strong performance in ELA with students
outperforming the average for resident schools in ELA by 37% (58% compared to 21%) and 16% over
LAUSD 1M graders(42%). In math, TEACHMHS | An&lican siidentsutperform the average for

the resident schools (11% compared to 4%) and performs just under LAUSEadérs (13%).

2017 CAASPP ELAAFRICAN 2017 CAASPP MATHAFRICAN
AMERICAN AMERICAN

58%
11%
13%

42%

21%
4%

TEACH TECH RESIDENT LAUSD 11TH TEACH TECH RESIDENT LAUSD 11TH
CHARTER HIGH SCHOOLS CHARTER HIGH SCHOOLS

(http://dg.cde.ca.gov/dataquest/)

English Learner RE€lassification Rates

In 201617, TEACH HS reclassified 32%_ef &ignificantly above the average for the resident schools of
10% and LAUSD (17%).

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 13
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2017 EL RECLASSIFICATION RATES

32%

17%

10%

TEACH TECH RESIDENT SCHOOLS LAUSD
CHARTER HIGH
(http://dg.cde.ca.gov/dataquest/)

Graduation Rate
In 2017, TEACH HS had a graduation rate of 77.3%, comparable to the 78% averagedomthegson

School& 6 dzii
the District), TEACH HS graduated 100% of our 37 students

2017 COHORT GRAD RATE

80%

78%

7%

TEACH TECH RESIDENT SCHOOLS LAUSD
CHARTER HS
(http://dg.cde.ca.gov/dataquest/)

Graduates Completing all Courses Required for UC/CSU Admisgle@Completion Rates)

2S FNB LINRdzR GKFdG mnanm: 2F ¢9! /1 1 {Q& 3INIRdzr 6Sa
graduates) completed the-& required courses. This outcome is significantly higher than the average A
G completion rate for the redent schools (56%) and LAUSD (60%).

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 14
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2017 AG COMPLETION RATE

100%

56%
60%

TEACH TECH RESIDENT SCHOOLS LAUSD
CHARTER HS

(http://dg.cde.ca.gov/dataquest/)

b2Glrofteés (KA&a 2dzi02YS GNIyatliSa RANBOGte Ayiz 02
were admitted to fouryear colleges and universities, and another 27% vaelraitted to two-year

programs. Our graduates in 2017 and 2018 have received acceptances to prestigious colleges and
universities including : UC Berkeley, UCLA, Cornell University, several CSUs and UCs, Cal Poly San Luis
Obispo, Colorado State UniversiGhapman University, San Diego State, Sonoma State, UMass

Dartmouth, Tuskegee University, Washington State, and many more.

AP Participation and Passing rates (262618)

In 201617, TEACH HS offered one AP class, AP Spetmistyear, 10 students todke AP Spanish
examand 100% of these students passed the ewattm a score of3 or higher’ In 201718, we offered
AP Government and AP English Literature and Composaraii?7 students ook the AP Government
examand 19 studentsdok the AP Englisexam® Unfortunately, aly one student passed the AP
Government exam with a score of[Buring 201718, the teachers who taught the AP courses wbogh
first year AP teacherdn order to ensure more of our students are prepared to succeed on the AP
exams,jn 201819 TEACH HS wilklproviding more supporto these teachers and studentscluding
more opportunitiesfor the teacherdo attend various professional development opportunities to
collaborate with other AP teacherand additional resources such anline test prep and tutoring for
the students in these classes.

Student Attendance Rate
¢9! /1 1 {Qa addzRSYyid FGGdSyRIFIyOS NIrdGSa KIF@S 0SSy 02y
94%. (Current Student Information System)

Suspension/Expulsion Rate

We are quite proud that TEACH K& had only one suspension or zero expulsions in the past four years
Our emphasis on restorative justice and conflict resolution has clearly played a role in the very positive
school climate TE2H HS has established, resulting in lower suspension and expulsion rates than District
and State averagegSee Element 10 for more information about these efforts.)

”We note that CDE does not reporting scoring when there were fewer than 15 test takers, thus this is based on
internal data received from the AP test administrators.

8 Unfortunately, the AP Spanish teacher left the school at the end of-2F1due to a todlong commute, and we
were unable to find a suitable replacement, thus we have not been able to offer AP Spanish since.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 15



Year 201415 | 201516 | 201617 | 201718
Suspension humber 0 0 1 0
Suspension rate 0% 0% 0.4% 0.0%
Expulsion number 0 0 0 0
Expulsion rate 0% 0% 0% 0%
(http://dg.cde.ca.gov/dataquest/)
Rate Los Angeles Unified State
201415 | 201516 | 201617 | 201415 | 201516 | 201617
Suspensions 0.91 0.93 0.80 3.80 3.65 3.60
Expulsions 0.01 0.02 0.02 0.09 0.09 0.09

(http://dg.cde.ca.gov/dataquest/)

LAUSD Charter Schools Division Annual Oversight Report

TEACH Hsasreceived positiveAnnual Oversight Visieportsg A G K a il FF FTNRY
Division (CSD)n our most recent Oversight Visit Report, datlethuary 26, 2018, we received the
following ratings

SUMMARY OF RATINGS
(4)=Accomplished (3)=Proficient (2)=Developing (1)=Unsatisfactory
. Organizational
Governance St"den? e Management, Programs, and Fiscal Operations
Educational Performance o .
perations
3 3 2 2

/' 5{ adl¥F y20SR aS@OSNIf a! NBla 2F 5SY2yainNy

Governance

1 The Goerning Board has substantially implemented the organizational structure set forth in

the approved charter, including mandated committees/councils.

1 The Governing Board complies with all material provisions of the Brown Act. Evidence

(e

(¥p))

includes approved bodrminutes, access to teleconference as well as accommodations for
persons with disabilities. Training by Law Office of Young, Minney and Corr provided training

on 12/11/17 which included training materials and a sign in sheet. Binder included board

agendaposting procedures.
1 ParentStudent Handbook includes UCP and general complaint procedures and all
complaints forms; UCP with all components.

Student Achievement and Educational Performance

1 SBAC Subgroup ELAI subgroups demonstrated growth in CAASPP ELA performance from

2015/16¢ 2016/17.

1 SBAC Subgroup Matlll subgroups demonstrated growth in CAASPP Math performance

from 2015/16¢ 2016/17.

1 English Learner Reclassificatiofhe school reclassifies Englistarners at a rate higher

than the District average, 32.1% compared to 16.8%.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 16
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lower than the District average, 0.0% compared to 5.9%.

Organizational ManagemenPrograms and Operations
1 School Climate and Student DisciplinEhe school has a highly developed school climate
and student discipline system in place that is aligned with the principles of the Discipline
C2dzyRIGA2Yy t2fA08 YR {OK22f -207AsWshenston. Aff 27
rate [was] 0.4%. Binder ihcled PBIS World Behavior/Intervention Tracker, as well as list of
Tier 1 intervention.
1 Professional Developmenitfhe school has implemented a professional development plan
for teachers and other staff that supports instructional practices, targets ifietitheeds,
and aligns with the education program set forth in the charter. The school provided an
overview of the professional development for the summer beginning JutyJ2827.

Fiscal Operations

¢9! /1 ¢SOK /[ KI NI SNJ | A.INetassetsFhave Belerf upw@l feRding A 2y A &
since 201415 but slightly decreased in 2018017 fiscal year. According to the 202617

independent audit report, the school had positive net assets of $187,894 and net loss of

($32,244) The 20172018 First Intrim projects positive net assets of $288,593 and net income

of $100,699.

(LAUSD CSD Annual Oversight Visit Report, Jan. 26, 2018.)

CALIFORNIAHARTERCHOOLASSOCIATIONCCOUNTABILIFRAMEWORK

The California Charter Schools Association (CCSAghealeped an accountability framework based on

publicly available academic indicators. Like the Dashboard Reports published by the California

5SLI NGYSyid 2F 9RdzOFGA2Yy o6/590% [/ /{! dziAt Al Sa a5Aia
academicprofgd a> AU KAOK YSIFadz2NBa K2g¢ FIFINI 02N 0KS RAaGlY
Standard Met) Smarter Balanced performance level. Each students' score is compared to Level 3, and all
distance results are then averaged to produce a scteond studen-grouplevel average scale score.

The results will show, on average, the needed improvement to bring the average student score to Level

o 2NJ GKS SEGSYy(d (2 6KAOK (KS | gSNICIFanksihdBFSy i & 02 N.
score given to evgreligible public school in the stafdrom lowest to highest into percentiles-00)

and 10 decile ranks. The 1st percentile is equivalent to the lowest 1% of schools statewidéheviifle

decile translates to the bottom 10% of schoolsl@), accordf 3 (2 (GKS a0K22f aQ I SN
California Assessment of Student Performance and Progress (CAASPP). Conversélyleitite ¥ank is

equivalent to a school having an average DF3 in the top 10% of schools statewid®}91

[/ {!" Q& i atnempric aligni with the old Academic Performance Index (API) decile rankings
detailed in California Education Code 847607, and is consistent with the Education Code in prioritizing
GLIzLIA € | OF RSYAO | OKAS@SYSy( HafNkhodad thednNseingiakiant2 ¥ LJdzLJ

9 California Department of Education. Acadetnidicator Calculation. Accessed on August 28, 2018.
https://www.cde.ca.gov/ta/ac/cm/acadindcal.asp

10 DashboardAlternative School Satus (DASS) schoajsormerly referred to as Alternative Schools Accountability
Model (ASAM) schools are not includedr moe schools that are less than four years old or schools with fewer
than 3 CAASPP tettkers.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 17
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priorities)in determining what to classify as an indicator of academic achievement. Conversely, the

/ 59Q& 51 4aKo2I NR NBLRNI& R2 y20 LINA2NAGATS 2N gSA3
FOFRSYAO AYRAOFG2NER>S (Kdza (KS sidrathérdiitediRd@rdhe | LILIE A OF
law.

The CCSA accountability framework includes four basic measures:
1 Percentile: DF3 must be above thé"®ercentile in two of the last three years.
1 State Rank (Academic Statu§)F3 decile rank of four or higher in twotbé past three years.
l OF RSYAO {GriGdza Aa GKS ao0OKz22fQa 5Co O2YLI NBR i
using decile rank.
1 Similar Schools Rank (SS8BR of four or higher in two of the past three years. The Similar
Schools Rank is alDdecile ranking of average student test results, after taking into account
GKS RSY23INILKAOCA 2F | aoOKz22ftQa (SatdSR aiddzRRSyida
For Elementary and Middle Schools:
1 Academic GrowthAbove the 75 percentile in DF3 growth over the past three years (between
2015k YR HamTXI GKAA 61 & myb LRAYyGaod ! OFL RSYAO DNE
average DF3 over the past three years, and shows that the school is making some progress
toward having all students meet ELA and Math proficiency standards.
OR, For HigSchools:
1 Postsecondary readinessi5% of graduating seniors have completed the minimu@ éourse
NEBIljdZA NBYSyia 2F (GKS ! yAGSNERAGE 2F /I EATFT2NYAL K/
better in two of the past three years.

I OO0 2 NRA Yy Rccdutability Rrdam@work, TEACH HS not only madbtsiteria for renewak;
including a noted 85 point DF3 increase between 2016 and-2047has a Similar Schools Rank of
10/10:

INITIAL FILTERS:

To meet CCSA’s initial filters of accountability, a school must be above the bottom 5 percentile in two out of three years
and above on at least one of the three filters below. See the School Info Overview tab above for more details.

State Rank Similar Students Rank L Growth |
Target: 4 out of 10 Target: 4 out of 10 Target: 18
This school was at/above the target This school was at/above the target This school's DF3 changed by
1 out of 1 year(s), 1 out of 1 year(s), 85 points,
meeting the standard for this metric for meeting the standard for this metric for meeting the 2017 target of 18 points.
2017 2017

Sourcehttp://snapshots.ccsa.org/aar

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 18


http://snapshots.ccsa.org/aar

SUCCESS AHEINNOVATIVEEEATURES OF THEUCATIONAPROGRAM

As detailed above, TEACH Public Schools is successfully meeting the needs of our secondary students
and families in the Westmont/Gramercy Park community, agatdd across a variety of measures.

Our goal at TEACH Public Schools is first and foremost to prepare ALL students to graduate from high
school ready for success in college. Additionally, TEACH Public Schools aims to help students acquire the
attitudes, knowledge and skills that contribute to effective learning in school and in life, to help students
understand the relationship of academics to professional life, and to discover knowledge of self to make
informed career decisions.

TEACH Public Schoofter a rigorous, collegpreparatory curriculum with an emphasis on individual

mastery of standardaligned learning objectives. Through projbetsed learning, technology

AYGSANFr A2y YR RAFFSNBYGAI G§SR Aofstuilenbacsésinegt o6 & SR
data, each student is challenged to grow and learn, with high expectations for success. Each student has

a Personalized Educational Plan (PEP) that details specific goals and objectives for the quarter, based on
benchmark achievememtata. Using a standardized template, teachers and students review initial data

(NWEA MAP, UCLA and SBAC assessments) to discuss and springboard a conversation on growth and
goata SUGAYy3 F2N GKS dzZLJO2YAyYy3d GSN¥ O cipwriy godlsandh & G Af
motivations within a franework that records, monitors, and offers feedback as change occurs. PEPs aim

to facilitate greater student agency by providing a framework to help learners set,gtategizeand

persist toward their acadernigoalsThe PEP is the primary document to record progress, as well as to
NEO2NR Fyydzf O2YYAGYSyida F2N¥SR o0& (GKS adGdzRSyidx
maintain digital portfolios and learn to evaluate their own learning and progress.

Curriculum is current in educational research, thinking, and application. Curriculum is feantered,
supports schoolwide performance goals, and development of the whole child. Through implementation
of the Backward Design method coupled with a tedbgy-aligned approach, differentiation of

instruction, and with appropriate intervention, enrichment, and a strong program of support, each
student is led towards standard mastery. Results of assessments are reviewed during data conversations
during Profasional Learning Community (PLC) meetings. Teachers use data to drive instruction,
adjusting pacing and utilizing flexible grouping based on data (see Element 2/3 for more information on
the use of data to drive instruction). Parents (and students) reagewethly progress reports with

formal report cards issued twice annually. Students are expected to demonstrate that they can
integrate knowledge, skill, and analysis to produce authentic work through progessd learning,
synthesizing information acrostsciplines to produce essays, performances, debates, staged
conferences, presentations, and community service projects. Technology is integrated through the
program at all grade levels, with online curriculum and assessments, and use -bbissth toolsuch as
digital textbooks and online interactive curricu@gogle classroom, smartboards, and programs such as
Khan Academto research, create, produce and record learning.

.S82yR I OFRSYAOaz ¢9! /1 tdzof A0 {OK22fa K2f R KA3IK
Each month, students focus on a character pillar from our Essence of Commitment program (see below

for full details on this program). Enrichments during siehool day and an engaging afsahool

LINEANF Y AdzLIR2 NI &addzRSy(iaQ IAINRBgGK Ay GKS FNIaz 4GSO
are established based on student and teacher interests, and may include basketball, volleyball, soccer,
journaism, mock trial, robotics and more.
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Our whole child approach includes a focus on the {tmrgn development and success of our students

through community partnership and collaborative action. TEACH Public Schools has a collaborative
partnership with lépe Street Family Center, a community program of California Hospital Medical Center

that provides inRhome and orsite educational, health wellness, behavioral health, developmental, and

social services that support children and families. (hopestreetfaembge.org) Hope Street maintains a

South LA office thatisedo2 OF G SR gAGK ¢9! /1 tdzofAO {OK22faqQ OSyi
work exclusively with TEACH schools and families, all at no cost to TEACH or our families. Similarly,

MALDEF conaitis weekly parent/community seminars at our central office on topics such as college

readiness, all at no charge.

TEACH HS, like its sister schools, is a small school where every student is known individually by multiple
caring adults. TEACH HS is nmeethe intent of the Charter Schools Act of 1992 to improve pupil
learning; create new professional opportunities for teachers through PLCs and outside professional
development; and provide parents and pupils with expanded choices in education. TEA&$ HS h
established an accountable model of innovation with highly qualified teachers who work collaboratively
in a datadriven approach to ensure success for each student, differentiating instruction, leveraging
tech-based tools, and offering meaningful oppanities for deeper, interdisciplinary projebased

learning. At TEACHverystudent is expected to succeed. TEACH believes that all children can learn if
taught well and giving opportunity. It is expected that prior cultural experiences and academic
achevement pose no enduring challenge to successful learning that leads toward proficiency. In this
design for learning, students of South Los Angeles and their families are able to see a ray of hope.

SUCCESS OF THEHOOQEDUCATIONAPROGRAM IMEETINGHESPECIFIBIEEDS O SSTUDENTPOPULATION

As evidenced by the data and external reviews detailed abbEACH HS is a great succ&ghile our
organization is committed to continuous improvement and constantrsfléction, we are incredibly
proud ofour success to date and the lives we are helping to change in this community.

AREAS OEHALLENGE TISEHOOIHASEXPERIENCED AW THEYHAVEBEEMW ILL BEMPROVED

Facilities Like many stastip charter schools, TEACH HS has struggled to securepaippbedacilities,

though with our move to 10616 S. Western in the middle of 208 /we are delighted to finally have a
longterm home in which our school can grow and thrive. Originally, our high school viesated

with TEACH MS at 10000 S. Westerarile. As TEACH HS grew and needed additional space, we had a
split campus one year with ouf"@rade located at the Weingart YMCA. In the fall of 208,7the

entire high school again docated with TEACH MS, with our mydtirpose room split into foud" grade
classrooms. This was far from ideal, and enroliment had to be capped due to a lack of capacity, with a
wait list of students who wished to attend. In January 2018, we were able to movenateetv facility

at 10616 S. Western, an existingnsol site previously used by Alliance Health Services Academy.
TEACH HS has signed a lease through December 31, 2037, with an option to purchase. We plan on
obtaining bond financing within the next three years to purchase the building.

Growing Pains:Again, like many stastip charter schools, TEACH HS has faced some financial
challenges, both in terms of staup funding and longerm policies and procedures as our organization
has grown. Facilities capacity impacted our enrollment, which in turn itagamur fiscal bottom line.
Our prior facility limited enrollment due to the certificate of occupancy, and we only enrolled 282
students in 201718. With the move to the new facility, currently we have 374 students which has
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helped to bolster our bottontine, and we plan to grow to 440 students in the new site (though we note
GKIFIG S@Sy sAGK GKSasS OKItftSy3aSaszs /{5 adl¥F¥ KI @S y
2018. (LAUSD CSD Annual Oversight Visit Report, Jan. 26, 2018.)

As TEACHS has grown, so too has our organization. Over this charter term, TEACH HS grew from 96
students in year one (20145) to 374 students today; TEACH MS grew from 241 students in1Z0tb4

427 today; and in the spring of 2018, LAUSD approved our neventany charter schoobpened fall

2018, TEACH Preparatory Mildred S. Cunningham & Edith H. Morris Elementary School (TEACH ES), with
75 students currently enrolled. TEACH has added both school site and central office staff, including a
Chief Operating @iter, Director of Facilities and Maintenance, Director of Data and IT, and Assistant
Superintendent to support our schools.

¢KS 2NEHIFYATFGAZ2Y KF&a SELSNASYOSR G3INRSAYI LI Ayaté
and continuous change. Opeianal policies and procedures have needed revision and updating, with
additional training for our staff. For example, in 2018, at the prompting of CSD staff, TEACH revised its
fiscal policies and procedures, which are attached to this petition. We anenitted to partnering with

LAUSD to ensure full compliance and transparency in all fiscal and organizational operations.

Academic AchievementAs TEACH expanded from operating a middle school to the high school grade
levels, the State was transitioning to the Common Core and a new method of testing, including online
administration of state tests. ldentifying and implementing appropriptedictive interimassessments
(particularly since the high school students are only tested on the CAASPPgrad), ensuring

appropriate technology resources, ensuring both our teachers and students were proficient in using tech
resources and online assgents, and training our staff to adopt new Common Core/Next Gen
standards, assessments, and reflecting on this data have all been priorities as the Charter School has
been established. While we are quite pleased with our strong academic achievemenmnestcas

detailed above, there is always room for growth for our underserved students. TEACH HS will continue
to ensure appropriate resourcesincluding teacher coaching and professional developngeare

allocated for student success.

With a new, longerm home, increased enrollment, and more stability, we are confident TEACH HS will
continue to strengthen and build upon the strong foundation we have established.
STUDENT POPULATION TO BE SERVED

TARGETPOPULATION

TEACH HS serves students in grade® and mainly draws enroliment from the Westmont/Gramercy

tFN] YR yYySAIKOo2NRARY I { 2 d20ir18enrolini@etiMciideyBr% A S & © ¢9o! /1
Hispanic/Latino, 36% African Americ&@% FRPL, 18% BED% SpEd and 3% foster/homeless youth.

Having servethis community for eight years (starting with the opening of TEACH MS in 2010), we

dzy RSNBRGFYR GKS OKFffSyasSa OKAfRNBY FyR FrFEYAtASE A
Community Mapping data, Westmont rankedér the rate of violent crimeand Gramercy Park

ranked 10" out of 209 neighborhoods tracked by the L.A. Times, with 157 violent crimes committed in

the 1.84 square mile Westmont community in just six months, and 108 violent crimes in the 1.13 square

mile Gramercy Park in the same et This included five homicides, six reported rapes, and 150

reported cases of aggravated assault. In that same time period, Gramercy Park raflked 88209

for the rate of property crimes; there were 427 property crimes in these two neighborhgodsering

just threessquare miles- over six months.
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More broadly, zip code 90047 (which includes both Westmont and Gramercy Park) is predominantly
African American (66%), with approximately ethed of residents Hispanic/Latino (32%) and a very
smallpercent of White and Asian residents. We are quite proud that our enroliment closely mirrors this
broader demographic with 61% Black/African American students and 36% Hispanic/Latino:

DEMOGRAPHICS FOR ZIP. CODE 90047
Asian White

1% 1%

Hispanic/Latino
32%

Black/AA
66%

2010 Censusactfinder.census.gov
Adult residents in the community have a particularly low level of educational attainment, only 23% of

residents of zip code 90047 have attained a-4wdour-year college degree or higher, while the same
percentage has not completed high school (23%).

EDUCATIONALATTAINMENT FOR THE
POPULATION OVER 25 YEARS OLD, ZIP CODE

90047
=
=
& ®
(%3]
il
=
[ |
NO HIGH SCHOOL  HIGHSCHOOL ASSOCIATE'S OR GRADUATE OR
DIPLOMA GRADUATE BAHELOR'S HIGHER

20131-15 American Community Survegctfinder.census.gov
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More locally, in Westmont only 5.7% of adult residents over 25 have aykamrcollege degree; in
Gramercy Park 14.9% of adult residents have a-year degreé!

Giventhat 77% of the commyuA 1@ Q& | RdzZf Ga KIFI @S y20 FGGSYRSR Fye
area is predominantly lovincomeg 28% of families with children under 18 in zip code 90047 lived

below the federal poverty line; in 2017, the federal poverty line for a familyfotir is $24,900-?

Notably, according to Living Wage Calculator, a project of Dr. Amy K. Glasmeier, Professor of Economic
Geography at MIT, a family of four in Los Angeles with two working adults needs to earn $73,615
annually to be sel§ustaining (not needing public astsince) in Los Angelés This equates to

$17.70/hour per adult; the federal poverty line rate equates to just $5.00/hour. In other words, as

many as 77% of families in this zip code are living in poverty based on the economic realities of the area.
Notably, the ratio of households with children under age 18 in Gramercy Park is high for the City of LA,
with 36% of families in Westmont and 22% of families in Gramercy Park headed by a singlé*parent.
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<$25,000 $25-50,000 $50-75,000 $75-100,000 $100,000+

INCOME, 90047

17%

13%

10%

2011-15 American Community Survdwactfinder.census.gov

This community data parallels the enrollment of our schd.evidenced by crime, income and other
data from the surrounding community, we know our students face significant challenges outside of
school: significant povertyjdgh crime rates, gang involvement/gang activity in their neighborhoods,
drug and alcohol use, and more. The typical student attending TEACH Public Schools comes from a
socioeconomically marginalized community where low student achievement and low expastate

112018.Los Angeles Timedapping L.A.: Westmont. Accessed on August 28, 2019.
http://maps.latimes.com/neighborhoods/neighborhood/westmont2018.Los Angeles Timeglapping L.A
Neighborhoods. Accessed on August 28, 2018.
http://maps.latimes.com/neighborhoods/neighborhood/gramercypark/

12US Department of Health and Human Services. U.S. Fededali@es Used to Determine Financial Eligibility for
Certain Federal Programs. Accessed on August 28, Baf8://aspe.hhs.gov/povertyguidelines

13 Massachusetts Institute of Technology. Living Wage Calculator for Los Angeles County, California. Accessed on
August 28, 201&ttp://livingwage.mit.edu/counties/06037

142018.Los Angeles Timedapping L.A.: Westmont. Accessed on August 28, 2019.
http://maps.latimes.com/neighborhoods/neighborhoodiestmont/; 2018.
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entrenched. As evidenced above, they come from low income families where educational attainment
is minimal, and most of our students need deep academic intervention. Our small school setting is a

welcome alternative for our families who seek a mpersonalized environment for their children.

The vast majority of our parents do not possess a college degree and most of our students will be the

first to graduate and attend college. Many of our families struggle at times with keeping daily
necessities at bay. For example, one recent graduate is"th@dst of six children, living in a two

bedroom apartment. All six siblings sleep in one bedroom on bunk beds. At times, the parents have to

decide between paying the gas bill or the elegty bill and one or the other have been turned off
before. Even through this struggle, this student came to TEACH HS to learn, to have a different

perspective, and to get an education that will open up options for herself in the future. TEACH provides
the safety and security to help our students dig deep and focus on their goals to achieve their success.
This student will be attending UC Berkeley in the fall and is the first in her family to go to college.

ENROLLMENPLAN

While we cannot with 100%ccuracy predict enrollment for each year, for purposes of planning our
budgets and operations conservatively, the following are our enroliment projections for the term of this

charter:

Levels Year 1 Year 2 Year 3 Year 4 Year 5
9 140 110 110 110 110
10 120 130 110 110 110
11 100 110 120 110 110
12 80 90 100 110 110
Total 440 440 440 440 440

At our previous facility, TEACH HS enrolled the maximum number of students allowed by our certificate
of occupancy. In January 2018, the Charter School moved to a new location at 10616 S. Western
Avenue. This facility will allow us to grow to capacity.

GOALS AND PHILOSOPHY

TEACH Public Schools are innovative, dynamic, creative, and educationally enriching institutions of

positivedriven learning. We believe that all children can learn when taught well and given an

opportunity. We adhere to the thinkinrgg ¥ LIKAf 232 LK SNJ D® DA GKI y >

G2 KF

By looking consistently at our students and the data of our practices, our teachers and students will
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MISSION
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TEACHech Charter High School is committed to providing students with the tools for personal and
academic success in a safe, technologidaltyised learning environment
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VISION
TEACH Tech Charter High School strives to foster a community of critical thimitdife-long learners

who use technology to transform our world.

Schoolwide learner outcomes include:

(1) Prepare students for academic success in high school; as well asepostiary education,
(2) Prepare students to be responsible and actiggipipants in their community, and

(3) Enable students to become Hieng learners

Staff and teachers work relentlessly to make sure through our classroom instructions, positive
relationship building, and with our character pillar education our studexgon graduating from TEACH
HS will:

1. Think Critically: &idents apply tools (analyzing data, science inquiry, and reasoning skills) to
formulate ideas and solve problems
Students formulate problems and come up with hypotheses.
Students identifyinformation needed to solve problems.
Students evaluate and critically analyze multiple sources of information.
Students recognize and understand the need for academic, personal, and career growth.

2. Work Collaboratively: Students work in cooperative sittians and create solutions to
challenges presented to them.
Students participate in solutiedriven group activities in a variety of educational and
social settings
Students collaborate with other peers to complete assignments and solve problems
effectively

3. Communicate EffectivelyStudents clearlyanvey information to people clearly and simply and
is able to organize their datand findings.
Students demonstrate ability to read, comprehend, and articulate complex texts.
Students relaynformation and data in meaningful ways.
Students listen to others and provide constructive and appropriate feedback to their
peers.
Students demonstrate ability to appropriately use technology in a variety of forms.

4. Be Civic MindedStudents show concerfor others and the community they serve.
Student demonstrate responsible work ethics by understanding deadlines and due
dates.
Students demonstrate academic integrity and honesty.
Student accepts personal responsibility and keeps accountabledincalinstances.

7. AN BUCATEPERSOBIIN THE21STOENTURY
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--Thomas L. Friedmaiihe World is Fla2005)

As the world becomes increasingly connected and interdependent through rapid advances in
technology, transportation, manufacturing, and communication, it is clear that the educated person in
the 21 Centuy must have the critical thinking skills necessary to engage in continuous leqrning
essential for adaptation to the constantly changing economic and social environment of tomorrow.
¢C2RIFI&Qa addzRRSyida oAttt SyadSNI I lawdtlpE @dddiy, G KF G LI | O
negotiation, responsive planning, and organization. Thus, the educated person must not only value
academic pursuits such as reading, writing, and mathematics, but also community interests and a
respect for cultural diversity. Thedacated person must use knowledge and skills to analyze situations,
formulate questions and ideas, and creatively present findings. Exercising such skills enables the
educated person to perform well in the economic workforce and to become an active partich the
diverse global community.

In recent years, researchers, policymakers, and educators have come to agree that to prepare students

for this future, schoeb 8 SR Ay a i NHzOGA2Y ySSRa G2 Y20S o06Se2yR i
arithmetic. New content standards (e.g., California Common Core State Standards (CA CCSS), Next
Generation Science Standards (NGSS)) emphasize thinking and learning competencies across all grade
levels and subject areas. These standards outline essendietices of critical and analytic thinking,

creative problemsolving, collaboration, and communication to accompany conggt instruction,

and call for students to be provided with ongoing opportunities to apply deep thinking skills and to

connect schol-based learning to their own lives and current issues facing the World.

While these aptitudes of course necessarily depend on a foundational knowledge base that is detailed in
state content standards, we believe the strongest value in education is ledromtp learn. To thrive

in this new world of interconnectivity, our @tiren also need to learn critical social and collaboration
skills, technology proficiency, and a love of learning. Our belief in an educated person of tenfiiry

is aligned with the work of the Partnership fors2Century Skills (p21.org), and indé:

Respect and appreciation for diversity.

A solid foundation in the core academic skills, as outlined in the state curricular standards.
The ability to think critically and creatively, be curious, and use a variety of strategies to solve
problems wih persistence.

The ability to work both independently and cooperatively and adapt to new situations.

The ability to navigate media and technology to obtain, synthesize, and analyze a variety of
information with a critical eye.

The ability to communida confidently, both orally and in writing, with people of all ages and
backgrounds.

Personal integrity, morality, sefhotivation and selesteem, and the skills and willingness to
engage in the responsibilities of citizenship.

o Do oo To o P>

We know that all studets, regardless of the background, experience and challenges they may bring to
school,cansuccessfully learn at high levels. We believe all students have a right to high expectations

% Larmer, J., & Mergendoller, J.R. (2015, April 21) [Web log post]. Gold standard PBL: Essential project design
elements. Retrieved fromttp://bie.org/blog/gold _standard pbl essential project design_elements
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and quality, colleggpreparatory instruction. We agree with Friedman (teab above) that preparing
2RI &@Qa a &asbryliieds basabdorplished through instilling curiosity, love of learning,
RAAOSNYYSyis ONBFrGAGAGEY YR AYUSNRAAGOALI Ayl NE (K

8. HOWLEARNINBESTOCCURS

The National Assessmenbf EducationalProgresgNAEP) ScholastidAptitude Test(SAT)and American
CollegeTest(ACTconsistentlydemonstrategapsin performancebetweenstudentsby raceand income.
AfricanAmerican,Latino/a, Native Americanand lowincome studentsdemonstratelower performance
than their white, Asian,and economically advantagegeers® The TTCHS development teams have
studied examplesf effective practicesthat haveworkedto closethis achievemengap.

TEACH H8corporatesthe following recommendationfrom KatiHaycockdirector of EducationTrust?’

1 Haveuniform standardsTTCH®/ill haveclearand highexpectationf all studentgthat fully
alignwith the Common Cor&tateStandards.

9 Make thecurriculumchallengingRigorousurriculum willbe organizedaroundmajor concepts
that studentsareto knowdeeply.

9 Helpstudentscatchup: A personalizecenvironmentandregularassessmentwill ensurethat no
students fall behindExtra supporbeforeandafter school willbe givento thosestudentsin
need.

9 Providegood teachersAll TTCHEore subject teacherwill haveanappropriate credential in
their subject matter basedn federal and stateequirements.In addition, regular planningand
professionablevelopmenttime will allowteachersto improvetheir practice.

Students learrbestwhenthey are challengedby clearand high expectationsand supportedby a caring
community*® Theyare excitedby educationthat is meaningfuland dynamic.Studentsare motivated by

learningthat requires themto problem solveand collaborate.Studentslearn best when they have an

opportunity to form meaningfulrelationshipswith teachers,administrators,peers, andhe surrounding
community. They thrivén an environmentwhereteachers parents,and studentswork collectivelyto set

goalsandcelebrate achievements.

Young peoplevantto makeadifferencein their familiesandcommunitiesand theyvalue experiences that
empowerthemto doso® Learningnustboth reflecta (i dzR Brg¢sand éxpandtheir understandingo
encompassa global perspectiveSchoolsmust provide opportunities for studentsto developpersonal
responsibility, seffnanagementof their own learning, and practice democratic principlesThey must
celebrate authentiaccomplishmentsas well as, cultural and individual diversity in an environmentof
tolerance andespect.These conceptarethe foundation of theTEACHech Charter High School.

16 HernandezD.J. & | 2ThirdGradeReadingSkillsand PovertyinfluenceHighSchooD NJ- R dzl AinrfieE.yCasey
Foundation2011.

"HayockK.,RowanA.,& Hall,D.(2010,January)GaugingsapsA DeeperLookat StudentAchievementThe
EducationTrust 1-11.

18 Achieve. (2011,February). Closing theexpectationgjap: Sixthannual50-state progresgreport on the alignment
of highschoolpolicieswith the demandof collegeand careers.Washington DC:Author. Retrieved from
http://mww .Achieve.org/ClosingtheExpectationsGap2011.

19 Basch(C.E.(2010,March).Healthierstudentsare better learners:A missingink in schoolreformsto closethe
achievemengap.Equity Matters 6.
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We believe that students learn best when situateithin the context of an educational program that

understands students as complex, unique, and individual, and views learning as an ongoing process that

is active, dynamic, and developed and expressed through a variety of means and pathways.
believesNRy 3t & (GKIGd 6KSYy fSIENYyAy3I Aa az20Aalfte O2yailNuz
while they learn, they access and create knowledge about their world in the most powerful, effective,

and important ways.

We believe that learning potentig not predetermined or fixed, and instead align our beliefs with the
O2y OSLII 27T & 3nEcKH\belrs al studarta &hd iBdéviduals as capable of learning and
progress. To this end, all studentsT&ACH H&e guided to learn abouthemselves anavork explicitly
on developing essential skills and dispositions of lifelong learners. Across grades and classrooms,
teachers guide students to intentionally cultivate and apply naignitive skills that allow them to
understand for themselves how theya best, and students also learn how to set personal goals for
growth and achievementia their PEPand how to identify and take on strategies that will help them
maximize their own potential for learning and success.

Teacherexplainto studentswhat a personalizedceducationalplanis andwhy it isimportant. Students
developandimplementtheir ongoingpersonalizededucationalplanin collaborationwiththed OK 2 2 £ Q&
CounselorActivitiesCoordinatorand Advisoryteacher. Studentsdeterminewhat they areinterestedin
andsetgoalsby researchingrariouscollegeson Naviance.DuringAdvisory studentsexploretheir
personaloptionsandtheir strengths,and both the Counseloand Advisoryteacherkeeptrack of how
studentsare doingthroughregularcheckins.

We believe that students learn best when they are challenged by clear and high expectations and
supported by a caring community.We believe students best learn when they are excited by education
that is meaningful and dynamic. REACH HStudentsare motivated by learning that requires them to
problem solve and collaborate.

We believe students learn best when they have an opportunity to form meaningful relationships with
teachers, administrators, peers, and the surrounding commu#itihey thrive in an environment where
teachers, parents, and students work collectively to set goals and celebrate achievements.

We believe that handsn, projectbased learning that is interactive, engaging and meaningful is a way
forteacherstofadi A G (S RSSLISYy f SIENYyAy3a SELISNASyOSa F2NJ S| (
or reconstruct by rediscovery, and such conditions must be complied with if in the future individuals are

to be formed who are capable of production and creativity ghal i & A Y LI & AdNBauliSFiekel A 2 y @€
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Richardson, V. (2003). The dilemmas of professional development. Phi Delta Kappang8a6401

21 Dweck, C. S. (2006) "Mindset: The new psychadbguccess." New York: Random House.

22 Achieve. (2011, February&losing the expectations gap: Sixth annuasfle progress report on the alignment

of high school policies with the demands of college and car&éeshington, DC: Author. Retreal/from
http://www.Achieve.org/ClosingtheExpectationsGap2011

2See, e.g., Hughes, J., Cavell, A. and WillspRulther Support for the Developmental Significance of the Quality

of the TeachegStudent Relationshj@ournal of School Psychology, Jlg. 2001.

24 Piaget, To Understand is to Invent, 1973.
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stated inPedagogy of the OppressédL y G KS ol y1Ay3 O2yOSLIi 2F SRdzOI GA
students as receptacles which simply receive knowledge], knowledge is a gift bestowed by those who
consider themselveknowledgeable upon those whom they consider to know nothing. Projecting an

absolute ignorance onto others, a characteristic of the ideology of oppression, negates education and
knowledge as processes of inquiry. Banking education treats students assotfj@sisistance; problem

L2AAYy 3 SRdzOF GA 2y YI P°32005iré&pSrivhigitights that Mojettiasédhearying & NA & ¢
beneficial because it engages students in probistving and teamwork® Satchwell and Loepp

indicate that students learn bésvhen they are involved in constructing their own knowledge of the

world around then?” We integrate projecbased instructional approaches across the curriculum. We

believe that learning how to think and learning subject matter content are not separategses, but

rather are best developed within an authentic context. In a thinking curriculum, skills are best acquired

Ay GKS O2yGSEG 2F YSIyAy3a¥dzd SENYyAy3d SELISNARSyOSa

We believe in ensuring that each student iseatal access meaningful, respectful content that targets

their zones of proximal developmefftAt TEACH H®eachers collaboratively plan lessons that
accommodate different learning needs and styles through the guiding principles and pra€tices
backwardglanning and Strategic Design for Student Achievement, including differentiating instruction
for individual learner needs (see Instructional Methods and Strategies, bldpse researehased
approaches for planning and instruction allow teachers tamaén rigor and high expectations for

learning with heterogeneous groups of students through close monitoring and attention to individual
student strengths and challenges, embedded choices for means of representation and engagement with
content, and an eplicit focus on developing personal responsibility for learning and higrear

thinking skills focused on deep understandtfig.

We believe that student learning best occurs in classrooms with teachers who approach their own work
as lifelong learners with a growth mindset; our professional learning community (PLC) structure for

%5 Freire, P. Pedagogy of the Oppressed: Chapter 2. Actessaugust 28, 2018&ittp://sfr -
21.org/pedagogy/pedagogy.html

%6 Fortus, D., Krajcikb, J., Dershimerb, R. C., Marx, R. W., & Miladokand, R. (2005). Desigased science and
realworld problem solving. International Journal of Science Educatior;83%b

27 satchwellR., and Loepp, F. L. (268pring). Designing and Implementing an Integrated Mathematics, Science,
and Technology Curriculum for the Middle School.

2McTighe, J., & Brown, J. L. (2005). Differentiated instruction and educational standards: Is deteibleDoss
Theory Into Practice. 44(3), 2844; Tomlinson, C. (1999). Mapping a route toward differentiated instruction.
Educational Leadership, 57(1),-18.

VY| LHzZAYAO1E wd g | +dzaft SAYyT / dad® HAAMD G¢KS WwWait ogSNJ Odz
Tomlinson, S. (2007). Ruthless Assessment in aViPeiare U.K. Society. In Sleeter, C. E. f&ting

Accountability in EducatiogDemocracy and Equity at Rigp. 172187). New York, New York: Teachers College
Press; Wiggins G., McTighe, J. 2008derstanding by DesigAlexandria, Va., Association for Supervision and
Curriculum Development.
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teachers facilitate continuous teacher growi: We al® believe learning occurs best when teachers

are highly qualified, prepared, and collaborate with one another reguldiacher collaboration occsir

during weekly grade level PLCs and weekly vertical articulation across grade levels. Taachers

prepared through weekly PDs, summer PD, anddrvice training days throughout the school year.
wSAaSINOK adzLlll2 NI a GKS AYLRNIFYyOS 2F STFSOUGAGS GSI
matter more to student achievement than any other aspect of s€haoy? 3 ® ¢

We believe that culture and experience shape thinking, and therefore play a role in learning and
behavior at schoo®® We believe that learning best occurs through social interaction among diverse
groups of individuals, active participationlearning activities, and strong connections to communities

to honor the lived experiences of studerifsWe approach the diverse learning styles, languages,
sources of cultural knowledge and practice, social and emotional understandings, and abilite¥stud
bring to the classroom setting assetdor promoting deep and meaningful learning for everyone.
Through understanding the spectrum of human experiences and perspectives, knowledge, and skills
individual members of a community bring to a learningisg, everyone is enriche#®.Taking up the
defining characteristics of culturally responsive teachin@,BACH H&ur teaches. maintain positive
perspectives on parents and families, communicate high expectations to students, learn about and
throughcultural practices and norms, and center instruction on student interests and needs. Teachers
RSaA3dy GKSYFGAO OdaNNROdz I GKIG O02yySOi G2 aiddzRSyl
all students are offered opportunities to connect their olires with standarebased learning at school.
For examplein 12th grade Englisstudents (in groups of two) create and present a photo essay
expressing their perspectivabout an issue or topic of importance to them that is happein their
neighborhoa. Studentsuseargumensthey wrotein a previous activityo develop a final product,

using at least 13 images to develop a visual argum8tidents must include their intended thesis and

a written rationale explaining how their images convey the theStudent must also explore the
economic perspective, policy or implicatiooistheir choseopic.

30Borko H., Jacobs J., Koellne(2010). Contemporary approaches to teacher professional development. In
Peterson P., Baker E., McGaw B. (Eds.), International encyclopedia of education (Vol. 7-5p) 543ford,

England: Elsevier; Desimone, L. M. (2011). A primer on effectifesgional developmenihe Phi Delta Kappan,

(6), 6871. d0i:10.1177/003172171109200616

Mwl b5 9RAzOF A2y d ¢S OKSNB al GGSNY ! YyYRSNERGFIYRAY3I ¢SI OKSI
August 28, 2018vww.rand.org/education/projects/measurintpachereffectiveness/teachergnatter.htmi.

%2Gay, G. (2000). Culturally resysive teaching: Theory, research, & practice. New York: Teachers College Press;
LadsonBillings, G. (1994). The tree of knowledge and culturally relevant teaching. In The dreamkeepers: Successful
teachers of African American children (pp-735). San Frecisco: JosseBass Publishers

33Herrenkhol, L.R., & Mertl, V. 2018ow Students come to be, know, and do: a case for a broad view of learning.
New York, Cambridge University Press; Vygotsky, L. S. (1979). Consciousness as a problem in the psychology of
behavior. Soviet Psychology, 1733

34Brown, A. L., & Campione, J.C. (1994). Guided discovery in a community of learners. In K. McGilly (Ed.),
Contributions of instructional innovation to understanding learr{jmqg 289¢ 325). Hillsdale, NJ: Erlbapm

Vygotsky, L. (1993). The collected works of L.S. Vygotsky. Vol.2: The fundamentals of defectology (abnormal
psychology and learning disabilities) (R.W. Rieber & A.S. Carton, Eds.). NY: Plenum Press.
35_adsonBillings,G.1994 Toward a Theory of Cultuia Relevant Pedagogfumerican Educational Research
Journal32;3: 465491.
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We believe that strong homschool and community connections bring about positive outcomes for

students®®¢ KSNB Aa 2@0SNBKSTt YAy atkesthatpadnRrivolvéntent in Khildien'st RS Y 2 y 2
fSENYAY3I Aa LIaAldAi P20 | NaNewIliydrof Evidlende @pon @IS Y Sy i @€
{2dziKgSad 9RdzOFGA2y Il f 5S@St2LIYSYyld [F02NIG2NE OHARN
backgroundstudents with involved parents are more likely to: earn higher grades and test scores, and

enroll in highedlevel programs; be promoted, pass their classes, and earn credits; attend school

regularly; have better social skills, show improved behavior, @agtavell to school; [and] graduate

FYR 32 2y G2 LRaPaSO2yRINE SRdzOI GA2Yy ®¢

THEREQUIREMENTSF CALIFORNIADUCATIONCODES 47605(B)(5)(A)0)

TEACH HS will pursue the following schoolwide and subgroup outcome goals, based on the state
prioritiesdetailed in California Education Code § 5206081ident performance and achievement of
schoolwide, subgroup and individual student progress will be measured by multiple and varied

summative and formative assessments that are aligned to state and festaralards (including the

new Common Core) and reflect proficiency measures required by the new California Assessment of

Student Performance and Progress (CAASPP)/SMARTER Balanced Assessments, as well as state priorities
detailed in California Education @»§ 52060(d).

¢tKS F2ff2gAy3 OKFNI RSiGlIAfa (GKS alOKz22ftQa 3I2Ffta | &
statistically significant subgroups) pursuant to California Education Code § 52052, for each of the eight

(8) state priorities idatified in California Education Code 8 52060(d), including specific annual actions

the school will take to achieve each of the identified annual goals. We note that as required under the

I TETAFT2NYAlL 9RdzOI GA2y [/ 2RS3I ¢®@laldolativd pfoess edch yedr ®K 2 f RS N.
update and prepare an annual Local Control and Accountability Plan (LCAP) as a basis for prioritizing
allocation of funds. The following is intended to be illustrative of the goals and actions TEACH HS

anticipates at thé point in time.

LCFF STATE PRIORITIES

GOAL #1

36 Epstein, J. L., & Sanders, M. G. (2000). Connecting home, school, and community: New directions for social
research. In M. T. Hallinan (Eddandbook of the sociology of eduimat (pp. 285306). New York, NY: Kluwer
Academic/Plenum Publishers; Martin, E. J., & He®arke S. (2002). Establishing a hesedool connection:
Strengthening the partnership between families and schools. Preventing School Failure6%6, 62

37 Educatim Northwest. Accessed on August 28, 2018. http://www.nwrel.org/scpd/sirs/3/cu6.html.

38 HendersonA, Mapp, K (2002). A New Wave of Evidence: The Impact of School, Family and Community
Connections on Student Achievement. National Center for Families and Quties. Accessed on August 28,
2018.https://www.sedl.org/connections/resources/evidence.pdf
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H1 R4 H7
All TEACH HS students will have access to a-figtlity education program |'H 2 N5 n s
taught by highly qualified teachers. q 3 q 6

Related State Prioritied

Specific Annual Actions to Achieve Goal

-1 5

Local Priorities:
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Priority 1 (Basic Services)
Priority 1 Outcome 1Degree to which teachers are appropriately assigned pursuant to Education Code sed
44258.9, and fully credentialed in the subject areas and for the pupils they are teaching.
- TEACH HS will hire, supervise, evaluate and retalifigddaeaching staff.
- TEACH HS will ensure verification of proper credentials and DoJ clearance prior to start of employ
- TEACH HS will actively recruit qualified teachers reflecting student ethnic demographics

Priority 1 Outcome 2Pupils hae access to standarddigned instructional materials pursuant to Education Co|
section 60119.
- TEACH HS will provide appropriate, standailimed (including CA CCSS and the academic content
performance standards) textbooks/curriculum materials.
- TEACH HS will review alignment of instructional materials to standards.
TEACH HS will maintain an annual inventory of instructional materials and respective purchase of
materials.
- TEACH HS budget will be reviewed every year to ensure adequate budget for instructional materia
place.

Priority 1 Outcome 3School facilities are maintained in good repair pursuant to Education Code section 17
- TEACH HS facilities viaié maintained and cleaned by TEACH HS custodial staff
- TEACH HS will do annual and monthly facility inspections to screen for safety hazards.
- TEACH HS will utilize Site Inspection Lists and provide daily general cleaning and spot checks by
staff

Priority 2 (Implementation of State Standards)
Priority 2 Outcome 1lmplementation of academic content and performance standards and English languag
development standards adopted by the state board for all pupils, including English learners.
- TEACH HS will participate in ongoing professional development on the implementation of CCSS 4]
CCsSéligned assessments.
- TEACH HS will provide Ga@gfhed ELA and math instruction using integrated and designated ELD
instructional strategies to afitudents, including ELs.
- TEACH HS will provide PD to teachers examining CAASPP/SBAC, NWEA MAPs, SBAC Interims
state and internal assessment scores, into reports and regularly review progress to build on our dg
driven decision making.

Priority 7 (Course Access)

Priority 7 Outcome 1Pupil enroliment in a broad course of study that includes all of the subject areas (ELA
Science, Social Science, Arts, Technology and P.E.) described in Education Code section 51210 and subd
(i), inclusive, of&tion 51220, as applicable. (Priority 7)

- TEACH HS will ensure all academic areas will be available to all students, inclusive of all subgrouy
grades including art, digital art, and physical education. We will also provide access tschibtet
enrichment experiences including Yearbook and cheer, volleyball, basketball and flag football.

- TEACH HS will provide 1:1 technology (Chromebooks).

Expected Annual Measurable Outcomes

Priority 1 Outcome 1All teachers will be properly certified and assigned.

Metric/Method for Measuring: % of courses and Teachers at TEACH HS appropriately assigned and with
appropriately credentialed personnel.
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APPLICABLSTUDENT
GROUPS

Baseline

20192020

20202021

2021-2022

2022-2023

20232024

All Students (Schoolwide)

N/A

100%

100%

100%

100%

100%

Priority 1 Outcome 2AIll TEACH HS students (including all statistically significant subgroups) will have accq
standardsaligned materials and technology

Metric/Method for Measuringy 2 2F ¢9! /1 1 { &addzRSyida o¢K2 oAttt |{
instructional materials.
APPLICABLETUDENT )
GROUPS Baseline| 20192020|20202021(2021-2022 |2022-2023| 20232024
All Students (Schoolwide) N/A 100% 100% 100% 100% 100%

Priority 1 Outcome 3TEACH HS facilities will be maintained and cleaned through a contract with the TEACQ
custodial staff and include daily spot checks and Site Inspection Lists, pursuant to Education Code section
17002(d).

Metric/Method for Measuring: % of items on the & Inspection Lists and daily spot checks that are in
compliance/good standing

APPLICABLSTUDENT

GROUPS 20192020

Baseline 2020-2021|2021-2022 |2022-2023| 20232024

All Students (Schoolwide) N/A >90% >90% >90% | >90% | >90%

Priority 2 Outcome 1TEACH HS will ensure the implementation of academic content and performance star
for all core subjects with 100% math and ELA Common Core Implementation.

Metric/Method for Measuring. Purchased text and online curriculum; curriculum pacing and lesson plans;
teacher observations.

APPLICABLSTUDENT
GROUPS

All Students (Schoolwide)

Baseline| 20192020|20202021|2021-2022 |2022-2023| 20232024

N/A 100% 100% 100% 100% 100%

Priority 7 Outcome 1Al TEACH HS students, including all significant subgroups, will have access to a brog
of student (English Language Arts, Math, Social Studies, Science, PE, visual/performing arts) outlined in tH
petition.

Metric/Method for Measuring: % of access to all available programs and services outlined in charter petitio

APPLICABLSTUDENT
GROUPS

All Students (Schoolwide)

Baseline| 20192020|2020-2021|2021-2022 |(20222023| 20232024

N/A 100% 100% 100% 100% 100%

LCFF STATE PRIORITIES

GOAL #2
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n1T Ha4 7
Every TEACH HS student will have the right to a rigorous, daitzen, |7 2 A5 'Hs
collegepreparatory instructional program with technology integration n 3 n 6

Related Statériorities:

and projectbased learning opportunities.

Local Priorities:

2.5

Specific Annual Actions to Achieve Goal

Priority 4 (Pupil Achievement)

Priority 4 Outcome & Performance on standardized tests and overall schoolwide assessments such as the ne
dashboard (or whatever comparable metrics are developed to replace API/AYP)

Priority 4 Outcome g Share of English learners that become English profieient

Priority 4 Outcome-English learner reclassification rate

Priority 4 Outcome 4¢ A-G Course Completion Rate

Priority 4 Outcome § AP Exam Passage Rate

TEACH HS will provide highly qualified instructional personddRasource Specialists to implement high
quality instruction with continuous monitoring by the Principal and central office personnel.

TEACH HS will provide comprehensive professional development to support student achievement.
TEACH H@ill analyze CASPP/SBAC, NWEA MAPs, SBAC Interim and other state and internal asses{
scores monthly to review progress towards annual targets.

See above; plusTEACH HS&ill implement the LAUSD EL Master Plan.
TEACH HS will provide high qualified and experienced teachers with appropriate EL authorization wh
continuously monitor instruction and achievement of ELs, with specific focus on LTELs
TEACH HS will idefgtEnglish Learners by proficiency level, ensure integrated and designated ELD ing
is aligned to the new ELD standards, and monitor student progress in program implementation.
TEACH HS will provide professional development related to EL support, including ELPAC training an
designation criteria.

TEACH HS will ensuredesignated ELs will continue to be supported via a rialed system including
support for struggling raders.

Same as Priority 4 Outcome 2 above, plus:
TEACH HS budget will be reviewed every year to ensure adequate budget for appropriate EL instruct
materials is in place.
TEACH HSWadd additional supports for our EL students through exam preparation, differentiation, tej
coaching, and additional tutoring to meet EL student instructional needs

offer individual graduatiomplans, outlining the classes students will take during their high school years.
provide students with opportunities to take Advanced Placement (AP) courses based on student neeq
interests.
offer Advisory classes (college planning and career explarptimgram) and College Readiness classes &
programs preparing students for college readiness, including test prep for ACT/SAT.
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Teachers will attend appropriate training for AP and receive resources and st@pelp students prepare
for AP exams.

Priority 8 (Other Pupil Outcomes)
Priority 8 Outcome & TEACH HS will offer all students, including all subgroups, a broad course of study that in]
engaging, hand®n, projectbased experiences with technology and arts integration.
TEACH HS will provide professional developmesegaithers on integrating handm/projectbased learning
and tech integration across the curriculum.
TEACH HS will provide resources, time and materials for all students to engage in meaningful, handg
on/projectbased learning and online/tedhtegrated leaning.

Expected Annual Measurable Outcomes

Priority 4 Outcome 1TEACH HS students, including all significant subgroups, will meet or exceed targets for g
once set by the State on the CAASPP (and comparable assessments for students with special needs) in the §
ELA and Mathematics.

Metric/Method for Measuring Scale scores and proficiency/growth targets for all students, including all numer|
significant student subgroups, in ELA and Math on the CAASPP assessment system based on prior yreerokzita
assessment data goals inclu8ehoolwide ad all significant subgroups will meetr exceed targets fagrowth in ELA
and Mathas evidenced by internal diagnostic assessments such as NWEA MAPs, DIBELs, ELPAC, and stan

curricular based internal assessments

APPLICABLE
STUDENTROUPS Baseline | 20192020| 20202021 | 2021-2022 |2022-2023| 20232024
Establish| Schoolwid¢ Schoolwid¢ Schoolwide| Schoolwid¢ Schoolwidg
with 2019 and and and and and
CAASPRP fi all all all all all
11th significant| significant| significant | significant| significant
graders | subgroups subgroups subgroups| subgroups subgroups
) will meet | willmeet | willmeet | willmeet| will meet
All Students (Schoolwide and all orexceeq orexceeq orexceed| orexceed orexceeg
SubGroups) targets for| targets for| targets for | targets for| targets for
growth on| growth on| growth on | growth on| growth on
the the the the the
CAASPP il CAASPP it CAASPP in CAASPP | CAASPP |
ELAand ELA and ELAand | ELAand| ELA and
Math. Math. Math. Math. Math.

Priority 4 Outcome 2EL students will advance at least one level on the ELPAC each year.

Metric/Method for Measuring: EL proficiency rates will meet or exceed the rates of LAUSD averages as

demonstrated on ELPAC assessments

APPLICABLE
STUDENTSROUPS

Baseline

20192020

20202021

2021-2022

20222023

20232024
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Establish| Percentagq Percentag¢ Percentage| Percentag¢ Percentage
benchmarl of of of students of of
(201819) | students | students | who achievg students | students
who who one level of who who
achieve achieve | growth on achieve achieve
one level| one level the one level| one level
of growth | of growth | ELPAC eac| of growth | of growth
) on the on the year will on the on the
English Learners ELPAC eal ELPAC ea| meetor |ELPAC eal ELPAC ea
year will | year will exceed yearwill year will
meet meet District rate. meet meet
or exceed or exceed or exceed or exceed|
District District District District
rate. rate. rate. rate.
Priority 4 OQutcome 4¢ 9! / 1 |1 { 6Aff SyadaNBE 9] NBOftIaaArAFAOF{GA2

rate.

Metric/Method for Measuring: EL reclassification rates

9] adGdzRSyd LINPINBaa (26K NRa NBOfFaaAFAOEGRRAY ahyY R
INI RS& 2F dGoQaé¢ 2N anQaé¢ Ay (GKS 9y3ItAaK [ly3Adz 3S
documentation of individual conferences and meetings. When an EL student reaches these goals, a recomm;
for reclassificationis made. Instructional staff and parent will meet for the reclassification process and make
recommendations for reclassification. The child will be designated as Reclassified Fluent English Proficient (H

Srf;g:g:zbis Baseline | 20192020 20202021 | 20212022 | 20222023| 20232024
Establish| Percentagg Percentagg Percentage|Percentagq Percentage
benchmarl of of of students of of
(201819)| students | students |reclassified | students | students
reclassifieq reclassifieq each year | reclassifieq reclassifiec
, each year| each year| will meet each year| each year
English Learners will meet | will meet | or exceed | will meet | will meet
or exceeq or exceed District or exceeq or exceed
District District rate. District District
rate. rate. rate. rate.

Priority 4 Outcome 4Graduating seniors will have successfully completed courses that satisfy the UC

program requirements.

Metric/Method for Measuring: Percentage of graduating seniors who will have successfully completed

courses that satisfy thedC/CSU program requirements.

APPLICABLE " 2020 2023

i Baseline | 20192020 2021 20212022 | 20222023 2024

All Students (Schoolwidend all TBD | 100% | 100% | 100% 100% | 100%
subgroups (201819
group rates)

Priority 4 Outcome 5:TEACH HS will realize annual increases in the numbers of students passing AP

(or similar measures) with a score of 3 or higher (or their equivalent).
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37



Metric/Method for Measuring: Percentage of graduating seniors who have passed an AP examseibinea

of 3 or higher.
APPLICABLE . 2020 2023
Baseline | 20192020 2021-2022 | 20222023

STUDENTGROUPS ! 2021 2024

Meet or | Meet or Meet or Meet or Meet or

exceed the| exceed | exceedthe | exceedthe| exceed

All Students (Schoolwidend all 5AdUN the | 5Aa0NR5AEUNN the
subgroupy APtest |5 A a 0| testpassing| testpassing| 5 A a U
passing | AP test average average AP test
average | passing passing
average average

Priority 8 Outcome 1TEACH HS will offer all students, including all subgroupsiaal course of study that includ
engaging, handen, projectbased learning experiences with technology and arts integration and electives
Criminal Justice, Digital Art, Financial Literacy, Psychology, Journalism, Creative Writing, and Emteir&uieace
Metric/Method for Measuring: % of students with access to harols/PBL and teclvased learning; teacher PD

logs/receipts; materials inventory lists and receipts; teacher lesson plans; classroom observations

APPLICABLE .
ol Ba®line |20192020|20202021|2021-2022 |20222023| 20232024
All Students (Schoolwide and all N/A 100% 100% 100% 100% 100%

SubGroups)

LCFF STATE PRIORITIES

GOAL # 3

TEACH HS will foster parent, community and student engagement |5 -

school life and high rates of stakeholder satisfaction.

Related State Priorities:

5 1 3 4 6 7
X 5 3 8
X 3 X 6

Specific Annual Actions to Achieve Goal

LocalPriorities:
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Priority 3 (Parental Involvement)
Priority 3 Outcome tEfforts to seek parent engagement and input in decision making.
- TEACH HS will engage parents in a series of r
success
- TEACH HS will maintain school website as a communication tool for the community.
- TEACH HS will communicate the most important website itésra monthly newsletter (translated into
Spanish and other languages as necessary) that is sent home via a hardcopy.

Priority 5 (Pupil Engagement)
Priority 5 Outcome & School attendance rates and Chronic absenteeism
- TEACH HS parent outreach and communications will continue to stress the importance of attendance
arriving at school on time each day.
- TEACH HS6s Office Manager, Principal and Teac
truants througthome calls, meetings with students and families, and positive reinforcement incentives

Priority 5 Outcome 2 Prevent drop outs
b See above for Specific Annual Actions plus: TEAGH pi®vide training and support in Advisory and othe
nonscholastic support for students.

Priority 5 Outcome 8 Graduation rates
L See above for Specific Annual Actions and Dropout rates.

Priority 6 (School Climate)
Priority 6 Outcome 1pupil suspension rates

- TEACH HS will provide training and support for our Essence of Commitment and Overcoming Obstag
curriculum and restorative justice practices.
- TEACH HS will establish classroom management procedures, foster positive relationships, and help 4
atmosphere of trust, respect, and high expectations.

Priority 6 Outcome 2 pupil expulsion rates
- TEACH HS will provide training and support for our Essence of Commitment and Overcoming Obstag
curriculum and restorative justice practices

- TEACH HS will establish classroom management procedures, foster positive relationships, and help 4
atmasphere of trust, respect, and high expectations.

Priority 6 Outcome 8 other local measures including surveys of pupils, parents and teachers on the sense of g
and school connectedness
- TEACH HS will implement annual surveys to assess stakelsatisiaction

Expected Annual Measurable Outcomes

Priority 3 Outcome 1TEACH H&Iill encourage parents to attend at least 2 events each year (specific goal to be
annually in LCAP).
Metric/Method for Measuring: # of parents attending 2+ events annually

APPLICABLE i
STUDENT GROUPS Baseling 20192020 | 20202021 | 20212022 | 20222023 | 20232024
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All Students (Schoolwide)

Establisk

baseline

(2018
19)

Increase
parent

participation

rate
annually
(target

estimated al

2-3%
annually)

Increase
parent

rate
annually
(target

2-3%
annually)

participation

estimated alf

Increase
parent
participation
rate annually
(target
estimated at
2-3%
annually)

Increase
parent
participation
rate
annually
(target
estimated af
2-3%
annually)

Increase
parent
participation
rate
annually
(target
estimated a
2-3%
annually)

Priority 3 Outcome 2:TEACH HS will establish a School Site Council that will be promoted, and supported to &
operational and selfustaining, along with a Wellness Committee and an ELAC (if more than 21 EL students a
enrolled) to advise on the EL program; the TEAGH Board of Directors also has one parent representative on t

Board.
Metric/Method for Measuring: analysis of attendance, Sign In sheets, consistent membership.
APPLICABLE i
STUDENT GROUPS Baseling 20192020 | 20202021 |2021-2022 | 20222023 | 20232024

All Students (Schoolwide) Establisi  100% 100% 100% 100% 100%
baseling
(2018

19)

consistent and prompt attendance.

Metric/Met hod for Measuring Attendance and chronic absenteeism rates

Priority 5 Outcome 1TEACH HS will maintain a high attendance rate and low rate of students who are chronid
absent by monitoring student attendance, calling families whose child is absent and, as needed offering incen

Absenteeisn
or decreass

Absenteeisn
or decrease

annually annually | annually as| annually annually
as needed| asneeded needed as needed| asneeded
(estimated | (estimated| (estimated| (estimated| (estimated
target of target of target of target of target of
1-2% 1-2% 1-2% 1-2% 1-2%
annually) | annually) | annually) | annually) | annually)

absenteeisn
or decrease

APPLICABLE
STUDENT GROUPS Baseling 20192020 | 20202021 |2021-2022 | 20222023 | 20232024
Establisf Maintain Maintain Maintain Maintain Maintain
baseline high high high high high
(2018 | attendance| attendance| attendance| attendance| attendance
19) rate rate rate rate rate
(>95%) or| (>95%) or| (>95%) or| (>95%) or| (>95%) or
increase increase increase increase increase
annually annually | annually as| annually annually
as needed; as needed; needed; | as needed; as needed
All Students (Schoolwide) Maintain_ Maintain_ Maintain_low Maintain_ Maintain_
low chronic| low chronic| chronic low chronic| low chronic]

absenteeisn
or decrease

absenteeisn
or decreasd
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Priority 5 Outcome 2Prevent dropouts by ensuring all students have access to the curriculum, parel
engaged and there are significant wrapund supports for students atsk of dropping out.

Metric/Method for Measuring: High school dropout rate
APPLICABLE . 2023
S Baseline | 20192020| 20202021 | 2021-2022 | 20222023 2024
The The The The The The
dropout | dropout : dropout | dropout | dropout : dropo
rate will be: rate will be rate will be rate will be: rate will be  ut
equal to, equalto, | equalto, equalto, equalto, rate
or less or less or less or less orless  will be
than that | than that = thanthat | thanthat @ thanthat equal
of of of of of to, or
All Students (Schoolwide) compariso;, compariso. compariso. compariso, compariso. less
n schools.. n schools.. n schools.. n schools.. n schools.. than
that
of
comp
arison
school
s.
Priority 5 Outcome3: Maintain high graduation rates with a goal of reachli@§? graduation rate
Metric/Method for Measuring High schoograduation rate
APPLICABLE . 2023
S EEN CROUES Baseline | 20192020 | 20202021 | 2021-2022| 2022-2023 2024
. 0 0 0 0 0
All Students (Schoolwide) TBD192018 100% 100% 100% 100% 100%
Priority 6 Outcome 1TEACH HS will maintain a low suspension rate thati$.
Metric/Method for Measuring: % of student suspensions
APPLICABLE Baseli
STUDENTROUPS aseling 20192020 | 20202021 | 2021-2022 | 20222023 | 20232024
All Students (Schoolwide) Establish <1% <1% <1% <1% <1%
baseline
(2018
19)
Priority 6 Outcome 2TEACH HS will maintain a low expulsion rate thadi$%.
Metric/Method for Measuring: % of student expulsions
APPLICABLE Baseling 20192020 | 20202021 | 2021-2022 | 20222023 | 20232024
STUDENTSROUPS aseline - -
All Students (Schoolwide) Establisf <0.5% <0.5% <0.5% <0.5% <0.5%
baseline
(2018
19)
Priority 6 Outcome 3TEACH HS will have high student, parent and staff participation rates in the school exper,

survey and high approval rating on school experience surveys of students, parents and staff.
Metric/Method for Measuring: % of participation in school climate survey and survey results
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APPLICABLE

Baseling 20192020 | 20202021 | 2021-2022 | 20222023 | 20232024
STUDENTGROUPS
Establish Increase Increase Increase Increase Increase
baseline rate of rate of rate of rate of rate of
(2018 | participation participation participation participation participation
19) | (overalland| (overall and (overall and (overall and (overall and
by by by by by
stakeholder stakeholder stakeholder stakeholder stakeholder,
group) as | group)as | group)as | group)as | group)as
needed ove| needed ove| needed ove| needed ove| needed ove
previous previous previous previous previous
year year year year year
(estimated| (estimated| (estimated| (estimated| (estimated
target 2-3%| target 2-3%| target 2-3%| target 2-3%| target 2-3%
All Students (Schoolwide) annually); | annually); | annually); | annually); | annually);
Increase Increase Increase Increase Increase
stakeholder stakeholder stakeholden stakeholder stakeholder
approval approval approval approval approval
ratings as | ratings as | ratings as| ratings as| ratings as
needed on| needed on| needed on| needed on| needed on
school school school school school
climate climate climate climate climate
(estimated| (estimated| (estimated| (estimated| (estimated
target 2-3%| target 2-3%| target 2-3%| target 2-3%| target 2-3%
annually) | annually) | annually) | annually) | annually)

GOALFORENABLINGPUPILSTO BECOMEAND REMAINSELFM OTIVATEPCOMPETENTAND LIFELONGEARNERS

TEACH HS is committed to enabling students to becomenséiifated, competent, lifelong learners by

providing a multicultural, studententered environment in which all students are held to high academic
and behavioral standards. TEACH HS will conthiueRS @St 2 LJ I

Odzt (1 dzNB -G K I

motivation, competence and the foundation of lifelong learnifighis will be accomplished through

social emotional learning opportunities provided in Advisory, where students review their affirmations
and complete a lesson where the pillar of the month is taught, shared and discussed at daily morning

meetings.

Purpose

Administrators, faculty, parents and staff working with students demonstrate a shared purpose to

RSPSt 2L SI OK

LJdzN1J}2 &S A a

a0K22f

I YR

policies, practices, attitudes and allocation of resources reflect the primatysgburpose.

Leadership

& 0 dzBkfis/faiit® BighgstypetentialS TRESis evigeR belief that this

LINA Y NE F2N 0KS L2aaAiroft S

Leadership and decisianaking include opportunities for stakeholder involvement and engagement

among administrators, faculty, classified staff, students and parents. Where possible, decisions are
reached through consensus and minority opinions are considered and valued, whether discussions in
the classroom among students or policy decisions madéédéyBoard of Directors. (See Element 4 for a
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detailed description of the governance and organizational structure.) Departments and individual
teachers will have a large degree of professional autonomy as they implement differentiated
instructional strateges in their classrooms and collaborate with their peers to design curriculum (e.g.,
thematic projects) and determine the best means to achieve sciwae, gradelevel and individual
goals. Teachers are encouraged to use their best professional judgmaecdardance with CA
CCSS/NGSS and other state standards in achieving high levels of student learning.

Environment

The environment of the school is safe, orderly and supportive. Students find the school a good place to

learn and grow, and a pleasant place to be. ScBoblRS & G yRIFI NRa F2NJ addzRSy G aQ
by students and staff members to be fair anduggbly enforced (see Element 10). Instances of

vandalism and violence on campus are dealt with in a timely manner; student absenteeism is

maintained at a minimum level.

Schoolwide Positive Behavior systems are implemented to support a safe enviroroordticive to

learning for all students. All staff receive professional development on implementation. The-ggdteol
positive behavior systems are communicated to parents and families at the beginning of the school year
and introduced and modeled to atudents beginning the first day of school. All staff consistently utilize
the schoolwide behavior systems which will incorporate the TEACH HS Essence of Commitment
character pillars, student rewards, and ongoing communication with paréfitstaff memlers

participate in annual training regarding suicide prevention, including sigisating students who are
potentially in crisis. Each year administrators develop and implement effective suicide prevention
programs and policies based on best practicemfthe prior training.

Professional Development

Administrators and teachers continually seek to develop themselves as professional educators and

human beings. Peer relationships include coaching, mentoring support and opportunities for

professional deglopment and frequent formal and informal discussions on educational issues.

Problems and weaknesses are openly recognized, and there is a candid search for improvements. The

values of serving students, professional development, angreptiwal arecentta Ay 2 dzNJ a OK2 2 Q
culture.

TEACH HS implements a professional development system that is focused and designed to address the
specific needs of a staff committed to the implementation and assessment of an instructional program
that is standarddased, aademically rigorous, researttased and uniformly available to all students.

Ly ¢9! /1 1 {Qa LINBIANIYZ (Sl Ydf-clastrooinparsOreédmerts I RYA Y A &
regularly, both within and across grade levels, to research and discuss betstggadesign lessons and
assessments; examine student work; and analyze assessment data to modify instruction (see section
below on Professional Development as well as Elements2/3). Individuals and teams of teacihers
Wednesday from 1pm until 4prattend conferences, workshops, and demonstration sites to participate
in gathering information on innovative strategies for improving student mastery of the skills and content
required for promotion. These teachers share their findings during professionalagewent days with

their grade level teamsThrough Professional Learning Communities, teachers are trained and learn to
model best practices within their groups. Subject matter groups model best practices in the content
areas and teachers then implement information learned during professionala@@went sessions in a
timely and effective manner, returning to the group to reflect on implementation successes and
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challenges. The most effective instructional methods then become school wide pra&ltetaff meet
regularly to examine student worknalyze the effectiveness of the benchmark and core assignments,
and redesign activities and curriculum in response to the assessment data.

INSTRUCTIONAL DESIGN

QURRICULAAND INSTRUCTIONAESIGNDF THEEDUCATIONAPROGRAM KEYEDUCATIONATHEORESAND
RESEARCH

Our education program is anchored by the California content and performance standards, including the
California Common Core State Standards (CA CCSS), Next Generation Science Standards (NGSS), and
content area frameworks for instructional design, suchresalifornia Historpocial Science

CNI YS62N] NBESIFASR AYy Hamcd ¢9! /1 1 {Qa Ayy20l iArAadS
standardsbased college preparatory program in order to prepare them to succeed in college and the

reakworld. ThisBJLINB I OK A& F LILINRBLINARLFGS F2NJ ¢9! /1 -wodQ GF NBS
context for learning, which in turn motivates and inspiresiak students to apply what they have

learned to solve problems.

TEACH HS offers students an acadalyicich program incorporating the following characteristics:

Projectbased Learning (PBU¥es an integrated curriculum approach that helps students formulate and
answer meaningful questions through harals (Constructivist) projects that connect teatworld

issues. Investigation and muttisciplinary content are utilized to engage students in complex tasks and
problemsolving (independently and in teams), leading to deepened learning and understanding beyond
rote memorization of fact§? Students are provided with the tools and support necessary for research
and application of knowledge in PBL, including project planning and management, resource gathering,
teamwork, and inquiry techniques, along with academic subject contéat.examp#, in collaboration

with the Biology and Financial Literacy class, students engage in the engineering design process to
develop an organization or company to solve a probéemently facing our environment.

Independently, students research the environmant begin learning about challenges caused by
human activity. Collaboratively, they choose an issue and work to address it by brainstorming,
presenting, and revising an idea for a largesmaliscale solution. Students then create budgets,
business pns, blueprints and marketing campaigns to pitch their ideas to teachers, fellow students,
administrators and parents during a culminating event.

In a PBL environment, students work on constructing their own knowledge and developing their own
projectsand assessments; simultaneously, teachers become coaches and facilitators, serving as guides to
assure academically rich and rigorous experiences. This approach fosteises##d learning, which

helps optimize the educational experience by exposinR$uy ia G2 AYF2NXIFGA2Y (Kl
solely from passive observation. The active nature of-diedicted learning helps students encode
information and retain it more fully over tim&Positive outcomes facilitated by PBL include development

3% Sawyer, R. K. (2006). The Cambridge Handbook of the Learning Sciences. New York: Cambridge University Press.
40Todd M. Gurekis and Douglas B. Markant (Sept. 2012)D8etlfted Learning: A Cognitive and Computational
Perspective, Perspectives on Psychological Science, Vol 7 Issue 5.
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of content knowledge, collaborative skills, engagement and motivation, critical thinking, and preblem
solving* PBL promotestudent centerednessallowing students to take charge of their own learning
process. It enables students to develop content and skillEgemcy while exploring a variety of global
issues and problems; and it supports development of technological competencies in the process.

Projects are collaboratively designed by teachers (see below for more details on our collaborative

teacher lesso planning process), starting with the California State Standards and backwards planning.
Students are actively involved in planning in such a way as to create a sense of ownership in the project.
Activities support questions and utilize a broad curuoun] thus fueling the process. Designs integrate

as many relevant subjects as possible into the project. Teachers assist students and are prepared to

RSt @S RSSLISNI Ayid2 yS¢ (G2LAO0A IyR AaadzsSa GKFG I NRa

Teaches are provided professional development during Summer PD and throughout the school year on
PBL approach and implementation. Teachers also have collaborative planning opportunities to design
PBL activities for students. Teachers engage in both departmemtadiradelevel PLCs to discuss
curriculum mapping and academic progress as well as student concerns across the grade level.

Blended learnings a critical tool in our effort to personalize learning for each student, as one of many
teaching strategies employed (see below for more details about our different teaching strategies).
Students use an evagrowing body of online curriculum to praatickills and engage in fun, game like
learning that adapts continuously to their individual needs. (See Section 16 on Technology Skills below
for details about the development of specific graégel/ageappropriate skills for students to

appropriately leverage these resources.) Students utilize both free and purchased curricular programs
such as Khan Academy, Edmodo, Google Classroom, Read Theory, Desmos and more to engage in
interactive, personalized learning.

Through this interactive software, leang is easily differentiated as students can choose from different
activities based on their preferences, and then as they engage in the curriculum, the system gives them
instant feedback (e.g., praise for correct answers, or encouragement to try agai®yamaster the

content. In many programs, the technology adjusts to meet student needs so that students who are
ready to proceed rapidly through content get increasingly levels of difficulty automatically, while those
who need more time on a specificsiado not advance as rapidly.

Blended learning offers a number of advantages:

0 Differentiated learning technologytudents who are behind grade level can build the core

skills they need, while those that are on grade level or above can push ahead. Teachers can lead
smallgroup instruction based on where each student is in relation to grade level expectations.
Red-time data: As students use these programs, data is automatically generated for teachers

to see which skills students have mastered, and which require more instruction. These reports
are tied directly to state content standards so that summative data shstwdent mastery of

specific standards as well as diagnostic data about areas in need of further development.
Teachers and school leaders can easily generate individuagjreup, grade level and school

wide achievement data in an efficient way, so thegsons, professional development of faculty

[@]3

41'Holm, M. (2010). ProjedBased Instruction: A Review of the Literature on &Reness in Prekindergarten
through 12th Grade Classrooms. In Sight: Rivier Academic Journal, Vol 7, Number 2.
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and more can all be tailored directly to student needs. This allows teachers to more effectively
YI'1S AYYSRAIFGS FRedzadYSyida RdNAy3I | fSaazy 2N
needs. Students aredught how to use redaime data to identify which skills they have

mastered and which skills they need to practice more. This is accomplished at the beginning of
the school year in which teachers demonstrate the features of the differentiated learning
technology to show students how to monitor their own progress.

Student Engagement and Small Group Instructiog: R | & avvy(st8derfts become

engaged and want to participate in their learning when curriculum is provided via highly
interactive, engaging gaes and other online experiences. Because the programs meet

students at their levels, students are much less likely to be lost or bored and more likely to feel
a sense of accomplishment as they progress through programs. Leveraging technology
effectively ca also help as teachers group students by levels and having some students work
on the technology while others are working directly with the teacher in a smaller group.

Support for English Learne&everal programs have proven to be particularly effedtive

English Learners, utilizing visual cues to scaffold language development as student engage in
math, for example. (See also ELD section below.)

Tech Skills Developme@AASPP online assessments require that students be comfortable with
technology; 21 century jobs inevitably require tech proficiency. Students have regular access

to technology and are able to master the practical technology usage and application skills that
FNB AYLISNI G§AGS Ay G2RIFI@Qa ¢2 NI RyboafdinglaRdsSy Ga € S| |
word processing, engage in research and create presentations with technology. Programs such
as Read Theory, Google Classroom, Adobe Photoshop, Khan Academy, Edmodo, Desmos and
more are used to enrich student learning.

O«

[@]3

[@]3

Digital Portfolioshat reflect schoolwide ESLRs and state standarogide students with the

opportunity to reflect upon and demonstrate their learning. As students develop through grade levels

they are guided by their teachers to maintain digital portfolios that documkeeirtmastery of

standards in the 21st Century. Digital Portfolios are cloasked portfolios that are a collection of

RN} Fias LREAAKSR LASOSasz: Oflaa LINRP2SOGas @ARS2as
progress. Students will engagethwtheir teachers and peers in a meaningful reflection process with

each piece they add to their portfolio. Throughout this process students analyze their academic progress
and with a teacher. Student portfolios are evaluated by teachers and staff acgdoda

predetermined scoring rubric.

While the field of online learning is rapidly developing, the following are some of the core programs we
currently have in place:

Curriculum Subject Description

Read Theory | Language Arl ReadTheory is an educational tool that offers onlireadingactivities for
9-12 all ages and ability levels. It is common core aligned and provides free
NEBIFRAY3 daSaavySyida FT2NJ 6KS & dzR¢
individual reading levels and enamges them to move up. This program
shoes if a student has mastered a standard or not.
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Khan Language Arl Khan Academy is used in the classroom to provide video tutorial and

Academy and interactive lessons to the students. Tutorials are informal in style and
Mathematics| organized to help build knowledge one concept or lesson at a time.
9-12 Students utilize Khan Academy to assist theith\ELA and Mathematical

O2yOSLJias Fa ¢Sttt Fa LINIOGAOS ¥F2I1

Desmos Mathematics| Desmosds an advancedraphing calculatoimplemented as aveb

9-12 applicationand amobile applicatiorwritten in JavaScript This is
utilized in the Mathematic class to help students graph functions a
equations that may be difficult to do on pencil and paper when usi
big numbers. Students are able to sake tork they created and
share their graphs to their teachers.

All online curriculum is integrated through our Power School platform, and students have their own

LI 384 Ay 6KAOK (SIFOKSNB OdaAadG2YAT S GLX IdédulA adaée 27
student needsAs noted, online learning is just one component of instruction in each class, used in

conjunction with other teaching methodologies, and differentiated based on student needs.

TEACH HS has a 1:1 computer ratio for all studentsnaiile computer carts to ensure each student
hasdaily exposure to computer learning. We provide students with safe and secure internet access for
learning. Our faculty have extensive training in implementing and usidgewcurriculum and
assessmentdols (seeProfessional Developmeriielow).

Culturally Responsive Teachiiiggembedded throughout the TEACH HS learning environment, which

values the diverse experiences and cultural backgrounds of students at the school and in the

surrounding commurii & & l'GGSYRAY3 G2 aidzRSyidaQ Odz GdzNF tf (y2
supporting and addressing their unique learning needs allows teachers to teach to the whole child, with

GKS NBO23ayAlGAz2y GKIFG Odz G dzNB rding, arid oPedrienbeNGay, a0, ¥ N2 Y

A cornerstone of Culturally Responsive Teaching (CRig},isather than viewing cultural experiences

FYR (y26ftSR3IS a4 O0FNNASNER (G2 fSINYyAy3as (GSIOKAy3a @
knowledge and experience to support their learning and achievement at s¢hactording to

I FYY2YRE /w¢ af SOSNFr3ISa GKS oNIAYyQa YSY2NER adeadasSy
FdddzyAy3 GSIFOKAYy3 G2 addzZRSyadaQ FIYAEALFNI Odzf  dzNT f
relationships of trust and care that enable tdgers to challenge students and hold high expectatiBns.

Cultural ways of learning and knowing, such as the use of music, metaphor, or recaatieombedded

directly within learning tasks, and teachers continually seek out and integrate cultural kryaded

information into the curriculum and learning tasks to best support and understand students.

Importantly, researchers link CRT to the development of intrinsic motivation for learning, showing that

42 Aceves, T. C., & Orosco, M. J. (2014). Culturally responsive teaching (Documer2)NRetfieved from

University of Florida, Collaboration for Effective Educator, Development, Accountability, and Reform Center
website: http:/ceedar.education.ufl.edubols/innovationconfigurations/

4 Hammond, ZCulturally Responsive Teaching and the Brain: Promoting Authentic Engagement and Rigor Among
Culturally and Linguistically Diverse Studeftsrwin, 2015.
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CRT creates a learning environment that encouragetscij@ation and persistence through valuing
d0dzRSyGaQ Odzf (dzNF t “SELISNASYOSa yR AyGuSNBadao

CRT begins from the premise that culture is central to learning, recognizing that cultural ways of
1Y26Ay3 YR R2Ay3 I NB SYo SinkiyRindergtandingRAIGA Rdzk £ 4 Q  LIN.
communicating”® Thus, CRT guides teachers to learn about students, understand cultural practices and

beliefs that may be different than their own, and work to help students draw upon the knowledge and

experiences they bring techool as they seek to make sense of and master sdiasad content.

At TEACH HS, teachers draw upon the framing principles and goals of CRT to guide the design of
thematic units of study and PBL projects and activities. Through structured prof@ssevelopment
during the summer before the school opens and throughout the school year and extensive collaborative
planning time built into the weekly bell schedule, teachers learn best practices from the Buck Institute
(bie.org) and others as they cdblaratively design PBL. In designing thematic curricula and units of
study, teachers attend to the three criteria outlined by Lad&iltings:
A Academic successstudents must be held to high expectations for learning and provided with
the tools neededo master content and competencies.
A Cultural competence teachers must help students build upon their prior knowledge and
Odzt GdzNI f SELISNASYyOSaz |yR (GKdza Ydzad € SIENY F062c
A Critical consciousnegsstudents mustlevelop an awareness of social inequities and develop a
broader social conscious to support their development as citizens able to critique society and
work towards a more socially just wori®l.

TEACH HS believes that teachers who higl expectations dér all of their students will find their
students rise to the level of expectation.

In addition to high expectations, we recognize that we must also create an infrastructure that supports
diverse learners academically and socially. This includes sextdaarning opportunities for all students,
including those identified as aisk as well as academically higbhieving.

TEACH HiS an inclusive school that embraces underserved students, studeniskatEnglish Learner
students and students with disabilities, as well as students identified as acadenhicgilychieving
wS3IF NRft Saa 27 S| OKTEAGHERshigekpedayohdjfaizSachydRieiR.aNE aim

to do this through a variety of student, technological, and family suppdBEACH H&ilizesthe Response

to Intervention (RTI) model. In the RTI model, classroom and special education teachers design and apply
researchbased interventions to help students meet classroom and instructional goals. Intervention plans
are developed that include supports and/or other strategies deemed viable in assisting students to
achieve without further, more formal interventio. Caynitive behavioraiinterventions (e.g., coping
strategies, changing attitudes, relaxation techniquargutilized for students who experience significant

44 Wlodkowski, R. J., and M. B. Ginsberg. (199&rsity and Motivation: Culturally Responsive TeachBam
Francisco: Jossd&3ass.

4 Gay, GCulturally Responsive Teaching: Theory, Research, and Prdatimehers College Press, 2d ed. (2010).
LadsonBillings, G. (2005). Beyond the big house: Afrisarerican educators on teacher education. New York:
Teachers College Press.

46| adsonBillings, G. 1995. Toward a Theory of Culturally Relevant Pedagugyican Educational Research
Journal32;3: 465491.

47 The National Center for Learning Disabilities, What is RTI? Accessed on August 28, 2018.
http://www.rtinetwork.org/learn/what/whatisrti.
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social, emotional, and/or behavioral challenge$EACH HBa { -@lide 2 Rositive Behavioral
Interventions and Supports (PBIS), will establish rules, routines, and physical arrangements to support
positive behavior and is founded on the belief that all children can exhibit appropriate behavior.

The following additional supports are a part of the TEACHrétfam to help all students meet high
expectations.

A Behavioral and mental health support via our partners at Hope Street Family CeMEACH
HS provides mental health support and connect students and families to the community
resources they need. TEA@HDblic Schools has an existing partnership with Hope Street Family
Center, a community program of California Hospital Medical Center that providesne and
on-site educational, health wellness, behavioral health, developmental, and social services that
support children and families. (hopestreetfamilycenter.org) Hope Street maintains a South LA
office thatiscef 2 OF SR 6AGK ¢9! /1 tdzof A0 {OK22faqQ OSyi
work exclusively with TEACH schools and families. Hope Stffedilsb collaborate with our
school staff on a variety of child development, mental health, family support and community
wellness issues. Hope Street staff provides the following for TEACH HS students and their
families:
o Individual, family collateral and group therapy
0 Assistance in accessing medical, educational, social and financial resources
o Community referrals to afteschool programe Coordination of treatment services
0 Medication evaluations by Child Psychiatrist
o Psychological assessments

TEACH HS complies with all applicable laws regarding parent/guardian consent for these services

provided to students. TEACH HS will provides resdashd behavioral interventions, including

the use of the Positive Behavior émventions and Supports. TEACH HS also coordinates assistance

for students and families who need resources from human service agencies.

A Individualized learning.As noted above, our approach will leverage online learning programs that
can identify andeadily adapt to students unigue learning needs, supporting students who
are behind while also meeting the needs of academically high achieving studieadl.teacher
determines how to best leverage online programs in the class, and for each studemnistucho
need more practice in particular skills may be assigned additional online time, though in general,
students spend 283% of their time in online learning compared to other modaliti€se Power
School platform will be used daily by teachers, shid, and parents is also intended to provide
access to resources and facilitate authentic student assessment that delivetsrealata to
monitor student progress. PEPs for each student will detail specific learning objectives and goals
for each term.

A Quality teachers TEACH HS endeavors to provide excellent teachers who asereysdired and
continuously supported as they meet the diverse needs of their students. We will comprehensive
and ongoing irservice staff development so that teachers are egul to meet the needs of
students who are struggling, or those who need greater challenges.

TEACH HS emphasizesghmle child approacho teaching and learning, and educates all students
Socially, Physically, Emotionally, Aesthetically (appreciafiarhat is beautiful),
Intellectually/Cognitively, Morally, Culturally and Technologically, so that upon culmination, the
knowledge and the experiences acquired at TEACH HS are effectively applied to their daily lives.
Through arts and instruction in P.Etudents are exposed to enriching experiences. TEACH HS will
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strongly encourage sensitivity, community awareness, service, and pesitixan action for our

students. The character development program is a critical values clarification part of émeledt

activities of the schoolNot only do

e seek to provide the educational tools needed for the 21st century, we seek to instill in our students

skills for great personal character, an enduring commitment to excellence such as exemplified by

visionary car maker, Professor Ferdinand Porsche, Br2 @ ¢ KSy | 41 SR a2 KAOK 41 a
in the long line of Porsche automobiles, replied: "I haven't built it yet!"

—h

Our students are guided to great moral charaebedzA f RAy 3 G KNRdAK gKIFG S OI f
I 2YYAGYSy G oé ¢9! /1 tdzofA0 {OB2&MRSKEG HINKADSRS (1@
traits and affirmations they established with the founding of fliet TEACH school in 2009. Our motto

has always been to endow our scholars with life lessons from the inside out. Our character

development program focuses on one specific positive trait each month of school. Our TEACH character

traits and values aremphasized through discussions, student led theatrical performances, and school

wide assemblies. Each month, we discuss the emphasized character trait was, what it means, and how

to apply it and have students reflect on this trait through writing and othativities. Our goal is to have

students utilize this functional, positive framework for life and employ concrete tools for progress and

mobility.

Affirmations are recited each morning before any instruction as a means of collectively committing to
positive environment. With personal growth in mind and hard work as a staple, students are encouraged
to produce the very best results both as students and as contributing citizens of the world. Rather than
F20dza 2y @&SaidSNRI & Qhefers gowed & the ndoBienS YHelkdsendelofS (i K S
Commitment program spotlights best practices, and rewards those who concentrate on what adds
value. Commitment is defined as a force that binds individuals to a course -td-diy relevant

thinking, feelingsand actions as demonstrated by a good -$®ifge, a positive attitude toward

learning, and good conduct toward others:
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Overview of All(August) Cooperation(December) Integrity (March)

Agreeable Honest
Dignity (September) Sharing Truthful
Selfrespect Helpful Reliable
Personal Pride Team Work/Player Ethical
Cultural Awareness
Positive Attitude KindnesqJanuary) Creative Problerr
Gentleness Solving (April)
SeltDiscipline(October) Compassionate Peaceable
SelfControl Forgiving Practical
Character Appreciative Logical
Attentiveness Rational
Courage FairnesqFebruary)
Reasonable Personal an
Respectful BehaviofNovember) Unbiased Community
Polite Openminded Responsibility(May)
Courteous Good Citizenship
Welkmannered Obeys the Rules
Friendly Safety First
Hard Work Respect for Authority
Goal Oriented
Persistent (June) = Review All,
Conscientious End of the Year Awarc
Achiever for each category

Students are encouraged to develop and sustain againg Essence of Commitment to the excellence
of learning; to each other; to teachers and school, to parents, and to their community.

In addition, concrete life skills are taught through tBeercomirg Obstacleprogram, currently in place

at TEACH MS and TEACH HS. (overcomingobstacles.org) The Overcoming Obstacles free curriculum is
organized into elementary, middle school, and high school levels, each beginning with the three
fundamental skills on tich all other skills can be built: communication, decision making, and goal

setting. Additional modules include respect, teamwork, citizenship, college and career prep, addressing
bullying, conflict resolution, problem solving, confidence building ané imnagement. Students

engage in handsen activities, writing prompts and group projects as part of the Overcoming Obstacles
LINEANF YZI Sy3Il3IAy3I Ay aNBlIf g2NIRE aO0SyFNAR2a (KIF

Positive classroom mindse@re emphasized throghout every aspect of school life. We know that the

mindsets teachers and students bring to the classroom setting deeply impact the learning environment

by influencing expectations for learning, the quality of relationships between teachers and students i

GKS Oflaas IyR aGdzRSyiaQ RSPDTIQALIVISYR @&l WSH ANB SYIOI
Y20AQFGA2Yy KAIKEAIKGaA GKS AYLRNIFYOS 2F YI{1Ay3 adz

48 Brooks, R., Brooks, S., GoldsteirI%& Power of Mindsets: Nurturing Student Engagement, Motivation, and
Resilience in StudentSeorge Mason University attide University of Utah School of Medicine. New York:
Springer.
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through ensuring that all students have opportunitiesieiong and feel connectedgel competentand

exercise autonomy and selétermination?® Dr. Robert Brooks and colleagues build upon Deci and

welyQada NBaSIkNDK (G2 RSaONROGS FSIGdz2NBa 2F GLRarAldAos
psychological needs anest support teaching and learning at school, including: regarding mistakes as
expected and necessary features of the learning process, recognizing the power of resilience and
encouraging persistence, and viewing bullying and teasing as forces thahgabnkt a positive learning

climate°

We recognize that many of our studemtsgyhave significant challenges outside of school. Consistent
adzZLILR2 NI AGS |YyR LIAAGAGBS AYyGSNI OlAzya ¢gAGK OF NAy3
think they carand helps validate them as full members of the campus community, which in turn

legitimates their presence and makes them more comfortable to reach out and become engaged in a
variety of activities >

Students who are more sediware and confident abduheir learning capacities try harder and

persist in the face of challenges (Aronson, 2002; cited in Durlak et al., 2011). Students who set high
academic goals, have seliscipline, motivate themselves, manage stress, and organize their
approach to workearn more and get better grades (Duckworth & Seligman, 2005; Elliot & Dweck,
2005; cited in Durlak et al., 2011). Finally, students who use prebtdwing skills to overcome
obstacles and make responsible decisions about studying and completing hondaoelter
academically (Zins & Elias, 2006; cited in Durlak et al., 2011).

TEACH HS is designed to give children and their families both the hope that they can believe in and the
tools to make that hope for proficiency a reality. Every element ofsttteool day, whether it is in the
classroom, in schoalide activities, at school events, or on fieldtrips, is committed to helping students
learn the values and behaviors necessary for success. These-gatleaalues will have a direct impact
on the quaity of teaching and learning at TEACH HS. Students will have regular opportunities, in
activities such as assemblies or fieldtrips, in writing assignments from across the curriculum, and
creative expression to reflect, and present their values and choi€és curriculum will consistently give
students opportunities to examine how dignity, sdi§cipline, and respectful behavior reflect
community expectations, and how hard work, cooperation, kindness, fairness, integrity, creative
problem solving, persai and community responsibility, attributes of commitment, are necessary for
college success.

An extended year (184 instructional days) allows for implementation of programs targeted at the needs

of students who typically enter TEACH HS with below gleg skills, or who may find the curriculum

and pace of learning to be challenging. Students requiring extra time and attention in closing significant

gaps in learning, need extra time in order to become fully ready for gapgeopriate curriculum. The
a0K22f Q4 SEGUSYRSR RI&z 68812 IyR &SINIgAftt (GF1S &

Y5S0AZ 90 [P g wWelYyI wd ad o6Hnnnod® ¢KS agKFIGeE yR aoK:
determination of behaviorPsychological Inquind1, 227268.

50Brooks, R., Brooks,, &oldstein, S., 2012.

51Kuh et.al., What matters most to student success: A review of the litera20@6

52\/ega, V2012Social and Emotional Learning Research Review. Edutopia. Accegsegush 28, 2018.
http://www.edutopia.org/setresearchlearningoutcomes#definition
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A All dudentshave the opportunity tgarticipate in enrichment opportunities that supplement
the intense instruction that takes place during the regular school day. P.Er@ndgsiruction
gAft SYyKFEyOS O2NB fSIENYyAy3a IyR adzZJL2 NI aiddzRRSy
assemblies, student performances, and guest speakers or presentations will further enrich
learning. Pending funds availability, TEACH HS offers a varietyaif aits, music, dance and
sports/physical activities both during the school day and through an (optional}sdterol
program.

A During structured Learning Lab time each regular school day, students will have extra time to
focus on skills development amdastery of content standards. This period is explicitly
designed to respond to student achievement data, and to target student areas of difficulty. It
provides another opportunity for extended learning and academic support. Teachers and
Aides will tutorstudents, provide small group instruction, and targeted support; students will
work online on adaptive programs to build their proficiencies; students with special needs,
including ELs, will receive additional targeted supports in coordination with resctaff.

A Tutorial also will be offered during aftschool (pending funds), where students receive
individual guided practice and homework assistance from teachers and aides. Tutorial will run
from 3:003:30, 4 days each week. Students will spend this time imiatyaf ways,
depending on their current needs and interests. Activities will include: guided practice,
supervised homework time and support, small group and-on®ne tutoring, remedial
instruction and enrichment. Students are coached and given tiperpnity to practice the
learning strategies and work habits encountered in regular course work.

A At Saturday Academies (pending funds availability), students have time for additional remedial
instruction, enrichment instruction, and academic workshopgdénts will receive additional
coaching and practice time to learn school culture and master key standards. Students who
have not demonstrated mastery of the power standards or anchor standards are selected first
for Saturday academy. Enrollment is thepen to all other interested students.

Time Class Minutes
9:009:50 am Literacy Workshop 50 minutes
9:5510:45 am Numeracy Workshop 50 minutes
10:4511:05 am Break 20 minutes
11:1012:00 pm Writing Workshop 50 minutes

Other components of our instructional model include:
1 Demonstration of masteryMultiple forms of fair and credible evaluations, ranging from

ongoing observation of the learner to completion of specific projects, are used to better
understand the learnés strengths and needs, and to plan for additional assistance and
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enrichment, as needed. Students will have opportunities to exhibit their expertise before their
family and community during culminating projects at the end of each semester.

1 A safe schoollanate of decency, trust and equityTEACH HS a place that is comfortable and
inviting to all students. In creating a school culture that is safe and welcoming, students can
focus all of their energies on their studies. All staff maintain the sameehxigactations for
behavior and attitude and will always make sure that students and families understand how the
demanding code of conduct of TEACH HS is critical to developing productive habits of the mind,
a positive learning environment, and helps prepatedents for the challenges of positive high
school and college experiences.

School leadership cultivan environment of respect, trust, and partnershiggmong students, parents,
and teachers. TEACH HS demonstrates admariminatory policy and institutes inclusive policies,
practices, and pedagogies. The school models democratic practices that involve all who are directly
connected and aligned with thechool. The school builds on the strength of the community through its
partnerships and outreach efforts.
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with the families we serve. TEACH HS activeltes familyschool partnerships through ongoing
O2YYdzyAOFGA2Y G66AGK YFOSNRAFIfAa FyR LINBaSydalrdiazya A
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Associatio. The Parent Coordinator and School Counselor present a series of parent education

workshops to benefit our families based on their specific needs and interests including: mental health
services, English/Spanish courses, citizenship/attorney assistiteeschool activities, health and

wellness, financial aid, FAFSA, ar@.A

As detailed in Element 4, parents are invited to participate in the TEACH HS SchoouBdié which

meets monthly to advise the Principal on school policies, resalfgeations and other matters, assist

in the development of the School Safety Plan, develop, and review and adopt the Single Plan for Student
Achievement, and lead parent engagement in developing the LCAP each year. The Council is advisory in
nature, withdecisionmaking authority retained by the Principal and Board of Directors. As needed,

Council representatives make presentations and recommendations to the Board of Directors.

QURRICULUM

The TEACH HS curriculum is guided by state and nationabstisnd he guiding principles from the
Curriculum Frameworks for California Public Schools: Kindergarten through Grade Twelve and the
Common Core State Standards/Next Generation Science Standards (CA CCCSS and NGSS) are
incorporated by each of the core cartt areas. Teachers stay connected to national professional
organizations through their publications and conferences to remain current in their content and
methodology.

¢col /1 | {fl@ried (indluflidg the new Next Generation Science Standards) coieutwm for

high school is designed to articulate with the curriculum at TEACH MS and TEACH ES in content and
methods while the pedagogical philosophy between the three schools is consistent. Reading is a focus

in all content area learning and all teacher | N3 NBalLl2yaAiofS F2NJ AyRONBSF aiAy3
example, in English classes, students use reading strategies (ex. CATCH, SOAPST, OPTIC, etc) to analyze
texts across multiple mediums (literature, video, art, etc.). Students practiceliteeacy skills through
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independent, partner/group, and class reading in order to achieve an end product that depends on their
comprehension and ability to analyz& order to focus on reading and literacy giece courses

students are often asked tovestigate scientific processes by reading about them using the CATCH
close reading technique, followed by summarizing the reading either graphically, orally, or in text form.
Reading is differentiated for students by targeting their Zone of Proximall@®went using their Lexile
levels. Students are also progressively given longer pieces to read throughout the year to increase their
reading endurance and to emphasize reading across disciplindsreign language courses, teachers
utilize TPRS stratags (Teaching Proficiency through Reading and Storytelling) to teach Spanish, so
reading in Spanish is done each claBsrough this intensive effort, students will gain access to the core
curriculum and academic language of their grade level content.

COURSHDESCRIPTIONS
1 A-G noted after a course title indicates this course medirAquirements
1 S noted after a course title indicates this course meets graduation requirements
1 C noted after a course title indicates this course is a core class.
1 NC notesifter a course title indicate this course is a fuome class.

English Language Arts (Core Subject)

The English Language Arts courses prepare students for thoughtful study by conveying the importance
of becoming active thinkers during reading amdting exercises. In the area of curriculum

development and language arts instruction for grades®2th, TEACH Tech Charter High School does
the following:

A Develop an English Language Arts curriculum that incorporates the-gaglecurriculum

contentspecified in the Common Core State Standard. (CCSS Appendices)

A Integrate reading, writing, speaking, and listening to form a greater understanding of history

social science, mathematics, and science.

A 5S@St2L AYLRNIFYG &KI 0 %ricd corectiond afidpatterhsy G KS F2 NXY
supposition, and meaning that will produce active and thoughtful writers, poets, researchers,
and speakers.

Teach students to read with ease, fluency, and enjoyment.

Expose students to multicultural fiction, ndiction, podry, essays, and scripts.

Teach students to write with clarity, expression, and purpose.

Coach students to deliver and critique oral presentations effectively.

Engage students to reflect upon ways literature and writing impact their lives through authentic
writing and multicultural literature selections.

Integrate appropriate technology and technological analysis into the study of Ehgligjuage

Arts.

Adopt and implement Common Core State Standards.

o Do To Do Do o Do

9TH-12TH GRADE LANGUAGE ARTS

Reading: Word AnalysiEluency, and Systematic Vocabulary Development
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Students use their knowledge of word origins and word relationships, as well as historical and literary
context clues, to determine the meaning of specialized vocabulary and to understand the precise
meaningof gradelevel appropriate words.

Reading: Comprehension (Focus on Informational Materials)

Students read and understand gratisrelappropriate material. They describe and connect the
essential ideas, arguments and perspectives of the text by usimgkihewledge of text structure,
organization, and purpose.

Literary Response and Analysis

Students read and respond to historically or culturally significant works of literature that reflect and
enhance their studies of history and social science. Tlaeycthe ideas and connect them to other
literary works.

Writing Strategies

Students write clear, coherent and focused essays. The writing exhibits students' awareness of audience
and purpose. Essays contain formal introductions, supporting evidemteonclusions. Students

progress through the stages of the writing process as needed.

Written and Oral English Language Conventions
Students write and speak with a command of standard English conventions appropriate to grade level.

Listening and Spealg Strategies
Students deliver focused, coherent presentations that convey ideas clearly and relate to the background
and interests of the audience. They will evaluate the content of oral communication.

English 9 (Core, Colledg&reparatory)

English 9 ia oneyear course that surveys the basic literary genres of the novel, poetry, short story,
nonfiction and drama. It also provides practice with the writing process which stressesiping,
drafting, peer sharing and responding, revising and editingde$tts respond to texts by speaking and
writing. The writing component includes expository compositions such as literary analysis,
argumentative and persuasive essays.

Department: English Credits:10 A-G CodeB Grade(s)9

English 10 (Core&ollegePreparatory)

This course further develops a student's basic language and composition skills, including vocabulary,
mechanics, sentence construction, and concept development. Student writing will be taught and
assessed in both fyfirocess essays drin-class timed essays. In addition, students will learn how to
support and develop claims by using strong and thorough textual evidence. The writing component
includes multiple genres, such as reflection, argument, literary analysis, and research.

Depatment: English Credits10 A-G CodeB Grade(s)10

English 1XCore, Collegéreparatory)

This course provides integrated reading and writing techniques through an emphasis on American
Literature. Using literature as its focus, the course reinforcéts sind strategies introduced at the 10th
grade level, and initiates critical thinking, as well as evaluative and interpretive skills necessary for more
challenging courses.

Department: English Credits10 A-G CodeB Grade(s) 11
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English 14Core, Cllege-Preparatory)

The English 12 course incorporates college preparatory reading, writing, and speaking techniques in
alignment with Common Core standards. Close textual reading of both literature and informational texts
is expected, as well as proficigni writing analytical, persuasive, and narrative essays in preparation

for college. Research papers are a necessary part of the curriculum as well.

Department: English Credits10 A-G CodeB Grade(s)12

English Literature and Composition (A®ore,CollegePreparatory)

This Advanced Placement course emphasizes on integrating a studentNS I RAy 3 YR gNAGAY
Employing a literary and rhetorical approach, the course builds on the writing process: prewriting,

drafting, sharingrevising, and evahtion, and develops the skill of rhetorical analysis as a new way of

thinking about language and communication. Assignments emphasize writing and analysis, especially

the analytical and argumentative forms, but will also include reflection, interpretatiod evaluation.

The literary component is primarily American, while the nonfiction (rhetorical) component varies.

Students will discuss and present their findings in large class discussions.

Department: English Credits:10 A-G CodeB Grade(s)12

English Language Development (Core Subject)

The ELD program implements both the California ELD Standards and tlinghsh Language
Arts/English Language Development Framework for California Public S&HodIELD Framework) and
LINE BARS 020K AYyiS3aINFrGSR YR RSaA3IYIFIGSR 9[ 50 ¢ KS
detailed in the ELD Standards and Framework ®y & dzZNB (G KIF G 9[ & | NB FdzZ & &
A Read, analyze, interpret and creaa variety of literary and informational text types;
A Develop an understanding of how language is a complex, dynamic, and social resource for
making meaning;
A Develop an understanding of how content is organized in different text types across déciplin
using text organization and structure, language features, and vocabulary depending on purpose
and audience;
Become aware that different languages and varieties of English exist;
Recognize their home languages and cultures as resources to valugriow right and to
draw upon in order to build proficiency in English;
Contribute actively to class and group discussions by asking questions, responding
appropriately, and providing useful feedback;
Demonstrate knowledge of content through oral prasations, writing, collaborative
conversations, and multimedia; and
A Develop proficiency in shifting registers based on task, purpose, audience, and tektétype

dz

Do Do Do To

EL students, like their Engliflhent counterparts, are expected to gain progress inheaicthe ELA
strands-- Listening, Speaking, Reading, and Writing. The Principal monitors EL progress through formal
and informal assessments including grades, standardized test scores, and ongoing communications with

53 California Department of Education. SRéoptedELA/ELBFrameworkChapters. Accessed on August 28, 2018.
https://www.cde.ca.gov/ci/rl/cflelaeldfrmwrksbeadopted.asp.
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support/ELD instruction, assessment, reclassification and monitoring of ELS.)

Mathematics (Core Subject)

Students acquire a combination of mathematical handsskills and conceptual understanding. the
area of curriculum development and mathematic instruction for gradesi2th, TEACH Tech Charter
High School does the following:

A Implement and refine a mathematics curriculum that incorporates the gtadel curriculum
content specified in the Mthematics Content Standards for California Public Schools:
Kindergarten through Grade Twekand the Common Core State Standards.

A Integrate the core concepts of numbers, algebra, geometry, and statistics into a greater
understanding of science, histespcial science, and language arts.

A 5S@St2L AYLRNIFIYG GKFoAdGa 2F YAYRE Ay GKS F2NY
supposition, and meaning that will produce active and thoughtful mathematicians and
statisticians.

A Teach students to understand and iitiuely use mathematical reasoning: analyzing a problem;
estimating a solution; expressing a clear solution and process; and checking validity of results.

A Engage students to reflect upon ways mathematical concepts and theories impact their lives
through real-life examples and problems.

A Integrate appropriate technology and technological concepts into the study of mathematics.

Teachers provide direct instruction in new skills and present handactivities, while also allowing time
in and out of class to pctice grade level computational skills. Teachers differentiate instruction
throughout the week via Brainhoney and other online programs, focusing on the needs of struggling
students and those requiring more advanced work beyond the grade level curricliach math period
begins with a warrup activity requiring the application of skills learned previously to solve a problem.

Because not all students have mastered the prerequisite mathematical skills for success in the math
curriculum, new TEACH KiBdents are assessed at the beginning of each year and receive
interventions that address areas of deficit. Students not meeting standards participate in extra math
intervention.

Integrated Math 1 Core, Collegd’reparatory)

This course is the firsif an integrated and investigative mathematics program designed to use patterns,
modeling, and conjectures to build student understanding and competency in mathematics. The
students will be expected to learn through collaboration, collection of data, @xgatation, and
conjectures.

Department: Math Credits:10 A-G CodeC Grade(s)9

Integrated Math 2(Core, Collegé’reparatory)

54 California Department of Education. 2001. Mathematics Content Standards for California Public Schools:
Kindergarten through Twelfth Grade. Accessed on August 28, 2018.
https://www.cde.ca.gov/best/ss/documents/mathstandards.pdf.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 58



The primary focus of Integrated Math 2 is to develop a deeper understanding of functions. Quadratics
and Exponentials will be the main area of investigation, and students will use their prior knowledge of
linear models to explore commonalities and diffeces between the 3 functions. The Integrated model
allows for a study into Geometry Standards as well.

Department:Math Credits:10 A-G CodeC Grade(s)10

Integrated Math 3(Core, Collegéreparatory)

The primary focus of Integrated Math 3 is to duihe foundational skills for College level math
(Calculus, Differential Equations, etc.). The course will wrap up the study of Geometric shapes by
examining similar figures, specifically with triangles. Area and volume will be calculated for various 3
dimensional figures, including spheres, prisms and pyramids. Circles will also be studied, and will
transition into the student® FANBE G SELR &dzNB (2 ¢NAI2y2YSINEBO®
Department: Math Credits:10 A-G CodeC Grade(s)11

Financial Algebra (Cor€&ollegePreparatory)

Financial Algebra is a course designed to develop a strong foundation in logical thinking and problem
solving that will enable students to make informed decisions regarding matters of money and finance in
their daily livesTopics stugkd include measures of center and spread, graphical representations of

data, principles of finance economics, amortizatisupply and demand, revenue and profit functions,
loans, compound interest and continuous interest, credit card debt, car ownemiphudgets.
Department:Math Credits:10 A-G CodeC Grade(s)12

Pre-CalculugCore, Collegéreparatory)

Pre-Calculus weaves together previous study of algebra, geometry, and mathematical functions into a
preparatory course for calculus. The course focuses on mastery of critical skills and exposure to new
skills necessary for success in subsequent math ceuf$eoughout the course, Common Core
standards are taught and reinforced as the student learns how to apply the concepts in real life
situations.

Department: Math Credits:10 A-G CodeC Grade(s)11,12

AP Calculus AB (Core, Colldgesparatory)

An Advanced Placement (AP) course in calculus consists of a full high school academic year of work that
is comparable to a calculus course in colleges and universities. The course is primarily concerned with
developing studen®@ dzy RS N& i | y R A yfBalcalus andl fré&ididyRypErisncainih ita

methods and applications. The course emphasizes a-nepltesentational approach to calculus, with
concepts, results, and problems being expressed grafhiaiumerically, analytically, and verbally.
Department: Math Credits:10 A-G CodeC Grade(s)12

History/Social Studies (Core Subject)

Students learn about important events and documents shaping history as well as explore fundamental
concepts of geography, economics, political sciencesaaiblogy. In the area of curriculum

development and historgocial sciences instruction for grades 9tRth, TEACH Tech Charter High
School does the following:
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A Implement and refine a history and social sciences curriculum that incorporates the- tgraele
curriculum content specified in the HisteBocial Sciences Content Standards for California

Public Schools: Kindergarten through Grade Twelve

Integrate the core concepts of history and the social sciences into a greater understanding of
Science, m&iematics, and language arts.

5S@St 2L AYLRNIFIY(d aKFIoAGA 2F YAYRE Ay GKS F2NY
supposition, and meaning that will produce active and thoughtful historians and social scientists.
Present history through primary sourcasgch as art, letters, music, maps and personal accounts.
Engage students in historiography enabling them to compare sources, identify bias, cite trends,
understand cause and effect, and debate issues of historical significance.

Use geography as a medium forderstanding historical trends and events, the movement of
people and ideas, and the human relationship to its natural environment.

Engage students to reflect upon ways history and the social sciences impact their lives through
trends in government, ecamics, civics, and social change.

Integrate appropriate technology and technological analysis into the study of history and the
social sciences.

All grades will integrate the following skills into the study of social studies: Historical and social
sciencesnalysis, chronological and spatial thinking as well as research, evidence, and point of
view.

To o o Do Do Io  I»
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HistorySocial Sciences Content Standards for Catfétablic Schools: Kindergarten through Grade

Twelve CCSS for English Language Arts and Literacy in History/Social Studies, Science, and Technical
SubjectgCA CCSS for ELA/Literacy), 2008 ELA/ELD Framewpvke will adopt new history/social

studies standards as they are released. Our curriculum shares the same three goals as the Framework:
Knowledge and Cultural Understanding, Democratic Understanding and Civic Values, and Skills

Attainment and Social Pattpation. Students gain an understanding of human history as well as how

our society and the world work. The curriculum not only supports student acquisition of core

1y26t SR3IS 2F (KS 62NIRQ&E SNI & |yR OkiBthatAl I GA2yax
historians and social scientists employ to distinguish the important from the unimportant, to recognize

vital connections between the present and the past, and to appreciate universal historical themes and
dilemmas.

Broad social studies #mes and content cover topics of family life, cultures, community, the
environment, the study of California, geography, economics, United States and world history with
connections to mathematics, science, and the arts. Learning activities engage stademisclusive
classroom setting in reading rich literature and original source documents; students also experience
daily opportunities to develop listening, speaking, research, and writing skills.

TEACH HS uses social studies materials frofddloement Based Questiold8Q Project. Founded in
2000, the DBQ Project supports teachers and students in learning to read smart, think straight, and
write more clearly through blended educational best practices, consgeiific questions, and
integratingcomprehension skills with historical contenthe DBQ Project integrates skills with content

55 California Department of Education. 2001. Hist8gcial Sciences Content Standards for California Public
Schools: Kindergarten Through Twelfth Grade. Accessed on August 28, 2018.
https://www.cde.ca.gov/be/st/ss/documets/histsocscistnd.pdf.
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in historyto help students learn to think and write. As a result, our lessons address most all of the
common core standards in reading, writing, speaking atehlisg, and several standards in language.

TEACH HS extends reading and writing instruction in social studies by examining primary sources,

reading historic literature, conducting research, writing and presenting findings. Much of the grade level
reading material will be presented with scaffolds t@mprehension, particularly primary source or

other highinterest or highl dzi KSy G AOAG& YIF GSNAI & GKIG ¢2dAd R 23GKS
comprehension levels. Social studies also will include instruction in expository writing.

Criminal Justice (Cor&ollegePreparatory)

Criminal Justice is an introduction to the inner workings of the three significant criminal justice functions
in the United Sates, Law Enforcement, Courts and Corrections. The course will give the students and
overview of policing in Merica, the historical development of policing internationally and locally and

the implementation of communityased policing and criminal investigations. The course will also focus
on the realities of enforcement and the apprehension of criminals atederal, state and local level.

The course will also discuss and explain the prosecution, disposition and incarceration of those
suspected of committing criminal offenses.

Department: History Credits 10 A-G CodeG Grade(s)9-12

Economics (Core&;ollegePreparatory)

The major purpose of this oremester course is to provide a comprehensive study of the basic
institutions, concepts, principles, and practices of economics. Instruction covers basic economic
concepts that underlie the United Statesarket system and its operations. Instructional units apply
these concepts at both the micrand macre levels; in addition, the course investigates the complex
political and economic issues confronting national, state, and local governments.

Department: History Credits:5 A-G CodeG Grade(s)12

Financial LiteracyCore, Collegdreparatory)

This class is designed to alert, inform, and educate students in concepts of personal finance and money
management. Students will begin to develop the skills stnategies that promote personal and

financial responsibility related to financial planning, savings, investment, and charitable giving in the
global economy.

Department: History Credits:5 A-G CodeG Grade(s)9-12

Government(Core,CollegePreparatory)

Government is a class designed to acquaint students with the origins, concepts, organizations, and
policies of the United States government and political system. To increase comprehension, students will
read and analyze relevant primaand secondary source documents and incorporate these ideas into

the assigned material.

Department: History Credits:5 A-G CodeA Grade(s)12

AP Governmen{Core, Collegd’reparatory)

AP Government is a college level course that explores thegadlitieory and everyday practice that

direct the daily operation of the U.S. government and shape our public policies. It will also provide the
students with an analytical perspective on government and politics in the United States. This course
includes beh the study of general concepts used to interpret U.S. government and politics and analysis
of specific examples.

Department: History Credits:5 A-G CodeA Grade(s)12
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U.S. HistoryCore, Collegé’reparatory)

U.S. History is a yearlong surveyAnfierican history from Reconstruction to the preseBimphasis is
placed on vocabulary, critical thinking skills, historical writing, and interpretation of original
documents Besides listening to traditional lectures on important themes in U.S. Histogergts are
expected to participate in class through discussions, debates of key issues, simulations, atribiaock
Department: History Credits:10 A-G CodeA Grade(s)11

World History(Core, Collegéreparatory)

World History is a coursepncerning the nations and peoples of the world. Included with the history and
geography are cultural development, political and economic systems and social structures. The student
will be challenged to think critically about international relations, hurnammonalities and differences
FYR GKSANI AYLI OG 2y (GKS aiddzRSyiaQa 26y tAFSO
Department: History Credits:10 A-G CodeA Grade(s)10

PsychologyCore, Collegéreparatory)

This course focuses on the study of human behavior. As an introduction to litheffigsychology, this

course includes consideration of psychological principles, terminology, major theories, careers, methods
of experimentation, and practical applications. Special topics include personality development, problem
solving, group dynamicand motivation.

Department: History Credits:10 A-G CodeG Grade(s)9-12

Science (Core Subject)

Students begin to understand how scientific processes operate and how those processes relate to one
another. In the area of curriculum developmearid science instruction for gradesl2, TEACH Tech
Charter High School does the following:

A Implement and refine a science curriculum that incorporates the gtadel curriculum content
specified in the Science Content Standards for California PubbolScKindergarten through
Grade Twelve (California Department of Education, 2001). See detailed summary below.

A Integrate the core concepts of earth science, life science, and physical science into a greater
understanding of historgocial science, mathertias, and language arts.

A 5S@St2L AYLRNIFIYG GKFoAdGa 2F YAYRE Ay GKS F2NY
supposition, and meaning that will produce active and thoughtful scientists.

A Teach students to understand and intuitively use the scientific matidentify a problem; pose
relevant questions; state a hypothesis; conduct an experiment; understand the variables;
analyze the data; and reach a conclusion or solution that serves as the hypothesis for the next
round of inquiry.

A Provide opportunitiegor lab experiments, field trips, and service learning where students
gather, manipulate and record data from their community to better understand the natural
world around them.

A Engage students to reflect upon ways scientific concepts and theories infgaictives through
their environmental and personal health.

A Integrate appropriate technology and technological concepts into the study of science.
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Science instruction at TEACH HS is driven by the new Next Generation Science Standards (NGSS) with an
emphasis on how to apply the scientific method to design controlled experiments; the ability to analyze
and interpret qualitative and quantitative data; how to apply scientific writing skills to communicate
conclusions from scientific data; and the ability fgpy scientific knowledge and research to current
social and world issues. Literature is also infused into the science curriculum to reinforce content
literacy skills and boost comprehension. Students engage and read about science through both fiction
and nortfiction texts. Contentich and high interest trade books are used to support the development

of science concepts and associated academic language across all grade levels. Technology also is
incorporated into science activities where appropriate. fdgoft Office (Word, Excel, PowerPoint,
OneNote) and/or Google Apps can facilitate data analysis, construction of graphs and tables, and
interpretation of results. This software, along with online resources, is used to scaffold content for
English Learnem@nd create challenging assignments for advanced students.

The implementation of our standardssed Science curriculum is driven by the constructivist belief that
students learn best in an inquiyased, hand®n, investigative environment that buildgpon the
knowledge of previous learning. Our students work in cooperative groups to advance through the
stages of the scientific process. It is through these cooperative groups that our students learn how to
work together to solve a problem.

The prgect-based/constructivisdriven Science instructional program encourages students to learn
O2yiGSyid i KAIKSNI £tS@gSta 2F .f22YQ4a ¢lFE2y2Yes | a
as well as analyze, synthesize, evaluate and create informatithile NGSS set the learning foundation,

the actual project is the framework through which all of the teaching and experiential learning takes

place. Students learn concepts via active engagement in the project. Projects may be pritgairy

, expegiment-, or desigafocused ultimately making the learning more authentic and studeantered.

t N22SO00a | fdA FB52ZGdz0 daNWBG NiEbasidddbieins (fedundedtdhlingy A ( &
responding to, and designing a solution for the water d@jat). Students are responsible for presenting

their project outcomes in front of their peers and sometimes the larger school community.

Biology (Core, CollegBreparatory)

The major purpose of this laboratebased college preparatory course is to provide understanding of
the basic biological concepts: the diversity of organisms; the cell; heredity; matter, energy, and
organization of living systems; evolution of living eys$; physiology; the biosphere and
interdependence of abiotic and biotic factors. Focus is on active student participation in laboratory
investigations and the development of critighinking skills.

Department: Science Credits:10 A-G CodeD Grade(3: 9

Chemistry (Core, Collegreparatory)

Chemistry is a laboratoflyased collegereparatory course. Laboratory experiments provide the
empirical basis for understanding and confirming concepts. This course emphasizes discussions,
activities, and laborary exercises, which promote the understanding of the behavior of matter at the
macroscopic and the moleculatomic levels. Chemical principles are introduced so that students will
be able to explain the composition and chemical behavior of their world.

Department: Science Credits:10 A-G CodeD Grade(s)11

Environmental Science (Core, ColleBeeparatory)
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The major purpose of this course is to develop student understanding of the relationships among biotic
and abiotic environmental factors, contgrorary societal needs, evolving technology, and economic
considerations. Field and laboratory investigations allow students to collect and analyze data,
extrapolate and project regional factors, study trends, or problems that focus on environmental issues.
Department: Science Credits:10 A-G CodeG Grade(s)10

PhysicqCore, Collegdreparatory)
Physics is a laboratotyased college preparatory course. Laboratory experiments provide the empirical

basis for understanding and confirming concepts. This course emphasizes study of the basic properties

and interactions of matter, force, and energy. Statk learn the principles of physics through
laboratory investigations, problem solving, teacthed demonstrations, lectures, discussions, and
individual and group study.

Department: Science Credits:10 A-G CodeD Grade(s)12

Visual and Performind\rts (NonCore)

The arts standards are integrated primarily through the technology courses. Studentsdeand®3D
graphic design and master a variety of illustration and modeling applications in order to generate art
work. Multi-media arts (musiand video production) are integrated through projects in a variety of
subjects (ELA students make movies of short stories, Social Studies students create dramatic
interpretations of folk tales, etc.). In the area of curriculum development and visualexformance

arts instruction for grades-22, TEACH HS does the following:

A Integrate art and art appreciation to form a greater understanding of hissoial sciences,
mathematics, science, language arts, and in the aftdrool program.

supposition, and meaning that will produce active and thoughtful artists and performers.
Provide opportunities for students to discover, develop, and polish artistic talentiarimas of
dance, visual arts, music, and theater.

Engage students in an appreciation of visual and performance art through visits to museums,
theaters, and concert halls as well as visits by guest performers.

Engage students to reflect upon ways art amgfprmance impact their lives through culture

and community.

Integrate appropriate technology and technological innovations into the production of art and
performance.

Do o o Do e

We believe that the arts are an integral part of an educational experience and wedieated to
providing arts education for all of our student&rt istaught explicitly through a standardsigned
curriculum that exposes students to a wide variety of arts education in visual and performifg arts

Music instruction at TEACH HSaséxd on five components of music: artistic perception, creative
expression, historical and cultural context, aesthetic valuing, and connections, relations, and
applications. Muskearning experiences lead to clearly defined skills and knowledge, bié &ame

56 Our current budget is conservatively planned based on confirmed revenues. We anticipate that we will have
sufficient funds to hire appropriate enrichment teaching staff potentially fiane), but in the event this is not
fiscally possible, our classroom faculty and aides will receive training on providing appropriate arts enrichment
instruction.
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time offer the joy and personal satisfaction that are inherent in music. All children will have many
opportunities to respond to music and grow musically in an environment where music is a part of the
regular school program. Music instruction piges the basis for later music appreciation and

participation both in school and as an adult. Classroom music instruction functions as a part of the total
educational program in the school; teachers integrate appropriate content to reinforce continuity in
student learning. Our inclusive classroom involves all students in the activities of moving, singing,
listening, and playing instruments, through which they experience the essential strands of music:
rhythm, melody, harmony, form and expressive elements.

The Visual/Creative Arts curriculum emphasizes the following within the visual arts: artistic perception;
creative expression; historical and cultural context; aesthetic valuing; and connections, relations, and
applications. Students will learn how identify and use elements and principles of design using the
language of the visual arts (i.e. value, line, contrast, balance). Based on personal experiences, children
will create original artwork using various arts media and technical processes. Stadeidre the role

of visual/creative arts in human history, across a variety of cultures and time periods including the
different historical art movements (i.e. impressionism, surrealism, abstraction). TEACH HS students learn
to make critical judgments &t various art works and experiences, making determinations of quality
based on analysis, interpretation and derivation of meaning. Finally, students come to learn, value, and
enjoy the time that is necessary for the creative process to come to fruition.

Art 1- Introduction to Art (Core, Colleg®reparatory)

The purpose of this course is to provide a balanced visual arts program, which guides students to
achieve the standards in the visual arts. Introduction to Art provides a foundation of visual arts
knowledge and skills and their connections to other subjects and explores the discipline in depth both
intellectually and experientially. The course serves as a prerequisite for all advanced visual arts courses
in high school.

Department: Art Credits:10 A-G CodeF Grade(s)9-12

Digital DesignCore, Collegéreparatory)

Using web design as the platform for product design and presentation, students will create and learn
digital media applications using elements of text, graphics, animation, seidedy and digital imaging

for various formats.

Department: Art Credits:10 A-G CodeF Grade(s)9-12

VI. FOREIGN LANGUAGES

The school supports English Language Achievement by including Spanish as a Foreign Language and
Spanish Language Aitsstruction. Spanish Language Arts is offered as a complementary elective course
to the core foreign languages course. Academic research suggests that when students have significant
proficiency in their primary language, Spanish, their ability to advanEaglish increases. The goal of

the Spanish language program is for all students to complete Spanish language course work in order to
enroll in one or more of the Spanish Advanced Placement courses and successfully pass the examination
for either Liteature or Language.

The enroliment of Spanish speaking students in Spanish Language Arts provides students with exposure
to the rich cultural heritage of Latino literature and poetry. By studying the works of these important
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literary figures, students ctivate a deeper understanding of the role of Latino culture in our global
community. The newly adopted World Language Content Standards for California Public Schools form
the basis for both the Spanish Foreign Language course and the native speakesk Bpagiiage Arts
course. The standards are divided into five different categories: Content, Communication, Cultures,
Structures, and Settings. Each category has four stages. -Aativa would start at Stage 1 and go
through all 4. A Spanish Speaker \bstart at stage 2 and go through 4. The Spanish teacher at TEACH
Tech Charter High School is trained to develop curriculum based on these standards through the
Occidental College LA Stars program

(http://departments.oxy.edu/education/programs/ocflp/indelktml).

TEACH HS does the following:

A Implement and refine a world languages curriculum guided by the Standards for Foreign

A Language Learning: Preparing for the 21st Century (American Council on the Teaching of Foreign
Languages, 1995) until the releasfethe revised Foreign Language Content Standards for
California Public Schools: Kindergarten through Grade Twelve.

A Integrate foreign language and culture to form a greater understanding of histusial
sciences, mathematics, science, and language arts.

A 5S@PSt2L) AYLRNIIYy(d GKIFIoAlGa 2F YAYRE Ay GKS F2NY
supposition, and meaning that will produce active and thoughtful linguists and translators.

A Provide a variety of settings for students to practice speaking, readingygtag in a second
language including interactive classroom exercises, language labs, foreign language computer
software, and interaction with native speakers.

A Engage students to reflect upon ways native and foreign languages impact their lives through
culture, community, and international relations.

A Integrate appropriate technology and technological innovations into the study and practice of
foreign languages.

French 1 (Core, Colledgereparatory)

The purpose of this courses is to develop both a basifigiency in communicating in the French

language according to the cultural practices of France and an awareness of the history, geography and
cultures of francophone countries.

Department:World Languag€redits:10 A-G CodeE Grade(s)9-12

French2 (Core, Colleg@reparatory)

The purpose of this courses is to develop both a basic proficiency in communicating in the French
language according to the cultural practices of France and an awareness of the history, geography and
cultures of francophone amtries.

Department:World Languag€redits:10 A-G CodeE Grade(s)9-12

French 3Core, Collegéreparatory)

The purpose of this intermediate course is to continue to develop increased proficiency in
communicating in the French language according to the cultural practices of France and an increased
awareness of the history, geography and cultures of the counameisregions where French is spoken.
Department:World Languag€redits:10 A-G CodeE Grade(s)9-12

Spanish ICore, Collegéreparatory)
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The purpose of this course is to develop a basic proficiency in communicating in the Spanish language
accordingo the cultural practices of the countries and regions where Spanish is spoken: Spain, Mexico,
Central and South America, the United States, and others.

Department:World Languag€redits:10 A-G CodeE Grade(s)9

Spanish Core, Collegéreparatory)

Students continue their study of Spanish by further expanding their knowledge of key vocabulary topics
and grammar concepts. Students not only begin to comprehend listening and reading passages more
fully, but they also start to express themselves mreaningfully in both speaking and writing.
Department:World Languag€redits:10 A-G CodeE Grade(s)10

Spanish JCore, Collegéreparatory)

This course is offered to highly motivated students who want to be challenged with-pafestl
curriculum.Grammar and vocabulary will be covered in more depth, as well as familiarity with some
grammatical concepts. Students will continue to develop their understanding of Spanish speaking
cultures by integrating information on literature, art, history, mugicl @urrent events into the
curriculum.

Department:World Languag€redits:10 A-G CodeE Grade(s)11

Physical Education (Ne@ore)

For Physical Education & Health for gradd29TEACH HS does the following:

A Implements and refines a physi@ucation program using the guidelines specified in Challenge
Standards for Student Success: Physical Education (California Department of Education, 1998).

A Implements and refines a health curriculum that incorporates the giadel curriculum
content spedied in the Challenge Standards for Student Success: Health Education (California
Department of Education, 1998).

A Approaches physical fitness with the goals of personal challenge, teamwork, sportsmanship, and
fun.

A Promotes excellent physical, social, awotional health among students through stress
management, sex education, nutrition, gang prevention, and conflict resolution.

A Engages students to reflect upon ways physical education and health impact their lives through
personal weklbeing.

The TEACH HS Physical Education curriculum is basedmyieal Education Framework for California
Public Schools: Kindergarten through Grade Twélle curriculum promotes excellent physical, social,
and emotional health among students in our inctustlassroom model. Our teachers will use online
programs such as SPARK and Cosmic Kids Yoga for engaging P.E. and Health instruction.

The TEACH HS Physical Education program emphasizes a curricular focus on movement skills and is
driven by the need tereate a strong foundation for developing a physically educated student in order
to develop a person who has the knowledge and control over how the body moves. The focus on
movement skills develops a strong and broad foundation in student mastery of skékareas at the
kindergarten and elementary levels. The physical education curriculum emphasizes a variety of
cognitive, affective and motor teaching and learning strategies focusing on teaching students how to
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move. The physical education prograncdses on the appropriate developmental mastery of
movement skills that enhance séthage and personal development and promote positive social
development.

Physical Education (Ne@ore)

This course is designed to give students the opportunity to ldaough a comprehensive sequentially
planned Kinesiology and Physical Education program. Students will be empowered to make choices,
meet challenges and develop positive behaviors in fitness, wellness and movement activity for a
lifetime. Emphasis is placeuh students analyzing skills for effective movement.

Department:P.E. Credits:10 A-G CodeNone Grade(s)9-12

Physical Education (Ne@ore)

This course aims to provide every student with a wide variety of physical activities and challenges that
will contribute to the development and maintenance of their physical, cognitive, and affective well
being. Ultimately students will be provided with the foundation for making informed decisions that will
empower them to achieve and maintain a healthy lifestyle.

Department:P.E. Credits:10 A-G CodeNone Grade(s)9-12

Technology (NofCore)

Students in the ZLcentury need to be technologically literate; that is, they need to know how to use
the computer to compete successfully in an advanced labor force that is becoming more technologically
driven. As noted, technology is integrated into all aspects of ouicclum. TEACH HS students use
digital learning programs such as Spring Board to master foundational literacy and computation skills, as
well as webbased resources to conduct research and-famding inquiries while engaging in project
based learningrad completing class and homework assignments. Students receive instruction in basic
typing skills and web navigation and become savvy in utilizing technological efficiencies to accomplish
daily tasks inside and outside of school. Students develop prdici@ using the standard suite of
business applications (e.g., word processing, spreadsheets, databases, and presentations) as they
complete a variety of assignments in core subjects. Features include:

A Early exposure to computer science and acquisitif fundamental skills in operating a

computer
A Agedbased proficiency in MS Office applications including Excel, Word, and PowerPoint
A Proper etiquette in the use of all electronic media and internet ethics.

Innovative Curricular Components of thedkcational Program

a4 RSUGIFAf SR GKNRdAzZAK?2 dzii -baked zhantiéh pproakietyigarningtiraugh | { Q&
PBL and tech integration is designed to ensure students are engaged and motivated in their own

learning. Our infusion of technologiyroughout the program helps students master criticat'2g&ntury

skills while further bolstering engagement in learning at formative period in their academic career. As
detailed in the preceding and following section, we believe in educating the whdtg thus our

program includes instruction in the arts, P.E., and character education through our Essence of

Commitment and Overcoming Obstacles programs. Collaborative learning, cultesgbnsive
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pedagogy, online tools and differentiated learnalyjensure each of our students is ready for the rigors
of secondary school, college and meaningful careers.

Life Skills (NorCore)

This class is designed to increase students' knowledge of and ability in using the skills necessary for
everyday livingLife Skills emphasizes defining personal values;ggahg, planning, and solving
problems. Instructional material focuses on dealing with working with others, avoiding and/or resolving
conflict, decision making, wellness and personal safety, and hadests can contribute to their own
community.This class is also used to get students college and career ready.

Department: All Credits10 A-G CodeNone Grade(s)12

Intervention and Enrichment Programs

As detailed above, TEACH HS includes dedicated time during the school day to provide both enrichment
and intervention for our young students. Learning Lab time is structured based on individual student
needs according to data from benchmarks, online cuta and other assessments. Students work
individually online or perhaps reading or completing homework, work collaboratively with their peers
(including possible peer tutoring in areas such as reading), and work with their teachers and Aides.
During thistime, students who are at and above grade level may have the opportunities to engage with
enrichment activities such as math card games, board games, independent reading, book club and
online educational games. The ELD/Literacy time period includesamdibpportunities for

intervention as students work independently and in small groups on targeted skills, based on data.

Curricular and Instructional Materials

Instructional materials at TEACH Tech Charter High School are chosen after ancevafusdieds

teachers and the Administrators and coordinated within the teacher teams. Textbooks are integrated as
appropriate in relation to an analysis of standards via the Strategic Design process. Specifically, teachers
cluster standards to design wsj and then integrate textbook resources as appropriate to address
standards in each unit.

Student texts and instructional materials are identified based on the following criteria:

Alignment with state standards

Researctbase and evaluation data showisgccess with similar student populations

Accessibility for students

'fAIYYSYld 6AGK aA0K22f Qa YAaaizy

Ease of use for teachers

The school will continuously evaluate, update, and revise textbook adoptions based on student
needs and research about the mostezffive resources.

To Too To o Too To

Teachers are encouraged to use original and primary source material as much as possible. Instructional
materials will include novels, photographs, essays, speeches, video, textbooks and manipulatives.
Teachers and students have accasshie Internet, educational software, word processing, data

processing and digital graphics in each classroom. Instructional materials are relevant, thought
provoking and interactive.
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The academic program at TEACH HS begins with the CCSS/NGSS. ussastaardardsligned,

research proven curricula (textbook, online and curricular kits) for the core academic subjects. Core
course curricula is selected based on review and recommendation of the department and/or grade level
team based on the CCSS and&ECGameworks for each subject.

The following key textbooks and online curricular resources are utilized:

Content Area Instructional Materials
English Language | Spring Board
Arts aODN} ¢ | AffQa {GdzZRe {e&yoO

The Glass Castle by Jeanette Walls
GangLeader for a Day by Sudhir Venkatesh
Canary Row by John Steinbeck

Their Eyes Watching God by Zora Neil Hurston
Fahrenheit 451 by Ray Bradbury

Night by Elie Wiesel

Animal Farm by George Orwell
Slaughterhousé-ive by Kurt Vonnegut
Othello by WillianShakespeare

Pygmalion by George Bernard Shaw
Ready Theory

Khan Academy

Math Springboard

Brainhoney

Khan Academy

Desmos

Social Studies/History McGraw Hill

DBQ Project

Science McGraw Hill

Brainhoney

All of our materials are selected based on rigor, alignment with the standards, and opportunities for
scaffolding to meet the needs of all learners. Teachers carefully supplement the core curricular
resources with additional materials and strategies tp@art our EL and special needs students as
described below.

13. GCOMPREHENSINEBOURSHIST

Grade 9
All ninth grade students take the following courses:

Common Core English 9AB

Integrated Math 1 AB

Criminal Justice, MatBupport, or English Support
Biology AB

Spanish 1 AB

‘i didls
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TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 70



| Physical Education |S,NC

Grade 10

All tenth grade students take the following courses:
Common Core English 10 AB AG, S, C
Integrated Math 2 AB AG, S, C
World History AB or H World History AB AG, S, C
Environmental AB AG, S, C
Spanish 2 AB or Spanish 3AB AG, S, C
Physical Education S, NC

Grade 11

All eleventh grade students take the following courses:

Common Core English 11AB

Precalculus ABr Integrated Math 3AB

United States History AB or Honors United States History AB

Chemistry AB

Psychology AB

Art 1 AB

‘it didls
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Grade 12

All twelfth grade students take the following:

Common Core English AB or AP English Literature & Composition AB

Math (PreCalculus AB, Financial Algebra AB, or AP Calculus AB)

AG, S, C

United States Government or AP United States Government and Economics A-G, S, C
AG, S, C

G,S,C

Science (Advanced Physics) or Environmesttance or Project Science or AP | A-
Environmental Science

Digital Design

Life Skills

In addition, all TEACH HS students participate in the following activities:

Presentationsof
Learning(POL)

ALLstudentsat TEACHHSare requiredto completeoral presentationgo two
teachersfor a grade(andto industry/highereducationpartners,parentsand
othersfor practice)eachyearin orderto articulateto the nextgradeor
graduate.Thisimportant processwhichwill evolveover severalyearsbasedon
feedbackfrom industry partners,teachersandstudents,helpsto preparethem
for both collegeandwork andbecomesa major event,asstudentsprepareand
audiencesngage Ourboardmembersandall TEACHHSstaff assistin locating
panelsof judgesthat providestudentswith this & NX12 INExRetience English
LearnergdELspndstudentswith disabilities(SWDspr other special needare
supportedin this processasthey areindividually ableto participate.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 71




Seniorinternship TheSeniorCapstoneExperience/SenidProjectis a studentselectedexploration

and/or of atopic whichresultsin a researchpaper,aprojector a product,anda
SeniorCapstone presentation.TheSeniorCapstoneExperienceanovesstudentsaway from
Project departmentalizedearningtoward a more interdisciplinaryapproach This

approachisonewhichallows studentsto usea variety of skillsin the areasof
writing, speakingresearchand documentation. Uponcompletionof the Senior
CapstoneExperiencestudentswill havelearnedmore abouttheir topics,their
community,andmost importantly,aboutthemselves.Internshipsare one of
the mostimportant waysstudentsgainexperienceandstartto makecontacts
within their field. Work experienceat a respectedcompanyor organizationcan
strengthena d (i dzR $oflég€application. Aninternshipallowsoneto explore
potential careersaind courseof studyfor college.

] Allstudentsmustbe computerliterate by 10th gradeto keepup with the course
ComputerLiteracy work at TEACH S whichisdesignedo preparethem for 21stcenturyliving.

14. INSTRUCTIONMETHOD&ND STRATEGIES

As part of the curriculum design process, resedrabed instructional strategies for increasing student
achievement is embedded into the daily culture of the classroom. Strategies brought to light in
Classroom Instruction that Workislarzano, Pickeringnd Pollock) are utilized by teachers in their
classrooms. These researchers have compiled teaching practices and strategibavka high
probability of enhancing student achievement for all students in all subject areas at all grade levels
(Marzanq Pickering, Pollock, 2001). Teachers are challenged to examine the three elements of
effective pedagogy: Instructional Strategies, Management Techniques, and Curriculum Design.

TEACH Hagilizesinstructional methods that incorporate one or more of the nine components found to
have a positive effect on student learning, as described by MarZartwese include:
Small projects and other ways of experiencing+gatld problems
Collaborative ingstigations and demonstrations

Mini-lessons that address specific skills within the context of larger projects
Giving guidance and adequate time to gelflect and seHassess

Democratic classrooms and school structure

Authentic assessments

Direct instruction

Research based projects

Cooperative group work and projects

Too Too Too oo Too Too o T I

To ensure success for each TEACH HS student, the staff use multiple means of engaging and reaching
students NBf 8Ay3 FANEG 2y S OK & { ezl yultuissstylesRd@dy G A F A SR
gradually stretching each student to adapt to a variety of teaching styles that might present themselves
in secondary and postecondary education and/or job training. The core instructional methods TEACH
HS discussed aboygroject-based/constructivist learning, blended learning, and so on help to ensure
that each student accesses and masters the content standards in a meaningful way.

57 Marzano, R. 2001. Classroom Instruction that Works: Resémsid Strategies for Increasing Student Achievement.
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The school leaders support teachers in their ability to offer these instructional methoalsghweekly
opportunities for teacher collaboration during grade level PLCs, weekly vertical articulation across grade
levels, weekly PDs, summer PD, anddrvice training days throughout the school year.

We train and support how teachers use the pess to develop standardgigned assessments and
projectbased instructional activities at each grade level and across the content areas. In addition to
using an online system for leaders and teachers that manages walkthroughs, observations, feedback,
reporting, and professional development and also where teachers can engageassettment and

direct their own professional development based on the TEACH Public Schools Framework for
Instructional Excellence.

The traditional backwards design process guides teachers through adteperocess:
A Internalization and prioritization of the Common Core State Standards

A Differentiated assessment methods aligned to prioritized standards and identified learning
targets

A Innovative, researclvased instructional strategies clearly articulating student learning
objectives

The second step is a process of aligning standards and assessmentsiortédéarning applications

that take the shape of meaningful, rigorousideassessable projects. At TEACH HS, it is the expectation
that students are engaged in the curriculum and learning objectives at all times. Teachers are expected
to continuously communicate learning objectives to all students while assessing, bottifgrand
summative, student mastery of all concepts and state content standards.

Teachers at all grade levelgtrained in proven effective models of standasdased instruction:

Strategic Design for Student Achievement (SBDSBPSA comprises aufestep process in which

teachers analyze and prioritize content standards, align assessments to those standards, design
instructional activities that are aligned to standards and assessments, and analyze achievement
outcomes to determine effectivenesdhis process can be applied using any curricular materials
including adopted programs and texts. SDSA, rootéthiherstanding by Desighy Grant Wiggins and
Jay McTigheeffectively allows teachers to identify gaps between their adopted texts and the Common
Core State Standards, and to strategically select resotine¢felp them fill those gaps.

The school leader is responsible for training the teachers in the SDSA model to design and deliver
comprehensive standarelsased lessons, in which multiple standards are clustered from across the
content areas are effectively addressed and assessed, tigrfgur SDSA stages or steps:

Stage 1: Unpacking and Prioritizing Common Core Standards

¢SFOKSNA FYR FTRYAYAAGNI 02NB | LILJX & &aLISOAFAO (22f a
This is a hecessary prerequisite step to effedyivkesigning assessments that are aligned to standards.
Specifically, teachers:

58 Stiggins, Rick2005) Student Involved Assessment for Learning. Pearson/Merrill/Prentice Hall; Wiggins, G &
McTighe, J. (2001) Understanding by Design. Prentice Hall. Marzano, R., Pickering, D. and Pollock, J. (2001).
Classroom Instruction That Works: ResedBelsed Sategies for Increasing Student Achievement.
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A Understand the three steps of the backward design process (identifying desired results, designing
and aligning assessments to those results, differentiating instruction td theeneeds of all
learners)
A Apply a concrete process for analyzing standandsich helps teachers internalize the standards as
well as determine the following information:
A Rigor as it applies to the standard. This is tied to creating assessmentspaneése Lesson study
as described by James Stigler's conclusioBefare It's Too Late: (A Year 20&€port to the Nation
from the National Commission on Mathematics and Science Teaching for the 21st Century.
Japanese Lesson Study has proved to be ooeessful means to loAgrm improvement in
GSFOKAY3 Ay GKS !'{ZX YR 2y FAId2NAY3I 2dzi aK2¢ (2
knowledge."
A Student evidence as it relates to each strand of the standards (this is tied to creating assessments)
A LRSYGATFAOIGAZ2Y 2F LRoSNI adltyRFNRA GKIG aSNBS | &
standards are used to support the mastery of the power standards within each unit designed by
teachers (this is tied to creating assessments for units alsaséhdividual lessons within the unit).

Stage 2: Aligning Assessments (formative and summative) to content standards

Teams of teachers design effective assessments that are aligned to standards and provide an accurate
YSIF adzNB 27F | ofeigdge B yhé leval of thinking thal i8 reqired by each standard.
Specifically, teachers:

A 1dentify four overarching assessment methods (selected response, constructed response,
performance assessment, and personal communication) from which to chocese a@dsigning
standardsbased assessments (both formative and summative)

Avyrtel s O02yidSyid adlyRIFINRa G2 RSGSNINAYS (GKS al (
standard (achievement targets are the link between standards and assessment)

A Match an appropriate assessment method to each standard

A Establish and articulate clear criteria for reaching proficient performance on standards

Stage 3: Differentiating Instruction to Meet the Needs of All Learners
Teachers design innovative insttional strategies by:

A Differentiating the content, process, and products delivered to students in order to provide
equal access to standardtesed education for all learners (including English language learners
and students with special needs)

A Writing effective standarddased lesson plans

A Exploring how all learners (including ELs and special needs students) vary in their readiness,
interests and learning profiles).

A Using a repertoire of researdiased instructional strategies proven to increashiazement in
a standardshased system (e.g. latest research from Marzano, Pickering, Pollock, Schmoker,
Tomlinson)

Instruction involves a wide array of instructional strategies, curriculum and materials. Many of the
instructional strategies listed balv incorporate one or more of the nine reseatshsed strategies to

%9 Analyzing standards is a process by which teachers isolate the verbs in the learning standards and determine its
.t22YQa [ S@St o ¢CKS KAIKSNI GKS . f22YQa [ad@&sf | yR GKS g
Assessment determine the priority of the standards. Standards with higher priority are power standards or anchor
standards.
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have a positive effect on student learning as describegdl@izssroom Instruction that WorlBickering,
Pollock, 2001). Sample instructional strategies include:

Collaborative investigeons and demonstrations

Reflective journals and portfolios including student learning goals

Authentic assessment, both publisher and teaepgenerated

Assignments based on real world issues and arguments

Research based projects based on real wodddas and arguments

Cooperative group work and projects

Inter-disciplinary approaches to curriculum

¢KS LINBaSyiaraazy 2F Ot SINIé& RSTAYSR 4[ SINYyAy3
Rubric selassessment

The involvement of community membeasid educational partners in instructional
presentation

o T To To To To I o Io I

Stage 4: Analysis of Achievement Outcomes to Determine Effectiveness
Teachers analyze achievement outcomes by:
Using professional learning communities, groups of teachers grouped by lesson planning
proficiency, to collaborate on lesson planning and delivery
A Examining student work weekly
A Analyzing achievement data fromiouse and statenandated tests

As a redlt of implementing and using this process, educational objectives become the criteria by which
materials are selected, content is outlined, instructional procedures are developed, and tests and
examinations are prepared. Teachers use the process on moahbasis to evaluate the effectiveness

of materials and instructional strategies used in their classrooms. Thus, the process serves as the vehicle
for ongoing conversations among and between grade levels at TEACH HS. Specifically, all teachers are
charged with the responsibility of meeting weekly, as a staff, to engage in lesson study and the
examination of student work in order to critically examine lessons to determine their effectiveness.

The backward design process enables teachers to designedindrccomprehensive, standartmsed
lessons, in which multiple standards from across the content areas are effectively addressed and
assessed.

15. HOW THESCHOOS INSTRUCTIONAMETHODOLOGIBS!ID OURRICULUMNSURETUDENTMASTEROF THE
CALIFORNILCSBNDOTHERSTATECONTENTSTANDARDS

TEACH HS has carefully designed a school model with curriculum aligned to the California state
standards (www.cde.ca.gov/be/st/ss) including the new California Common Core State Standards (CA
CCSS) and Next Gen@ra Science Standards (NGSS). Instructional methodologies ensure that each

and every student receives a personalized, differentiated program based on data and individual needs to
lead to mastery of the content standards. As detailed above, our Stradegign for Student

Achievement (SDSA) model leads teachers through intentional lesson planning with a goal of standards
mastery for all students.

In order to support all learners, specifically our students that are English Learners, TEACH HS uses both

an integrated and designated approach to the ELD standards. The integrated approach supports EL
d0dzRSyiia RdANAYy3I GKS a0OKz22f RIFIedQa O2NB fSIFENyiAy3a IO
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and support. This includes support specifically ¢sed for newcomer ELs and those who are
RSAAIYMWRASR ¢a20F [ 2y3 ¢SNY 9y3IftAaK [SIENYySN adl Gdzao
approaches, our teachers use the new ELD standards to design lessons and supports for our English
Learners.

16. HOW THEINSTRUCTIONAROGRANBJPPORTSTUDENDEVEL OPMENDF TECHNOLOGKELATEISKILLSAND
STUDENTUSEOF TECHNOLOGY

TEACH Tech Charter High School is conceived with the understanding that technology integration
enhances student achievement anwbtivation. Technology, however, is no substitute for high quality
lesson planning. When integrated into a thoughtful, innovative lesson plan technology can help open a
classroom to a wealth of information and resources. Students must understand hotetpret and

evaluate Internet search results, as well as how to communicate deep understanding using software
applications and multimedia technology. Students use technology to solve math problems, download
homework, complete writing assignments, acceadine services, communicate with teachers and

project team members, keep journals on their learning process, present their learning and play games.

Technologysavvy teacherarerecruited to teach at TEACH Tech Charter High Schibely use
technology for posting grades and collecting homework and class notes, giviimg eests, setting up
student journals, and creating discussion boards. All of the teachingastafivolved in professional
development activities that includedeicational technology and coachingor example, teachemre
trained in the use of Google Apps and other wWesed applications to create instructional and
meaningful web pages, interactive learning games, and interactive independent practice actBjties.
teachers using these technological delivery modes we are preparing student to be ready to interact in a
compute- based society. Teachease given useful strategies to guide their students to evaluate this
research, and to determine Internet sourceedibility. The Principatonfirmsthat teachers effectively
use technology as a tool for delivering instruction, and technoisbuilt into evaluations through class
observations and focus groups to show how achievement and instruction is imgécted.

TEACH Tech Charter High School has one computer for each student. The computers for classroom
student use are Google Chrome Books (which meet the criteria for Smarter Balanced assessments), are
centrally networked and have access to a varietgdfcational software. For example, the Data

Director platform allows teachers to administer assessments that mirror the Smarter Balanced
assessments. Every computer has Internet access with proper firewalls and content screening. Each
teacher easily cdmnols access to computers or the Internet via an instructional computer at his/her

desk, which contains a monitoring system. Teachers use visual aids such as LCD projectors and smart
boards to aid lessons. Extensive professional development by fieldte®xpel inclass coaching for

teachers ensure that lesson plans use this technology to enhanceyjbaglty lesson plans.

TEACH Tech Charter High School uses technology in the classroom to improve the following areas:
communication, collaboration, projedtased learning, and advanced problesolving. Communication

between educators, students, and parents increases as students and families have real time access to

AN RSa yR fSINYAy3 OGABGAGASAD ¢9! / IdparédtOtd / KI NI
share information, schedules, homework assignments and create a space to showcase student work and

80 Ravitz & Megendolle2002 Teaching with Technology: A Statewide Professional Development Program. Buck
Institute for Education.
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accomplishments. Students always have access to teacher feedback and class requirements. Teachers
are able to build welsesource pages for stients to use in their research projects.

Collaboration comes in several forms. Teachers, professional development professionals, and
administrators are part of an online community, a technology infrastructure, that bridges existing
communication and infanation tools used by educators throughout the United States. Online
communities, such as Edmodo, our domain within Google Plus and Data Director are examples.

Teachers and coaches collaboratively build g interdisciplinary units that share a conom

theme. Teachers create an overarching social infrastructure to nurture, organize, and manage
educational activities and resources for students. Students are able to download templates, rubrics, and
resources for use in classroom assignments and gpoojects. They also work simultaneously on

projects that enable them to brainstorm and problesulve as a group.

w Projectbased learning helps to create multidisciplinary projects that allow students to combine
knowledge from several subjects, creatmgnified piece of work, often in collaboration with other
didzRSytaod {GdzRSyda OFy &ai2NB GKSANI g2N)] OSyGNI)ffe
projects and use diverse media offered by computers, text, pictures, video, and sound. There is a

minimum of one project per unit. Students can complete one project for multiple classes; however a

rubric determineswhich content is assessed by which teacher.

w Advanced problensolving allows students to create solutions to problems presented to them

by their teacher. These problems require creativity, research, and critical thinking to solve. Students use
Microsoft Suite to test assumptions, research potential answers, and track their progress. Examples
include opening up a virtual business, creatirginaple computer program, managing a school activity,

or adding to the school website.

w Teachers at TEACGHShave an opportunity to develop an dime set of tools on Moodle, which
allows teachers to give exams/quizzes, assignments, and lectures dxdidigonally, Moodle allow

students to take the exam online, and both teachers and students receive immediate feedback. All staff
aretrained on Moodleandreceive ongoing support.

By blending technology with projetiased learning, students learn reéilisand effective ways to

enhance their own education, such as online research or more diverse ways to communicate with

teachers and mentors, such as instant messaging, email andaweicdP. Technology helps students

understand appropriate gradievel ientific and mathematic concepts, collaborate with fellow

students, and improve basic skills at their own pace. Technology enhances student learning by providing
amultimediat SI Ny Ay 3 SYy@ANRYYSyld (GKFG OFGSNR (2 &aiddzRRSy Gz

TEACHHS integrates technology into student learning and assessment at all grade lel/2lsS@udents
are trained in safety and digital literacy and utilize technology and develop skills in four core areas: 1)

Word Processing; 2) Spreadsheets and Databajdduftimedia; and 4) Desktop Publishing.

17. GRADUATIONREQUIREMENTS

¢¢/ 1 {Q IANIRdzZ GA2Y NBIldZANBYSyidaz GNIyaFSNIoAfAGEe ¥
exceed the national and state standards as well as thgequirements ohdmission into the university
of California and California State University.
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A minimum of 230 units are required for graduation.

Subject TTCHS Grad. | Entry
English 4 years:EnglistOA/B;EnglishLOA/B; 3years | 4years
(40 credits) English 11A/B; English 12 A/B; AP
Literature and Composition A/B

4years:IntegratedMath I, II, 11l (all A/B); PreCalculus | 2 years | 3years
Math ABor Calculug\/B; Financial Algebra A/B
(30 credits)
Science 4 years:ChemistryA/B; BiologyA/B; Environmental | 2years | 2years

Science; Physics A/B (#dienceclasses
incorporatelab work.)

4 years:World HistoryA/B; U.S HistoryA/B; 3years | 2years
GovernmentEconomics

(20 Credits)

SocialStudies

(30 credits)
ForeignLanguage 2 years:Spanishl A/B; Spanist2 A/B; Spanisi8 A/B; 2years
(20 credits) French 1 A/B; French 2 A/B; French 3 A/B. lyear
Studentshavethe option of takingforeign of
languageproficiencytestsat CSUNUCLAor an either
APtest. Languagethat canbe creditedin this
Visual/ 1year:Art 1 A/B; Digital Art A/B 1lyear
Performing
Arts
1 semesterOffered as a separate course lyear N/A
Health Education
(5 credits)

2 years 9" Advanced Physical Education 1 A/B"10| 2years | N/A
PhysicaEducation Advanced Physical Education 2 A/B
(20 credits)

Electives 2 years: Psychology A/B, Criminal Justice A/B, | N/A lyear
] Sociology A/B; Creative Writing A/B, Journalism
(20 credits) A/B; Financial Literacy

18. OREDITRECOVER®PPORTUNITIES

TEACHHS currently offers an online credit recovery program via Edgenuity, APEX and B¥ campus
to asdst credit-deficient studentsto meet graduation requirementsin an expeditious mannerThese online
programssdftware allows studentsto work and learn ontheir own pace Sudentsenrolledinthe
softwareQ@ursesare monitored byafull-time credentialed TEACH H&adher. Moreover, credit-recovery
coursesare offered throughout the regular school day
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¢ embeddingthe program to TEACHHSeneral curriculum.Sudentsenrollin onecourseat atime
and are regstered for new courses upon sucessfulcompletion ofeadc course.

18. WESTERRSSOCIATION GEHOOLS ANBOLLEGERVASCACCREDITATION

TEACH HS has full-gearWASC accreditation through 2024.

19. TRANSFERABILITY @GBPURSES

Parents are notified by written correspondence by the Superintendent of Schools prior to enrolling their
child at the TEACH Tech Charter High School regarding the transferaltilgir sEhool course credit.

The curriculum course list is designed by the Curriculum Steering Committee to meet the University of
California AG requirements. The curriculum course lists are submitted to the UC Board for approval
yearly. Our Charter Schaoalbtains approval of our curriculum course list by receiving accreditation

status from WASC. Schools may not enter Courses/Course Descriptions in the UC Doorways until they
have successfully received WASC Candidacy.

The readmission process for studentphgs as the general process for admitting transfer students. The
LINPOSada AyOfdzRSa (GNIyaFSNNAYy3I GKS addzRSy (i Qa Odzydz
school, the TEACH Tech Charter High School. These procedures apply to students whilytdanta

the school and wish to return as well as students who have been expelled from another school and wish

to enroll at EACHHS. These students must complete an academic evaluation to transfer course credit

from their respective school toERCHHS A description of each course that the student wants to have
transferred, or receive course units for, is required of the student.

In the event that students have transferred from TTCHS to another high school, their cumulative files
and transcripts are séro the destinationwithin three business daysy the Office Manager

Aside from the University of California system, other college systems have various admission
requirements. It is the responsibility of the student and their advisor to seek and adbé¢he
requirements of the schools they wish to apply.

20. COMPLEXNSTRUCTIONARAMEWORKMPLEMENTATION

Not applicable.
TRANSITIONAL KINDERGARTEN

21. TRANSITIONAKINDERGARTEN

Not applicable.
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ACADEMIC CALENDAR AND SCHEDULES

22. ACADEMICALENDAR

The TEACH HS calendarincludésR8 € & 2F Ay aldNHzOGA 2y @ 2 SRy S
professional development and collaborative planning.
TEACH Public Schools
2019-2020 School Calendar (18 4)
July 2019 | eptember 2018
Su|M |[Tu|W|Th| F| S Su{M|Tu|lW|Th| F| S Su|M |Tu|W|Th| F| S
3
123!56 4|5 |6 |7|8]|9] 10 1“34567
7 18] 9[10|11|12]13 11-13 14 | 15 | 16 | 17 8 | 9 |10|11|12|13]| 14
14 |15 | 16 [ 17 | 18 | 19 | 20 18 (19 |20 |21 | 22 | 23 | 24 15 | 16 | 17 19!21
21|22 | 23|24 |25]26 |27 25 |26 | 27 |28 |29 |30 |31 22 | 23|24 | 25| 26|27 | 28
28 |29 |30 | 31 15 29 | 30 19
October 2019 | ovember 2019 December 2019
Su|M | Tu| W] Th Su|M |[Tu|W|Th| F Su|M |Tu|W|Th| F| S
112 |3|4]|5
3|4 |5|6|7
10 [ 11 |12 | 13 | 14
15
22
29 31 10
3 0
Su|M |Tu|W|Th| F| S
3 |4 |5 |6 |7
10 [ 11 [ 12 | 13 | 14
15 (16 | 17 | 18 | 19| 20 | 21
22 | 23|24 | 25| 26|27 | 28
29 | 30 21
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April 20 20 | May 20 20
S

June 2020

sulM |[Tulw/|Th| F|s]| [sulm|[Tu|w|Th] F sulM [Tulw/|[Th| F| s

11234
S | [3[4]5]6 7|8 1] 23]als]6
121314 |15 |16 |17 18| [10]11 12|13 14 |15[16]| | 7 [ 8| o [20] 21 [N 13
19 |20 |21 222324 25| [17 |18 |19 20|21 22|23 | [14 15|16 | 17| 18] 19 | 20
26 | 27 [ 28 | 29 | 30 24 26|27 |28 |29 30| [21 22|23 |24 25] 26| 27
16 31 20 28 | 29 | 30 10

TEACH Conversations

(PD)Short Days

House Days

23. SAMPLEDAILYSCHEDULES

School Closed/ Holidays

Back to School/Open

Professional Development Days

. Teacher in -Service Day (no school for students)

. First and Last Day of School 08/12/2019, 06/1 2/20 20

TEACHHSImplementsa schedulethat givesteachersample timeto develop studentunderstanding.
Core subjectlasseglLanguagdrts, Math, Social Studies, and Scienaeg given120minutesfor all

grades.

TEACHHSutilizesblock schedulindpr the schoolweek. Periodsl, 3,5 meeton Mondaysand

WednesdaysPeriods2, 4,6 meeton Tuesdaysnd FridaysAll periods meebn early release days
Students participatén an Advisoryeveryday.

Monday Thursday
Description/ Section  [StartTime EndTime Length
1 8:00AM 10:00AM 120min
Nutrition 10:00AM 10:20AM 20min
3 10:25AM 12:25PM 120min
Lunch 12:25PM 12:55PM 30min
5 1.00PM 3:00PM 120min
Advisory 3:00 3:30 30 min
AFTERSCHOOL
HomeworkLab :?:SOPM 4:30PM 60 min
Tuesday Friday
Description/ Section StartTime EndTime Length
2 8:00AM 10:00AM 120min
Nutrition 10:00AM 10:20AM 20min
4 10:25AM 12:25PM 120min
Lunch 12:25PM 12:55PM 30min
6 1:00PM 3:00PM 120min
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http://www.ht-la.org/apps/bell_schedules/index.jsp?id=199
http://www.ht-la.org/apps/bell_schedules/index.jsp?id=199

Advisory [3:00 13:30 130min
AFTERSCHOOL
Homework Lab [3:30 4:30 160 min
Wednesday
Description/ Section StartTime EndTime Length
1 8:00AM 8:40AM 40 min
3 8:45AM 9:25AM 40 min
5 9:30AM 10:10AM 40 min
2 10:15AM 10:55AM 40 min
4 11:00AM 11:40PM 40 min
6 11:45PM 12:25PM 40 min
Lunch 12:30PM 1:00PM 30min
Dismissal 1:00PM
ProfessionaDevelopment [2:00PM 4:00PM 120min

24. INSTRUCTIONADAYS ANOMINUTES

With an extended school year @8ays), TEACH HS greatly exceeds the required instructional days and
minutes for all grade levels. In fact, a student enrolled at TEACH HS receives more than the required
number of instructional minutes annually.

er of Numbe er of er of er of Minut Total er of
Numb Instr. r of Instr. Numb Instr. Instr. es Numbe Instr.
er of Minut Early Minut er of Minut Numb Minut Total Req'd r of Minut
Regul es Per Dismis es Per Minim es Per er of es Per Number Per Instr. es
Grad Grades ar Regul sal Early um Minim [Other [Other of Instr. Sate Minute Above
es Offered Days ar Day Days Dismis Days um ] Days ] Day Days Law s /
TK/K No 0 36000 0 HHHHE
1 No 0 50400 0 HHHHHE
2 No 0 50400 0 HHHHHE
3 No 0 50400 0 HHHHE
4 No 0 54000 0 fifididiad
5 No 0 54000 0 HHHHHE
6 No 0 54000 0 HHHHE
7 No 0 54000 0 HHHHHE
8 No 0 54000 0 HHHHHH
9 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910
10 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910
11 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910
12 Yes 148 390 37 270 0 0 0 0 185 64800 67710 2910

25. EARLYCOLLEGE ANMIDDLECOLLEGE

Not applicable.
PROFESSIONAL DEVELOPMENT

26. TEACHERECRUITMENT

Teachers who are qualified to deliver the instructional program are recruited through various search
methods, such as EdJoin, Craigslist, CCSA, Teach for America,uativecsities, and at community
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organizations. Recruitment will be both local and global as necessary to find teachers appropriate for
GKS d0K22ft Qa Ay ail Nbaced keanihg, fechholatpyhmdraiidg, ets.). INReacBeabsii
and other instrutional staff (including teaching aides) will meet the requirements for highly qualified
teachers and staff required by the NCLB Act.

TEACH HS utilizes multiple search methods to attract and recruit qualified teachers to deliver our
instructional programSome of these include EdJoin, TEACH HS job fairs and its website, advertisements
at colleges and universities, and word of mouth.

Selection of teachers is based on their teaching experietreglentialsand ability to demonstrate

effective instructiy £  OF LI 6 At AGASE Ay GKS Ofl aaNR2Y® ¢t KS
(Chief Executive Officer, Superintendent, Principal) review the qualifications of candidates that wish to
apply for employment at the school. Individuals who wish to applafposition are required to submit

a resume and a TEACH HS employment application. The administrative leadership team reviews all
submissions and determine which candidates are best suited for the school based on their qualifications.
¢ol! /1 | { Qative le&I¥rdhip fedmicdidducts interviews with candidates and notify each person

of their status once a decision is made. Candidates who are offered employment receive written notice
from TEACH HS.

Teachers are selected by the Principal, working withatiministrative leadership team (Chief Executive
Officer, Superintendent, Principal). Selection is based on teaching experience, the degree of subject
matter expertise, and ability to demonstrate classroom capabilities. Teacher candidates will
demonstrae how they will provide a quality curriculum and a strong classroom environment.
Experience working with low income students is a strong qualification for employment. TEACH HS will
recruit ESS&ompliant teachers holding a CLAD or BCLAD credential wigniexpe in scaffolding
techniques and performanebased instruction. Teachers need to be well versed in SDAIE and English
Language Development (ELD) techniques.

27. PROFESSIONREVELOPMENT

TEACH HS is committed to supporting its staff and teachers by providing continuous meaningful
opportunities for professional growth and development. We believe that one of the best methods for
professional development consists of learning from others fasimilar situations. We will foster a
collaborative school environment where teachers are given a chance to interact and collaborate
regularly, including a Professional Learning Community (PLC) format. In grade level teams and whole
school sessions, tehers will engage in collaboration including lesson plan development, student
achievement strategies based on data, and general studelated discussions between teachers. All
teachers are encouraged to seek assistance from TEACH HS administratiamdecoworkers or other
teachers throughout the yeaAdministrators foster an open door atmosphere of collaborative
teacmwork wherein all staff members help identify and use best practices. Administrators also monitor
and mentor teachers to ensure theyeaproperly supported and have sufficient resources. Teachers
also are informed about and encouraged to attend outside professional development opportunities.
TEACH HS desires to create an open environment where teachers feel part of a team and are able t
trust each other for various school related issues.
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TEACH H&fersthree weeksof formal professional development and training for all faculty each
summer® along withfive pupil-free daysthroughout the school year for close analysis of student
benchmark data. Summ@&D will include:

Mission and vision of TEACH HS and review of the charter petition

.dZAf RAY3 GKS a0K22f OdzZ G§dzNE GKNRdzZAK ¢9! /1 Qa 92
Obstacles character ed, and restorative justice practices

Strategic Design for Student Achievement process (including backwards design/McTighe and

Wiggins, and Marzano)

ProjectBased Learning

Datadriven decisiofy I { Ay 33X Ay Of dzZRAy3I GNIAYyAy3d 2y GKS aoOK
Integrating technology and bleled learning in the classroom

Culturally responsive pedagogy

Differentiated instruction, including strategies for meeting the needs of EL and special

education students

Meeting the needs of English learners and EL strategies

Special Education: legaitelines, district policies, Student Success Team process, assessments,

and strategies for working with students with special needs

Professional Learning Communities

Teacher evaluation: the evaluation rubric, teacher expectations

Assessment: standam#id tests (CAASPP, ELPAC, etc.), benchmark assessments

School Operations

Health & Safety Policies and Procedures

To o Po Po Po  To o PoPo o Po o To I I

LY FTRRAGAZ2YZ SIOK 2SRYS&RIFI®& RdzZNAYy3I aSFENIeé NBfSIas
training from 2:004:00 p.m. Specifiopics addressed during the professional development and

collaboration time include reinforcement of those topics introduced during the Summer Training, as well

as new topics selected based on the specific and current needs of the staff, students and school

community.

Administrators and teachers continually seek to develop themselves as professional educators and
human beings. Individuals and teams of teachers are regularly sent to conferences, workshops, and
demonstration sites to participate in gathering informatiom imnovative strategies for improving

student mastery of the skills and content required for promotion. These teachers share their findings
during professional development days with their grade levels or schoolwide sessions. Peer relationships
include coahing, mentoring support and opportunities for professional development and frequent
informal discussions on educational issu&ACH HS administrators facilitaeeprelationships by

creation of an atmosphere of equality and where collaborative teankvi@prioritized. The project

based curriculum forces teachers to work on an interdisciplinary level with common planning time,
shared assignments, and joint extra curricular activity supervidtsoblems and weaknesses are openly
recognized, and therwill be candid search for improvements. The values of serving students,
professional development,ands@lfiSy Sgl f gAff 06S OSYdUNIf Ay 2dzNJ a4 OKz?
schools, TEACH HS implements a professional development system that is fowldedigned to

61t SYRAY3I TFdzy RAy Iz &dzOK [PablicINartgt ScheoldzGiade Aidgrarf (RBS@P)(I KS / 59 Qa
summer session may be extended to three weekthe initial years of operation of the school as we work to
collaboratively develop initial curriculum and assessments.
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address the specific needs of a staff committed to the implementation and assessment of an
instructional program that is standardmsed, academically rigorous, reseatidsed and uniformly
available to all students.

MEETING THE NEEOSADLL STUDENTS

1. STUDENBUCCESEAM(SST)

TEACH HS is implementing a Muiléred System of Supports (MTSS), an evidéased model of

schooling that uses datbased problerssolving to integrate academic and behavioral instruction and
intervention. The integrated instruction and interventiordivered to students in varying intensities
OYdzf GALX S GASNRU 0l RER ISy ¢-tndRidgdEefisitoryssré tRabschodl b S S R
resources reach the appropriate students at the appropriate levels to accelerate the performance of ALL
studentsto achieve and/or exceed proficiency. If a student is not progressing toward the standards and
is between 1.9 and 2.0 grade levels below proficiency, the student will automatically move to tiered
support strategies.

These services fall along this s¢alecording to need:

LEVELL SUPPORBIRATEGIES FORLSTUDENTS

Additional instructional time

Differentiated instruction

Flexible groupings

Additional exposure to the information and language being presented in the lesson
Progress reports to parents/guardians

Planner checks

Paraprofessional support

Focus on accelerating student progress and meeting student needs

Do Bo Do Do Do Do I Do

LEVEI2 SUPPORBIRATEGIES FOBW-ACHIEVINGTUDENTS

Extended day program for tutoring

Teacher assistance

Counseling and parent meetings

Oneon-One Instruction by teachers, paraprofessionals or the Inclusion Specialist
Peer tutoring

Additional Focused assignments

o o Do o Do P>

LEVEI3 SUPPORBIRATEGIES FOBW-ACHIEVINGTUDENTS
A Formal TEACH HS Advisory meeting held to determine need for formal assessment for Special
Education
A Special education classes providing academic support and learning strategies
A Special education/general education collaboration for instruction and assgtsm

TEACH HS recognizes that there are students who may need additional support within the classroom
both academically and behaviorally. When a student may be in need of additional support or
intervention (particularly when that student enrolls at TBHAHS without an existing IEP), the Student
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Success Team (SST) will ensure that the school and community are doing everything possible to make
didzRSyiia &dz00SaaFdzZ i aOKz22ftd ¢KS {{¢ Y20AfAl S&
for assisance from the SST can be made by a teacher, administrator, parent or guardian. The SST

process will be coordinated by the Principal, who will organize the SST process by managing the

necessary paperwork, scheduling meetings, and inviting members (inglpdients/guardians) to SST

meetings. All teachers will receive professional development regarding identification of student needs,
modifications and interventions, and the SST process. (See also, Professional Development.)

The SST Team will evaluatedent needs and create an action plan based on data, with concrete steps
and plans to provide support and intervention. Instruction activities will vary to accommodate different
learning styles to draw out students' various strengths. Students simplyimgadditional assistance in
particular subjects or skill areas may get additional help from peers, staff, and volunteer tutors. Students
who are not achieving because of behavioral issues or distracting issues in their lives outside of school
will have aforum for identifying and discussing issues during class meetings esreoge with staff.

When additional interventions are needed, the staff are proactive in coordinating support services via
our partners at Hope Street and other area services progid€rentral office staff will support the

Principal in overseeing these linkages and ensuring students (and their families) receive appropriate
services.

Over the course of a specified time the plan is monitored and evaluated. On the basis of ttadienalu

the SST, teachers, and parents determine if further action needs to be taken. At this point one of three
actions may take place; 1) the plan was effective and all parties agree that no further action is necessary;
2) the intervention plan needs resion and the SST, teachers, parents and child engage in that new plan;
or 3) the plan(s) were ineffective, it is determined that the child would benefit from additional

educational services, and the child is then referred to determine eligibility foralpstucation services.

The following flow chart might help clarify the preferral and referral process when dealing with

students who present particular learning and/or behavioral challenges but have not been already been
identified as requiring speciaucation services.

If students are not meeting targets, depending on the nature of the issue (class orwjidel@attern or
individual student issue) the leadership team will take proactive and immediate steps to remedy the
issue through teacher traing, classroom observation, rescheduling, aftehool tutoring and other
intervention program, or any other intervention that is deemed appropriate for the given case.

Conversely, in cases where the data has demonstrated individual student gapsitstadereferred to
tutoring, where they will receive tutoring from teachers during Learning Lab time, and from tutors after
school. As part of the monitoring process, teachers will hold quarterly meetings with parents to discuss
student progress based @tandards Based Report Cards and Power School Reports.

2. ENGLISHEARNERS

Based upon the data from the surrounding neighborhood schools, we expect approximately 37% of
students to be English Learners (ELS), with the vast majority being Spanish speaking. We have
structured our program to meet the needs of ELs with a goal thay tiain fluency in English as quickly
as possible in a supportive setting.
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Daily designated ELD instruction will occur as well as daily integrated ELD instruction across all content

areas for all EL€urriculum resources aselected because #t alignwith best practices in

EnglishLearner instruction with resources that integrate ELA instruction, designated ELD and integrated

ELD instruction designed to support Els in acquitngdational reading, academic language, and

conversation skills in Engligdrder to be successful in school. This inclu@gegeted instruction for

Emerging, Expanding, and Bridging EL students, adaptive learning to target support for foundational

skills, and structured opportunities to practice and apply academic langiiagselected curriculum

include assessments that will provide teachers with-tegak student performance data to pinpoint a
aGdzRSy i Qa SEIFOG aiAtt 3L G2 adNBy3IGKSy AyiSNBSy
TEACH HS teachers, staff and school leaders will communicate to parents in Spanish as imgedid

use English instruction for the content areas in the classroom.

We have structured our program to meet the needs of ELs with a goal that they gainyflin English as
quickly as possible in a supportive setting. TEACH HS teachers, staff and school leaders will
communicate to parents in their home language as neadedt will use English instruction for the
content areas in the classroom.

Identification of English Learners

¢o9! /1 1{Q&a 9[ LINRPINYY FIR2LIa GKS [!! {5 9y3aftrakK [S
in the process of drafting its own EL Master Plan which will, as required, be submitted to LAUSD for
approval before being imp¥Sy 4§ SR0O @ ¢9! /1 1{Qa 9] LINRPINIY Aa RSa

(including those who are reclassified) have equal access to instructional materials and supports
(including both integrated ELD throughout core subject learning as well as designBieaifiiig
specific time periods in the bell schedule) in order to achieve giadd CCSS mastery and English
language proficiency.

In order to identify EL students in a timely fashion and to provide appropriate instructional support and
services, albarents are required to completeldome Language Survapon enroliment at the school.

(Cal. Education Code § 52164.1) Students whose primary language is not English will be assessed using
the English Language Proficiency for California (Ela38&€3smenaligned to the CA ELD Standards if he

or she has not previously been identified as an English learner by a California public school or if there is

no record of prior ELPAC test results. The ELPAC assessment will take place within 30 days of the start of
tKS a0K22f @SIFNI2NJ gAGKAY G662 oO6H0O 6SS1a FFGSNI GKS

The ELD Coordinator (a network position based in the central office) assesses English language

proficiency of all currently enrolled English learneradaordance with California Education Code

guidelines. Students with disabilities will be permitted to take the test with the accommodations listed

Ay GKS 9RdzOF A2y [/ 2RS AT (GKS& IINB aLISOAFASR Ay @K
assessmet for English language proficiency is administered to students who are unable to participate in

GKS 9[t! /32 I OO2NRAY3 (2 (G(KS 3IdZARStAySa asSi FT2NIK
a0K22f Qa NBalLl2yaaoAft adindl inforeh patedty dR BzPAC aSs¢ssmertt resulsa G A y 3
within 30 calendar days following receipt of results from the test contractor.
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Students are monitored in conjunction with the four new Performance Level Descriptors (PLDs)
approved by the State Boaaf Educatiorf?

This document provides the general performance level descriptors (general PLDs) for the English Language Proficiency Asgedentealifornia.
These general PLDs take into account the categories of Emerging, Expanding, and Bridgindafiggeage in the description draws from the language
used to describe those categories on page 20 ofthexCalifornia English LanguageDevelopmentStandardsKindergartenThrough Gradel2
(PDF).

Following the field tests for the initial assessment (IA) and summative assessment (SA), the specific performance levebttiresore
recommendations will be submitted to the State Board of Education (SBE) for approval pursuant to Califeahiation CodeSection 60810(2)

after the IA and SA standard settings. These general PLDs are structured so that for the summative assessment, a recommgndatisider an
English learner for reclassification would be based on the threshold between I&sahd level 4. For the IA, a student whose IA results fall at or
above the threshold between level 3 and level 4 would be considered Initial Fluent English Proficient (IFEP). These recomatiens for IFEP and
reclassification will be reconsidered by th8BE upon adoption of the specific threshold scores.

Level Description

English learners at this level have fully functional receptive (listening and
reading) and productive skills (speaking and writing). They can use English
learn and communicate irmeaningful ways that are appropriate to different
4 tasks, purposes, and audiences in a variety of social and academic contexts
They may need occasional linguistic support to engage in familiar social ang
academic contexts; they may need light support toramunicate on less
familiar tasks and topics.

English learners at this level have moderately functional receptive (listening
and reading) and productive skills (speaking and writing). They can sometin
use English to learn and communicate in meaningfiys in a range of topics
and content areas. They need light to minimal linguistic support to engage ir
familiar social and academic contexts; they need moderate support to
communicate on less familiar tasks and topics.

English learners at this level ive somewhat functional receptive (listening an
reading) and productive skills (speaking and writing). They can use English
meet immediate communication needs but often are not able to use English
2 learn and communicate on topics and content areafey need moderatgo
light linguistic support to engage in familiar social and academic contexts; th
need substantiato-moderate support to communicate on less familiar tasks
and topics.

English learners at this level have limited functionaieceptive (listening and
reading) and productive English skills (speaking and writing). They tend to r¢
on learned words and phrases to communicate meaning at a basic level. Th
need substantiato-moderate linguistic support to communicate in familiar

62 previously, under the CELDT test, there were five proficiency levels. A chart located on the CDE website provides
a helpful compaison of the old CELDT test standards compared to the new ELPAC:
http://www.cde.ca.gov/ta/tg/ep/celdtelpaccompare.asp
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social and academic contexts; they need substantial linguistic support to
communicate on less familiar tasks and topics.

http://www.cde.ca.gov/ta/tg/ep/elpacgpld.asp

t I NByda NS y20AFASR 2F GKSANI NAIKGA YR GKSANI OK
participate in the reclassification process. Parents are notified when a student is being considered for
reclassification and again when they are offigiadiclassified.

Educational Program for English Lanquage Acquisition

All EL students will learn with all other students in the classroom during instructional time. In addition,

EL students will have designated ELD instruction in small groupsidailg ELD/Literacy time.

¢SIFOKSNE dz&S Y2RSfAy3arX ANFILIKAO 2NHIYAT SNAE YR QA&
information in all academic subjects. Teachers are mindful of the stages of language acquisition and
differentiate instruction wihin the classroom to meet the needs of each student.

All TEACH HS teachers are trained to use Specially Designed Academic Instruction in English (SDAIE)
techniques to meet the needs of ELs. The instructional design model used by TEACH HS will place a

heavy emphasis on differentiating instruction to meet the needs of ELs based on their academic and
fly3adza 3S NBIFIRAYySaao ¢COl /1 1 {Q&d LKAf2az2LIKe 2F LISN
by providing entry points learning tasks andotc6a G KI 4 FFNB Gl Af2NBR G2 (KS

Sheltered instruction/SDAIE is grounded in a pedagogical commitment to meeting the needs of diverse
learners, in this case particularly those students who are English learners. Teachers will engage in the
following practices to support universal access of subject matter content for all stutfents:
9 During lesson planning and preparation, teachers will identify lesson objectives aligned with
state and local standards.
§ Teachers will link new content® (i dZRSy G4 Q o O] IANRdzy R SELISNASYyOSa
vocabulary to facilitate comprehension.
1 Teachers will use controlled vocabulary, sentence structure, visuals, and gestures as necessary
and appropriate to make the presentation of content compresiéie.
1 Teachers will provide students with a variety of strategies for organizing and retaining
information associated with effective learning, such as graphic organizers and note taking.
9 Teachers will provide students with regular opportunities to iat#rwith their peers through
collaborative learning activities, such as think/pair/share, partner and group projects.
9 Teachers will provide students with regular opportunities to use new language skills in context.
1 Teachers will pace lessons approprigtt allow for the participation and active engagement
of all students.
9 Teachers will utilize languagdmased as well as contebiased assessments.

53 Based on the eight broad elements of sheltered instruction described by Echevarria, Vogt, andviakongy
content comprehensible for English language learners: The SIOP. Bostein: Allyn and Bacon (2004).
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SDAIE instruction also focuses on strategies for taking students Into, Through, and Beyond the topics
covaed. For example, SDA¢Ehanced instruction might proceed as follows:

I. Into: Determining what the students know about the topic of study. Possible SDAIE strategies
F2NJ aLyG2eyY
Anticipatory Guide Students are given a series of statements that relate to concepts they are
studying in their unit on Ancient Greece. Students indicate AGREE or DISAGREE. After the
information has been presented, students check to see if they were correct.
Brainstorming- Students work in small groups. Each group begins with a stimulus such as a
word, phrase, picture, or object related to the topic of Ancient Greece. A recorder records all
responses to that stimulus and ideas from each group are shared with the class.

II. Through The teacher enhances direct instruction on the topic by utilizing realia, manipulatives,
visuals, graphic organizers, and various modes of interaction between students. In addition to
reading the text and listening to information presented by thacher, students takes
responsibility for learning by patrticipating in greupprk and sharing understanding with others.
t2aaA0fS {5!/L9 &a0NIGSIASE F2NJ A¢KNRdAzAKEY
Graphic Organizers Students complete a variety of graphic organizers as they read en list
to information. Graphic organizers used might include:
ComparisorContrast MatrixStudents determine similarities and differences between
two topics studied
Flowcharts; Students sequence important events in the content studi@gduse and
EffectChart¢ Students chart the ways in different characteristics effect change and
impact others.
Reciprocal TeachingTwo students work together to read a passage in the social science text.
Student A reads one paragraph aloud, then asks Student B oneo@dwd questions based
on the reading. Student B answers. Students A and B discuss questions and answers and
repeat the process.
Picture Thig; Following the introduction of several key vocabulary terms related to the unit, a
blank paper is divided inteight sections. Students draw pictures or symbols to represent
words or major concepts. They then exchange papers with a partner and try to correctly label
each other's drawings.
Reading GuideStudents work in small groups to read a longer sectiomefsbcial science
textbook. Students first take turns reading the headings of the reading. Then, with their
group, students predict what are discussed in those sections. Students write their answers on
a prediction chart. In their groups, students takens reading the first page aloud, and finish
reading the selection in silence. They write "yes" or "no" on the prediction chart to indicate
whether or not their predictions were correct. Finally, students write one thinking question
(Why..., How..., Guopare..., What if...), and exchange papers to answer each other's questions.

Ill. Beyond: To create further understanding, students go beyond rote memorization and
demonstrate realworld application of the learned information. This process requiresdmniggvel
criticaki KAy {Ay3a al1Atftao t2aairofsS {5!/'L9 adNraGS3IArsSa
Roam the Room In groups, students write down their individual answers to a higbeel
guestion posed by the teacher (e.g. if only one idea or invention from the Greek cotiule
be passed on to subsequent cultures, what should it be and why?). Students share their
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answers within their group and the group comes up with and records on chart paper one
GoSade yasgSNI F2NJ G KSANI INRdzLId D NRYWA IS NEKS Yy &
Quotesc Students identify quotes from a fictional text related to the unit. They create a chart

listing the quote and the point they feel the quote illustrates.

How the Program Will Meet the New State ELD Standards and Use the Restitis Bl PAC

TEACH HS bases its English Learner support program on the new 2012 California ELD Standards. The
California English Language Development Test (CELDT), aligned to the 1999 ELD Standards, are replaced
by the English Language Proficiency Assestsrier California (ELPAC) system in 2018, which will be

aligned to the 2012 revised CA ELD Standards.

As guided by the CA ELD Standards, TEACH HS teachers provide integrated ELD instruction grounded in

the best available research on supporting ElamifEnglish Immersion environment. Students are

expected to advance at least one ELD level annually. Our ELD Coordinator (the Principal in initial years)
gAff LI NIGYSN gAlGK (GKS OflraaNe2yY GSIOKSNER G2 AyOf dz
specific goals to meet during dedicated ELD instruction. Additionally, our ELD Coordinator will assess

student progress towards attainment of the standards using standbaded portfolios.

If students are not making sufficient academic progress asateli through ELPAC data, we will modify
our EL program as needed.

TEACH HS will ensure that teachers are qualified and supported to meet the needs of ELs. We will hire
teachers that are CLAD/BLAD certified and will place a priority on hiring teadhat(speak Spanish

and English and can provide strong instruction within a structured immersion classroom. We also
support teachers by providing professional development on structured immersion instruction, specially
designed academic instruction in Eepl(SDAIE) teaching strategies, language development,

monitoring, and assessment of ELs. We commit to monthly professional development specifically
addressing the instructional effectiveness, reviewing assessment data and revising curriculum to meet
our9[ addzRSyiaQ ySSRao

t I NByda NS y20AFASR NBIFNRAY3I GKSANI OKAf RQa 9y 3f
progress report or every trimester and/or as often as needed.

Services and Supports For English Learners, Includisimuctional Strategies And Intervention

See above. Teachers will have access to ELD assessment results to inform program placement,
reclassification, and instruction. TEACH HS will use assessment interpretation resources to help teachers
and adminigrators use student results to inform English learners and their parents or guardians about
student progress.

TEACH HS will provide high quality professional learning opportunities for all its educators to ensure that
every English Learner has accestetichers who are prepared to accommodate individual instruction to

meet the levels of rigor and depth required by the CA ELD Standards. Professional development focuses
2y SYKFEyOAy3 (SIFOKSNRa (y2¢ftSRIS 2 FaskWalashoweto 0 SI OK
address the achievement gap by providing pedagogical tools to ensure that all ELs can meet the CA ELD
Standards. All teachers receive training in the effective implementation of techniques such as SDAIE,
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scaffolding and SIOP model. OubDECoordinator also communicates the specific language needs of our
EL students. Strategies such as frlwading content, using visuals and other means of organizing
information, and pairing ELs with more capable peers further ensure student accessli¢maca

content.

t NPOS&a4a C2NJ!'yydzrt 9@l fdzr 6A2Yy h¥ ¢KS {OK22fQa 9y3

The Principal at TEACH HS is responsible for ensuring the quality and success of all instructional
programs and will report to the Board on progress towards acadgoats, including serving EL

students. The Principal conducts regular classroom observations and provides feedback and coaching.
In addition, the Principal works with relevant staff annually to review summative data on student
progress, including our analUELPAC scores. This data analysis is followed by conversation and, if
necessary, additional staff training. We expect our English Learners to show proficiency in content areas
and that our ELs will improve at least one ELD level annually as measuhsdEiyPAC.

Teachers are expected to regularly evaluate student progress by reviewing EL data from formative and
summative assessments. Teachers use the results of this data to change their instructional practices to
better serve each student. In order document progress, all teachers will receive an ELD folder for

each of their EL students that is used to monitor individual progress at their targeted ELD level. These
folders will include the new ELD standards by lewgl Teachers use these foldemsdollect student

work samples, and check of mastery towards each ELD standard.

Process and Specific Criteria for Reclassification

TEACH HS monitors student mastery of the ELD standards through the use of ELD folders. The ELD

folder is used as a guide that, when implemented systematically and consistently, ensures the

implementation of a quality ELD program as defined by the 2015 DAEnglish Learner Master Plan.
¢SIFOKSNAR aStSOG aaSaayvySyida FyR ¢2NJ] al YLX Sa (KL G
performance in listening, speaking, reading, writing and language.

As English Learners progress, work samples thatoy 3 SNJ OKI NI OGSNRAT S G KS &addzR
replaced with more representative samples. By the time an ELD portfolio is complete, it contains at least

one sample for each domain. The ELD Coordinator reviews ELD folders at the end of each reporting

period and EL students will receive ELD grades in addition to ELA grades in reading, writing, listening,

and speaking.

The following assessments are examples of ELD folder evidence:
i Publisher ELD assessments
Endof-unit assessments from stat@doptedELD programs
Teacher/graddevel created performance tasks
Checklists to informally observe student performance in everyday activities
Core content area assignments scored using an ELD stadusdd scoring rubric

= =4 =4 =4
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It is the responsibility of the Rrcipal, collaborating with the ELD Coordinator (the Principal will serve in
this role in the first four years), will to work with classroom teachers to carry out the EL Master Plan.

The ELD Coordinator maintains ELD portfolios, monitors classroom tistrugpdates ELD levels in the
TEACH HS Student Information System (Power School), places ELs according to ELD level, reviews EL
monitoring rosters to ensure ELs are advancing a minimum of one ELD level per year, reviews ELD
grades to ensure that studentmd parents receive updated information of ELD progress at each

reporting period, and checks readiness for promotion, reclassification or need for intervention. The ELD
Coordinator works with teachers to make the final decision regarding progressior teettt ELD

Proficiency Level.

EL student reclassification criteria will include:

9 California Education Code Section 313]f] required criteria for reclassification:
0 Assessment of language proficiency, using an objective assessment instrument, including
but not limited to, the state test of English language development
0 ¢SIFOKSN) SOl fdza GA2yS AyOfdzZRAYy3 o6dzi y2d fAYAGS
mastery
o Paren opinion and consultation
o Comparison of student performance in basic skills against an empirically established range
of performance in basic skills based on the performance of English proficient students of the
same age
1 LAUSD English Learner Master Péassification requirements for English Learners:
o Annual ELPAC
0 Teacher evaluation based on student grades/progress report marks
o Parent consultation and approval
0 Basic Skills Assessment

Students scoring Level 3 or 4 on the ELPAC are considered for possible reclassification. If a student
scores below Level 3 on any subtest (Listening, Speaking, Reading, Writing), he/she will no longer be
considered to reclassification despite an overatiremf Level 3 or Level 4. Teachers will submit ELD
folders and work samples for each student that was administered the ELPAC regardless of score.

Annual Review of Student Progress begins mid spring, after ELPAC scores become available and just after
the second submission of ELD folders and work samples. All student ELD folders are initially reviewed by
the ELD coordinator. If the standards check off sheet and work samples indicate Average Progress or
Advanced Progress for their identified ELD level BbBAC scores also meet the requirements listed

above, the student will move forward on to the second step of the Reclassification process.

The reclassification team (which includes the teacher, an Administrator, and may include a parent)
reviews the mformation listed above as well as teacher recommendations and overall successful
classroom performance in academic areas as indicated by report cards, and benchmark/summative
assessment type tests. The reclassification team also discusses if the stadenehsufficient goals

and the team will also consult with the parent for their input If a student has satisfied all of these
requirements they will then be recommended for reclassification pending the release of CAASPP scores
for that year. If a studentleets or Exceeds standards on the ELA test, he/she will be officially
reclassified, and their file will be updated to reflect Reclassified Fluent English Proficient in that

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 93



academic year. A student will continue to be monitored by the reclassification featwo years after
official reclassification.

Process For Monitoring Progress Of English Learners And Reclassified (RFEP) Students

In order to meet the individual needs of each English learner, the ELD Coordinator carefully monitors
student perfomance on both classroom assignments and standardized testing. Students scoring at the
lowest levels of the ELPAC are provided supplemental English Instruction, focusing on skills, vocabulary
and information that support both their oral and written Engliahguage acquisition. The goal is to

ensure a quality instructional program that enables English Learners to attain English proficiency,
achievement of all learning plan goals, and to have full access to the range of educational opportunities
that TEACH HSovides for all students.

Studentsare monitored in conjunction with the new CA ELD Standards Proficiency Level Descriptors
(PLDs).The PLDs describe student knowledge, skills, and abilities across a continuum, identifying what
ELs know and can do early stages and at exit from each of three proficiency levels: Emerging,
Expanding, and Bridging. These descriptors guERCH HB8achers as they provide ELs with targeted
instruction in English language development as well as differentiated instnuictiacademic content

areas*

Emerqging Students at this level typically progress very quickly, learning to use English for
immediate needs as well as beginning to understand and use academic vocabulary and other
features of academic language.

Expanding Students at this level are challenged to increase their English skills in more contexts,
and learn a greater variety of vocabulary and linguistic structures, applying their growing language
skills in more sophisticated ways appropriate to trege and grade level.

Bridging Students at this level continue to learn and apply a range ofleigdl English language

skills in wide variety of contexts, including comprehension and production of highly technical texts.
¢ KS @& o NRA R3S ée transitiorduRf@lI Rngdg@meit & gradivel academic tasks and

activities in a variety of content areas without the need for specialized ELD instruction. However,
ELs at all levels of English language proficiency fully participate in grade levat @sksntent

areas with varying degrees of scaffolding in order to develop both content knowledge and English.

English learners will continue to be-ezaluated annually using the ELPAC assessment until such time as
they have demonstrated that theyr@ able to compete effectively with Englispeaking peers in

mainstream classrooms and are reclassified as fluent English proficient (RFEP). TEACH HS will set a
demanding reclassification target annually as part of the Local Control Accountability @A) @oal

setting process. The ELD Coordinator will serve as the ELPAC testing coordinator andesidgtgith

teachers to discuss the progress of English learners toward mastery of the CA ELD standards. The testing
coordinator will continue to monitortadents who are redesignated as RFEP during a period of two

years, by meeting regularly with their teachers and reviewing their benchmark assessments and
standardized testing results to ensure that they are able to keep up with their peers.

Process fomonitoring progress and supports for Long Term English Learners (LTELS) and Students At
Risk of Becoming LTELS

64 http://www.cde.ca.gov/sp/el/erldocuments/sheoverviewpld.pdf
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Under California law, Long Term English Learners (LTELS) are defined as those students who have spent
seven years or more in California sol® score Far Below Basic or Below Basic on the state academic

exams in English Language Arts (or presumably equivalents under the new CAASPP testing) and are
FIAfAY3 G2 LINPINBaa 2y GKS adlisSQa 9y3fseardll I y3Idz
at TEACH HS, or students are classified as LTELs after enrolling at TEACH HS, the ELD Coordinator and
classroom teachers work together to identify the reasons why a student has not acquired English at an
expected rate and determine the best suppeystem for that student moving forward. TEACH HS

prioritizes resources (e.g. curriculum for ELD instruction) for students at risk of being identified as LTELSs.
Students and parents are made aware of the risks associated with LTEL status, as weifiadbapiers

to reclassification and ways to address them.

GIFTED ANDALENTEISTUDENTS ANSTUDENTACHIEVINGABOVEGRADHEVEL

Some students will enter the school better prepared or be able to learn at a faster pace than the
majority. Teachers are prepared to provide additional challenges such as more difficult assignments or
additional work for these students with these compongn®Portfolios and exhibitions are used in

assuring that students are accountable for working up to their potential by customizing expectations to
the learner.

TEACH HS uses the NWEA MAP assessmanhtrally to develop a baseline for students andraeck

growth over time. After every MAP assessment, each student receives a score which will indicate what

he or she knows is ready to learn and projected to achieve. The RIT (Rasch Unit) scale assists TEACH HS,
by not only comparing data with all of ouugents, but it will also be used to identify and support gifted
students. Students identified as potentially gifted may be referred for additional evaluation. Teachers,
administrators and parents may request an assessment. TEACH HS administersltkar@iisSchool

Ability Test (OLSAT) for potential gifted designation. Ultimately, the Principal, in consultation with
teachers, reviews a variety of data and then determine GATE designation. Parents are notified both in
writing and in an irperson meetilg about the designation and ways in which the school will support
GKSANI OKAfRX YR (KSe& Oly &adzlJl2NI GKSANI OKAf RQ&a f
progress of each GATE student, just as he/she monitors all student data and subgroups.

TEACH HS meets the needs of those students achieving substantially above grade level in a number of

gl eao ¢9! /1 1 {Qad RAFFSNBY(IAlIGSR lQutaNBdertskreli2 Ay al
assessed for a baselineachers work with the schdadministrators in creating appropriate

differentiation (i.e. activities, exercises, instructionf)the core curriculunin four specific areas:

environment, content, process, and products 8 RA 3 0dzaa SR | 62@S> SI OK addzRS
his/her individual needd, Y R G S OKSNA NBFSNJ 2 SIOK addzRSyidiQa t9
Practice and assessments are leveled and may include RoutindRddime, and Novel problems, so

that students excelling can continue to challenge themselves by applying current knowledge to new or

novel tasks. This type of differentiation is at an appropriate level to challenge GATE and high achieving
students. This is individualized based on eathizgR Sy 6 Q&4 RIF G T Ay Of dzZRAYy 3 GSI OK
benchmarks, and standardized tests.
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STUDENTACHIEVINGBELOWGRADH EVEL

The progress of all TEACH HS students is reviewed throughout the year, with progress and concerns
NEO2NRSR Ay SIOK aiGdzRSyiGa tSNa2YIFfAT SR 9RdzOF A2y
performing below grade level through the results of PEP andestisork products. Teachers, Principal

and Curriculum Coordinator work together by analyzing data and making recommendations to identify
aidzRSy G aQ adGNHza3tAy3a G2 &l &-goingiassBd¥mheRtSand rioditSring (i K NB dz
their PEP.

In an effort to improve the performance for all students including those who have been identified as low
achieving, or at risk of retention, the following takes place:

1. t I NByGa FNB AYyF2N¥SR 2F (KS &GdzRSy(mavid OF RSYAO
phone call and a mailed letter.

2. Within three weeks of identification, a conference is scheduled between the student, parent,
teachers, and the administrative staff to develop an action plan. The action plan has specific
responsibilities for thestudent, parent, and teachers.

3. The student receives supplemental support services from Instructional Aids to help assist students
during station rotation and other instructional time.

4. Teachers provide remedial tutoring through individualized and/or sgrallp assistance as well as
after school.

The Principal monitors student progress of those students substantially below grade level in the same

gre& KSkaKS Y2yAili2NR aidzRSy(d 0P BINBABRTAN BUORS8Y (4
which areonline and updated regularly. The plans are reviewed at least monthly by teachers during
collaboration and PD time, and include key progress information, such as:

standardized test scores;

individual class assessment scores (formative and summative);
specific academic interventions used or in process;

student goals;

teacher comments

To To Do o o

Through Google DrivelpNBy ia KI @S | O0S&aazx a LINS@GA2dzate YSydAa:
a key tool to engage parents in focused conversations araukdS A NJ OKA f RNBXy Qa LINE INB a
a0dzRSy i Qa OflFaaNk2yY (SIFOKSNJ AaSNWSa a (GKS LINAYLl NEe
for these discussions.

SOCIGECONOMICALLPISADVANTAGEDOW-INCOMESTUDENTS

TEACH HS is committed to meeting the needs of all students who enroll in the school. As noted, TEACH
HS is located in a neighborhood where the vast majority of residents are of a low socioeconomic status.
In order to support students of a low socioeconarbackground TEACH HS does the following:
Enable inclusive curriculum and assessment design
A Provide a variety of engaging enrichments in the arts, technology, field trips and other
2L NI dzy AGASE (2 SELI YR & dempeSini aQ SELR &dz2NB | yF
A Promote engagement with, and support from, others
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A Resource and support teachers of LSES students

We create a sense of belonging for LSES students, ensure there are collaborative learning opportunities

and peerto-peer contact inside and outside the curriculum and provide opportunities for families and
communities to engage with the institution. We@® dzNJ 35S YKEYAD o6& aidzRSyda oc¢
to use early feedback, providing feedback to students before an official grade report with opportunities

G2 YIFLadGdSNI adl yRINRa LINEQOA2dZA 681 ¥FHQYFYRSMBROARS ¥
and resources to allow the monitoring and management afisk students. We minimize financial

challenges for students by offering free uniforms, including a PE uniform. Additionally, our students

have had access to health screenings, vision screeaimjfree health immunizations through our

partners at Hope Street Family Center.

In addition to the institutional supports, TEACH HS teachers provide intangible services that benefit
students from LSES backgrounds. Our teachers:
A Know and respect outsdents; they embrace and integrate their diversity and enable
O2yiNROdziA2ya 2F GKSANI 1y26fSR3IS (2 SOSNR2YySQ:
A Offer our students flexibility, variety and choice while upholding academic standards, students
have choice in assessment and varietygaching and learning strategies.
A Make expectations clear, using accessible language; We speak and write in plain language, and
scaffold to more elevated language, to ensure students understand the concepts being taught,
our expectations of them and whé required to be a successful student.
A {OFFF2fR 2dzNJ ail dzRS Yy ibysep dpBdadhyoredchiig tkeBsuré I 1S | a il
students build on what they bring to their education and are taught the particular discourses
necessary to succeed.
A We are awilable and approachable to guide student learning; we make use of our individual
expertise and guidance to improve their learning and performance.
A We are reflective; we reflect and seek to act on our own reflections, those from peers and
informal feedbak from students, to continuously improve our teaching practice and our
aldzRSyGaQ tSIFENYyAy3Io

STUDENTS WITBISABILITIES

See District Required Language, above.

STUDENTS IOTHERSUBGROUPS

TEACH HS offers a variety of support for students with extraordinary needs, such as foster youth and
homeless students. Our extensive intervention program provides several levels of guidance depending

on the need of the student, including counseling, aefdrrals to outside resources. The Principal

AaSNISa a (KS aOKz22f RSaA3aySS NBalLkRyairoftS F2N yYz2y
services and achievement of school and individual goals. If a parent or student indicates they are living

in a situation that would qualify as homeless the school will inform them of their rights under the
McKinneyVento Act. TEACH HS adheres to the McKiveto Act and provides all required supports

to its homeless youth.
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etc.) and ensure close communication with external service providers (as appropriate) regarding a
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As detailed above, our SST process aadher training will ensure thatl students with special needs
are promptly identified and provided the supports they need, including referrals for students and their
families to outside support organizations.

A TYPICAL DAY

A typical day for atudent at TEACH HS begins with their arrival to the campus filled with students

laughing, talking, and playing either volleyball or basketball. As they enter the gate, students get one of
GKS FAGS 1 Qa FNBY G(GKS t Ny thaylwant ebch ddy sdeihéyyaiea OKz2 a S
aStSOGAYy3 I YSIHE FTNRBY | YSydzo ¢tKS RIFIédQa 2FFSNRAy3
hellos, and head nods. A student who has been at the school for years may opt for a hug, while one who

is struggllng wh anxiety for an upcoming exam may chose the head nod. Whichever they chose
didzRSyiéda FNB aINBSGSR Fd G4KS 3FGS SI OK RE I yYR 4S¢
9™ grade students are separated from the upper grades and there is graged senior area, Where the

soon to be graduates all wear ties. Promptly at 7:55am the building opens, and students begin their trek

to class.

Students start the day in Advisory, where they digest @S NO 2 YAy 3 Haedtuiylle@rheB 8 ¢ = | H \
curriaulum designed to make them well rounded, principled adults with vales, financial competence and
common sensever the course of 20 different topicaffirmations are recited each day where students

take oaths to themselves and their own development. Rdhg these affirmations, students use the

remaining 45 minutes to discuss the character education that permeates the school culture, such as

dignity, kindness or creative problem solving. Monthly assemblies are held to publicly celebrate

students who persnify the character pillars.

The hallways experience omeay traffic and students walk until they reach their classrooms. Upon

SYGiNI yOSs addzRSyita o6S3aIAYy ¢2NJAYy3a 2y | 452 b2oé |
Instruction is rigorous, oiti-faceted, differentiated and engaging. In English, students experience

culturally relevant content, while in science students work in groups and on projects to master

standards. On Wednesdays, students are in class for 50 minutes each, and thsssjrmet doing

assessments.

Q)¢

Nutrition consists of the service of a welcomed meal, usually something hot ranging from tamales to

French toast. Students come from either Latino or African American ancestry and strangely it seems
meaningless to them as thel get along. There is a familial vibe among students and a connection

between students and teachers. Staff members know students by their attributes, not their physical

F LIS NI yOS o Li Aa O2Y YReAseielJodkibseadielanchi yies JeeFtheY S Y 6 S NJ
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bells, no fights, and no mean kids. Everyone is seemingly bonded by their attendance at TEACH HS and
while there are issuestigdents are free to be themselves and learn in a safe environment.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 98



Following Nutrition, the next period entails a walk through the same hallway. If in PE class, students can
be expected to challenge themselves to increase their strength, speed or staiMhie in Math,

students compete for the public praise that accompanies the arrival at the correct answer. Classes are
run in an orderly manner, but it is not uncommon to hear the noise of debate, challenge and
controversy. Students are pushed to quest probe and defend their positions. Teachers use stations

to facilitate employing several modalities simultaneously. Technology is embraced for learning
purposes, but no students are allowed to use cell phones while on campus. Every student seems to
have selected an adult on campus that they relate to and learn from. The female janitor has girls who
hang out with her when possible, and the campus aid shoots baskets with the boys on breaks.

Lunchtime is an interesting scene. Students sepatamselves according to whom they chose to hang

around. However, there is interaction between the various factions and a generally harmonious vibe.

There is noise, laughter and rushing to get to club or team meetings. Students create organizations by
submitting bylaws and procuring a staff sponsor. ThereigaXLJ / £ dzo | yR I 3IANI Qa A& dz
Passionfruit. For the entire 30 minutes of lunch, students gather, play and mostly laugh.

Following lunch, the final period of the day is approachddivk | 1Ay R 2F Sy GKdzaAAl &Y
the hour. Although students have been in school for 6 or more hours, they are still energized and eager

to learn. Classrooms are still engaged, and students work as if unaffected by fatigue or routine.
Whethercompleting an assignment via computer or submitting written work, students compete and

attempt to produce their best effort. The happy, pleasant environment of TEACH is most evident during
group work. Students go about their tasks harmoniously and priteision. Teachers guide more than

lead since students are encouraged to sh#ficover. After school, most students linger on campus
gAGK2dzi ye NBFf LIJzN1J32aS 20KSNJ GKFy (2 NBYIFAY Ay
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ELEMENT 2z MEASURABLE PUPIL OUTCOMES AND
ELEMENT 3z METHOD BY WHICH PUPIL PROGRESS TOWARD
OUTCOMES WILL BE MEASURED

G¢KS YSIadzaN» 6t S LlzLJAf 2dzi02YSa ARSYUGATFTASR FT2NJ dzasS o6&
part, means the extent to which all pupils of the school demonstrate that they have attained the skills,

knowledge, and attitudes specifiedagh f & Ay GKS a0K22ft Qa SRdzOF GA2Yy Il f LINR3N
outcomes that address increases in pupil academic achievement both schoolwide and for all groups of pupils

served by the charter school, as that term is defined in subparagraph (Baodgraph (3) of subdivision (a) of

Section 47607. The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section

52060, that apply for the grade levels served, or the nature of the program operated, by the charte2stlidc

Code § 47605(b)(5)(B).)

G¢KS YSGK2R 0& @¢KAOK LJzLJAf LINPINBaa Ay YSSGAy3a GKz2asS LI
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way

informationida NB LR NI SR 2y I aO0K?22 f(EdrCodes d2g0sb)EXA). A i@ NB L2 NI OF NR

MEASURABLEOALS OF THEDUCATIONAPROGRAM

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code 88§
47605(c)(1), 60605.)

Charter School shall comply with all applicable laws and regulations related to AB 97 (2013) (Local
Control Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all
requirements pertaining to pupil outcomes.

STANDARDIZETESTING

Charter School agrees to comply with state requirements for participation and administration of all
statemandated tests, including computéased assessments. Charter School shall submit and maintain
complete, accurate, and ui-date Califoria Longitudinal Pupil Achievement Data System (CALPADS)
data in accordance with the requirements@©élifornia Code of Regulations, title 5, section &arter
School hereby grants authority to the State of California to provide a copy of all tessrdsalttly to

the District as well as Charter School. Upon request, Charter School shall submit, in the requested
format (e.g., CD), a copy of the results of all statendated tests to the District.

MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM

Please see Element 1, Section TBe Requirements Of California Education Code § 47605(B)(5)(A)(ii)
MEASURABLE PUPIL OUTCOMES: SUMMATIVE ASSESSMENT PERFORMANCE TARGETS
Please see Element 1, Section TBe Requirements Of California Education Godle605(B)(5)(A)(ii).

METHOD FOR MEASURING PUPIL PROGRESS TOWARD OUTCOMES: FORMATIVE ASSESSME
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TEACH HS is committed to daltdven instruction and implements a rigorous assessment program to
ensure that student performance levels are meeting or pesging towards the state and school

academic objectives. As part of the annual LCAP planning and reflection process, student achievement
data is disaggregated to clearly identify the academic performance of students by statistically significant
sub-groups (e.g., by ethnicity, gender, English Learners, socioeconomically disadvantaged students, and
students with disabilities) to determine new annual achievement of goals. Assessment data is used
throughout the year to drive decisions about overall prograeamelopment, curriculum modifications

and allocation of resources. The Principal, Superintendent and teachers all are held accountable by the
Board of Directors for meeting student outcome goals.

NWEA MAPs norreferenced benchmark assessments in Bhéd Math, SBAC Interims and other
diagnostic and benchmark assessments, along with teactezted, publisher and online assessment
tools, are analyzed individually by teachers and in collaborative groups during weekly planning in order
to target student meds and plan program improvements. In addition, teachers use the following
methods to assess student progress and fulfillment of instructional objectives:

A PBL Presentations of Learningor all grades, at the end of each semester, students
demonstrate ¢arning across disciplines. Students work in extended project blocks during the
last week of each semester. Presentations of Learning may take the form of an exhibit,
community project or theatrical presentation. Students in 9th grade might create slopg
the Silk Road complete with the cultutaiktorical conditions, maps and distance calculations,
scientific discoveries, and stories found along the way. Students in 10th grade might stage a
demonstration and debate that compare the scientific aadinological changes of the current
age with those of the Scientific Revolution through the modern age complete with an analysis of
the impacts on science and society. Students in 12th grade might complete a service learning
project on the technology dige and its impact on freedom, equality, economics and democracy
complete with surveys, data analysis and a proposal presented to local authorities.

A Capstone ProjecEach 12 grade students completes a capstone project at the end of their
senior year.

TEACH HS uses the following methods to assess student progress and fulfillment of instructional
objectives:

Assessment, Purpose, Grade Levels and Administration Timeline

Assessment Purpose Grade | Administration Timeline

Internally-Created Measure standards mastery | 9-12 Daily and /or weekly

Tests andRubrics for in each subject and progress

PerformanceBased Taskg against IIP and IEP goals (ag

and Projects applicable)

PublisherDesigned Assess standards mastery a| 9-12 End of each unit

Assessments (Online and progress against PEP goals

paperbased)

Writing Rubrics Assess mastery of gradievel | 9-12 Daily and/or weekly
writing standards
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Assessment (CAA)

Math and Science

CAASPPSBAC State CriteriorBased 11 Once ayear
Assessment in ELA and Mat

CAASPP Interim State CriteriorBased 9-11 Quarterly

Exams/IABs Assessment in ELA and mat

California Science Test | State Assessment in Sciencqg 9-11 Once a year

(CAST)

California Alternative Alternative assessment in EL 11 Once a year

acquisition

NWEA MAPs National NormeeReferenced| 9-11 Beginning, midand endof-
Assessment in ELA and Mat year

Interim Comprehensive | Summative ELA and Math | 9-11 At end of units of study per

Assessments; Interim assessment of mastery curriculum

Assessment Blocks

ELPAC Measure English language | 9-12 Upon enroliment; twice

annually for all ELs

PBL Project and
Presentation

Demonstrate learning across
disciplines

9-12

Each semester

Placement Tests

UCLA Math Diagnostic ar

Measure mathematics ability

9-12

Upon enroliment; as needed

Capstone Project

Demonstrate learning across
disciplines

12

End of senior year

DATA ANALYSIS AND REPORTING

TEACH HS utilizes the highly customizable and integrated Power School management system (already in

LX + OS I
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standardized assessments. Power School includes stutfentiation such as registration, attendance,
demographics, emergency contacts and more. We also utilize Power School to collect, analyze, and
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communicate to parents and other stakeholders a variety of reports on student achievement, including

schootwide and subgroup analyses. While the Principal has primary responsibility for overseeing all

student achievement data entry, analysis, reporting and reflection on data, all teachers receive intensive
training on student achievement data and effective usageowié? School.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION

102



The Chief Executive Officer, Superintendent, Principal and faculty, also using the tools listed above,

monitor and support the academic achievement and psychologicalbe#lp of the students, with the

Board of Directors ultimately responsible fortheach f Qa | OKAS@SYSyidd 1'a aidl G4dSR
Principal is held accountable to the Board of Directors for student outcomes, as well as any federal

and/or state accountability metrics.

The Administrative leadership collects and synthesizes schoolwidgradd level data together with
teachers as well as conducting a separate analysis among the administrative team to examine the
instructional program from a big picture perspective. On an annual basis, specific annual goals such as
those set in the LCAPeaevaluated and new goals are set based on data. This analysis allows the
administrators to determine professional development, determine needed refinement of the
instructional program, intervention, and to determine adequacy of curricula, and to wize

component of teacher evaluation.

5dzZNAy3 Sl OK &adzyYYSNRa LINPFSaarzylft RS@OSt2LIYSyd | yR
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students returnimg to TEACH HS from the previous year) to evaluate program effectiveness and use the

data to guide curricular development. This essential assessment data is used to inform instruction and
professional development. NWEA MAP, SBAC Interims and other betkd@sting results also play a

key role in the development of PEPs, which are evaluated and reviewed quarterly during staff

development.

Teachers also meet throughout the year in Professional Learning Communities to discuss assessment
results by grade keels, as a whole staff, and in dialogue with students, parents, and administrators.

These conversations are used to improve curriculum and instruction as well as to evolve the assessment
process itself. Additionally, students also conduct ongoingassissments in class.

GRADING, PROGRESS REPORTING AND PROMOTION/RETENTION

Student progress reports and report cards are an important record of student progress, where

assessment results are interpreted clearly, meaningfully and consistently. Student assessment through

the grading process is correlated to proficiency levelshen@A CCSS. Student progress reports and

report cards create a succinct written record of student performance by compiling data from multiple
assessments. Progress reports/report cards are one of several ways to keep parents informed about

student perfomance and insure that data collection is regular and consistent. Additionally, student and
teacher attendance and retention rates are also monitored by the Office Manager as these are closely

related to student success. Progress reports are issued myatid report cards are issued twice a

year. Teacher gradeooks are kept electronically in Power School. All specific information regarding
a0dzRSyGaQ 3aANFRS& INB YIRS I@rAtloftS (2 (GKS LI NByi

The schobalso provides opportunities for parents and teachers to meet and discuss student progress.
This occurs on a formal basis through scheduled parent conference days once each semester, as well as

2y Iy atra ySSRSRé o0l aia GKNRdAK2dzi GKS aokKz22t &St
Grade Computation

LYGSNAY LINPINBaa NBLRNIA | NE ISYLEMYIISER -busadfyiRK f NSRd
grading scale that is translated into A, B, C or F letter grades, as shown below.
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A:4.03.3

B: 3.322.7
C:2.692.0
F:1.91

TEACH HBllows a twesemester calendar. Grades are determined by demonstrated proficiency on
assignments, projects and assessments that are linked to the Common Core State Standards, as well as
work habit and citizenship grades (assigned separately from stasgmodiciency to reflect effort,

compliance and completion of work). All teachers work collaboratively to align their grading criteria and
ensure consistency throughout the school.

Schoolwide Report of Regarding Annual Progress

The annual School Amgntability Report Card (SARC) is prepared each year by February 1 as required

FYR LI2aiSR (2 (GKS a0OK22fQa 6So0aAriadSe h@gSNIrtf &aiddzRS
included in the SARC. The SARC is posted on the school website.

Promotion and Retention

Despite our model of differentiated, personalize instruction and comprehensive supports through an RTI
model, we recognize that in some instances, a student may still be far below grade level and retention
may be warranted. We believe thattention is a last resort. Parents are informed through SST

meetings and in written reports of student progress about the possibility of their child being retained;
this notice is provided by March. While parent input and preference are consideredetiganh to

retain a student is made by the Principal on a elagease basis.
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ELEMENT 4z GOVERNANCE
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GENERAPROVISIONS

As an independent charter school, Charter School, operated as or by its nonprofit public benefit
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations of
Charter School.

Charter School shall ensure that,adttimes throughout the term of the Charter, the bylaws of its

governing board and/or nonprofit corporation are and remain consistent with the provisions of this
Chatrter. In the event that the governing board and/or nonprofit corporation operating Gh&cteool

amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD within 30 days of
adoption.

Charter School shall send to the CSD copies of all governing board meeting agendas at the same time

that they are posted in accordaaavith the Brown Act. Charter School shall also send to the CSD copies

of all board meeting minutes within one week of governing board approval of the minutes. Timely
L2aAGAy3 2F 3ASYRIFa FYR YAydziSa 2y [/ KIFEINISN {OK22f Q

The District reserves the right to appoint a single representative to the Charter School governing board
pursuant to Education Code section 47604(b).

LEGAL ANIPOLICYCOMPLIANCE

Charter School shall comply with all applicable federal, state, andl&esland regulations, and District
policies as it relates to charter schools adopted through Board agtion.

Charter School shall comply with all applicable federal and state reporting requirements, including but
not limited to the requirements o€BEDS, CALPADS, the Public Schools Accountability Act of 1999, and
Education Code section 47604.33.

Charter School shall comply with the Brown Act and the Public Records Act.

Charter School and all employees and representatives of Charter School nigehelinbers of Charter

{OK22f Qa 3J2@BSNYyAy3I 02 NRX YSYOSNE 2F / KI NISNJ { OK?2
Charter School administrators, and managers, shall comply with federal and state laws, nonprofit

integrity standards, and LAUSD chartéraa policy, regarding ethics and conflicts of interest. Charter
{OK22f akKhFff SydSNIAyid2 Itf GNIXyaloOiAaz2ya FyR O2YyR
or, in the case of otherwise permissible related party transactions, in a mandekegf - £ Sy i G2 | N¥YQ
length.

5The District is in the process of compiling a listatJSpolicies that apply to its authorized charter schools. The
list will be finalized byApril 1, 2018.Charter Schools Division staff will annually review District policies and make
recommendations taghe LAUSD Board of Education on continued application to charter schools.
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Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of
a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice-8f&dewal, or
equivalent notie, by the LAUSD Board of Education.

TiTLEX, ECTIOND04,ANDUNIFORMEOMPLAINTPROCEDURES

Charter School shall designate at least one employee to coordinate its efforts to comply with and carry

out its responsibilities under Title IX of the Educattonendments of 1972 (Title IX) and section 504 of

0KS WSKFIOAfAGIGAZ2Y OG0 2F mdpro 0G{SOGA2Y pnnéovz A
Charter School alleging its noncompliance with these laws or alleging any actions which would be

prohibited by these laws. Charter School shall notify all of its students and employees of the name,

office address, and telephone number of the designated employee or employees.

Charter School shall adopt and publish complaint procedures providing for pammdptquitable
resolution of student and employee complaints alleging any action that would be prohibited by Title 1X
or Section 504.

Charter School shall adopt and implement specific and continuing procedures for notifying applicants for
admission and enlpyment, students and parents of elementary and secondary school students,
employees, sources of referral of applicants for admission and employment, and all unions or
professional organizations holding collective bargaining or professional agreementshaitter School,

that Charter School does not discriminate on the basis of sex or mental or physical disability in the
educational programs or activities which it operates, and that it is required by Title IX and Section 504
not to discriminate on any sudfasis.

Charter School shall establish and provide a uniform complaint procedure in accordance with applicable
federal and state laws and regulations, including but not limited to all applicable requirements of
California Code of Regulatigrigle 5, setion 4600 et seq.

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees,
including Education Code sections 49040013, and extend its uniform complaint procedure to
complaints filed pursuant to Edation Code section 49013.

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the Local
Control Funding Formula legislation provisions set forth in Education Code section 52075.

RESPONDING TIRQUIRIES

Charter $hool, including its nonprofit corporation shall promptly respond to all reasonable inquiries,
including but not limited to inquiries regarding financial records from the District, and shall cooperate
with the District regarding any inquiries. Charter Suhacknowledges that Charter School, including but
not limited to its nonprofit corporation, is subject to audit by LAUSD, including, without limitation, audit
by the District Office of the Inspector General. Charter School shall provide the Districuwéht,
complete, and accurate contact information for Charter School, Charter School administrators, and
Board members.
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If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related to
I/ KI NI SNJ { OK 2 lbre@éh ofzhe)SHadter] i& rRogisiell or discovered by the District, Charter
School, including but not limited to its nonprofit corporation, employees, and representatives, shall
cooperate with any resulting inquiry and/or investigation undertaken byDistrict and/or the Office of
the Inspector General Investigations Unit.

Ch@rter School acknowledges and agrees that persons and entities that directly exercise control over the
SELISYRAGAZINE 27F / KINISN { OK2 2 f Qay andagipfophidde Disttif Ra & K I §
charter school oversight.

NOTIFICATION OF TBESTRICT

Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or notices of
workplace hazards, investigations by outside governmeellatory or investigative agencies,

lawsuits, changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal
complaints or notices, within one week of receipt of such notices by Charter Stimbe$s prohibited

by law, CharteSchool shall notify the CSD in writing of any internal investigations within one week of
commencing investigation. Charter School shall notify the CSD within 24 hours of any dire emergency or
serious threat to the health and safety of students or staff.

STUDENTRECORDS

Upon receipt of a student records request from a receiving school/school district, Charter School shall

GNF yaFSNI I O2Lk 2F (KS aiGdzRSydiQa O02YLX SGS Odzydz I i
with Education Code section 48®. Charter School shall comply with the requirements of California

Code of Regulations, title 5, section 3024, regarding the transfer of student special education records. In

the event Charter School closes, Charter School shall comply with the studerdseransfer

provisions in Element 15. Charter School shall comply with the requirements of Education Code section
49060 et seq., which include provisions regarding rights to access student records and transfer of

records for youth in foster care.

PARENTENGAGEMENT

Charter School shall not require a parent or legal guardian of a prospective or enrolled student to

perform volunteer service hours, or make payment of fees or other monies, goods, or services in lieu of
performing volunteer service,as O2 Y RAGA2Y 2F KAAKkKSNI OKAf RQa | RYAa&
FGGSYRFYOST 2NJ LI NGAOALI GA2Y AYy GKS &aoOKz22f Qa SRdzO
student in any manner because his/her parent cannot, has not, or will not providateeluservice to

Charter School.

FEDERAPROGRAMIOMPLIANCE

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, fiscal
and other regulatory requirements of tHelementary and Secondary Education Act (ES&Akabwn as
Every Student Succeeds Act (ES&#))other applicable federal programs. Charter School understands
that it is a local educational agency (LEA) for purposes of federal compliance and reporting purposes.
Charter School agrees that it will keepd make available to the District any documentation necessary
to demonstrate compliance with the requirements of ESEA and other applicable federal programs.
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Charter School also acknowledges that, as part of its oversight of Charter School, the Digtrict ma
conduct program review for federal as well as state compliance.

GOVERNANCE STRUCTURE

TEACH HS is a dirdohded, independent charter school operated by TEACH Inc., a Californdarbifitn

Public Benefit Corporation with a 501(c)(3) tax exempt designation from the IRS. The Charter School is
I2PSNYSR o6& ¢9! /1 LYODMRE& 2R) G&R2PRRS2NEDARBBGAHNE LV
.21 NRQa R2LIGSR O2N1RNIGS oeflgas gKAOK akKkff oS

The Charter School shall operate autonomously from the District, with the exception of the supervisory
overdght as required by statute and other contracted services as negotiated between the District and

the Charter School.

1. ORGANIZATIONATHART

TEACH PUBLIC SCHOOLS

Board of Directors

Chief Executive Officer

Superintendent of Schools

Chief Operating Officer
Director of Data & IT Dlrector. of Facilities &
Maintenance

Assistant Superintendent

Principals Special Education Director

Assistant Principals Teachers

Family Support Director of Development

Coordinators & Special Projects* Campus Aides

Counselors

CMO Office Staff Activities Director Instructional Aides

Office Staff

*Future Position

2. MAJOR ROLES AND RESPONSIBILITIES

The Board of Directors is fully responsible for the operation and fiscal affairs of the Charter School. It
maintains active and effective control of the charter school, through the exercise of the following duties,
including but not limited to:

1 Hire andevaluate the Chief Executive Officer.
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Approve all contractual agreements and purchases over $50,000. The Chief Executive Officer

approves all invoices and purchases for $50,000 or less.

Approve and monitor the implementation of general policies of THEAS.

Develop and monitor an operational business plan that focuses on student achievement.

' LILINBE PSS FYR Y2YAG2NI ¢9! /1 1{Q&a lyydzazft o06dzRISGD

Act as a fiscal agent. This includes the receipt of funds for the operation of Charter School in

accordance with its laws and the receipt of grants and donations consistent with the mission of

TEACH HS and the establishment of investment procedures.

1 Contract with an external auditor to produce an annual financial audit according to generally
accepted accounting practices.

1 Regularly review progress of both student and staff performance. Develop, review, or revise

¢9! /1 1 {Qa | O02dzy il oAftAGE YR YAAAA2Y D

Approve the school calendar and schedule of Board meetings.

Develop Board of Directors policies and procedures.

Participate in the dispute resolution procedure and complaint procedures when necessary.

Approve charter amendments.

Approve annual fiscal audind performance report.

Appoint an administrative panel to act as a hearing and determining body on recommended

student expulsions.

1 Execute all other responsibilities provided for in the California Corporations Code.

= =4 =4 =4
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The Board may initiate and camy any program or activity or may otherwise act in a manner which is
not in conflict with or inconsistent with or preempted by any law and which is not in conflict with the
purposes for which TEACH HS is established.

The TEACH Inc. Board of Directdtsrals an annual iservice for the purposes of training individual

Board members on their responsibilities, including compliance with the Brown Act, Conflicts of Interest,
and fiscal and academic oversight.

¢CKS AYLIX SYSydalriaAazy 2F (GKS .21 NRQad RSOA&A2Yya A
Superintendent of TEACH Public Schools and the Charter School Principal.
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The Chief Executive Officer is responsibledfareloping and evaluating the cumicm and educational
program, strategic planning, oversight of the Superintendent and COO, community relations and
reporting to the Board.

The Superintendent of TEACH Public Schools is responsitiie fethical and visionary leadership of the
instructional program across all TEACH schools, overseeing instructional personnel in developing and
implementing a successful educational program and establishing a strong and positive school culture at
each school site. The Superintendent also leads profedsievalopment, community relations with
stakeholders, and legal and fiscal management (in collaboration with the COO).

TheChief Operating Officasversees all operational functions of TEACH Public Schools to support the
vision and mission of the schodteluding finance/accounting, compliance, vendor relations, HR,
facilities, IT/tech and other operational functions.
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The Principal of TEACH pt8vides instructional leadership of the Charter School, including consistent
implementation of standardaligned curriculum and assessmerasd is responsible faccomplishing
the mission and vision of the schodihe PrincipaEads recruitment, hiring, evaluation, coaching, and
as needed, discipline and dismissal of all teachers and school site staff, hodilan with HR and
central office staff.The Principal
1 monitors progress of individual, classroom, grade level, subgroup, and seitel
achievement, and identifies areas in need of improvemehihe Principal also
9 ensures compliance with all state @dfederal laws and regulationmintains a school climate
that ensures the safety, health and welfare of the students and staff, while continually building
a relationship of trust and confidence within the community.

Full job descriptions and Qualificati® for each position are included in Element 5, below.

GOVERNING BOARD COMPOSITION AND MEMBER SELECTION

The Board of Directors are composed of highly qualified individuals who have demonstrated a passion
for advancing educational opportunities for children, particularly children that have historically been
underserved. These individuals possess outstanéiaddrship and analytical skills. They represent a
diverse field of professions and ethnic backgrounds. Each year, the Board participates in training on
fiscal oversight and legal compliance issues (Brown Act, Conflicts of Interest, any changes ih relevan
laws, etc.).

The Board shall have at least five (5) and no more than nine (9) directors. No employees of TEACH Inc.
AaSNBS 2y GKS . 2FNR YR y2 LISNaR2ya aSNWAy3a 2y (KS
the bylaws. All directors shaihve full voting rights, including any representative appointed by the

District as consistent with Education Code Section 47604(b). If the District appoints a representative to
serve on the Board of Directors, the Board may appoint an additional directarsure that the Board

is maintained with an odd number of directors. All directors, except for the representative appointed by

the District, shall be designated by the existing Board of Directors through the process detailed here in

the petition per theapplication guide:

The Board of Directors of TEACH Public Schools recognizes that a key element-gfialttighoard is
high-quality directors. This policy is designed to achieve this end.

The number of directors shall be five, seven, or ninehatdiscretion of the Board. The term of each
RANBOG2NI aKlIff 0SS (62 o6H0 eSINERD® ¢SN¥Ya akKlkftf oS a
year.
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nominees for the expired position, one of which may be the director whose term is expiring. Current

board members and school administration nominate new Board candidates. Each candidate completes
the attached application form.

The Board completes a Gaplity Matrix and uses it to identify gaps in current Board capabilities. The
.2FNR O2yaAiARSNAE OFyYyRARFGS&aQ OFLIOAGASE G2 FTAEE Ay
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Appointment of a new director to the Board or reappointment of an existingctbr is determined by a
simple majority vote of the directors whose terms are not expiring. Expansion of the Board to add more
directors may be approved by a simple majority of the existing Board, so long as no change contradicts
any provision of theltarters that created the schools operated by TEACH Public Schools.

Any member of the community may refer a potential candidate to the Board, which evaluates
prospective candidates to determine whether or not they fit the stated needs of the Board reentitm
strategy. As specified in the bylaws, the Board Chairman appoints a committee to designate qualified
candidates for election to the Board of Directors.

Directors shall serve for a term of two (2) years, renewable by mutual consent of the Dinedttrea
Board.

GOVERNANCE PROCEDURES AND OPERATIONS

All acts or decisions of the Board of Directors are majority vote based upon the presence of a quorum. A
majority of Directors then in office shall constitute a quorum for the transactidrusiness.

All Board meetings are conducted in accordance with the Brown Act. The Board of Directors shall set
aside one meeting, annually, for the purpose of organization, appointment of officers, and the
transaction of such other business as may pitypbe brought before the meeting. This meeting shall

be held in July of each year, at a time, date, and place as may be specified and noticed by resolution of
the Board of Directors.

Standing Board Committees currently include: Finance, Academiddaceshnd External Relations.

According to the Ralph M. Brown Act, regular quarterly meetings of the Board of Directors, including
annual meetings, shall be held at such times and places as may from time to time be fixed by the Board
of Directors. Medhgs of the board shall be held at any place within the boundaries of the Los Angeles
Unified School District. The TEACH Inc. Board rotates meetings across the different TEACH school sites.
At least 72 hours before a regular meeting, the Board of Dirsctwr its designee, shall post an agenda
containing a brief general description of each item of business to be transacted or discussed at the
meeting. Agendas are posted in areas that are convenient to staff, students, and parents for viewing,
including,but not limited to: the school website, on doors to the school and the main office.

In accordance with the Brown Act, special meetings of the Board of Directors shall be held only after
twenty-F 2 dzNJ 0 Hn0 K2dzZNEQ y20GAO0S publictEdugh3ng postidg oBan OK 5 A NB O
agenda.

In accordance with the Brown Act, directors may patrticipate in meetings via teleconference, so long as a
minimum of a quorum of directors participates within the jurisdictional boundaries of the District, that

all votes are taken by roll call, and other proscribed requirements for teleconference participation are
met:
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QUORUM REQUIREMENTS and BOARD ACTION (VOTING) REQUIREMENTS. thenajority of
directorsthen in office shall constitute a quorum. All acts or decisions of the Board of Directors are by
majority vote of the directors in attendance based upon the presence of a quorum. Should there be less
than a majority of the directorpresent atthe incepion of any meeting, the meeting shall be adjourned.
Directors may not vote by proxy.

ABSTENTION. The vote or abstention of each Board member present for each action taken shall
be publicly reported.

TELECONFERENCE PARTICIPATION. Members of the Boaalocd May participate in
teleconference meetings so long as all of the following requirements in the Brown Act are complied with:

a. At a minimum, a quorum of the members of the Board of Directors shall participate in the

teleconference meeting from l@aions within the boundaries dhe granting agency in
which the Corporation operates;

b. All votes taken during a teleconference meeting shall be by roll call;

C. If the Board of Directors elects to use teleconferengiiigshall post agendas at all

teleconference locations with each teleconference location being identified in the notice
and agenda of the meeting;

d. All locations where a member of the Board of Directors participates in a meeting via
teleconference must be fully accessible to membeafrshe public and shall be listed on
the agenda;

e. Members of the public must be able to hear what is said during the meeting and shall be

provided with an opportunity to address the Board of Directors directly at each
teleconference location; and

f. Members of the public attending a meeting conducted via teleconference need not give
their name when entering the conference call

Minutes for regular and special meetings record all actions taken by the Board of Directors. Minutes of
the previous meeting NE Ay Of dzZRSR Ay (KS F2fft2¢Ay3 Y2y(iKQa I 3
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STAKEHOLDER INVOLVEMENT

Parents are involved in decisimnaking in regardd the overall school program in the following ways:

1 Parent representation on the School Site Council: parent and staff representatives meet
monthly to advise the Principal on school policies, resource allocations and other matters,
assist in the developant of the School Safety Plan, the LCAP and other important policies and
plans.

1 The Council is advisory in nature, with decisioaking authority retained by the Principal,
Superintendent, Chief Executive Officer and Board of Directors. As needed,|Counci
representatives make presentations and recommendations to the Board of Directors.

T t I NByd LINIAOALI GA2Y Ay (KS aoOKz22fQa 9y3afArak |
TEACH HS enrolls 21 or more EL students).

9 Parent participation in th&arent Association, as described below.

9 Parent attendance at Board meetings and engagement in the annual goal setting and reflection
process for the annual LCAP.

1 Parent completion of annual surveys, with incentives offered to generate full participation.

TEACHECHMHARTERIGHSCHOOIRENEWAIPETITION 112



All parents of enrolled students are invited to be members of the TEACH HS Parent Association. The
Parent Association facilitates open communication among the entire TEACH HS community through
monthly meetings where parents share information and hawe apportunity to learn more about
school activities and educational programming. The Parent Association also encourages community
participation in school activiteincluding performances, fundraisers, site beautification projects and
other volunteer oppotunities. A president of the Parent Association is elected by the membership each
spring to serve the following year. The Parent Association leaders collaborates with the Principal to
maintain a comprehensive list of volunteer opportunities includingrmt limited to the following:

9 Assisting during school celebrations and events
Assisting in an enrichment class
Hospitality (hosting a visiting teacher candidate or speaker)
Coordinating and chaperoning field trips
Assisting with fundraisers
Assisting in the office

= =4 =4 -8 A

While all parents are encouraged to volunteer to support the school and help foster a strong
community, no child shall be excluded from school admissions or any school activities due to the failure
of his or her parent or legali@rdian volunteer.

In addition, TEACH HS provides frequent and comprehensive-kdmo®l communications, including

GKS a0Kz22tQa ¢SoaridSo ¢91 /1 1 { O02YYdzyAOFI(iSa 6AGK
with Principal, town hall meetingback to school night, parent/teacher and studdet conferences

and the School Site Council.

t I NBydas adGddzRRSyda FyR abGl¥F dzaS t26SNJ { OK22f3> | &
attendance, grades, and teacher assignments. Webelihat the parent portal transforms the

collaborative process among parents and teachers, enabling them to focus on the crux of the student
information system student performance and achievememtard copies are sent to parents on thé 8

day of each&hool month, and parent computers available during school days are provided for parents

K2 R2Yy QO KIFI @S GKS NBa2dz2NODSa G2 00Saa t26SNI { OKz2

Parents are invited to attend monthly parent workshops and meetings throughout the school year on a
range of topics aimed at supporting student growth and success (i.e., Citizenship/Attorney Assistance,
Mental Health Services). The parent workshops provide parents with resources and tools to help
&dzLJL32 NI G KSANJ OK Admatral welddinR SYA O | yR a2 OAl f

As detailed in Element 1, the Charter School engages all stakeholders annually in the development and
adoption of the LCAP, including review of progress,-getting and resource allocation.
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ELEMENT 57 EMPLOYEE QUALIFICATIONS
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EQUALEMPLOYMENOPPORTUNITY

Charter School acknowledges and agrees that all persons are entitled to equal employment opportunity.
Charter School shall ndiscriminate against applicants or employees on the basis of race, color,

religion, sex, gender, gender expression, gender identity, sexual orientation, pregnancy, national origin,
ancestry, citizenship, age, marital status, physical disability, meng&ditlig, medical condition, genetic
information, military and veteran status, or any other characteristic protected by California or federal
law. Equal employment opportunity shall be extended to all aspects of the empioyployee

relationship, includindput not limited to recruitment, selection, hiring, upgrading, training, promotion,
transfer, discipline, layoff, recall, and dismissal from employment.

ESEA/ESSANDCOREDENTIALINGEQUIREMENTS

Charter School shall adhere to all requirements of the Efgarg and Secondary Education Act (ESEA,

also known as Every Student Succeeds Act (ESSA)) that are applicable to teachers and paraprofessional
employees. Charter School shall ensure that all teachers are appropriately assigned and fully
credentialed in acardance with applicable state requirements for certificated employment, including

but not limited to the provisions of Education Code section 47605(1). Charter School shall maintain
current copies of all teacher credentials and make them readily avaifiabiespection.

lff LISNR2YYSt Ydzad O2YYAlG (2 (G4KS YAdaairzy FyR GAARA
schedules are reviewed and modified as necessary to meet the needs of the Charter School and its
students.

EMPLOYEE POSITIONS ANBIQFICATIONS

Chief Executive Officer

The Board of Directors selects the Chief Executive Officer. Selection of the Chief Executive Officer is
based on proven experience in the following: 1) expertise in curriculum design and evaluation, 2)
experience as an administrator and teacher, 3) exgene working in the charter school movement, and
4) an interest, or associated work history, in facilities management. The Chief Executive Officer is
responsible for:

Developing an integrated curriculum and evaluation of educational program

Developing atrategic facilities plan

Developing a strategic operational plan

Having direct oversight and supervision of the Superintendent of TEACH Public Schools and
staff recruitment and hiring

Developing and implement a student recruitment/outreach plan

Devebping a Community Relations plan

Reporting to the Board of Directors on the progress of TEACH Public Schools in achieving
educational success

Developing andubmittingCharter School petitions and subsequent renewals

To Do oo To o Do I
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